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ABSTRACT

This study inestigates the W& Indian Juvenileollection of Caribbean children's
literature housed at the Port of Spain Children's Library of the Natidlvary of Trinidad and
Tobago tadetermine its characteristics acmhtentsandto elicit theresponses ad group of
children aged 11 to 13, to selected works from the collectomariety ofqualitativedata
collection techniques were employed including document analysis, direct observation, interviews
with staff, and focus group discussions with student participants. Thoalightion analysis,
ethnographic content analysis a@nterview analysispatterns in the literature and the responses
received were extracted in an effort to construct and offer a 'holistic’ view of the state of the
literature and its influence, and g&t clear implications for its future development and use

with children in and out of librariethroughout the region.
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CHAPTER 1

INTRODUCTION

AChil drends | iterature works to explain to
s houl (Hatdeg 2009; p. 288)

Whenlwa a child growing up in Trinidad in t
travels, Oliverds O6twistsd and what Katy did,
Enid Blyton described about life in jolly old England and | even had a faircideat the life that
Nancy Drew and her friends the Hardy Boys enj
literature | read. What | knew about my society came largely frorrtexdnal, contextual
information: the stories my grandmother told mergveght before bed, the trials and triumphs
of the people in the neighborhood, the joyous festivals and celebrations that seemed to-be never
ending, and the struggles of a generation to define itself on its own terms and shake off the
residue of coloniatule. These experiences shaped my national and cultural identity in the 1970s.

In secondary school and later at the University of the West Indies, | discovered that there
was in fact a body of literature that spoke to my curiosity about and intereststatief life in
my country and the wider Caribbean region. These books were accessible to children as they
were humorous, clever, challenging and revealing, but adults were the intended audience
Moving forward to 2004 and my first year as a librariasigned to the Port of Spain (P.O.S)

Chil drendés Library of the National -oftheéartary of

building that was opened to the public the previous yehscovered, much to my delight, a

h

collection of West Indianjuwni | e | i terature or o0Gadesigndiedan chi l



because the titles, written just for children, were either written by West Indian authors or dealt
with issues/topics/settings related to the Caribbean.

Mind you, | was told of the existerecof West Indian juvenile books and even saw
examples of one or two, but a collection that ran the gamut in genres and types? It was not a part
of my consciousnesand to thinkl was an elementary school teacher for three years in the
1990s. Where did tome from? Who was responsible for it? Did the children coming to the
library use it? What did they think of it? These and many other questions occupied my thoughts
during the tweyears that | worked there (20@906). | began to think about its potentiale in
the shaping of the national and cultural identity of the contemporary Trinidadian child, at a time
when many forms of cultural expression have b
(through cable television, video games and other mass midlis).thought about the role of
|l iterature in general to contribute Ato chil d
sameness and difference that constitute natio
what extent it carried thhistorical, ideological, political, cultural and social overtones that
contribute to the construction of o6the chil dbo

| searched for sources that would provide a direct answer and found very lde dir
answersAt that time in 2004, the collection consisted of approximately 122 distinct titles. That
number has since increased to approximately 302 titles (at the time of this study); which
accounts for roughl vy t hr eectiog.&ronewhaticould faugeh e wi d
this body of literature developed as a tangential response to issues-objowsal identity,
which was a vigorous site of interrogation in the adult literary forms, particularly during and
following the time that most &t Indian territories gained independence (post 1960).

Consequently, books for Caribbean children emerged as part of a mandate of educational reform



born outof this burgeoning national, and subsequently, collective regional idantityng the
various teritories.

As | familiarized myself with a collection, | found that the quality was often inconsistent
(in format and literary merit), folktales appeared to dominate (as is the case with emergent
6et hnicd or mul ti cul t urhanesdxplored seanedto remahticize c hi |
more than represent the lives of the contemporary children who had access to this collection.
[See chapter four for a fuller discussion]. From observation, most of the children who frequented
the library at thattimeigor ed t he col l ection of Cari bbean c¢
many options available in the wider collection.

| tried to find ways to actively promote the collection by incorporating titles into
dedicated displays, while featuring others in paogming such as APoet Treeodo w
a different Caribbean poet every week or incorporating a West Indian component on the
recommended list of reads during the holiday reading program. Though there were some gains,
the reception was lukewarm at belstcording to the official circulation statistics for 2004 to
2006 (the duration of my tenure there), West Indian juvenile fiction titles were checked out an
average of approximately 32 times per month (384 times per year), whifection titles were
checked out an average of approximately 44 times per month (529 times per year

These preliminary ruminations and middling statistics gave rise to even deeper questions:
how is the literature being used? What role does it play in education at the elerexeatiary
How is the collection sustained? Who are the writers and how are they constructing their
messages to Caribbean children and in turn constructing Caribbean childhood? Most importantly,
what do the children themselves think about and make of #iatlire? What sort of impact

might it have on their burgeoning sense of identity and overall reading tastes? Are they more



aware, like | was, of the British, American, even Canadian, society through the literature and the
ot her for ms oferdémecddl owhiaal iisnttenref rol e of t he
librarian in mediating and ensuring that all Caribbean children are able to see their societies and
themselves in the mirror provided by the literature created for them?

A collection that presunidy speaks to the nature of Caribbean societies that are
individually and collectively fraught with complexity is of vital importands.Brown(2008)
asserts of such 6édevelopingd societies: the "
againsthe preservation of cultural identity and may lead both parents and therefore children to
see their own language and stories as unnecessary relics of a way of life at odds with global
criteria for succesqp. 35). As a contribution to this embryonic aref scholarship, this study
will focus on answering just a few of these questions by exploring the braaddepth of the
West Indiangveni |l e coll ection held at the POS Child
Central to this investigation, is an attempt to discover¢ghe g e pt i ons and O6r espor
Trinidadianchildred one nati onal ity wit hidntothatoollecnonl i eu of
This study will serve as a pilot study for a deeper examination of the state and relevance of West
Indian Juvenile literature to @habean children as determined by its actual audience, rather than
the implied one. The significance of this research at this time lies in its attempt to gauge the
0i mpact 6 and trajectory of an oO0indigenousd bo
cultural collective consciousness in a pesionial society within an era where the lines of
national identity are blurred by impending global assimilation through technological and market
forces.

This study, in its attempt to look closely at the botke/hich Caribbean children have

access and, in turn, to garner their responses, serves as a step towards assessing the importance,



the approach, the presentation and the preser
is said to embody,mal to understand the extent to which it effectively defines, or does not, this,

and subsequent, generation/s. As McGillis (2006) notes:

Children fireado their culture through book
and video games. Culture and tharket place are connected. Any of us involved with
childrends |iterature needs t oyoomgasiitnf or med
manifests itselfiwh at | 61 | call the literate and sec
(p.86)

My methodolog and analysis selected attempts to construct one view of what obtains rather than
what might be hoped for and to reflect on the process/es as well as the content of the range of
data collected. This introductory chapter is divided into a discussion pfeheainary
conceptual framework for this emergent approach, the statement of research questions, an
overview of methods employed, and a discussion of validity issues related to the research design
and execution.
Conceptual Framework

Tosetthe stagefan i nvestigation of Caribbean chil
some discussion of the theoretical concepts associated with thénstoracal context out of
which the literature emerged (mainly colonialism and post colonialism). Additionally,fa brie
account of the development and importance of the adult forms of literary expression, including
dominant thematic sites of interrogation, would provide some context on which to extrapolate the
development of the juvenile form. Finally, it is useful torex@e the relevant scholarly research
conducted specifically on the literature produced for children across the region and the points of
intersection with or departure from this study. An overview of applicable aspects of reader

response theory will also lexplored.



Some Theoretical @nsiderations
Any discussion of Caribbean literature, whether for adults or children, necessitates a
definition of key terms/concepts. The first of theseal®nialism, which is a term that describes
Aan act i vi lesthatanvolves@ne greup pssuming priority and authority over another
groupo, that is most often associated with im
to it being a political or economic activity, it is a more insidious cultural tropeassumes that
the colonizer is more 6advanced6 and 6civiliz
dominant (McGillis, 2000). Elleke Boehme&0(05), a novelist and professor of Literatures in
English, asserts that:
Readings of imperial texsuggest, therefore, how it was possible for a work system
which provided over the lives of millions to legitimate itself by way of myth and
metaphor while at the same time masking suffei@wonial writing is importantor
revealing ways in which thatard system could represent the degradation of other
human beings as natural, an innate part of their degenerate or barbarian state. (p. 21)
I n the world of British childrendés I|literature
colonial writersinclude Rudyard Kipling, R. M. Ballantyne, G.A. Henty, Captain Marryat,
Bessie Marchant and Hugh Lofting. These works have spread as widely as the British Empire
and has provided fodder for maintaining the feelings of superiority of generations of the
Empi rebés children and for preserving the misco
The second concept that requires clarificatigmoistcolonialisn; which is defined by
Simon During as Athe need, i n afimpeariaismpto gr oup
achieve a national identity uncontaminatedJmyversalistor Eurocentric concepts and
i ma g?eThe.tabm postolonial can be applied to the literary work itself (produced by writers

who are members of the former colonial powerdp@rovide commentary on that work

(produced by anyone capable of empathizing and appreciating the experiences of those who were



denied their voice). Notable pestol oni al writers of childrenbts |
Richler (Canada), John Marsdekuétralia), Diane Hofmyr (South Africa), Satyajit Ray (India),
James Berry (Jamaica), and Floella Benjamin (Trinidad).

Thirdly, there is the concept ako-colonialism, def i ned simply as fa

the part of the dominant social and cultural &r¢o maintain their positions of

privilegeépopul ar cul toolong iasc tainviitmpoo r(tMenGi Isliits
In books for children,neo ol oni al di scourse stresses the Odot
cultures amddéoedishpapes® minority culture into

texts such adat&ship bavardl théatentdes of characters like Paddington
Bear and Olga da Polga as examples ofa@ol oni al i st t houghparti n chil c
from the increased awareness of multicultural issues and the need for greater sensitivity as
previously imperialist societies become more diverse, there is still an overwhelming, though
perhaps more creative, campaign for assimilation and accetbiieeway of life of the
majority.
Caribbean Literature for Adults

As mentioned earlier, there is a deficit o
literature. On the other hand, there is a preponderance of material on the emergence and
importance of Caribbean or West Indian literature for adults. It is often argued that because of
its sophistication, the Caribbean novel i n En
extensive and challengingpasto | oni al |3 This form enyergédlinghe 19805 when
writers began to challenge colonial structures and conceptions rather than emulate them. The
Cari bbean novel then assumed a |l evel of HAurge

the attempt to construct new culturdle nt i t i es t hat escape the domi



It is clear that this drive and urgency occurred outside of existing patterns of literacy and
available literature at the tifdeespecially during the colonial peridcand so attention was duly
paidto the genesis of this new body of literature, which did not directly consider children as its
audience.
Many theorists have explored and attempted to encapsulate the major themes and
narrative lines that pervade the literatureough a detailed expositi of theseheories is
beyond the scope of this study, it is useful to examine at least one of the more commonly held
perspective?r of essor Emeri tus Edward Baugh (2007) i
Journeys of Angl ophon acthCyetrconpreremrsinelylLobserees and ur e 0
connects the patterns that had the most significant impact on the development of the literature.
He identifies four issues around history, identity, gender, and language that characterize the
literature:
1. The emigraton of the Anglophone Caribbean writan the form of his (and later
her) fAmigration to the metropole of Londo
established, these authors were being pub
houseso whi c hite pregispesed tdteer \aritimg (pg. Initially,
many of these authors migrated as adul ts
United States and Canada. However, Baugh notes that the concept of Caribbean
writer fAnow i nc |berdatcslly, ageoaraton of writdrsevbosleftp r o
the Caribbean in their youth and became writers in their new metropolitan places of
domicile and citizenship. The concept even now includes writers who were born

oabroaddéoo (p. 49).



2. These O0mi gr dtimatelyygivepriaetta what Basigh describessssiesof
identity in the DiasporaHe observed that writers who migrated to or were born in
England or Canada tend to identify with both nationalities (e.g. James Berry refers to
himself as Jamaican/Britishr one or the other (e.g. David Dabydeen-gdhtifies
as Guyanese although he has resided in the U.K. for most of his life); although this is
seldom an issue for those who emigrate to the United States as they generally identify
with their Caribbeanplc e of origin. Baugh believes t|l
reductiveness of categori®499 i on and noti o
Invariably, these various forms of identity within the Diaspora influence and are
influenced by the perceptions, directiomslaeception of Caribbean literature in
these societies. The O6journeyd in essence
ancestral roots of all Caribbean people are outside of the actual geography of the
Car i b*Aheaxarple of poet Valerie Bloom is esfally salient to this study, as
Baugh recounts fiher observation that she
clearly than would otherwise have been |
goes on to insight fearéptesentsidlagelyaréntemderedit he r
reality, which may or may not adequately represent the reality [of the Caribbean]
nowmb52)Anot her di mension of the Ajourneyo i

the ancestral homeland of Africa or India; againthasnatically symbolic or literal.

3. Baugh(2007)posits that these variolisi t ejroauryn ely s 0 ar e fndatt empt
terms with historyeéwith the enormity of w

[sic] as an overbearing force, sweeping bythe ®agba n backwater o (p.



preoccupation with history sometimes takes the form of direct historical works, many

of which fiseek to correct colonialist his

tangled web of blood lines, ethnicities, and powerti@iahips that went into the

making of the societyodo (p. 55). Other ite

writing that seeks to engage with the I iwv

Caribbean and their own relationship to it. They hawadbthat there are still many

stories to be told, and many ways of tell]l
4. The use of the range of language registers available to the Caribbean writer is crucial

to the significance and 061 ofctait @ oinmdt erf p It dhye

friction between English and Creole, between oral and scribal continues to be a

rewarding area of artistic expl 2007pti on f o

57).

5. Baugh(2007)al so devotes a sect i omwnfwbonenwites e mer ¢

over the |l ast 25 years and Atheir female
representation of the Caribbean, includin
have the significant ef f ecdawoman todhel | i ng at

fullness of recognition at hearing itself, and the exhilaration of claiming its right to be

hear do.

ZoharShavil 2006) notes that: Achil drends | iter a
develop in West European society long after adultditee had become an established
institutiono. The same can ultimately be sai
state of emergence at this present time. The forces that contributed to its beginning, however, do

follow the more geeral British pattern to some extent, but also contain unique elements and

10



challenges as a consequence of the historical, linguistic andesmrnomic composition of these

societies, and the notions of the child and childhood within them. The extentctosahilar

patterns and preoccupations that exists in the adult form have trickled down to the juvenile form

will be addressed to some extent by the findings of this study.

Existing Studies on Caribbean Childrends Lite
Of the few studies identifiethat specifically tackle publishing for Caribbean children,

some are produced by those within the region and others go beyond its geographical parameters.

For example, in a recent publication, professor and author Karen-Samd€3o nnor (200 8)

examined dejgtions of West Indians in British Literature for children. Her motivation to pursue

this research grew out of a comment made by her husband (who was originally from Jamaica) in

response to a question about hi shooksh.solwdyhood r e

should | rea@bé@dhoremPro, (S&h&;s p. xv). Her histor

reference to approximately 110 titles (20 of which can be found in the West Indian Juvenile

coll ection at the POS Chstdemctioasobtlse Westlhdiaar vy ) , co

during the enslavement and colonization of th

children (by the 1700¢p the & ¢ I NI v ®\oked Hy Sokhtendéporarwriters of West Indian descent

in post 1970s, and up to 108, Britain As she describes:

This book, then, is an attempt to begin a dialogue about a history that has been elided and

ignored for centuries. Traditionally, chil
of ficial hi st oriierataré aboukthe West Indiesisevdn tess eisibfesto |
the extent that many chil drenés | iterature
(p. xvi)

Her focus in the latter half of the book (chapter 6 to be more precise) is on the various
texts that exemplify the connection between Britain and the West Indies; in essence the literature
produced by authors who 6é6journeyeddéd to Engl an

West Indian descent and who choose to maintain these culturaladissts in their writing. Her

11



sample does not include, as she explicitly st
emigrated to places other than Britain and many works written by black British authors about
somet hing ot her t kvi).mhidfdces wal ergidizedlinnadeviensbiateld¢yp .
(2009)for presenting perspectivehatwas strictlythab f t h e @ rieuated firmlp | e 6
within the developed worfil and the lack of a theoretically defined position or a close reading of
the texs chosen undermined the political efficacy of the work.

While this was the first comprehensive study of its kindridertake an exploration of
the West Indian in British literature and it does provide keen insight on the perspective of the
O0West Blrnidiiasnrhé aut hor (including the challenge
writing), this study goes beyond that limited perspective to look at the breadth of publishing that
falls under the | abel of Ca rof pbrépectves acdicontexdsr e n 0 s
that influence its development and reception among children.

Alternatively, Dr. Cherell ShelleyRobirson, Professor Emerita of the Department of
Library and Information Studies at the Mona campus of the University of thelldest, has
spent the last few years travelling through the Caribbean and its most immediate Diaspora
(Canada, United States and the United Kingdom) attempting to identify and collect all instances
of the titles that can be classified as Caribbean Childsen L i tlrearpersonal e .
correspondence via emalil, she revealed thatrabed and/or acquirealer 1,000 titles, many of
which she has donated to tResource Centre for Caribbean Children's Literaatitbe
university.

So far her findings are unplished but she is actively working on the completioa of
bookthats he descri bes as fAa criti callteratursftomr i cal r

1900 t (persdodl 6onmunication, May 10, 20)1.0In this book she will address the

12



categorieand genres of works discovered with @Asome
issues in the liter t u(peesoml communication, May 10, 201.0Such a publication will
certainly serve as a mucteeded resource to further our understanding of theltbred the
literature produced. While this study is not seriiching in its sample size, it does provide
clear insight into the characteristics and patterns of usage of a circulating collection of West
Indian juvenile literature.
In what can be deemeldg most insightful account (that | have found) of the emergence
or existence of a body of Caribbean literature for children, author and Language Arts professor
Cynthia Jamedraces the evolution of the oral tradition to a literary one in Trinidad andidam

from the beginnings of West Indian society, which séis as the 197@s the 2% century In

her exposition, James identifies three distin
|l iteracy phaseodo; the r ecl apecaforiaroenolviogCreol®ei ce pha
oralityo) and the third phase that results in
2005).

She references approximately 34 texts, most of which are collections of folklore from
Jamaica and Trinidad & Tobago, pudhled as early as 1954, coupled with a more limited and
contemporary selection of picture books and n
based mat e rJamebfecos orf TpinidadlaBdbIamaica, however, while understandable
given ther status as sites of publishing and the prolific adult Caribbean literature that comes
from these territories, fails to give a sense of the true breadth litetiagey trajectoryeven
within the Anglophone Caribbeawhile her study provides invaluablerdext and informs the

understanding of folk literature within the collection, it does not go beyond this limited scope to
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describe other types/genres of Caribbean literature which exists for children; which this study
attempts to do.

Apart from these aounts and overviews, there are quite a few schadatigiesthat
focus on specificgpects of the literature itseBhelleyRobinson (2005) looked at
representations of the immigrant experienceigit (8) picture books and six (6) chapter books
representative of authors/perspectives from the Anglophone Caripliemgan (2005) looked at
thesix titles, specifically written for children, hlJames Berry and the role he occupies as a
ADi asporic Grioto within the azalaOW)mnalgzedthei t er at
fitrope of the islandsand the wayi whichselect works of Hispani€aribbean writers in the
U.S. employ a dialogic stance to respond to these images and metaphors in the construction of a
hybrid identity. Although these studiall provide usefuliterary critiquesof some of the
prevailing themes, authors and sites of critical inquiry; none of them provide any insight into
how the works are received and/or interpreted by the child reader (the implied or intended
audience). | b&ve that this is an integral dimension of our understanding of a how the literature
shapes and is shaped by the perceptions and realities of Caribbean youth.

The only response study | have identified so far (by title only) is a dissertation by
Marguerie Brown (2003) entitted I  wi | | not | ook at books the s;
opinions about the use oThisstudyrwasthasedamnlanticaahdd r e n 6
as the title implies, the gowalas to écit the opinions of the teachers whahar usedr were
asked to use Cderatuie in tharrclassrdomAgair, thenpérspective of the
child is noticeably absent.

An encouraging development, nonetheless, is the sustained discussion and promotion of

Cari bbean ctaréthreaughadediwated blogs, kstsesvs and online magazimehb
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promote the perspectives of authors, editors,
ent husi asts. Examples of the more prolific bl
B r o w htgp:gdiapebrowneblog.blogspot.cpaneated and maintained by author Diane Browne
from Jamai ca; and ¢ Cahttp:/ambmekdictidd.blogspdticoehn 6 s Fi ct i
featuring the work, and opinions, of Jamaican author Hazel D. Campbell.
One ezine in particularAnansesenfounded in 2010 by Summer Edwards, an expert in

the disciplinary area of reading, writing and
works for and by Caribbean children in the form of short storiesfietion essays, poetry, and
artwork produced by children from eight to sixteen. While careful study of this material would
enhance the data gathered in this research, at this time it must remain on my agenda for future
study.
Chi | dr e n 0 sandRedderReapbonsea Cziticism

AfReader response criticism accommodates both
literary activity where this is more necessary than in the literature that defines itself by reference

to its young readership. o0 (Benton,
Of more direct relevance to this study is the body of literature and theoretical

assumptions that form the basis of reader response criticism. According to Benton (1999), its
i mportance |ies in its facility tnpledchitir ess t w
reader inscribed in the text?0 ngthaprofebboiwv do ac
r e adi n8g)?Thesd two.elements are reflected in the contrasting influential theories that
underpin most of the research in this aaedwill be explored to some extent in this overview.

The one that is particularly salient in conceptualizing and articulating the negotiation that takes
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pl ace between the reader and the text in the
transactional thary of reading and writing.

She delineates the phases of evocation and response during the reading process as an

Aforganizing, synthesizing activity, the creat
new elements enter into the focus of atemtio , whi |l e i nterpretation #fc
effort to report, analyze and explain the evo

evocation, response, and interpretation is most closely related to what this study hopes to
capture. The extent which it succeeds at this task can be determined by comparing and
contrasting the results to the findings of related studies that incorporate or intersect with these
concepts.

Thereader 6s response to childrendsThi teratur
category of reader response research is perhaps the most often pursued. With direct implications
for pedagogy and a solid grounding in Rosenbl
reader6s response to | it etterapttatheorize ppactieexiretmep | i f i e
following ways:

1. An emphasis on process as a means of categorizing the nature and quality of responses

(Benton, 1993)

2. A focus on smaikcale inquiry with #iention to and incorporation of collaborative

elements (Benton,9B3)

Process StudiesMany of the studies described or discussed by Benton (1993) and Bracy
(2001) suggest ways in which student interaction, talk, and observable responses can be
categorized and potentially theorized. | have reproduced a very brief skettious categories

here to demonstrate the breadth of interpretations; some of which | found to be relevant to a
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similar i nvestigation of Trinidadian chil dren
reference and/or points of entry into the preoafscollection and analysis.
Squiréd £1964) and Purve& Rippereé £1968) psychoanalytic categories of response by

adolescent readers wasiseful frameworlon which to observe and analythe process
exhibited by the children in this study (in spitettoé fact that the types are indicative of a more
mature reader and predicated on strong emotional involvement with the text). All examples of
the following were noted [See chapter 5]:

1 Literary judgments

1 Interpretational response

9 Narrational reactions

1 Assaiational responses

1 Self involvement

1 Prescriptive judgments
Protheroughés (1983) developmental di mensions
a direct result of maturity); was thought to best characterize individual styles of reading which
ocaur before a peer discussion:

1 Projection into a character

1 Projection into a situation

1 Association between the book and the reader

1 The distanced viewer

I The detached evaluation
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Again, these characteristics were exhibited by the participants of this stualyitogvdegrees;

t he

mo s t common of whi ch

chapter 5]

Benton and Fox6s

(1985)

was Ot he

process

di stanced

wher e

indicative of individual reading style¥hestages of thie modelwere less obvious this

resear c hliusserved aguideadugngthe observation ajroup discussiasin order to

gauge the levedf engagement with the text:

1
1
1
1

Feeling like reading
Getting into the story
Being lost in a book

Having an incrased sense of ending

Hi ¢ k ma n peshnograpdi@sdudy across three age groups where developmentally

appropriate responses acts were identified; gives perhaps the best exemplification and

description of observable actions during collaborative discusieriirst four of which were

routinely exhibited by the participants in this study:

il
il
1

Listening behaviors

Contact with books

Acting on the impulse to share
Oral responses

Actions and drama

Making things

Writing
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The latter three acts were not specificallguieed of the participants but my general sense is that
the willingness to perform these acts would hiagenheavily dependent on the levels of
engagement with the texts.

Sipebébs (2000) article, AThe Constroakcti on o
Graders in Oral Response t o Pleveldollliteary St or ybook
understanding specifically triggered by the act of listening to stories. After seven months of
collecting and analyzing data from 83 re&lduds, his findings sugdesl the following levels of
understanding:

1 Textual analysis

1 Intertextual connections

1 Personal connections

1 Becoming engaged in the story to such an extent that the story world and reality blend

1 Using the text as a platform or pretext for creative expression
These findings are for the most part, consistent with other theories of response as a process, but
Sipe goes on further to label and elucidate three basic literary impulses and their enactments: the
hermeneutic impulse; the personalizing impulse; anddséhetic impulse.

CollaborativeelementsAs previously mentioned, a recurring dimension of most reader
response process studies is the inclusion of a collaborative element to facilitate the development

of reasoned opinions through discussion. This @®can be described or facilitated in a number

of ways including coeflolranbbo rdaitsicvues srieoans oonri nlgi,t eorfa
few). The idea of coll aborative reasoning, a
tostimulatec r i t i c al reading and thinking and to be

centered on a 6big questiondé that can be fram
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an important strategy for teaching the consideration of alternatispgutives. Free or m At al k o
about books can be an important strategy for young children to construct literary understanding.
Sipe (2000) cogently articulates the role pla
oral reading of picture booksahdh e t eacher 6s role in scaffol din
The reader 6s r esproinesret e dd Olciutlegruatadrley: Re ade
context. Another subgroup of studies identifeééin the reviews by Benton (19PandBracy
(2001) areonesthatan be | oosely -deféeneddastidduésaoaralThgeg
attempt to extract childrends concepts and so
premised on personal connection between the literature and the reader much hmmeaso t
understanding and appreciation of its literary merits. Within the general types idéntified
feminist and multicultural studies, whetellture studies, and cressltural studied this study
falls within the parameters of the whatalture enquiry,thb asi s of whi ch i s the
response in the context of the broad range of their interests. One example is Beach &
Freedmands (1992) investigation of responding
cultural practices of adolescents wittiheir peer groups and noted the influences on these
practices. They then discussed the practices evident in the responses of these adolescents to
magazine ads and short stories.
| believe that this is a crucial layer to any exploration of the respdmaes§rinidadian
children will have to their literature because of the potential dichotomy between the childhood
culture constructed by the author and the childhood culture created as the child experiences
childhood. Further, the imposition of and varias@mong the cultures of the home, school,

gender, media and other societal agencies all played a part in the connections made or ignored.
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For example, EgaRobertsod €1993) study documents the presence of parental voice in the
responses of Puerto Ricaildren to culturally reflective books (Bracy, 2001).

This framework also hints at the significance of-seliection in capturing the responses
that are most personally meaningful to the reader. Smith (1995) looked at the responses of three
African American students to texts selected by the teacher, texts that weselseted and texts
that contained themes and cultures that most closely mirrored their own, and found that the
students gravitated toward the texts that served as cultural mirrors ared splegific cultural
practices (such as call and response) during sessions and all seemed to share a common frame of
reference (Bracy, 2001). The findings of this study both corroborate and contradict the Smith
study.

As a byproduct of this investigatipit is hoped that the results would serve as a basis for
generating theoretical constructs about the relationship/s between Caribbean children and the
|l iterature 6createddé for them, which, very po
branchof reader response research. Brooks and Br
Situated Reader Response Theoryo provides a u
outcomes of the reader response portion of this study. The data sets used te gea¢haory
illustrate four cultural positions assumed by middle grade students in their responses to African
American novels.

Within the model, the concept of OHomepl ac
they believe to be the most dominatatree of the reader. Homeplace is informed by various
supporting positions such as the ethnic group position; the community position; the family
position; and the peer position. They also em

ethnicallydiversd oo ks shoul d not be ignored even when
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construct i ng d apiatthatis galienttopghe intérpretatiointhe student
responses in this study.

The o6l mplied6é versus the O0Act uaénélysiReader :
Yet another form of reader response criticism is based on the construct of the implied reader or
Ahypothetical figure of the readero (Baldick,
attempt to offer At he ogspose tolilemaiure whileostill foausimgt i n g
upon textso (Cocks, 2004, p. 93). Although 1Is
this construct, it is Chambers (1977), in his
its centralimportane i n chil drends book criticism (Bent
according to Chambers, is identified and exemplified through specific textual features such as
narrative voice and indeterminacy gaps which must be filled by the reader in order siegener
meaning. He defines the relationship between the implied author and the implied child reader as
one where fAthis voice and relationship are co
the figure of the friendly adult storyteller who knows hoveiertain children, while at the same
time keeping them in their place (Benton, 1993, p. 27).

One of the major critiques of this approach to reader response criticism is that it situates
the reader only within the text and other texts but generallytéadscount for related
ideol ogical constructs, including the readeré
experiential knowledge. (Stepheftis9 92) . ( Bent on, 1999) cites Mee

seminal workHow Texts Teach What Readéesarnas one way of addressing that limitation. In

her study, Meek combines the I|Iserian concepts
and written |iteratureo (p. 98). Benton prais
chil drpeomésse sr eso a book and O0readd these with t
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to the text themselveso (1999, p. 98). Thi s
looking at both the content of the literature and the responses to it

Most of these studies, however, focus on the response to fiction which is not the only
focus of this study. I n the article Al mages o
Childrendés | nfor mat ilLieflfers al®ikvestigateshayes ofichildh@d L ar K i
in three informational texts across various-geres, topics, and presentation styles. Some of
the i mages and textual cuesodsestuvoaetornonc| ddbd:
cultural reproducerof iammodemcé¢ dhmydirelgsthesy @ ¢ p .m
need for greater awareness of tfmfermdtignddokst i c al |
andsuggedtt hat t hese books can only achieve neutr a
coincide withthe eader 6s t houghtso (p. 81). They advoc
both with and against the text.

The concept of the implied reader situated within and to some extent determined by the
ideological stance of the textual discourse and the mgutgvels of response provided by actual
readers provides a useful framework for comparison in this study. By examining the text within
the framework of the readerodés interpretation,
extentto whichheo she is willing to occupy the role o
in what Benton describes as Athe best sort of
the more 6holisticd met hods.
Experiential Considerations

In spite of theproliferation of reader response studies in developed countries and among
adults and adolescents (many more than those addressed here), there is still a need for further

interrogation of the approach as process and for the presentation of perspectoggextd that
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are not represented. As we have noted, most reader response studies take place in the classroom,
where, regardless of the acknowledgment of an aestiétient continuum as espoused by
Rosenblatt (2005), overall there is an institutionasltioward efferent learning. The public
l' i brary, on the other hand, is a more Oapprop
range of responses it might elicit. Bracy (2001) outlines the implications of reader response
studi es advisory se@iceeto ypsng people.

| contend that as librarians we should not only implement these findings but recreate
them ourselves within the culture and ethos of the library setting. The goal of this study is to
explore one specific context and sejtby utilizing what has been suggested and discovered and
comparing and contrasting those findings and techniques to reflect the realities of the Trinidadian
child reader of West Indian juvenile literature in a public library, thereby contributing to the
prevailing body of knowledge in this area.

Research Methods

Research Questions

Based on the Iimited scholarship availabl e
literature, and the theories and frameworks deduced from reader response criticism, the
following questions are investigated:

1. What are the characteristics and contents of the West Indian Juvenile collection housed at
the Port of Spain Childrends Library of th
2. How do children in Trinidad perceive andatwate this collection of literature to which

they have access at the Port of Spain Chil

The first part of question one is answered in chapter 3 while the second part is answered in

chapter 4. Chapter 5 is devoted to an exploration of que2ti
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Research Context

The Country. Data gathering for this study took place in Trinidagr a two month
period (June and July, 2011). Trinidad is the southeost island of the Caribbean archipelago;
located just off the coast of Venezuela. Trinidadassidered to be one of the more ethnically
diverse and the most economically prosperous nation of the Caribbean; due largely to the
presence of petroleum and natural gas. Together with its political ward, Tobago, the population
is currently estimated 4t2 million, with 19.5% of the population between the ages of 0 and 14
years. English is the official language, but the linguistic repertoire of the island includes an
Englishbased Creole, Hindustani (a dialect of Hindi), French and residual French,Creole
Spanish and Chinese.

Approximately 98.6% of the total population is considered literate (defined as individuals
over the age of 15 that can read and write), with the yout24) Bate of literacy quoted at
100% for the period 2008010 (UNICEF). Addibnally, Trinidad is one of two major sites of
publishing in the Englisispeaking Caribbe@nthe other is Jamaica. However, although it boasts
a rich literary tradition, especially for ad@itserving as a site of creation and inspiration for two
Nobel Prizdaureated the emphasis is on textbook publishing for elemert@sd children,
much more so than literature and trade bofse map in Appendix A Map of Trinidad &
Tobagd

The Library . The specific site of data collection was the Port of Spain (B.0.S

Chil drendés Library of the National Li brary

capital city, the National Library building also houses three additional public libraries (the P.O.S.

Young Adult Library, the P.O.S. Adult Library, and tHeritage Library) that invariably serve a

population of approximately 50,000 people in the capital city and its environs. The building also
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functions as the administrative headquarters of the National Library and Information System
Authority (NALIS); the satutory authority responsible fathe development and -@rdination
of all l i brary and information ser(NALIBes i n Tr
website, 2011). In addition to the four public libraries that comprise the National LibrabySNA
oversees 19 additional public libraries located throughout the igl@i@dyrimary schools and
over 137 secondary schools (under the direct supervision of the School Library Services Unit)
and 30 governmental and rgovernmental special libraries.
The Collection. The rationale for choosing the Juvenile West Indian collection at the
Port of Spain Children6s Library Ilies in the
kind in any public or school library to which all children within tirean catchment area of the
capital city, or beyond, have access. The majority of the collection was acquired - 2002
during the first two years of the | ibraryds e
elucidates its central directive to aflits libraries, for both child and adult collections:
NALI'S i s mandated by Act no. 18 of 1998 Pa
and make easily accessible to the members of the public, a comprehensive collection of
material and information, ih particular emphasis on that produced within and about
Trinidad and Tobago and the Caribbean region whenever and wherever they may be
produced. (NALIS, 2006; p.1)
This has the effect of guaranteeing (at least on the face of things) that a concertes! lefing
made to maintain a comprehensive andaigate juvenile collection.
Research Design
In line with the goals of the research, a qualitative approach was adopted for the design of
the study. This approach allowed for an inductive, reflexive rgeme, dynamic, subjective data

gathering and analysis process that was inclusive of participant perspectives and involved the

researcher as a data gathering instrument (Hatch, 2002; Maxwell, 2005, Olson, 1995). More
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specifically, the study can be situatgihin constructivist and interpretative paradigms that

reflect the epistemological stance that reality is subjective and socially constructed. Multiple
methods of data gathering and analysis within this approach and paradigm are utilized, including
obsevation, interviews, group discussion and document analysis.

The data analysis process also incorporate
basic quantitative el ements to answer the que
add more preciskevels of interpretation to the descriptive narrative. Employing an array of
methodological techniques facilitated the discovery and generation of theoretical assumptions
based on the social reality of the context and afforded constant comparisorcandtcoctions
of meaning. Given the specificity of the context and site of inquiry, the research design can also
be described as a case study.

Research Relationship

In my capacity as the primary data collector, | ackndgdemy dual role as insider and
outsider. My familiarity with the country, the cultural context and the research site served to
inform my interactions with participants and my subsequent interpretation of data. This was
advantageous in gaining trust and common ground with adult and ctildgzats. Many of the
stakeholders and participants approached appreciated my awareness and experience with
procedures, institutions, and practices. Conversely, my insider knowledge also potentially served
to challenge credibility, neutrality, or preséimteats to validity (discussed in the subsequent
section). | have tried to incorporate multiple data gathering and analysis techniques to balance or
constrain any tendencies to rely on intuitive or experiential knowledge only. Instead, through

constant rection, | have attempted to document and resolve these issues when they arose.
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Data Collection

Data collection took place over a twoonth period (June®to July 29", 2011). This was
the only time available to travel to Trinidad and the only oymity to recruit student
participants for the reader response component of the study at this time prior to their graduation
from elementary school. The process took place in two major phases:

a. Phase 1: Recruitment and student group discussion sessiondufne 8 to 27", 2011
b. Phase 2: Collection analysis, observation, and interviews with practitioners froni'July 1

to 29", 2011
Apart from visits to neighboring elementary schools, both phases took place onsite at the
National Library of Trinidad and Taago, in particularthedr t of Spain Chil dr en
during the normal hours of operation. Being onsite brought with it many challenges and
constraints along the way, all of which will be discussed where relevant.

Phase 1- Recruitment process and studnt group discussionsBecause of the
attendant ethical and logistical issues involved in any form of participatory research with
children and the limited time frame for data collection, child participants were recruited through
the elementary schools withthe immediate vicinity of the library; as opposed to onsite
recruitment at the library. Recruitment would have been difficult to accomplish directly through
the public library as patrons older than seven are often unaccompanied by parents and securing
parental consent through the child is unreliable and could raise potential ethical issues.

Letters were delivered in person to the principals of twelve elementary schools asking
them to identify at least two students from their gostondary Entrance Assesent (SEA)
class who would be willing to participate in the st{ifige Appendix BLetter to Principals].

The SEA examination is a formative examination administered yearly during the month of
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March or April to determine the secondary school in whicludestt will be placed. Upon
completion of the exam, students return to school while awaiting their results but have greater
flexibility with regards to curricula offerings. It is during this time (from sMdy to midJune)

that these students are invitedparticipate in a range of extcarricular activities organized by

a variety of organizations, including the library service.

Principals who elected to participate were asked to select two potential participants, or to
solicit feedback from the appropigeteachers, to ensure that there would at least be one
representative from each school type. Recommendations were based on the following criteria:

1 He or she must be an articulate, avid reader in possession of a valid library card who
visits the library rgularly
1 He or she must be between the ages of 11 and 13 (Standard 5 in Trinidad; Grades 6/7 in

the U.S.)

1 He or she must be comfortable sharing his or her thoughts about the books read with
unfamiliar peers.
1 He or she must be available to participate oier fiorrconsecutive days

To ensure an adequate variety of student input, an effort was made to select schools, not
only based on proximity to the library, but also according to the composition of the school
population, and its governing structure. Ideadixx students were preferred (3 male; 3 female)
one from each school type to maintain the optimum size for literature discussion group and to
encourage diverse opinions and perspectives from home and school.

The school types targeted were as follows:
1 All-female government primary (x2 participants)

1 All-male government primary (x2 participants)
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1 All-female denominational or private (x2 participants)

1 All-male denominational or private (x2 participants)

1 Co-ed government primary (x2 participants)

1 Co-ed denomin@onal or private primary (x2 participants)

During the facdo-face meetings, principals who expressed a willingness to assist were
asked to convey letters of consent to the parents of potential partic[Sae#f\ppendix C
Letters of ConsentParents]lPar t i ci pant sé6 assent was subseque
first proposed session. It is important to note that | was not familiar with nor did | have any input
in determining the participants chosen, as selections were based solely on principal
nomination/teacher recommendation and the willingness and consent of the parent and child
participant. The school served as the intermediary institution and there was no attempt to obtain
or review the official school records of the student participaftsvever, some challenges did
arise and alternative arrangements were implemented, as subsequently explained.
Unfortunately, many of the schools approached declined to participate due to scheduling

conflicts and other commitments. Students identified frioenstchools that did confirm
participation, however, did not attend all of the sessions requiredhich they were well
within their rights to do. In fact, participants from two schools attended the first session only,
while attendance by the other confethparticipants was variable at best. In the end, the
following school types were represented:

1 All-female denominational or privatg St . Catherineds AC x 2 gi

1 All-male denominational or private] Bel mont Boyds RC x 2 boys]

1 Co-ed government primaiiy[Tranquility Primary x 2 boys]

1 Co-ed denominational or private primaryMoulton Hall Methodist x 2 boys]
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Given the fact that gender is thought to play a significant role in the group dynamics of children
of that age range, (fraesgabtoey sf raomd egaicrhl so ttheemrdd t(oC
composition was thought to be too skewed to proceed as planned. To compensate for this, two
female participants that met most of the requirements were recruited by meeting with their
parents directly. S@n to nine students attended each meeting.

Phase 2 Collection analysis, observation and interviews with practitioners

Collection AnalysisIn order to ensure that the most accurate information was sourced,
each item was examineghd the relevant bibliogphic datavasextracted and ented into an
electronic database. The inspection was carried out within close proximity to the shelves on
which the collection was housed so that physical movement of the items would not disrupt
patron access. Apart from tpaysical inspection of each volume, the assessment process
encompassed gathering information about the collection from a variety of methods and sources;
more specifically: general observation of usage; sstractured interviews with library
professionalsesponsible for its acquisition, classification, promotion and circulation; and the
perusal of any additional relevant documents and records to wivabgranted access at the
research site.

Unobtrusive observatiorDuring the time dedicated to assesgsihe collection,
approximately four weeks, | observed and noted patterns of patron usage of the collection. This
added | ayer provided a oO6qualitatidagadmeansaofspect
determining (albeit in a limited way) whe more likely to use the collection (boys, girls,
parents, teachers, etc.), which items are most likely to be accessed (folktales, poetry, picture
books, norfiction, etc.), and any distinctive patterns of use (in house aesthetic reading, in house

efferent reading, casual browsing, etc.). Tb@ be categorized asiac o mp| et e observat
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exercise (Hatch, 2002) with no patrogsearcher interaction as this would invariably
influence/change their behaviors (and require a significant adjustment to tbeexp[iRB
protocol).

Interviews with practitionersLibrarians and library associatedated to some aspect of
collection development, maintenance or promotion were interviewed once for no more than 30
minutes in order tadetermine information about theaat Indian Juvenile collection that is not
otherwise documentedl hi s strategy is also thought to
invariably arises during the assessment process (Maxwell, 2005). The four librarians who
consented to participatepresented were assigned to the executive administrét@ROS
Chil drendés Library; the technical services
department.

Questions asked fell within the purview of their professional duties as information
providers only, includingacquisition issues related to the West Indian Juvenile collection;
patterns of circulation; strategies of collection promotion; and historical significance/records.
[See Appendix D Questions for Practitiondrédult participants reeived no inducements or
rewards before, during, or after participation. Interviews were scheduled according to the
availability of the library professional during the period May 22 to July 15, 2011. Interviews
were transcribed and coded to extract thevaht information. In the reporting of the data,
subject identity was revealed only in cases where consent was granted to do so.

Interviews and discussion with student participangelected students participated in
five nonconsecutive sessions (from Jung 21; 22; 24; and 27, 20tdlue to the intervention of
two public holidays): one focus group discussion on their general reading tastes/interests and

four literature discussions (specific dates are given in chapter five). All sessions took place in
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themulti-purpose room at the Port of Spain Children's Library during the morning period of the
school day (approximately 10 am to 11:30 am). Lunch was provided at the end of every session.
Each session lasted no longer than 90 minutes (1.5 hours), foprxianate total time
commitment of 460 minutes (7.7 hours) over the-fiag period.

Focus group discussiarDuring the first session, the primary objective was to attain
assent from each student, determine their reading preferences, and selecathielaed obtain
consensus on the texts to be explored in the subsequent sessions.

Literature discussionsThe literature discussions began on day two of the research
period and continued for up to four sessions. Each session focused on a specific typade
picture books, folktales, informational books, and chapter books. The format of the discussion
changed according to the length of the books, the type of book being investigated, and the
composition of the group, and included redduds, individuateading and group response,
smallgroup peetled discussion, studefed group discussion. At the end of the discussion, each
participant completed a short written evaluation briefly summarizing their thoughts on the
process. As a reward for their panpiation, all students who participated in two or more sessions
received a book voucher worth TT$50.00 (approx. US$8.00). A total of ten vouchers were
purchased at the start of the research process and distributed at the final session or presented at
the paticipant®school if they were not at that session.

Recording and transcriptionAll four literature sessions were recorded with a digital
voice recorder. Analytic memos of observations during these discussions were made and used to
supplement these recands. Coding keys were established during transcription to faciltate the
level of confidentiality assured and required under the approved IRB protocol. The code used

combined the first initial of the participant, the first initial of their gender, a séi@uaumber
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indicating the order in which they initially spoke during the discussion, for example,
SM1(Sam/Maldirst personto speak orespondduring the discussigror CF3
(Connie/Femaldird persorto speak orespondl.

Data Analysis

Collection analysis. The physical inspection of the collection provided data about (1) the
tot al number of specific titles on the shelve
shelves; (3) the types/genres of the titles on the shelves; and (4) tbgrabiic and acquisition
information from each title on the shelves. | created an electronic database to maintain a record
of the information collected and reports were generated to facilitate the number counts, averages,
and other quantitative elementsraquired. [See chapter 3 for a discussion of results].

Textual analysis All extant and elicited texts were analyzed in accordance with pre
determined criteria and the nuances of the document type. Selected content of the body of
literature was the mosbdiinant text under investigation. To minimize the effect of a subjective
literary analysis or reading of the texts, | used a technique based on ethnographic content
analysis (See Altheide, 1987). By using this approach, | was able to extract both tixmantita
facets, for example, number of female protagonists versus male protagonists, number of
countries represented, and many others, and qualitative elements; for example coding and
description of various themes; identification and discussion of varicrsgsetand others
relevant to the genre or type under investigation.

Interview analysis. The analysis of transcripts of interviews and focus group discussions
was both data driven and concept driven. Because the interviews with adult practitioners were
sem-structured, the responses obtained corresponded to specitiefpred themes and topics

for which | sought further elucidation. In most cases, each interviewee provided one piece of the
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puzzle with respect to the multiple perspectives of the same(idagsification from the point
of view of the librarian, cataloguer, and systems manager). The analysis of the transcripts of
student participants varied significantly and tended towards more traditional conceptions of data
coding and categorization. Cadand categories generated from the data were supplemented by
the existing reader response models that facilitated a more seamless extraction of data related to
process, collaboration and cultural attitudes.
Validity

The following potential threats to vwdity were identified. Each threat is accompanied by
asuggestion that would minimize the effect of the threat.

Length of involvement This posed a moderate threat to validity as the data collection
period was restricted to two months. Sinceitisgeneralf el t t hat f#Arepeated o
interviews, as well as the sustained presence of the researcher in the setting studied can help to
rul e out spurious associations and prematur e
engaged in continuous alysis through notéaking and selfeflection and actively sought to
include participant input as part of the data collection design. | believe that this did allow for
adjustments to be made to the processes throughout the limited period of datamollectio

Data quality. In the absence of long term involvement, detailed individual interviews, or
mul tiple groups of different ages for compar.i
collected by maintaining reflective notes on my role as ppaditiin the literature discussions
and also as an observer of the process in action. The data archive compiled consisted of these
notes, the texts discussed, the verbatim transcript of the recording analyzed as discourse and

coded at the level of each utace; with a comparison of all three sources and techniques.
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While these data will still be susceptible to researcher bias and reactivity during collection and
analysis, it is hoped that the various 06l ayer
Effect of intervention. Given the fact that a specific format of discussion was imposed
on the student participants, | was mindful of the extent to which this might inhibit their level of
comfort, the conversational flow or the interpretation of the textual content. By askilegts
to reflect on the process and observing the effects firsthand, | was able to incorporate their input
to facilitate/accommodate their suggestions, while maintaining an adherence to proven strategies.
Conclusion
The study as executed was heavilpel®dent on context, reliant on established modes of
investigation of the readeros relationship to
literature as a cultural artifact. While other disciplinary orientations, cultural studies in particular,
inter ogate the fipreeminence of the book as a cul
nevertheless essential sites of inquiry. McGi
for very young children, signify in complex ways, and we lg¢himgs about books, children,
adults, economics, politidsin short, culture in a broad sedsehen we study these books (p.
347) 0.
In the study of these books, | have attempted to treaehistorical development and
present a overview of the contexniwhich the literature has emerged and is currently in use, as
reported in chapter 2. In chapter 3, | answer the first part of my first research question in my
reporting on the characteristics of the West Indian Juvenile collection at the Port of Spain
Chi drends Library, with respect to its composi
access, and promotion (as gleaned from the physical inspection of the books, interviews with

practitioners, a direct observation).

36



The second part of question oseaddressed in chapter 4, where | take a closer look at
the content of the picture storybooks, folktales, informational books and chapter books present in
the West Indian Juvenile collection, because they are the most prevalent types/genres and the
ones fom which selections were made for the reader response component of the study. The
exploration of content in this chapter is |im
themes, characters, settings, and other characteristics that appearinckCae an chi | dr eno
literature. In chapter 5, which addresses my second research question, | discuss the activities,
literature, and levels of response provided by the child participants to the 13 selected texts across
the four aforementioned genres/typ&snally, | conclude that the collection of West Indian
Juvenile literature is worthy of inquiry and outline the implications of this study for the practice
of I ibrarianship, Language Arts teaching, the

self-esteem and identity of the children themselves.

! The total collection examined é®@mprised 0B02 volumes across fiction, ndiation, reference, board books/easy
readers, Spanish/bilingual collection, Braille books, aedwrest Indian Juvenile collection.

Cited by McGillis from Dur i-Qal, o rSii aroifEePddPGudesial Sktidiese r ni s m
Reader Ed. Ashcroft, Griffiths and Tiffin. London: Routledge, 1995. 1129.

3 A quotation taken from Ashoft, Griffiths & Tiffin (1989, 145) as cited in Booker and Juraga.

* A quote by George Lamming from an unpublished transcript of a Atafeed conversation reproduced in Baugh
(2007), p. 51
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CHAPTER 2

THE CONTEXT

I n the chronology of the devel opment of <ch
States, there is a clear sense that the conception and manifestation of the literatyepoided
as the schematic and societal notions of children and childhood evolved. Generally speaking, as
the infant mortality rate decreased and the later recognition of children as more than cheap
sources of labor increased, these societies becameppged with shaping and molding the
young ones into potentially useful members. Literature became one of the primary means of
inculcation and indoctrination, as well as a vehicle for entertainment and pleasure for the young
(Noodleman, 1992); all the whilcapitalizing on the profit from this new chitdised market.
Throughout the British Empire, however, these
tangible ways, much more insidious. Literature assumed different meanings and forms to the
oppresor/colonizer and to the oppressed/colonized.

In this chapter, an attemptma de t o i dentify and 6deconstrL
underpinnings of Cari bbean c hiisinecessaryfoexploret er a't
the socieeconomic structuresf the British West Indies (again, used interchangeably with the
Anglophone Caribbean) and to delineate the path to literacy in these regions and then to
literature. Three distinct phases will be highlighted: (1) the oral tradition; (2) formal education
and the emergence of English literacy; and (3) the earliest forms of writing specifically for

children.
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The British West Indies Defined

Before delving further into the complex interplay of these theoretical constructions on the
development of Caribbeartd | dr endés | iterature, i1t would be
nature of the territories that comprise the Anglophone Caribbean (formerly the British West
Il ndi es) . These territories can b[Seefppendixsi cal |
E i1 Map of theAnglophone Caribbedn

1 Those occupied by the British from their earliest arrival, but later gained independence
from Britain [St.Kitts, Nevis (nee St. Christopher), 1624; Barbados, 1625; Bahamas
1629; Antigua,1632; Belize (nee Bish Honduras), 1638; Jamaica, 1655; St. Lucia,

1664]

1 Those occupied by the British from their earliest arrival and remain dependants of Britain
to date [Bermuda, 1609; Monsterrat, 1632; Anguilla, 1950; St. Helena, 1659; Cayman
Islands, 1670; British Ving Islands, 1672]

1 Those captured by the British from other European settlers, but later gained independence
from Britain [Dominica, 1761; Grenada, 1762; St. Vincent, 1762; Tobago, 1763; Guyana,
1796; Trinidad, 1797]

Between 1662 and 1807, approximately@illion Africans were brought to Britisbwned
colonies and forced to work as slaves under the plantation s§stem.

The governance and attention invested in each of these territories would have been
dependent on various factors such as the size, locatonpmic viability of the land and its
resources; as well as any residual policies established by previous occupiers. It follows also that
population size and composition would have also influenced policy; particularly because the

African slaves brougltb the region during the height of slavery generally outnumbered the
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European settlers at ratios of approximately thirty to onergetaerritories. Table 2.1, taken
from the online article fASlIlavery? providlessic onomy
example of this progression.

British society under the plantation system, therefore, was predominantly obsessed with
mai ntaining control and making a profit. 0Al
especially language and communal orgation and slaves were denied their most basic rights.
In 1833 when slavery was officially abolished, the conditions under which the majority lived
continued to be deplorable. However, to maintain the stronghold within the region, the British
movedintoa peri od of colonization,Bwheaensdegndotc
continue to enjoy the remaining economic spoils.
The Precursors to and Earliest lerms of Literacy and Literature

The oral tradition . As previously noted, an intrinsic parttble plantation system was
the active suppression of the culture, language and traditions of the African peoples who were
captured and traded as slaves. Within this system also, there was no separate category for
children; they were smaller adults whost vae was ascri bed as fApotenti
wor kforceo (James, 2005, p.165). The absence
some level of community, brought old and young together in the evenings on the plantation for
the sharing of staes a tradition which survived the transatlantic displacemé@ihese stories
were tales that wetteld in Africa, and in some caseahey wereadapted to suit the new
environment: These were not, however, stories that were specifically intended fog youn
|l i steners, which gave rise to creative maniopu

of several linguistic devices such as the downieendre, innuendo and wit; devices which
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feature prominently in many forms of cultural expression to taystkdat contribute to what
Abrahams (1983) described as a AWest I ndian a

Stories from many British territories were initially recorded through the incidental
6ramblingsd of t he c aoneastute jourreleepdrsevhoscaedortt t he s
region during the time of slavery and expansion. Towards the end of the 19th century and
following the official proclamation of emancipation, however, noted American
anthropologists/folklorists sought to actively collect and document these stooieker to reveal
to their audiences Athe dedicated and fabul ou
Afor their simple narrative fAaPrde foeaacBeedmongi n me nt
some of the major published collectorsre Elsie Clew Parsons, Martha Beckwith, Melville J.
Herskovits and George E. Simpson.

The introduction of formal education. The second phase in the emergence of literacy
and literature details the activities that led to the establishment of formatieddcam the end
of slavery to the implementation of colonization. Prior to emancipation, missionaries were
allowed to provide some literacy instruction to slaves and apprentices. With the advent of
emancipation, the British settlers, confronted withrtbed to maintain control of their
settlements and extend their empire, thought to build upon the missionary practices with the
approval of the Negro Education Grant. This ushered in the age of colonialism and more
specifically, the spread of English ligey through more formal means of education. What was
once solely the domain of the planter class w
(1963) explained that many slaves;&x aves and apprentices fdin the
freedoméi ped this opportunity as fAa-means of

repecting free. men and womeno
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Schools were nevertheless limited and continued to be largely run by missionaries. The
curriculum assumed the form of religious instruction mgksh, in the hopes of preparing the ex
sl ave population for damdermedusti fieous, amon @lul &
1963). At this time, many paredtsat least those who were able to absorb the loss of income
from t hei rmordcskizet theropportumsity tb lave their children receive instruction in
the available day schodlsThe knowledge acquired was then shared with the working adults
within the community. Texts used for instruction included alphabets, primers, spellirg) book
bibles, prayer books, religious tracts, Watts psalms and hymns, catechisms, and special editions
of the New Testament bound with the psalms; the learning method imposed was rote learning
and memorization.

As time wore on, however, additional materialsweeeded to fuel the demands of English
instruction. Many of the stories, songs and riddles that were collected by foreign anthropologists
and folklorists began to make their way into West Indian texts, which were designed more
specifically for use with dh| dr e n. Critics maintain that the
stylistic features that are inherent in their
functional literacy objectives encoded in Standard English (James, 2005). The most riotable o
these texts was produced by the Englishman, J.O. Cutteridge in the form of the Nelson West
Indian Readé&y a six volume series of reading textbooks which were first published in the mid
1920s and dominated the scene for three decades.

Established worksfditerature, enjoyed by and fashioned for children in Britain (and
later from America, during and following the Second World War) were also readily available at
this time to further supplement and promote the colonial perspective. The Caribbean children,

who were essentially forced to absorb a world and culture completely alien to theirs, often
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experienced a warped and confused sense of self and linguistosstiousness; as their faces

were never seen and their voices never heard or expressed aokiseand textbooks to which

they were exposed. Novelist and educator Merle Hodge recalled her experiences growing up in
colonial Trinidad:

[ We] never saw ourselves in a book, so we di
environment, our clirate, the plants around us did not seem real, did not seem of any

importancé we overlooked them entirely. The real world was what was in Books.

The impetus of independenceThe third phase of this process was the transition of the
British territories intandependent states. Far from the desire of the British authorities, an aura of
dissatisfaction with the unfairness of the colonial regime increased in volatility in the 1930s with
the rise of the trade union movement, particularly in islands such adatiand Jamaica. This
period ultimately culminated in the avid campaign for-gelfernance. The earliest
manifestation of this campaign came from the West Indian Federation, formed on January 3,
1958, a united political unit comprised of ten Britishiteries: Antigua and Barbuda, Barbados,
Dominica, Grenada, Jamaica, Montserrat, the then StMétss-Anguilla, Saint Lucia, St
Vincent and Trinidad and Tobago.

When this unit failed to achieve sovereignty and disbanded in’ 1@6&s left to each
territory to achieve their objective; which they each systematically managed to do. The new
dispensation of seljovernance brought with it many challenges. Most of the colonial
infrastructure remained, especially with regards to the groups in contr@ wfajority of the
resources, but there was an increased emphasis on education. The West Indian intellectuals of the
time (many of whom acquired tertiary level education in the United Kingdom), believed that this

was the most viable determinant of social @asonomic mobility.
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Dr. Eric Williams, the first prime minister of the newly independent Trinidad and
Tobagowas one of the regionds | eading proponent s
needs/vision of the West Indian citizen and the creation ofveersilly that supported these
needs.Inhispre ndependence speech in August, 1962, h
carry the future of Trinidad and Tobago in yo
Increased access to primary and secondary levels of schooling in théolleaisg the
acquisition of independence brought with it an increased sensitivity to the nature of the material
that was being used for instruction. Some effort was made to revise the curriculum and to source
or encourage the production of indigenousineg material. By 1972, for example, the
Caribbean Examinations Council (CXC) was established by an agreement among 15
Anglophone territories to create an internationally recognized secondary school level
examination, comparable to the British equivatéat was in use up to that time. Issues of
language were much more contentious to resolve, however, as English remained the official

language of these territories, but an Enghbsised Creole was the first language of the majority

of these populations. @nadialbo or n poet Merl e Collins in her ¢
Language Politics: Voice and Storyo recall s:
Early in my existence, | knew that some pe
talked 6égood, 8 a | ight er eC€prepronargsctwol, mg ven En

teacher spoke English, although she also communicated in Creole sometimes. Whatever

language she chose to communicate in, she made us young people aware that there was

such a thing as oOproper 6 EerEgdlish.41898, pv88)i ch wa
Creole languages nevertheless found a place in the creative literature for adults and children,

especially through the voices of its characters.
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The Literature: Types, Themes and Trends
Folktales

It is indeed little surprise thahe genre of folktales, originally for people of all ages,
devel oped into one of the more Oaccessibled o
works specifically for children. These collections andetengs were very much a part of the
creation of a West Indian identity. By reclaiming these tales, the writers were able to
authenticate the O6voiced and more accurately
and foremothers. James (2005) cites Paula Borget s e r t i evitably, viharé thefieiisran
oral tradition alongside a written tradition with literacy [as] the norm, distinctions become
blurred and a good deal ofcresse r t i | i zati on from onel6dr adi ti on

Thematically, most West Indian folkés for children centered on Anansi the Spider
mard often depicted as a rgpod lazy trickster who possesses an uncanny ability to manipulate
both the weaker and stronger creatures around him. This transplantation from West African
folklore became even mewubiquitous in the West Indian context and assumed léngetiife
status within the oral tradition (Flowers, 1980). When initially employed by the colonial
educators in their |iteracy Ocampaignsd; the
(James, 2005).

I n the | ater Creole context, Anansi was po
dexterityd6 that was wunparalleled. Comment ato
narratives and are much more inherently allegorical, asithkster is also occasionally, but
ultimately, outwitted (Flowers, 1980). The repertoire nevertheless included other animal tale
types and motifs (such as O6Tar Baby and Rabbi

as creation stories, legendsantt o st st or i e ©nepionee it thip grena was Jire s 0 .
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Phillip M. Sherlock, a prominent Jamaican historian, educator and folklorist, who contributed at
least 15 titles includind\nansi the Spider Maf1954),West Indian Folktale€l966), and
lguanads Tai |l : Cri ck Cr a(t9g9). $le aso forensglatef]l talesithatt he Ca |
were included in new readers; inevitably produced to supplement (or in some cases replace) the
British texts that served as standard fare.

Andrew Salkey, anothemathaican and esteemed novélisiso considered to have forged
the way for the for mul at idemplayddth€falk traditiboreim n ¢ hi |
uni que ways; having the ability to Aapproxi ma
fomo (James, 2005; p. 166), AaaneydbHe&3dgorore hi s
weave folk material into his fiction reflective of contemporary Jamaican life at the time:
Hurricane (1964);Drought(1966);Riot (1967) andlonah Simpso(iL969).Otherwriters, from
Trindadd i n particular author and illustrator Al Dbe
|l ndian |ifedo (James, 2005; p. 170), and other
growing body of literature and its representation ofiticeeasing diversity of the regidn.
Fiction

Al t hough the folktale continued to occupy
increasing availability and access to secondary education in thsngependence societies of
Jamaica and Trinidad (afte®@2) increased the demand for indigenous literature that could be
used at this level. In response to the call, the works of adult writers were appropriated for use
with younger audiences and subsumed into the new literary sphere. Trinidadian writelesdnclu
Michael Anthony, whose writing was seianiitobiographical in nature with many focusing on the
life of a young male protagonist in Mayaro, Trinidddh¢ Year in San Fernandd965); Cricket

in the Road1973);Sandra Street and Other Storid®73);Green Dayshy the River(1973);All
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that Glitters(1981)]. Another Trinidadian author, Merle Hodge, whose germinal, largely
biographical coming of age novErlick Crack Monkey1970) still resonates, and is used, with
contemporary audiences.

Also from Trinidad were the master storytell&arl Lovelacethat creates riveting

commentary about the conf | iToegScho@nasted®9) andr adi t i

Samuel Selvon, who specialized in bringing the West Indian culture and language to the fore,
whether his novels were set at home or abrdae Lonely Londonefd972);Moses Ascending
(1975);Turn Again Tigel(1979)]. These novels continued the discourse of identity,

displacement (both physical and emotional) and provided a commentary on tHambae,

communal existence that pervaded. What was interesting and somewhat coincidental was the fact

that in many of these books the main issues were explored from the perspective of adolescent (or
younger) protagonists.

Creative writers in other sples of literature wrote specifically for a younger audience.
Among them: Jamaicaorn C. Everard Palmer and his series of novels that explore rural life in
JamaicaThe Cloud with the Silver Linind.966); Big Doc Bitterfoot(1968); The Sun &utes
You(1970); The Wooing of Beppo Taf#972); The Hummingbird Peopkd971);A Dog Called
Houdini (1978);Crab Hunt(1980); Beppo Tate and Roy Penner: The Runaway Marriage

(1980);Houdini Came Hom¢&L981)]; Trinidadian newspaper editor, Therese MMlK({te for

Christmas 1974); Jamai can Li ng bpra Morrses(1972);l6stapes s or J
to Last Man Peakl976);Voice in the Wing1978) and Trinidadiadvorn, but Americasraised,
Rosa Guy who wrote dAunf |l i nc hboubldcklifethiurbamct nove

A me r 1, examiples of which afhe Friends (1973):Edith Jackson(1979)]
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Ironically, many of the aforementioned West Indian authors were either educated in or
migrated to the United States, Canada or the United Kingdomiatisdimes in their lives.

They nevertheless managed to successfully Oca
their personal experiences of life in a colonial setting. However, James (2005) believes that

some were more successful than otheisuly engaging in postolonial discourse (which may

or may not have been intentional on their part). For those who were unsuccessful or unwilling to

do so, there was at times, a subtle or overt
stereotyp cal f eatureso. She el aborates:

It can only be surmised how much British colonial schooling has contributed to this poor

selfi mage and disrespect for regional ident it

books, ambivalence about the portrayal offfthe | k prevai |l edéBut the n

representations of folk never really abated. In the 1970s, detachmentindolgence,

and semi ridicule in the portrayal of folk deepened to an ambivalent endearment,

alongside humour of a different sq2005,p. 168)

I n spite of these justified criticisms, th
certainly moving towards reflecting the world of Caribbean children with a marked increase in
publishing throughout the 1970s (when publishing dates are consideosdjble factors that
accounted for this, as previously mentioned, include the new state of independence and the desire
for relevant educational material; and the increased publishing for children in the United
Kingdom, the United Stas, and Canada. [SA&@pendix Fi Bibliography of Caribbean
chil drenés | i-1I98Ff ature from 1950
Poetry

Another obvious byproduct of the oral tradition was, and still is, the preponderance of
poetry. The songs, proverbs, riddles and games that are so much a partaifileifudpd in the

West I ndies, found a willing outlet in childr

components of the readers and primers and anthologies for secondary schools (that were
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constantly being introduced and revised), and reallgwet found in trade book collections
until the late eighties, early nineties through the works of poets like John ARsmrdt [Again
Granny!, 1990;No Hickory, No Dickory and No Dog¢k991)]; Grace Hallworth§own by the
River,1994) and James Berrlgii't My Name Magical,71990).
Other Publishing Formats and Types

From an inspection of older works for children, the following observations were made:
illustrations were often used in the earlier books for childirespecially Anansi stories, but
usually hese were confined to line drawings in black idlolorand gloss paper spreads were
rare and even the binding used was questionable. Again, because of what appeared to be the
greater emphasis on academic texts, regional publishers opted for lowerccqathty and
higher yield; almost ignoring the need for aesthetic appeal. For the few local authors or for those
l'iving in the 6developedd world in the 1980s,
there continued to be a marked differencevieen books designated as West Indian and those
from the United States, Canada or the United Kingdom. Coloring books, comic books, and
general nosfiction round out the gamut, but were produced in far less quantities for reasons that
either r afelnecetbed 06d ehfee f orei gn products or a |
and producers.

The Present Landscape

The conditions that sparked the need to cr
imposing ones, and to ensure that a requisiteesainself and belonging was communicated to
Caribbean children still exist in residual colonial structures (competitive entrance examinations,
sociceconomic and racial stratification) and new forms of-o@lonial imposition through

greater access to vaus forms of media originating beyond the region (cable TV, video games,
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the Internet and social media). The use and perceptions of the existing literature is limited and
the availability and variety, even more so, as Hodge (1990) notes:

One of the reass why Caribbean literature has not yet fully invaded the school

curriculum is that there is not a sufficient body of good fiction suitable for all age groups.

Children in secondary school are exposed to Caribbean literature that is aimed at an adult

audence; and at the primary school level, teachers seeking to bring Caribbean literature

into the curriculum tend to rely heavily on folktales. (p.-20B)
It is not an exaggeration, therefore, to stat
long way to go.
Constructions of the Gntemporary Caribbean Child

The extent to which Caribbean childrenods |
the Iives of contemporary Caribbean children
of the state of childhood throughout the region. One point of entry that allows us to glean a
modicum of understanding of the contemporary landscape is to briefly examine the statistical
and policy data across nations in an attempt to contextualize the thfe ciild within the
ambiguity and heterogeneity of the O6Cari bbean
another dissertation, commonalities and averages will be summarized, with a greater focus on
Trinidad & Tobago in each of the key areas sucp@pulation, literacy and education, economic
activity, social issues, and technology and media.

Population. The contemporary definition of the Anglophone Caribbean encompasses 17
countries. In keeping with the delineations noted earlier in the chdpee tountries are
divided into 12 independent nations (Antigua & Barbuda, The Bahamas, Barbados, Belize,
Dominica, Grenada, Guyana, Jamaica, St. fesis, St. Lucia, St. Vincent & the Grenadines,

and Trinidad & Tobago), and five (5) dependent terg®(iAnguilla, British Virgin Islands,

Cayman Islands, Montserrat, and Turks & Caicos Islands). According to the statistics provided
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bytheCentral | ntell i gen c'thétga populatios of Meseaidladds Fact b o «
combined is approximatey;,527338 (an average of 383,961 per country).
Jamaica (2,889,187), Trinidad & Tobago (1,226,383), and Guyana (741,908) are among
the larger land masses and consequentlynib&t populated countries; while Anguilla (15,423)
and Montserrat (5168)following the cevastation caused by the volcanic eruption in July,
2003 are among the lowest. It is worth noting that 51.1% of the pagalilation across the 17
nations livesn urban areas (as defined by the country).
Demographically, approximately 68.75% of the popafaof 16 countries identifies as
black or of African descent (no numerical breakdown was available for Montserrat but the
composition was described as 6blackd and o6whi
at 13.18%; East Indian at 5.8%; whit¢ 3. 5%; O6ot her 6 at 3. 25%; whi
Garifuna (all from Belize) and Amerindians (in Dominica, St. Vincent & the Grenadines, and
Guyana) comprise 4.93%.
As a subset of the total population, children (defined by the statistical source as@ages 0
14 years) account for approximately 27% or 1,759,895,018males an@64,513females). It
follows that JamaiceB63,271) Trinidad & TobagoZ38,903) and Guyana (237,635) also have
the largest concentration of children. However, while children cisepver 30% of the
population in Guyana and Jamaica, they comprise only 19.5% of the total population of Trinidad
& Tobago; a ratio that can have implication for expenditure and services provided to children in
the different contexts. As a predictor afqulation growth, the average birth rate among all
countries is 15.29/1,000. In this area, Belize leads the pack with 26.02 live births per 1,000

persons, while Jamaica (18.89/1000) and Turks & Caicos (17.44/1000) have the second and third
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highest rates spectively. Countries with the lowest birth rate, which will still accounts for
steady growth, are Montserrat (11.62/1000) and British Virgin Islands (10.69/1000).

Conversely, infant mortality is a significant concern at an average rate of 14.51 deaths per
1,000 live births across the 17 countries (a difference of 0.78/1000); with extremes in Guyana at
the highest end of the spectrum (35.59/1000) and the Cayman Islands (6.49/1000) at the lower
end. When these statistics are contrasted with the percentiageltbf expenditure (at an average
rate of 6.25% of the Gross Domestic Product or GDP for the region), there is no clear correlation
between what is spent on healthcare and the rate of infant mortality. However in countries like
Belize, it is not difficultto extrapolate that a health expenditure amount of 3.3% of GDP might
be a contributing factor to the infant mortality rate of 21.37 deaths/1,000 live births. The average
life expectancy across the Anglophone countries is 74.7 years.

Literacy and education. According to calculations based on the statistical data provided
by theCIA Factbook(2012), the average percentage of literacy across the total population of the
Anglophone Caribbean is 93.9%. Barbados (99.7%), Trinidad & Tobago (98.6%), Turks &
Caicosand the Cayman Islands (both at 98%) are above the average, while Jamaica (87.9%),
Antigua & Barbuda (85.8%), and Belize (76.9%) are significantly below average. In all but one
case, |iteracy is defined as adgmrAnduiia,iei;md over
defined as fnage 12 and over who can read and
the levels of male and female literacy, as they are either identical in number or the latter exceeds
the former by a few percentage poirti®wever, in Jamaica, the gender divide is at its widest,
with a male literacy rate of 84.1% and a female one of 91.6%.

Since most definitions of literacy are linked to formal schooling, another important

statistical average to note would be whatRhetbookr e f er s t o as fiSchool Li
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(SLE) which is Athe total number of years of
expect to receive, assuming that the probability of his or her being enrolled in school at any
particular futureageisqual to the current enroll ment at
Caribbean, the average SLE is 15 years which, given the most common educational model in the
Caribbean would be equivalent to 7 years of elementary sch@ojeérs of secondary schod&
forr the completion of OO6 Level (Ordinary | evel
completion of AOG Level ( Adv an e3gahrsbfetiaylevel e x a mi
education (A6 | evel qual i fimentwhiie otlmesteclanicad r e q u i
vocational or paraprofessional programs requi

Inextricably tied to literacy and SLE is the total education expenditure of each country as
a percentage of the GDP. On average, this is 4.92%satEcountries (no data is provided for
The Bahamas and Turks & Caicos); with St. Kitts & Nevis ranieith 6he world at the rate
9.6% of GDP. The literacy rate in St. Kitts & Nevis is 97.8% and the SLE is 13 years. The
Cayman Islands on the other hahds an expenditure of 2.6% of GDP (ranked™i#%he
world); a literacy rate of 98% and a SLE of 12 years. Of course, to make complete sense of the
numbers, one would also have to have a more thorough understanding of the nuances of their
education sysims and their total GNP. Since the Cayman Islands remain a British dependency,
as will all such territories, they are less likely to have control over their expenditure in many
areas of governance.

Economic and socialssuesA quick review of the data pvided on economic activity
in each of the islands reveals that tourism is by far the leading industry in approximately 14
countries. More surprising is the prevalence and increasing contributions of offshore financial

services to the GDP of at lea$t dountries. Agriculture has plagiex progressively smaller role
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in the earning power of these countries but features somewhat prominently in the exports of
Belize (citrus, sugar, bananas); Dominica (bananas); and Guyana. Trinidad is the outlier in the
groupas it is considered to be a major investment site for the manufacturing and petrochemical
industry due to its reserves of oil and natural gas. The average unemployment rate across all 17
countries is approximately 11.3%Countries with the highest unempioent rate include

Grenada (25%), Dominica (20%), and St. Lucia (20%), while those with the lowest rates are St.
Kitts & Nevis (4.5%), Cayman Islands (4%), and the British Virgin Islands (3.6%).

Poverty isa significant issue in many of these countried #re average rate of persons
living below the poverty line of 13 countries (no data was available for the Cayman Islands,
Montserrat, St. Kitts & Nevis, and Turks & Caicos) is approximately 24'71Pkhe most
extreme cases of poverty are evident in Bei396), Grenada (38%), St. Vincent & the
Grenadines (37.5%), and Guyana (35%). The Bahamas is the only country (for which data is
provided) with poverty levels significantly below the average at 9.3%. Coupled with levels of
poverty are issues of illicit dgutrafficking and use, as all 17 countries are implicated as major or
minor transshipment points (according to @& Factbool for a range of narcotics and
cannabis mainly from South America en route to the U.S. and Europe.

Technology and nedia. Given te ubiquity of mobile technology and the Internet in this
the digital information age, statistical data was also culled frorRah#ookon the number of
mobile users, Internet users, and broadcast media houses. In a surprising twist, the total number
of registered mobile subscribers across the 17 countries is approximately 7,482,400, which
exceeds the total population of these countries by 955,062 users. In Trinidad & Tobago alone,
mobile users comprise 154.43% of the population. One possible reasantf@a skewed

statistic is the presence of two telephone companies; oneostagel and for many, many years

54



maintained its monopoly on the market and the other a regionally dominant company that
eventually made its way into the market (much to the chadtime former). Since their
competition for market share has been plagued by licensing andameectivity issues, most
mobile phone users have two phaheme from each company. Overall, there appears to be no
dearth of mobile technology in the Anglopteoregion. Whether or not the infrastructure and
capabilities are comparable with the A4G0 wor
scope of this brief overview.

Internet usage appes to be much more limited tharobile technology as the tofar
the region is approximately 3,089,200, which is just under half (47%) of the total population.
Invariably this gives rise to issues of information access and global competitiveness in this arena
(for example, &éommerce, @overnance, and so on)ntiay also have direct implications for the
education and preparation of youth in the area of computer and information technology. If
however, most citizens are able to obtain access to the Internet through their mobile phones
(which I have no way of confirmg), this might account for the relatively low rate and
ameliorate some of the other effects. Part of the reason could also be the nature of the dominant
industry and reluctance on the part of the older members of the population to embrace the
technology.

Finally, most countries have terrestrial, governrmmbed or privately owned television
and radio stations (approximately 36 of the former). In areas where no such television station
exists (as in Dominica, Montserrat, and Turks & Caicos), cable asalfelilite TV subscriptions
are available there and in the majority of the other territories. Guyana is the only country among
the 17 where cable TV is not available. One consequence of this pervasive phenomenon is a

strong familiarity with American societys represented in the broadt media, which could
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possiblyexert an undue influence on Caribbean youth exposed to this form of media, leading
them to identify with a culture and habits outside of their own; wanting products and services
that might not b readily available; and confusion about their-gigfitity as Caribbean youth
This effect is somewhat assuaged with the presence of consistent and prolific local programming
in each country; again, this has not yet been addressed in existing relsaaltiave
encountered.
The Case of Trinidad & Tobago
In recognition of the issues, challenges, needs, and potential of children, the Ministry of
Social Developmen®006)of Trinidad & Tobago has developed a policy document entitled
National Plan of Actia for Children 20062010which identifies and prioritizes four areas for
Afactiono:
1 Promoting healthy lives by addressing issues related to: infant andfiederortality
such as gaps in immunization, poor identification of figk problems during the
perinatal period; child malnutrition and low birth weight; and child and adolescent health
(2006,p. 1432)
1 Providing quality education by: expanding and improving early childhood care and
education; increasing attendance and enrollment at primary andlaegschools;
improving safety and security to reduce incidences of violence in schools; meeting
special needs in the mainstream education system; and creating access to health and
family life education, values education, afmmmal educational opportungs; and
parenting educatior2006,p. 3455).
1 Protecting against abuse, exploitation and violence by codifying and enforcing laws

affecting children and families; increasing services such as counseling, monitoring of

56



homes, sensitizing and educating thelmuthrough lectures, programs, and radio

broadcasts; formalizing foster care; examining children in institutions; reviewing existing

policy with regards to children in conflict with the law; and preventing and eliminating

the worst forms of child labo2006,p. 5773)

1 Combating HIV/AIDS by: developing and implementing national policy to build and

strengthen support systems; reducing the proportion of infants infected with HIV by at

least 50%; and strengthening strategies of educating and guiding cli#@@&p. 75

79)
Emphasis on these areas was derived from careful investigation and research and, as stated,
reflects the significant challenges a child could potentially face. Unfortunately, there is little
found on the posit ieviepolgyopamecdowllyof chi |l drenbds |

Perusal of the programme of presentations at a 2009 conference organized by the
Department of Liberal Arts of The University of the West Indies, and held in St. Augustine,
Trinidad, titled AFirsitl dhaeryd Mulse @ar iCthbh ¢ am elnt
againshowedthamuch of the emphasis seemed to be on t
Amarginali zedo, fAproblematico, Aviolento sphe
produced by adults for adults. In védewv panels and papers was there any mention of the
creativity, vibrancy, interests, or abilities of the child in reality or in its literary count&tpairt
seems that advocacy on behalf of children sho
telling the stories of what we get right.
The Role of the Library in Connecting Children with Books

On the other hand, childrends | ibrarians a

and disseminate the Oposi ti weéandparticuladiyens of chi
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Trinidad and Tobago. When the statethear t Port of Spain Chil dreno
stateof-the-art libraries housed in the National Library building, opened its doors to the public in
2003, there was a general auraweand wonder but no clear sense, in the minds of the general
citizenry, of the role and potential of this library. Although public library services were
introduced in the capital city as early as 1891, its subsequent progression was fragmented and
disparae at best as services were governed by three distinct organizations, the Public Library
Service, the Carnegie Free Library, and the Central Library Service attached to the Ministry of
Education.
The National Library and Information System Authority (NS).iwas established in

1998 and charged with the task ™WUhderfniéwmnt egr at i n
governance and a flagship library building, the population of library goers, especially children,
gradually increased if only out of curiositietpromise of aticonditioning, and the promise of
free access to computer technology. On the most recent promotional brochures available on the
NALI'S website, the O6promised is that children

91 Discover fun ways to learn

1 Becomefamiliar with books

i Learntoread

91 Develop social skills

1 Become computer literate

1 Develop healthy expression

The range of childrenbés services highlight

access to books and other materials (examples given are loads] picture books, chapter

books, audio books, games, CDs and DVDs, books in different languages, Caribbean books,
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books on local folklore, Braille books, fiction and nonfiction); available programs and activities
(specified as storytelling, arts andftraomputer literacy classes, baby lapsits, book clubs,

group tours, vacation reading programmes [sic], Internet services, and photocopying services);
and free access to technology (in the form of free Internet access, wireless access, software
applicatios, and databases).

The current lending policy allows for young cardholders to borrow up to six (6) books at
one time for a period of 28 days; two (2) items from the audio visual collection at one time for up
to 4 days; and Braille books (no number spedififor up to 28 days. In order to obtain a card,
the childbdés parent or guardian must compl ete
certificate, a passport sized photograph, and proof of address to a member of staff at the library.
In spite ofthe fact that there is a definitive vision and structures in place to provide exemplary
service, its implementation is only as successful as the professional practitioners charged with
the task, a big part of which is capturing the attention of the ldrilglenough to encourage his
or her potential.

Children whose parents can afford it, have the option of purchasing books from one of
the many bookstore chains throughout the country (at cost of anywhere between TT $ 45.00/US
$7.00 to TT $120.00/US $19.0thereby reducing the necessity to visit the library to obtain
books. Computer access has become more available through the school system with a
government initiative to supply laptops free of charge to 11 anckaPolds entering secondary
schools, whichmany children use for personal rather than academic reasdoging the appeal
of computer access at the librafAdditionally, many children are enrolled in supplementary

classes at the end of the school day to prepare them for the compulsory seeptrdacg
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examination, and those who are not are exposed to a plethora of other distractions, both positive
and negative, that can potentially command their attention.
Conclusion

This brief overview of the history and present state of the Anglophoneb@aribits
people; the emergence and access of its |liter
of children in the region, merely hints at th
delineating the most accurate description and sgmtation of this context. Much has been
written and said in some areas, yet so much remains unsaid and unwritten in others.
Nevertheless, it is hoped that the ensuing discussion captures and sheds more light on what is
being written for children, what tgehink of it, and the ways in which this dynamic is formed
and informed by the unique characteristics and constraints evident in the region, and more
specifically, Trinidad and Tobago.
Table

Table 2.1 Reproduction of table showing the shift in populatio Barbados during slavery

Year White % Black %

1629 1800 97% 50 03%
1643 37,200 86% 6000 14%
1684 23,624 34% 46,502 66%
1724 19,295 25% 55,206 75%
1786 16,167 21% 62,115 79%
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! The Bahamas is not strictly considered to be a Caribbeamtgmidbw because of its geographical position.

2Cited from the British National Archivesdé overview to
http://www.nationalarchives.gov.uk/caribbeanhistory/slaveegotiatingfreedom.htm

% This article was accessed on August 11, 2012 from BBC History online:
http://wwwbbc.co.uk/history/british/empire _seapower/barbados _01.shtml#three

“ Usually there were noticeable changes for flora and fauna.

® Gordon (1963) elaborated that in the last days of slavery, parents purchased freedom for their children to ensure
that they were able to continue with daytime schooling.

®Quotation from a radio interview that was |l ater cited
Mo n k éAHandbook for Teaching Caribbean Literatured. David Dabydeen. London: Heinemanh8B.

"According to the Caricom Secretariat, there were a nun
included: the governance and administrative structures imposed by the British; disagreements among the territories

over policies, partiglarly with respect to taxation and central planning; an unwillingness on the part of most
Territori al Governments to give up power to the Feder al
Sourcehttp://www.caricom.org/jsp/community/west_indies_federation.jsp?menu=community

®Most notably, Kenneth Parmasadés col liafirstcoentonSal t and R
Trinidad, 1984

° Fox, M. (2012). Rosa Guy, 89, Author of forthright novels for young people. New York Times obituary:
http://www.nytimes.com/2012/06/07/baekosaguy-89-authorof-forthright-novelsfor-youngpeople.html

9 The World Factbook can be accessed throtiths://www.cia.gov/library/publications/theorld-factbook/

" pecentages given are from various years ranging from 1997 to 2011.

2No data was available in the CIA Factbook for nine countries. Percentages for St. Lucia, St. Vincent & the

Grenadines, Barbados, Antigua & Barbuda, and the British Virgin Islands waseabieom ECLAC statistics cited

in the report ANutrition, Gender and Poverty in the Cal
http://www.eclac.cl/publicaciones/xml/2/27672/15.0df

3 This is an extrapolation and gross oversimplification based on the history of U.S. imperialism in the region and
anecdotal evidence of the effect of the U.S. media on the typical Trinidadian child.

1 These presentations fell under the parfel€ar ni val Chil dren: Performance and |
Making Storieso

15 Source: Annual Report to CDNL 20@D03 delivered by the first Executive Director of NALIS, Pamella Benson
[Word Document]

18 One article written by Asbida Allahanecc | ares it the fAFree | aptops nightmar
11, 2011 in the Trinidad Expredstp://www.trinidadexpress.com/news/Free laptops niglenb23700084.html
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http://www.trinidadexpress.com/news/Free_laptops__nightmare_-123700084.html

CHAPTER 3

THE COLLECTION: CHARACTERISTICS

The collection evaluatioprocess took placeesii t e at t he Port of Spa
Library over a period of four weeks, from Monday to Friday between the normal operating hours
of the library: 8:30 am.to6pfMs t his was the busiest 8 i me of
themonthof Ju 1l was abl e to observe the collection
associated with its maintenance and use, such as the daily shelving routine; patron use, etcetera.
The data collection process specifically consisted of theigadyaspection of each title in the
collection; direct observation of its use by patrons of the library; interviews with various
librarians and library associates connected to the collection (in particular its development and
use); as well as an analysisany related documents to which | was given access. Needless to
say, the physical examination of the i1 tems wa
results were constrained by what was on the shelves at any given time, as opposed to items that
may be listed in the official catalog records but were checked out, or new items that were not yet
checked in to the collectioh.

For each item examined, | recorded the following information into an electronic database:
title; author, illustrator; copyght year; genre; sugenre or type; publisher; place of publication;
binding; number of pages; call number; edition; International Standard Book Number (ISBN);
date of purchase; place of purchase; purchase price; number of copies; additional notes
(including synopses, website addresses etc.). | scheduled and conducted interviews with four
members of staff: the Executive Director of the library system; the Librarian | assigned to the

POS Childrends Library; one of rkdnéInferrgatadne ms | i
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Systems department; and the Librarian | responsible for the acquisition of West Indian materials.
Questions asked were specific to the WIJ collection; some devised prior to the shelf inspection
and others that arose during the coursiefinspection[See Appendix O Questions for
Practitionerk In this chapter, | will discuss the location, composition and characteristics of the
collection; the information/feedback obtained from practitioners; and the observations made with
regardsa its usage and promotion (in that order).
Physical Inspection

Location of the Collection

The WIJ collection has occupied three diff
since its opening in 2001. Initially, it occupiedeshelving unit positionedgainst the wall of
the ParenfTeacherLibrarian (PTL) Room just off to the left of the designated area for babies
and toddlers. From 2008 to mid 2011, it was prominently positioned to the right of the main
circulation desk; making it evident to everyomeo entered the librarjbee Figure 3.1].The
new | ocation, however, is the |l east &éintuitiyv
collection easily.

As one enters through the main door, one must proceed directly ahead, traversing the
width ofthe library. The shelves are arranged to the left of a group of computerd&avteth
appear to no longer be in use for that purpoaed are closest to the first of two reference desks
in library d also not used for the intended purpose. The identityeo€diiection is also obscured
by its closeness to the Spanish language collection, and the noticeable absence of any clear,
hanging signaggSee Figure 3.3Prior to the move to this location, the entire WIJ collection
occupied one shelving unit with terehelves. With this move, the collection is now more evenly

spaced, occupying three shelving uni-ickon one 0
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and two Osupported6b units (positioned against
fiction collection. The oshelf signage, however, gave no indication of this new arrangement

[See Figure3.4and 3.5.

Classification and Sope

After identifying and subsequently eliminating a number of items that were inadvertently
filed in the juvenilecollection but were labeled for the adult library as well as those that were
classified as OWIJO&d on the spine | abel but we
their format and content, | counted a total of 302 discrete tilesording tothe shelving
arrangement and the Dewey classification system employed, 146 of those titles were categorized
as works of fiction and 156 as works of Afietion. Items labeled as reference (rarculating),
of which there were 21 (three fiction titles adhteen notiiction titles), were interfiled with
circulating items as opposed to being grouped separately on the shelves.

On the spine labels, fiction was furthersih vi ded i nto O6WI EO& for e
titles) and O WI A43tiles) One titlgiecluded iathe fihal tally, howeaver,( 1
bore the label WI F, indicating that it was a general work of fiction that should have been
shelved in the adult library. Because the author of this work, James Berry, writes for both
children andadults, it is unclear whether this selection was deemed appropriate for upper level
users of the collection, hence the retention, or whether it was simply there in error. The range of
formats and types of fiction included will be discussed later in dugan and more fully in
chapter four.

The nonfiction end ofthespectrum covered a range of twentye (21) Dewey
categories (preceded bye WI J marker). @ble3.1approximates the range of Dewey categories

represented in the collectioynsurprisindy, folklore and poetry were well represented in this
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section (a combined total of 35% of the ffartion selections), as were informational history
books (14%). The somewhat limited coverage in other areas, in terms of categories and title
counts, seemeih be consistent with the publication trends noted in chapter two, aasanék
overall emphasis on téxtok publishing.

In some cases, there appeared to be quite a number of alternatives that would perhaps not
be as intuitive to the casual observer.ekemplify: the titleJim Braithwaite: Entrepreneurvas
classified both as a biography, which it is, and also under the category of business/money in the
social sciences, which reflected the subjectod
one would expect to find in this category (perhaps in keeping with current classification trends),
but there was also no consistency to this pattern.

Apart from the shelving and classification distinction®und ituseful to distinguish
among the varigtof formats and types across classification categories in order to gain a better
sense of the foci of publishing in Caribbean literature and to ascertain whether or not these align
with trends and recognized appeal factors in the wider world of ehilddublishing.[Table3.2
summarizeshe major fomats identified.

Picture books outnumbered any other format/gyde at 91 titles with an understandable
dearth in board books (possibly due to the extensive general collection of board books and the
expeced age of the child who would consult the WIJ collection); coloring books; handbooks;
and workbooks. Most of the titles designated as picture books met the requisite criteria of being
approximately 32 pages long (or up to 48 to 64 pages), although, incases they were much
shorter, but contained a pictorial narrative as well as a textual one. To delineate its composition
even further, there were 62 picture storybooks, classified and shelved in the fiction section; ten

(10) folktales in picture book fmat; five (5) titles classified as poetry, rhymes and songs; six (6)
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filed under the Dewey category of O6Language A
(4) titles spread across four Dewey #ation categories (animals, music, social scieneesl
writing systems). The literary content of the picture storybooks will be discussed in chapter 4.
As within the wider world of childrends |
with illustrated books, which contain, accordingto Van Ordendla St r ongés (2004)
Afoccasional il lustrations [that] serve a deco
| identified 30 title® 20 fiction and 10 noffictiond that fit the definition above, although quite
a few of them (approximaly two thirds) may have been originally conceived as picture books,
but by virtue of being sefbublished works they invariably fell short of that goal. | thought it best
also to not include illustrated chapter books and collections (of folktale, poetid stories)
in the category of o6illustrated bookdé as the
Overall, collections/compilations comprised 52 titles across fiction andictein, with

12 designated as fiction and 40 as+fichion. Thefiction offerings consisted of six illustrated

C

titles that could have potent itadlley ibnesemi rcd dads si

and form; and six titles without illustrations that seemed most appropriate for older independent
readers At 20 titles, folktales were by far the most common type of illustrated collection found
in nonfiction. | noted one title that was not illustrated, and apart from its fappi Pappi
Please Read Me a Stoyere was nothing else to imply that the kvawas intended for children.
Poetry was the second most prevalent type of collection at 13 titles, with religious stories (3);
miscellaneous writings (2 anthologies of stories and poetry); music (1); and rhymes and games
(1) rounding out the offerings.

In the area of fiction chapter books: there were considerably fewer titles than | anticipated

for a dedicated collection of this size. These publishing trends to eschew fiction for elementary
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aged children in favor of folktales and picture books are hardlyrising, as noted in my
commentary in chapter 2. This trend certainly holds true in our analysis thus far. Consequently,
of the 28 chapter books identified, 12 of them were illustrated, indicating that they could be more
accurately described as earlyapter books or transitional books; leaving 16 titles that can be
primarily categorized as fiction for older children. In chapter four, we will discuss these
assumptions further.

On the other hand, controlled vocabulary or graded readers appeareddo béthr e at i v e
spaced6 where fiction writing now seeks to fin
readers type seemed to be indicative of yet a
children in the Caribbean commonly assumes. The &% tdentified were representative of
eight reading series published in five different regions; four from the United Kiryddet
Caught Readingb), Hop, Step, Jumfl2), Ready Gd4), andCambridge Reading Seri€®);
one from Jamaica theDoctor Bird Reding Serieg4); one from the United StatdéRead and
Share(1); One from SurinanteCh i | dr e n 6 s (2Rand ahe selpublifhadnseries from
Trinidadd Hop Along(11). One thing | found curious about these books was the classification
decisions, and byx¢ension, shelving choices made.

Twentyf our titles were classified by the auth
section; while 16 were designated WI J 428.2, suggesting that the focus is on the structure and
use of Standard English. One was dfaes according to the subject matter of the stories, cricket,
with the designation WI J 796.39800king more closely at the distinctions made between those
shelved in fiction and nonfiction, | realized that all of the titles intbp Alongseries, atdast,
focused primarily on early phonetic and spelling developni8et Table 33 However, in the

case of the six anomalies noted, five of them were titles of series also filed in fiction, and the one
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with no counterpart in the fiction section was notparable in content to the aforementioned
Hop Alongseries.

Lastly, within the nonfiction section, trade books and textbooks complete the collection.
The former books, by their very nature, primarily encompassed the majority of information
tittesd i . eooks \iritten to inform, to lead thehild from a fact or facts to a concept or
principleo, ( Van Or daamss &e fAlowing Degvey ca2e@ddies:, p.149)
biography (5); customs (4); ecology (1); English usage (1); food and drink (1); geogrgphy (2
history (18); libraries (1); medicine/health (2); music (1); religion (1); social sciences (4); and
sports (3). The latter type comprised titles related to education (2); history (2); English usage
(2); religion (2); and miscellaneous writings (1).
Currency of the (ollection

The National Library was opened to the public in 2002, so the WI J collection, like the
wider collection, is a relatively current one; i.e. physically acquired over the last decade. Closer
inspection of the publication dates, haeg revealed 97 titles that were published prior to the
year 2000, with one dating as far back as 1956. This number accounts for 32.2 percent of the
collection, and is comprised mainly of fiction (in chapter and picture book format); folktales;
some poelr; and other categories of ndiction that relate to religion, history, sports, and
customs; in essence, items that are not necessarily required tadsdaip.

Based on what wasundon the shelves, during the year 2000 to 2010 (which was the
most reent date of publication noted), there was a reasonably steady average of 20 published
titles per year (with a low of two in 2008 and a high of 29 in 200DBiyty-threepercent of the

collection was acquired during 2002 and 2008hich coincided with themeningof the
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libraryd wi t h acqui sition O6spurtsod [0heseandotieng i n 20C(
numbers s summarized indbles 3.4 and 3.%
Publishers and Authors

Despite the fact that most titl eesdsemet her ¢
theme, images, or characterization, etcetera related to the Caribbean, it became quite obvious
during the examination of titles the bulk of publishing took place outside of the Caribbean
region. Items published outside of the region originated ff@mublishing houses or printing
presses located in the United States, the United Kingdom and Canada, representing a combined
total of 140 authors. These numbers are in stark contrast to the 26 publishing/printing presses
representing 54 authors acrosgefregions of the Caribbean: Trinidad, Jamaica, Barbados,
Grena@ and Surinamefable3.6 summarizes these numbers

These numbers are hardly surprising when again we consider the significant waves of
postworld war Il migration from the West Indiestothemot her ¢ o Wncommprdy En gl an
termed 6c ol onf whzhtogethrer itmsubseguesrt waves 6f migration to the
United States and Canada, resulted in the cre
authors in an effort to addres®timequalities faced by West Indians in the metropolis were
compelled to produce texts for the first and second generation children born into these societies
(which often included the tendency to romanticize their former lives in the West Indies)-(Sands
O &onnor, 2008).

Additionally, the general disinterest of regional publishers (especially in Trinidad) in
literature for children, forces authors who reside in the Caribbean to eithpubk#h or solicit
foreign publishers. In terms of the number déstin the collection, the ratios are roughly the

samgSee Figure 3.7]As can be noted from the graplnmoderate 32% of the items in the
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collection originated in the Caribbean, with 60 items from Trinidad; 27 from Jamaica; and a
combined tatl of sixfrom Barbados (3), Grenada (1), and Surieg2). By contrast, 134 titles

from the United Kingdom; 54 from the United States and 19 froma@a constituted the

remaining 8% of items in the collection. Let us now take a closer look at the publishing houses
and most prolific authors across these locations.

Publishing in the United Kingdom. Of the 26 publishers represented in the collection,
the most dominant by far was Macmillan. Not only did Macmillan account for 66 titles in all of
its iterations: MacmillarfEducation (53), Macmillan Caribbean (11 titles); and Macmillan
Chil drends Books (2), but that number alone e
countries[See Figure 3.7According to its website, this lorgfanding company (150 years) has
built a global reputation by working with Al o
authorities to develop highuality courséooks, supplementary materials and digital products to
suit the needs of <c¢l| assryoopmsi daer otuhnedmstehlev enso ra nd
publishers with a | ocal presenceo. Ma ¢hmi | | an
Aworl dés | ehdi ngheu6hisbkbean. 0 Their offices
and Oxford with local represitatives, distributors, and editors throughout the Caribbean region.

The focus of Macmillan Caribbean is divided into two major publishing areas,
0educational 8 books (that can be used in cl as
can supfement the curriculum). These two areas are further divided into twelve subject areas:
art; biography and autobiography; childrenods
literature and poetry; food and drink; guides; general interest and refghestory; natural
history; photography; maps and atlases. However, not all of these areas are reflected in the WIJ

collection, as the titles that fall under some categories are more relevant for use in schools or
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target the young adult audience. When pared to the designations on the Macmillan catalog,
the titles that are included fall into the areas of:

a. Picture books (29 in total including 21 storybooks, two concept books, three poetry
books; and one folktale; one collection of sheet music; and as&rdted boo&k my
assessment);

b. Chil drends story books (34 altoe$tdper i ncl
JumpandReady, Gaeries; ten chapter books; six folktale collections; two anthologies)

c. General interest and referentlee(book World @&ss: An lllustrated History of
Caribbean Footba)t

d. Educational textbooks for the primary level (one copy of the textG@wslbbean Social
Studie$

e. One title that is no longer in the Macmillan catalog, classified in the WIJ collection as a
history book, ot one that | would more accurately describe as an art Baeajiia
Reflections: An Artist in the Caribbean
Other publishing houses within the U.K. with more than four titles in the WIJ collection

appear to be similarly varied in scope. According to thbsites, Heinemann (seven fiction titles
and five noHfiction) and Pearsehongman (two fiction titles and four nefiction titles) are
committed to providing quality fiction that can be used in English Language instruction, while
Tamarind (one fiction tié and seven nefiction titlesd all biographies though not classified

accordingly) and Frances Lincoln (two fiction titles; one folktale collection) express a

commi t ment to increasing diversity in childre
yourself in bookso. Puf f i dictidhaitledd sll peetryvie f i ct i o
dedicated to making fAchildren into readerso.
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Macmillan also accounts for 41 (51%) of the 81 published authors in the United
Kingdom; nine of whom have two orare published works with the company: Sir Philip M.
Sherlock, noted author and scholar (3); Valerie Blégmoet and novelist of Jamaican birth (4);

C. Everard Palmér one of the first Jamaican writers for children (6); picture book authors Peter
Laurie (3) @d Nancy Rogers Yaeger (2); illustrator Frane Lessac (2); and authors Joanne
Johnson (5) and Barbara Applin (4) who write primarily for the leveled reader series. It appears
to be common place within the region for authors to have works published withihraonrene
publishing company. Bloom and Palmer, for example, have published with Bloomsbury Press
and Jamaican Publishing House respectively, while other prominent authors, such as Michael
Anthony, Johmgard,Grace Hallworth, Floella Benjamin and Benjardigphaniah publish

variably with Frances Lincoln, Puffin Books, Longman, Cambridge University Press, and
Heinemann[Please refer to Appendix-IAuthors by Place of Publication for additional details.]

The United States Books from the United States acovdor 18 % of the total WI J
collection.[See Figure 3.8]Though no one publishing company dominates these selections as
we saw with Macmillan in the U.R. the closest in this case is Mason Cded¥% of these titles
are trade books (20 are from the U e from Trinidad and one from Jamaich).addition to
Mason Crest Publishers (2nese trade books are publishedRaintree Steck/aughn and its
related imprints (3); Gareth Stevens Publishing (3); and six other presses, Raintree (Chicago),
Ch i | dPressnBlaskbirch Press, Thomson Gale, Carolrhoda Books, and PowerKids Press.
Picture books were the second most common format with 20 titles, comprised mainly of fiction
and folktales, from a mix of larger and smaller publishing houses: Scholastiti(4),/Cd r e n 6 s

Book Press (2); Carolrhoda Books (2); Boyds Mills Press (2) and ten others. Other
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genres/formats represented include three folktale collections; two collections of poetry; one
leveled reader; three shetiory collections; and one sgitiblishedbooklet.

Authors with two or more titles include a few that are vikaelbwn beyond the world of
Cari bbean childrenbdés | iterature but are oOtied
Alvarez who was born in the United States but returneld gt parents to the Dominican
Republic when she was thregonths old (3) or choice of subject matter, as with the inclusion of
two of Virgini &RikgoohTiridkstecandd e Gw WinolkSpun Goldoth of
which feature West Indian folktales.

Other authors have more recent or direct ties with the Caribbean, for example Jamaican
born Monica Gunning (2); and three Trinidadiaorn authors: Vashanti Rahaman (2); Enid
Kirton (3); and Colin Boothman (2). The informational book authors are not agnizable by
name but some names do recur on more than one title in a given series, especially related to
books classified in the collection as history: Bob Templenfinican RepubliandGuyang;
Colleen Williams JamaicaandThe Bahamgs Romel HernandegCaribbean Islandsnd
Trinidad and Tobagp

Trinidad and Tobago. Although the number of titles originating from Trinidad (60)
exceeded the total number of titles sourced from the United States (54), these titles only account
for 20% of the total WIJ cadiction. This is particularly jarring in an acquisition environment
mandated to collect every title produced by citizens of Trinidad and Tobago. From thengraph
Figure3.9 and as previously mentioned, it is clea
literature is conspicuously absent from established publishing houses, forcing authors who are

interested in this form of writing to sgbublish. In fact, outside of seffublishing, the names
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listed in the chart consist of organizations or printingggesnot the publishers who routinely
publish and market textbooks.

Within the fiction section, there are 17 illustrated books, six picture storybooks, and one
chapter book by the author Michael Als that does not appear to have been written for children
spite of the titteC h i | d r e Thé 36 titleeshdlved in ndiction include two folktale
collections; four poetry collections (two of which are better described as booklets); twelve books
classified as English usage (one picture book and 11ftillesthe serieglop Along; four
biographies; nine books on religion; and one each in the Dewey categories sports, mathematics,
customs, food and drink and education.

Jamaica Publishing in Jamaica is characterized by a few publishing houses that possess
astrong commitment to creating literature for childriSee Figure 3.10The 27 titles in the WIJ
collection consists mainlgf fiction (four short story collections, three chapter books, four
leveled readers, six picture books and one illustrated bwatk) six folklore collections; one
collection of poetry; one informational book, and one book assigned the Dewey category
elementary education. LMH Publishing was responsible for most of the picture books and
collections, but did not account for any chajpteoks (Jamaica Publishing and Carlong
Publishers) or leveled readers (namelyBloetor Bird Readingseries published by lan Randle
Publishers). Website information was scarce for these publishing houses, so it was difficult to
ascertain whether each rhighave a different focus.

Canada and others Canadian titles account for a mere 6% of the total WIJ collection,
but their offerings are of comparable printing quality to those sourced from the United States and
the United Kingdom[See Figure 3.11Mostof the selections are fiction titles (9 picture

storybooks; two chapter books; and one short story collection). Titles found unefertioom
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include four classified as folklore (two collections and two picture books); one classified as
English usage anahother as elementary education. Notable authors of Caribbean origin include
Richardo Keen®ouglas (a playwright, actor, storyteller and author originally from Grenada);
Itah Sadu (Canadian storyteller and owner of an independent bookstore); Gale ranry (f
Trinidad), and Ramabai Espinet (an IrOionidadian author). The combined totals from
Barbados, Grenada and Suriname account for less than one percent of the entire collection and
feature the work of Jason Cole (illustrator); Eon Mars; and Soecy Gwnmel
Perspective of Practitioners

Having determined the scope of the collection, the classification trends, the range of
formats, the currency of the collection, and the sites of publishing from inspection of the material
in the collection, let us now tulwur attention to the opinions offered by the practitioners who
oversee its development and maintenance. As previously mentioned, four structured interviews
were conducted with the Executive Director of NALIS, the Librarian 1 assigned to the Port of
SpainChi | drends Library; the Librarian 1 respons
materials; and one of the system librarians responsible for overskeeidgline Public Access
Catalog (OPAC). The responses selected will elaborate on some of the aveasspyr
discussed and provide new information on the promotion and general usage of the collection.
On Classification and Sope

In defining the scope of the WIJ collection with respect to the library mandat e and
limited availability of materials prduced within the Caribbean region, the Executive Director
(ED) elucidated the necessity for an expanded definition of Caribbean literature, and by
extension, that of the collection policy established by NALIS, to include works published beyond

the geograpilal region:
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[We do not call it] West Indian any more we call it Caribbean because it comes from
much more than the West Indies we always take the West Indian islands but the
Caribbean will take you to Argentina the Hispanic countries Latin American ¢esjrgo

we now call it Caribbeana so the policy still has to collect all as much as possible that you
find all the work, every work so we probahb
the literature published abroad by West Indians and becausat @fdlwere having
discussions because we prepared the national bibliography and the old policy was to
publish in the national bib[liography] works by Trinidadians in Trinidad but we missed

too much literature so | said the one thing we must do we musjehiaat because we

have to capture all those Trinidadians in the Diaspora who write so we have to change
that, collect all.

It appears that some of the attendant issues faced when classifying and cataloguing West
Indian juvenile item& by which they are Bt referred could be attributed to this expanded
notion of Caribbeana, which extends beyond the geographical boundaries of the West Indies.
Having noticed what appeared to be inconsistencies and anomalies across the Dewey categories
in particular, clariication was sought. The L1 assigned to the acquisition of these materials,
explained that more often than not, the cataloguer must create a record using the criteria that may
or may not be entirely relevant to the context. She elaborated:

How they go abaudoing their [West Indian catalogers] stuff because a lot of WI material

is not on OCLC or WorldCat, you will find that they have to do original cataloguing and

a lot of the [off the shelf] material that is first time publishing or first time authors, do

have to get original cataloguing, which we submit to OCLC anyway, but a lot of the time,

yes, original cataloguing, West Indian material, unless it's a V.S. Naipaul or, you know,

basically we just do original cataloging [and some of it may not fall witterhard and

fast rules].
On Publication and Acquisition

As can be extrapolated from the previous section, the rate of acquisition is constrained by
the limited pool of available WI materials or Caribbeana from which selections can be made.
According to he L1 of West Indian acquisitions, and corroborated by the numbers, this is

especially acute in the areas of fiction and reference books for children. She elaborated:

So you would get a wide range of stuff Adf, but the W1 is very, very [miniscule]. And
that is reflected in my purchases as well because if | were to, I'm just estimating, if | were
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to put all my materi al together, I woul
allocated to the children’s library because of content... because the Walsduzrdly
ever caters to the young children. If it is not a textbook, other than a textbook, it's so
limited, | mean what am | to purchase if there isn't anything produced?
The bulk of purchasing takes place through local booksellers and distsilanth under special
but rare circumstances would she order directly from publishers. Locally, as noted, a significant
number of purchases in other areas of fiction, poetry, folktales, acrasge of formats, are
what | s tthes meldf & Giwheretheaapeabdished author approaches the
library directly, as the L1 further explains:
What we do is off the shelf purchases.-@i#shelf purchases would be people who

come in with some published work, usually it's first time authors, it couebple who
have done work before, with another piece of material they have done, but they would

d

S

come in themselves because Trinidad does not have a publishing industry per se, we have

printers, but we don't have publishers. You would find a lot of thethelowork, have it
printed and bring it in themselves, so that service of a publisher in this country is poor
because we don't have them

Invariably, the sheer expense of the printing process in the absence of editorial guidance

and marketing and prortion is a deterrent for most, resulting in the dearth that we see. The

Executive Director offered a further assessment of the situation:

Local publishers do not, as a rule, publish too much children's literature here. Most of the

time people havetodotth e ms el veséand t hat accounts
standard you find in some of the children's literature, because if it goes to a publishing
house, somebody will evaluate [it] and see if it meets a certain standard for publishing,
because some ttiem | would not publish at all. But there is so much vanity publishing; |
don't know how you could spend good money on some of these books. | think maybe

S

there is not an interest and a knowledge and a real love for it as such. They don't seem to

as muchriade publishing, there is an obsession with school books and what brings in the

revenuee. I have seen some | ovely books

good but sometimes all of this jumbled
Thevast differences in qualidy size, color, illustrations, binding, layout, and s@ dretween

low-budget, seHpublished local Caribbean books and the vast array of internationally published
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books, within the collection and in the wider collection, ultihapgay a part in patron appeal
and usage. Additional observations about literary quality will be offered in the next chapter.

With regards to the publishing scenario in Jamaica, it is somewhat clear that the 27 titles
found in the collection may notbereg s ent ati ve of the wider avail
produced. The selections are instead reflective of the judgment calls that have to be made by the
librarian responsible for acquisitions even within what is available, and that decision could
supergede the wider mandate to collect Caribbeana. She gave an account of this process of
deliberation:

There is a lot more to be acquired but then you can't select all because what happens is

that Jamaica has a big publishing industry and a lot of the mateblshed there

is...while it is West Indian, it may not necessarily be unique to Trinidad, even though we

acquire it, how useful is it going to be to our young children in the Children's Library. So

those are the things we would consider as well [wherdnegurchasing, because

sometimes the | anguage in the Jamaican boo

Trinidadian local jargon is, you know, the children may not catch [on] so much. So in
that area, there is a lot to be purchased, in terms of WI alabetiit does not necessarily

mean that we acquire al/l of ité Well, 1ike
subjective judgment...it is really subjective. It's me deciding okay we'll take this or we'll
[skip] this.

This scenario certainly spesato the issue of perception and appeal and the most relevant notion
of the construct of Caribbeana, not only on the part of children but also on that of the selector.
On Access and Usage

Apart from its new lesthanobvious location and the incorrectisage, noticeably
absent were any other overt attempts to promote the WIJ collection and its contents. Granted, |
was told, off the record, that this arrangement is a temporary one (with no indication as to when a
permanent site will be determined), butegmvhe significance of the collection, one would
expect some sustained attempt at connecting the material to its potential audience. The Librarian

| assigned to the childrends I|library was of t
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dedicaéd to West Indian Juvenile literature was promotion enough, while simultaneously

admitting that this strategy had been largely ineffective. She explained:
When they [staff] were shelving in the children's library, we wound up with several
different collecions and several different areas for these different collections: the Braille
collection, the Spanish collection, the West Indian collection, the baby collection, and |
think at some point they were thinking tha
looking for a book to just send them to one particular area and while it may work well for
the easy readers and the babies and for Spanish, it certainly doesn't seem to have done
much for the West Indian collection. As | said, it would seem as thougmiyh&roe
anybody goes to it is when they have to go to it. Just for that one title and then they forget
about it again.

The Librarian | (LI) in reiterating that f#dApra

have to, 0 pr ovialescturrences meh wseof tbefcolléctior is fueled by

necessity:
éthere are instances where the child would
assignment the teacher has given them and we actually don't have the information to
provide. Whatevettiis they want, it is not in any of the books we have.

When the information desired is not available or cannot be answered by items in the WIJ

collectiord she could not think of examples of such diees/topic at the time of the

interviewd the young patins are referred to the Heritage Library, which is strictly a reference

library that serves as a repository for all things Trinidadian, and many aspects of Carfbbeana.

Part of the issue, the LI admits, is the lack of a better relationship with neighbohiogis that

would facilitate the timely and accurate preparation of information files to address assignments

related to the local context. Beyond that dimension, she could not recall a single instance when

there was a particular demand or rush for allocaVest Indian title.
Ot her attempts at promoting the collection

book launches, which, according to the LI, did not necessarily translate into increased circulation

of those titles or authors. She also caded that West Indian juvenile folktales and some works
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of fiction are generally included among the choices given to the adults who volunteer to read
aloud to children in the annual Ted€lrhon, which marks the beginning of National Library
Week in Septelver of each year. The LI believes that this is the most successful strategy
empl oyed fibecause afterwards you have peopl e
West Indian folkloré and Trinidadian folklore
When asked how the patterns of promotiltffered from that of the wider collection, the
LI reflected:
That's the thing, | don't think we really do much promotion of the collection in general
other than word of mouth; somebody comes asking for a good book x, y and z, and you
say, okay fine, whatbout this, what about that, what about the other? Even the whole
idea of when you put the books on display on the shelves and you line up the books and
you turn one out. That seems to have gone by...they used to do that way back for all of
the collectionthat seems to have gone away. | think it died off when they started getting
more and more books, so the shel[ves] became packed and there was no room to turn the
books face out] and it just has not continued.
So what is the real purpose of a collectibat is rarely used and largeiynpromoted
(according to the anecdotal reports)? Is it enough to acknowledge the importance of having a
literature that is reflective of our national and regional identities without actively creating
opportunities for chdren of the society to encounter and experience it? Are there other
opportunities and sites beyond the library where children might have the opportunity to
encounter the literature? The Executive Director felt that children would, or should, develop an
awaeness of and appreciation for the literature at school through its integration and use in the
curriculum. She elaborated on her observations:
Maybe they leave it up to the children to drift into the local literature and don't make
it épart o fmandsaywe are goingctaido this book or anything like that. It
doesn't seem to be so because they always, the [primary school] teachers always seem to
be always so surprised when you introduce them to or share a local book with them or a

good West Indiabook, and it amazes me because they are all here in the library and they
never stop to think [about] that.
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However, given the fact that school libraries at the primary level remain a work in progress and
works of literature are generally not considereguired reading, this was most likely not the
case.
Researcher Observations

All accounts of low usage were indeed corroborated by direct observation. For the most
part, that general area of the | ibrarmsynedvas us
to be Hide and Seek or Tag. These games were quite common during the times visited as there
were very few programs and directed activities for the majority of patrons beyond an endless
stream of movies on DVD (some based on works of literature wthikrs were the general
Hollywood fare aimed at children). To avoid being reprimanded by a member of staff or the
security officer on patrol, some of the more
6nookso6 of t he c aoni(whdrelwdsbasearls yanktbookstoftfi af thecnedrbly e c t
shelves, and pretend to read. However, on many such occasions they were not aware of the types
of the books in the collection and questioned me about them at various times. Noticeably, this
fleeting wriosity seldom translated into the reading or borrowing of the books.

| also observed that, more often than not, the patrons who deliberately sought out,
browsed, and/or borrowed books from the WIJ collection, were parents who were either
nostalgic (or ptimistic) about West Indian stories or specifically wanted their children to
become familiar with o6l ocal d books. Il record
coming to the shelves in search of folktélesn two occasions they were accomparngdheir
children. On one such instance, | overheard a female parent acknowledge to a library associate

that she likes to read the stories to her young children. Another specifically asked me to help his
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daughter find titles that she would like in the folle sectiorf The third stood in the stacks and
readaloud to her daughter from a collection of Anancy stdties.
Discussion

The breadth and currency of the WIJ collection appears to be reflective and
representative of the wider body of existing Caribbedni | dr ends | i terature d
2. The preponderance of picture books, an emphasis on folktales and poetry, and a dearth in
chapter books and informational books are not only indicative of the presumption/assumptions
made about the child audsnand their possible preferences, but also of the priorities in
publishing in various | ocations. The patterns
aut hors are | argely consistent with tdtte 6j our
United States, or Canada, as explained bygB42007. [See chapter 1]

What was more surprising were the issues related to the acquisition and promotion of the
WIJ collection. The commendable mandate to collect all works produced and publisbedl by
Trinidadian authors is undermined by its variable quality and persistent lack of interest in this
sphere of publishing by I ocal publishing hous
regard to current standards in the field, also underntireebrarianédesire and ability to
encourage children to read these selections w
avail abl e. Based on the interviews, it appear
need to assume a moreactive role in the selection process and work with authors and
interested publishers towards establishing some basic criteria and standards.

The apathetic response to the collection by the children, who frequented the library
during one of the busiesties in its yearly cycle, was generally disheartening. However, their

disinterest can be easily explained by the odd placement of the collection, the mislabeled shelves,
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the absence of signage, and the competing books from the United States, Canada, &myland
many other countries available in the general collection. Nevertheless, as we will see in the
reader response portion of this study, there are ways to encourage children to engage with the
literature if someone at least draws their attention to it.
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Figure 3.2: 2008 to mid 2011 location of WIJ collection

Figure 3.3: Most recent location of WIJ collection
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Figure 3.4 No signage on nefiction shelves

Figure 3.5 Incorrect signage on fiction shelves
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Figure 3.61tems in the collection according to place of publication.
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Figure 3.7.Number of titles published in the United Kingdom
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Figure 3.8 Number of titles published in thénited States
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Figure 3.9 Number of titles published in Trinidad and Tobago
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Figure 3.10: Number of titles published in Jamaica
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Table 31: Dewey categories represented in the WIJ-fiction section

CATEGORY DEWEY RANGE COUNT
Animals 590 1
Biography 920; 923; 927, 928; 929 | 9
Customs 394 5
Drama (American) 812 1
Ecology 577 1
Education (Elementary) | 372 4
Fiction (English) 823 1
Folklore 398.28 33
Food and drink 641 2
Geography 917 2
History 972; 973; 988 21
Language/grammar 411; 418; 428 25
Libraries 025 1
Mathematics 513 1
Medicine/Health 610; 617 2
Miscellaneous writings | 818 2
Music 781; 782; 786 3
Poetry 810; 811, 821; 823 21
Religion 220; 241; 242; 294 10
Social Scienes 305; 328; 338; 340; 362 | 4 (5%
Sports 796 7
TOTAL 156

*Duplicated titles

Table 32: WIJ collection by formats and types

FORMAT/TYPE NUMBER
OF ITEMS
Picture books 91
Collections 52
Trade books 42
Leveled readers 41
lllustrated books 30
Chapter books 28
Booklets 8
Textbooks 6
Workbooks 1
Handbooks 1
Coloring books 1
Board books 1
Total 302
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Table 3.3Classification of Leveled Readers

SERIES TITLE NUMBER |NUMBER
LABELLED |LABELLED
FICTION NON-

FICTION

Cambridge Reading 2 --

Series

Childrenbds |2 --

Doctor Bird Reading 4 --

Get Caught Reading 4 1

Hop Along Series -- 11

Hop Step Jump 11 1

Read and Share Series | -- 1

Ready Go Series 1 3

Total 24 17

Table3.4: Copyright years represented in the WI J collection lmade

DECADE OF NUMBER
PUBLICATION OF ITEMS
1950s 1

1960s 2

1970s 5

1980s 16

1990s 73

2000s 203

2010s 2

Total 302
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Table3.5: Breakdown of the acquisition of the WI J collection (2@010)

YEAR OF NUMBER
PURCHASE OF
ITEMS
2001 1
2002 48
2003 53
2004 20
2005 49
2006 20
2007 63
2008 13
2009 24
2010 8
Unknown 3
Total 302

Table 3.6:Geographic distribution of publishers and authors

PLACES OF NUMBER OF NUMBER OF

PUBLICATION PUBLISHING OR AUTHORS
PRINTING HOUSES | PUBLISHED

Barbados 1 1

Canada 13 13

Grenada 1 1

Jamaica 5 20%*

Suriname 1 1

Trinidad 18 31**

United Kingdom 26 81

United States of America | 31 46**

TOTALS 96 194

**includes selfpublished authors
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! Actual times varied according to weather conditions, transportation issues, personal responsibilities, and activities
taking place within the library. On average, no less than 4 hours was devoted to data collection.

2Somerecordsfond in the catalog are marked as fAin transito b
from the acquisitions department.

% The titles areCricket in the Roady Michael Anthony and\ Thief in the Villagdy James Berry.
“Asimmortalized n t he poem fACol onization in Reversed by Louise
*Publishers that publish childrenés |literature as oppos

® Caribbeana literature was defined by the Executive Director as going beyond the West Indian islands to include
parts of Latin and South America, as well as those writing in the Diaspora.

" Unfortunately, there was no documentation available to determine which folktales and works of fiction were
selected from the West Indian Juvenile collection.

8 Because of mgonstant presence in the WIJ collection, many patrons assumed that | worked at the library and
would often ask for help finding materials there or in another part of the library; in the latter case, | was forced to
refer them to the librarian or one ofthbrary associates, as | could not leave my equipment unattended.

° For purposes of this study, | am using this spelling variant of Anancy, unless otherwise stated in the title of an item
in the collection.
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CHAPTER 4

THE COLLECTION- CONTENT

This chapter will look moreols el vy at the O6contento6 of the
in the Port of Spain Children6és Library found
chapter three, with particular attention paid to the formats and types discussed with the student
participants: picture books, folk tales, informational books, and chapter books. The approach to
this exploration of content is descriptive rather that prescriptive, in that, no literary judgments
will be explicitly made. Instead, | will attempt to noketliterary patterns such as characters,
plot, setting, narrative types (to name a few), and repeated, consistent themes evident in the titles
in the hopes of further identifying the prevailing elements/characteristics, if any, of a Caribbean
chil dmwmlkends bo

Since picture books (as compared to other formats) comprise the majority of the overall
collection in fiction and across other genres (including folktales, poetry, and informational
books) they formed the basis of the detailed analysis presentegfirstisection of this chapter;
specifically the 61 picture storybooks shelved in the fiction section. An overview will be given of
the 34 folk tale titles; the 57 tifictbres t hat ¢
section; and the 28 chapteooks identified. The information extracted for each type varied
accordingly and will be elaborated upon at the beginning of each section.

Overview of Picture Books

The characters, themes and plot, setting, style, and cultural markers were examined for
each of thé1 picture storybook titles shelved in the fiction section. These key elements were
noted for the both the textual and visual narratives. Patterns were assessed and reassessed and

condensed into units that could be evaluated both quantitatindlgualitatively.
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Characters

In the selected texts, the main protagonists varetimale protagonists far outnumbered
any other type (24 in total); with animals featuned6 titles, female leads in 18nd both male
and female in six (6) title§SeeTable 4.1]it is interesting to note that these numbers are in stark
contrast to the gender of the authors represented; 37 female authors and 10 male authors. In most
instances, the ages of the protagonists were consistent with those of the targai@e gro
perhaps with the exception of Jessica the mermaldseicawho visually appeared to be an
adolescent mermaid.

Most human and animal characters were named, but quite a few were unnamed (the
narrator/protagonist iButterflies, Beatles, Bees, and BagslLearning to Sunfor identified
only by their gender | abel s BaoorMeOmethé¢boyon, f or
born on a slave ship whose spirit roams the s€agadom Child of the Sgthe vendor in
Coconut Monthe boy listening ta conversation between two merButler: Story of a Herp
and t he nst Ehe $teelpPamMamdd Haderm the latter instances, however, a
more traditional or folk tale story structure was employed in which character development
played a secatary role.

Visually, most of the main and supporting human characters were portrayed as people of
African descen(30 out of 40 titles)which was expected and reflective of the statistical
percentages psented in chapter twoAs observed on thEigure 41, there were some
exceptions to this dominant trehalso not unexpectédthat featured children of European,
Hispanic, or indeterminate descent (as evident in titles suitiisaStew? Oh NgoRoad to
Santiagg Sergio and the Hurricandroger and his Toysor a variety of ethnicitiesThe Boys of

Sinclair Hill; The Princess of Spadina, The Steel Pan Man of Harlem; The Dragon of Redonda;
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The Treasure Hunt : Trgandnthe hahdod theNbhal Bhak Treese nt  Se v
The Little Islangl.

In bookswith animal protagonists: two titles featured lizardd_{zard got into the Paint
PotsandShadows on the Moon: A Lizard and Bungle Adveirtioer titles featured cats
(Mauby the catinthetrilogfa uby 6 s Bi,flaAdy é st Hhonda iu b Quéss
for the Magic Flowerand Sparrow the cat ithe Miss Meow Pagegnfour titles featured
turtles (Myrtle inThe Call of the WildPtolemy in the twevolume serie®tolemy Turtleand
Soon Come: A Ptolemy Turtle Adventurdly in Tilly the Turtle and the unnamed turtle in
Dancing to the Riv@r one told the tale of a go&®4ddy, the Goat that Saved Rainbow Ishand
one title focused on a lobstérgfoy the Lobstgr one title featured a flaming®f No! The Pink
Flamingo Turned Gregrand a toucamamed after Learie Constantine, a famous West Indian
cricketer, was featured in two title€¢nstantineandConstantine Goes to SchhdlVhile most
ani mal |l eads were anthropomorphized, a few of
as Constairte the toucan and Sparrow the cat).
Themes and Plot Structures

Determining the theme/s of each book was by its very nature a largely subjective process.
Il n an attempt to convey the authorso intentio
titles, plots, back matter, and other elements of the narrative. Each thematic label was {further re
evaluated and categorized according to the most common or prevailing characteristics until they
were distilled into fewer options. In cases of overlappingipialthemes, the most dominant
was ascribed to each text and generally applied to four or more texts, while other less common

themes applied to three or fewer texts. Only the themes that applied to four or more texts are
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highlighted angreented in the wsequent narrative and graphic summary in Fig@eldough
the less common ones are also discussed in the subsequent narrative.

As is evident fr om tfamiy re@atromshigs® whiche t heme | a
emphasized the bond or connection that exidtsden two or more family membérformed
the basis of 12 bookxamined. This overarching themas further subdivided into holiday
traditions O Christmas TreandRoad to Santiage nostalgia and storytellindg(it True
Grandfather? The Chalk DollGrand p a 6 s , GrmamylamcMg sibling rivalry (New Baby
Jump Up Time: A Trinidad Carnival Stgryamily tension YWhy Me% and other related issues,
such as working togethefFigh for Grand LadyandSoon Come: A Ptolemy Turtle Advenjure

The stories lab | drigndship6 wer e those that emphasi zed a
between two or more nenelated protagonists. Most of these stories also contained an element of
courage/sacrifice. I€onstantineandConstantine Goes to Schotie bond between the touga
the old man, and the children was tested by other challenges but prevadeddbws on the
Moon: A Lizard and Bungle Adventutée bungle overcame his fears and doubts to help the
lizard stage a daring rescuée Princess of Spadina: A Tale of Tim@andThe Dragon of
Redonddb ot h gi ve accounts of thr eS®aviglloesauitelfsr i ends
the story of a little boywho runs away from home with his rooster (whom he considers to be his
best friend) insldeader to save the | atterd

T h educationab | abel was used to describe three
clearly informational with no prevailing narrative and mistakenly classified as fiction, for
example My Book of Caribbean Fruit&vhich contains photographs afvariety of fruits and the
range of names by which they are known throughout the region); (2) explicit concept books, such

as the counting bookoconut Monor (3) books that can be considered fiction but are heavily
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didactic in tone or expository in sgylfor example, the survey of buildings of architectural
significanceinfThe Tr easur e Hunt : Tritherife cyeedaddshazdasgni f i c e
faced by lobsters iheroy the Lobsteithe nesting process of the leatherback turtfEhe Call of
the WiId; and some of the flora and fauna of Trinidad e Boys of Sinclair Hill: Fun in the
Backyard.

T he de smividugity/leeing differenté pert ained to stories w
character was misunderstood, shunned, or exhibited unusual behavioras $hie animal
protagonists ilPaddy the Goat that Saved Rainbow Islénd goat t hat coul d not
subsequently banished from the hefd; No! The Pink Flamingo Turned Gregas a result of
feeding on caterpillars because she was too slowt¢b sarimp);The Miss Meow Pagea(dn
Augl yo cat that won a feline competition with
Yohance inYohance and the Dinosagrh e fisawo di nosaurs everywher é¢
Christopher Changes His Nar{ee youngboy kept changing his name until he was no longer
sure who he was); and Lucille liucille Travels at Christmas Tin{a young girl with an
overactive imagination).

In keeping with the educational theme previously mentioned, four titles all conveyed a
sers e eovironmentalactivismé but managed to do so in a | es:
most part)Jessica el | s t he story of a mermai dbés attempt
oil spills and other mamade disaster€ircle of Hopeis apoignant al e of one boyods
efforts to successfully plant a tree for his ailing little sister on the highly eroded Haitian
mountainsidelbis Stew? Oh Nasafarf et ched account of two young

plan to kill and consume the natiorédd of Trinidad, the Scarlet Ibis. WhilElly the Turtle
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follows the annual journey of a leatherback turtle to the shores of a Caribbean island to lay her
eggs amidst the imminent danger of ruthless poachers.

drolktale adaptation®d we r e e aydythetstory struttere and dommon motifs
present, such as the disobedient children and
Mind Me Good Now si mi | ar i n vein to AHansel and Grete
danger using cleverneasd wit inDancing to the Riverthe cruel, jealous stapother versus
the young innocent child iRoor Me Oneand thepour quoitale of why parrots echo human
speech inrhe Parrots and Papa Boi€onversely, stories that dealt specifically with
distorically significant events orpeoplé , f or e x a ripédem Chifdlofahe 8eay i n
andThe Amazing Adventures of Equianothe struggle for equity in employmentBntler:
Story of a Herpas well as those that were simply set in a specific histqrezadd, such as time
travel inMiri and the Magic Dooywere all thematically linked.

Yet another rel ati v e lvigitingthenCaribbeand h e et Wwias t h
selections, the visit was either joyfully anticipated and fully experiencexkeaspéified by the
titlesIn theLand of the Shak Shak TraedThe Little Island or met with some apprehension but
then later appreciated, as in the cas@@gory Cool The bookCome to my Island/hich reads
like an ode to, or a tourism brochure for tharibbean seemed to also fit this thematic
description. Other topics not represented in the graph but found to be evident in at least three
books i aulturaupdde @ :manifested in the three titles about the steel phs:
Adventures of the Magidelpan: How Grandpa Conks Got His NgiRanMan Presents the
Sweet Sound of SteahdThe Steel Pan Man of Harlefwhich could also be considered a folk
tale/retelling ofThe Pied Piper of Haml)n ;adveéntured , f eat uring the reluct

Maubytri | o g ypersoaal réspansibility® Roger learning to pick up his toys in obviously
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titted Roger and His ToysChristopher learning to clean up his room, in the equally apparent
Christopher, Please Clean up your Rgand Ptolemy learning a lesson in patie inPtolemy
Turtle.

The remaining titles in the collection of picture story books explore a range of themes
i ncluding tdooabissued ed ad le da ¢ o hAdbhnedtdr i@ O Gagadut | n
illiteracy in Read for me Mamand surviving aatural disasterSergio and the Hurricane
@ p er s e vas motedikearding to Surf an@ppreciation for natured ,  a kcallecting u g
(Butterflies, Beatles, Bees, and Buygsid what could be described as a display of visual
creativity in the compx, yet superficial interplay between a predator and its3pneyhis case,
a lizard and a mosquito i Lizard Got into the Paint Pats

In line with the themes, plots ranged from the sirdpdeboy likes collecting bugs and his
mother hates them and soregurns them to nature or children who enjoy visiting the Caribbean
and seeing all of the interesting sight® the comple& a story within a story, time travel,
encountering obstacles at every turn on what appears to be eeneugy adventure. As
previowsly mentioned one titldyly Book of Caribbean Fruit$had no plot at all; further evidence
of it being misclassified. Consequently, the visual representations generally supported the
simplicity or complexity of the plot, though in a few cases they seeop=tffious and obtuse
(the Ptolemy Turtldoooks andshadows on the Mopn
Setting

Given the expanded definition of Caribbeana introduced in chapter three that incorporates
not only the Caribbean region but also its Diaspora, the settings of thesevgtoaewt always
as intuitive as initially perceived/anticipated. Beyond the notion of an island or country

(discussed in the latter part of this section), there was an obvious contrast between the notions of
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the O6rural 6 and t hefthg tegidnanddhe many fuances iabvetlveen.ut s i d

Nevertheless, both visual cues and textual statements were examined to ascertain the most

accurate description of all facets of the setting. The former provided a strong sense of where the

action was situatedhile thelatterc or r obor at ed t he assessment wit

f or PeormeOnp; Tfét he edge oPtolerhylTertlgWh ifitae sRiaddr o a(r m

hills of a sunny greeMaubyasandBi)m Adee Ctauni d&bea
In other cases, | extrapolated the site based on the dominant habitat or focus of activity in

the images (Jessica the mermaid who lives in the sea, or the childile® Hrincess of Spadina

riding on the bus and shopping at the special store; the brothersngpemosdt of their time

fishing in the river irFish for Grand Ladyor by some other stated or implied association (such

as a reference to swimming in the river everydag@m a n d p a 0)sWh&ea modeghan one

setting was visually represented or exprdgsech as a ne@aribbean urban airport and a

Caribbean rural village iGregoryCoo) , t he | abel &émultiple settin
From the criteria employed, theost frequent setting identifiedlas arurban one. Some

of the more common images associatethwhe urban setting across the 21 titles with this label

included modern furnishings (when the action took place primarily in a housBegudaby;

varied modes of transportation (planes, trains, automobileR@agl. to Santiago buildings and

a rarge of institutions: schools, banks, churches, stores@arnstopher Changes His Name,

Read for Me Mama, A Shelter in Our Qaaind densely populated areas (&lge Adventures of

the Magic Steel PaandThe Steel Pan Man of Harlgém
Rural settings, asibed to 13 books, were more commonly associated with the presence

of animals (Mauby, Paddy, Constantine); a proliferation of agricultural or fishing activity (e.g.

Mind Me Good NovandCircle of Hop¢; and the absence of modern furnishings, the presénce o
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more traditional housing structures, and/or an emphasis on the natural environmént (e.qg.
Christmas TreandButterflies, Beatles, Bees, and Bud3ther settings that can be broadly
considered to be rural, were discretely identified because of thedooe and literal presence

of each type (to the exclusion of other rural characteristicsyai8 titles); theriver (6 titles);
theforest (3 titles); and thdeach(2 titles). The label suburban (1 titfehe Boys of Sinclair

Hill: Fun in the Backyad) was based on prior knowledge of the stated location, as well as the
fact that visually, the action was based only in the extensive backyard of a house, which is not
typically found in an urban setting and not rural based on the absence of other rfaelers.
Figure 43]

The more common notion of the setting in these selections was the naming, or lack
thereof, of specific countries within and outside of the Caribbean region that may have informed
the physical or cultural preoccupations of or served dsdbags to the stories. Analysis revealed
that twentynine (29) titles explicitly identified the country in which the story took place,
namely:

1 Trinidad (12 tittesJump Up Time: A Trinidad Carnival Story, Butler: Story of a Hero,

Fish for the Grand Lady,Gandpadés Garden, Granny and Me,

PanMan Presents the Sweet Sound of Steel, The Adventures of the Magic Steelpan, The

Boys of Sinclair Hill, Tilly the Turtle/Carlton and the Dolphin; The Treasure Hunt:

Trinidadds MagnilbfitheWwigt Seven, The Cal

1 Barbados (1 titletn the Land of the Shak Shak Tyee
1 Cuba (2Ztitles: Miri and the Magic DoolandThe Road to Santiago
1 The Bahamas (1 titl®®h No! The Pink Flamingo Turned Grgen

9 Haiti (1 title: Circle of Hopé
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1 Jamaica (5 titledcucile Tr avel s at Chr i st ma s Ptolety Tuelenai c an

Soon Come: A Ptolemy Turtle Adventure, Saving Joe L& he Beautiful Blue Shirt

on Barry Streét

1 Montserrat (1 titleThe Little Islandl

1 Tobago (1 titleGregory Coo)

1 Puerto Rico (1 ti#: Sergio and the Hurricane

1 The United States (2 titles: Shelter in Our Carwhere the family migrates from

Jamaica; an@he Steel Pan Man of Harlém

1 Canada (1 titleThe Princess of Spadipa
The biographical bookhe Amazing Adventures of Equianentons several places spanning
Africa, the United States, England and various territories within the Caribbean.

The remaining thirtyone (31) books made no mention of a specific country at all or used
the generalization Aanniisdlaaardd iinn tthlee CWea 9 tb blerach
instances, assumptions could be made based on the place of publishing or nationality of the
author; for example, Jason Cole lives and publishes in Barbados, so it is not unlikely that his
booksLearning to SuraindBuitterflies, Bedes, Bees and Bugse based there; the same can be
said of theChristopherbooks by Itah Sadu who is based in Canada. Alternatively, the
assumptions can be made based on cultural references or visual cues, as previously discussed.

For exampe, in the booKs it True Grandfather?eferences are made both visually and textually
to Athe mountainso and all of the characters

with a Haitian setting.
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Style

General patterns and trends were idedtiin areas such as narrative perspective,
language use and artistic style. The third person narrative perspective was found to be the most
dominant perspective; used in foityee (43) stories, while the first person narrative voice was
used in sevenen (17) titles. Across these perspectives, only seven (7) titles employed the use of
rhyme/verse, while the other titles ranged from fluid, lilting prose to dense exposition. Standard
English was used exclusively in thittiye (35) stories and an Englidfased Creole was used
exclusively in a story written entirely in ver$¢éew Baby Otherwise, Creole was used liberally
in the dialogue contained within ten (10) titles and used minimally (place names, terms, etc.) in
twelve (12) others.

Artistically, thestyles employed represented greater diversity in form, though colors were
almost always bright and bold, (possibly reflecting the warmth and vitality associated with the
Caribbean and its people), though the choice of media seemed somewhat limited dpencils
paintings being the most commoRepresentationalart seemed to be the default sé/ehich
is not unusual in the wider world of <children
in the works written and illustrated by Colin Bootm&ish for Gand LadyandThe Steel Pan
Manof Harlem) , and Lynn Wi |Yolkaycé and thd Dinasauvastadaliste n s 1 n
illustrations employed standard media and technique but two titles employed photography:
Butler: The Story of a HerandMy Book of Catbbean Fruits

Naive and folkart styles were also common, as evidenced by the work of Frane Lessac
in My Little IslandandThe Dragon of Redondd@he American artist stated that her time spent in
Montserrat influenced the development of her artistic aithvbhe considers to be in the folk

style.Expressionisticf or ms of i1l lustrations (defined here
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beauty or harmony and use distortion, exaggeration, and otheratanalistic devices in order
to express emotional stae’ edthose seen i Shelter in Our CarMind Me Good Nowthe
Miss Meow PageanandPtolemy Turtlestand out among all other offerings because each is
unique to each illustrator.

Cartoon art and computegenerated images (using the computer asingapy media
for the creation of the art) comfortably find their way among the other styles, and feeds well into
the increased appeal of graphic novels and video games in the lives of the contemporary child.
Examples of cartoon/exaggerated art includerdas® olleaning to SurandButterflies,
Bedles, Bees and Bugsn d | t aGnristSphetboaks which are illustrated by Roy Condy.
There were two examples iofpressionismthat | could ascertains it True Grandfatherand
Freedom Child of the Se4gSee Figure 4]
Cultural Markers

All of the literary characteristics discussed so far give some indication of the degree of
cultural specificity found in these titles or provide elucidation to the question/s:

1. How is the Caribbean depicted in these b@oks
2. How are Caribbean people depicted in these books?

Like most of what has been discussed so far, as well, there is no straightforward answer to those
guestions and evaluations are based on the re
these culiral markers might look like. However, within the observed characteristics, there are
some patterns that emerge that are reflective
representations.

The most obvious and commonlged device to situate the sesriwithin the Caribbean

was the direct mention of specific aspects of Caribbean life, especially with respect to flora,
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fauna, food, music, places, history, lore, rituals/customs, and people. While this is not unusual in
chil drends | i tuerradgiom, ieB many cases, theringlusioruof these references
seemed more deliberate and ranged from consistent references throughout the text (for example,
the food, buildings, history, and famous people referencédire Tr easur e Hunt: Tr
Magnificent Seven to allusions that seemed like a mere token (brief mention of some dishes
served at ChristmasinJamaicdiici | | e Travels and Chrj).st mas: /
Tied closely to the referentimdl @eandes us
0stereotypical 6 visual representati oCosmetv hat f
mylslandd 1996), the illustrations create the ove
are no cities, roadways, established institigjdarms of industry and commerce, etc., Instead,
one would find mainly beaches, trees, fishing, country markets, animals walking along dusty
tracks that serve as roads, children in uniforms with no schools in sight, steel pan and calypso
music, and dancgat Carnival time. An excerpt from the text reads:
Come to my island. Come with me
So many wonderful things to see
Wedll sail on the blue Cari bbean Sea
We 6 | | run on the beach from dusk to dawn

And watch the sun rise in the early morn
Come to my island. @ae with me

We 6| | eat fruit from the mango tree
Wedl |l feast on saltfish and fungi
Wedbll take a ride on a little donkey

And visit the shops in Radcliffe Qday
While these facets do exist, it is clear from both the text and the visuals that this bookeginforc
the predominant perceptions that Caribbean society is comprised mainly of quaint village life
and happy gdéucky musiceloving, beackgoing people.

There were many other examples of books that feed into that stereotype within a variety

of scenarios. Omof the more common instances is the tale of the foreign child accustomed to the
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Ob-cgtyd I|ife who i s -pfaocrecde da ntdo daudnaupstu atlob trhuer asl
while visiting relatives; as exemplified I&yregory Coo( A Ther e wgorbeoksnn® t oy s,
carpet, not even a pr operinthedand of the Shak St&al Treea n d ,
(6l esserd6 only because of the high | evel of e
the oO6city dweller VvVérssessqgoaouertcymdoel | ar & hmotw
|l iterature, the implication here is that the
Another lesghanstellar image is that of the shoeless child in everyday life (i.e. not at the
beach), m titles such aSaving Joe Louiévhile the protagonist rescues the chickdiije Chalk
Doll (when the mother recounts the story of having to go to school without sRaes)an
presents The Sweet Sound of Stedbughout the book)ZonstantineandCongantine Goes to
School(with the exception of scenes when the children go to schoolPaemdMe One
(although, technically it is a folktatkatt a k es pl ace fAdeep in the fore
These images, while not the only ones shown acres8lpicture storybooks in the collection,
fuel the overall i mpression of the I|literature
selections; an opinion which might be hblgthe contemporary Caribbean child reader.
On a more positive note ostes that visually display and explore strong intergenerational
bonds Granny and MeGr a n d p a 0,%ishGoa Grand lrady, use the Creole language/s
consistently (and without reservation) throughout the narratleg/(Baby, and discuss shared
culturalactivities and customs as a matter of coudsenp Up Time: A Trinidad Carnival Stqry
Circles of HopeThe Adventures of the Magic SteelpBatler: Story of a Herphave the
opposite effect of exposing the nuances and unique elements of Caribbeanvatiuoeit
relying on stereotypes or nostalgic representations thereby potentially alienating the child reader

within those societies by inadvertently misrepresenting the breadth of their realities.
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Overview of Folklore

As discussed in chapter two, follgalfor children became an early staple of Caribbean
childrendéds |iterature as a means of bridging
|l iterary ones that emerged; not wunli ke most f
WIJ collectio, the thirtyfour (34) titles classified as 398398.8 appear to be representative of
the breadth of publishing trends in this génraore aptly described as traditional tales, as it
encompasses folktales, original tales, songs, rhymes, games, legethds famjes, and religious
tales (Vardell, 2008; Horning, 2010). In total, there are approximately 231 stories contained
within 30 of the 34 titles (some stories are repeated). This section will review some of the
guantitative and qualitative aspects af thrmat, types, publication years, and regional
connections of the traditional literature found in tlelection. In most casesach table of
contents, back matter, and/ or authordés note w
the source, rtare, and contents of the collections.
Publishing Formats and Types

As seen from the graph Figure 45, collections of tale® multiple stories in one text
either written by one author or multiple authors, with or without accompanying illusti@tions
comprise the majority of the 33 titles (22 to be exact). Ten (10) titles in picture book format
feature one story while two (2) longer illustrated books (also featuring one story), round out the
selections. These collections can be further subdivided into:dsg that are dedicated to
Anancy/Anansi stories compiled or adapted by one author; (b) a range of folk tales, legends,
myths and fables from across the region (which may or may not also contain Anancy stories
among its contents) that were compiled or aeldty one or several collectors; (c) original

literary tales that are loosely based on folk lore and/or fantastical or magical elements; and (d)
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collections of traditional rhymes, songs, and games. The picture books are primarily
retellings/adaptations @f single tal® with one original tale based on the character Anancy. Of
the two illustrated books, one is an informational text providing an account of Indian folklore
spirits found in the Caribbeam(lian Caribbean Folklore Spirijsand the other is an esnded
adaptation of a traditional Anancy taken@nsi at the Podl Figure 46 summarizes thesepgs.
Anancy/Anansi gories. The five collections that contain only Anancy stories are Philip
Sher | oc k 6 @Anagsothe IS@dertMiaro Jamaican Folkta{(@956); andrlhe lllustrated
Anansi: Four Caribbean Folk Tal€4995); PeteP a u |  Znancyl Mels 1{2003); David
Br ai | €dnfessidné af Anan&003); andAnancy and Friends: Cultural Folktales for
Children(2004) by Beulah Richmond. Allofthesei t | es wi th the exceptior
based on Anancy as he exists in Jamaican folklore tradition, while Brailsford situates Anancy in
Africa and describes the tales as AAnancyo6s |
thecaptured Afi canso [ Backcover]. Surprisingly there
these collections; the exception beirtge lllustrated Ananswhich contains the illustrated
versions of four folktales previously publisheddinansi the Spider Man
Indi vi dual Anancy stories exist in the fornm
originally published by Sherlock (195@nansi atthe Podl 1 994 ) ; De Sauza and
modernized, blingual adaptionBrother Anansi and the Cattle Ranch/El Hermama#si y el
Racho de Ganad(002); and Richardo Keeii3o u g Anareyand the Haunted Houg902);
anfioriginal Anancy story with an amusing antir i ¢ k s 1. Stories featirisgtAdancy as the
central protagonist are also included in Virginia Hamibtad Ring of Tricksters: Animal Tales

from America, the West Indies, and Afr{@®97), where all three West Indian selections are
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retellings of Anancy stories from various sou
ACunnie Anansi Does Some Goodo.
Additionally, at least two Anancy stories can be found in the colleckabtes and Tales
of Guyana2006) by Jean Nornlah A’ Bi g Red Cow for Compere Anan
Strongest, Anansi or Shaelkme dgls aadCommonSeRslrie | i p Sh
Tales from the Caribbeafi982p iLi zard and a Ring of Goldo and
Ot her such stwominey iamdl| @ d eStoddd Bamdha @atibkbéeam s 0 i n
(2000) by Petronella Brienbur g;n iCthaw sBrienre MAMmaa
And | Remember Many Thi ngX€2), and& yet akother itegation 6f t h e
Grace Hall worthoés adaptati on OurAavaunte Storiest t he P
from Around the World1998).
The preponderance éinancy stories in the folklore section and in the wider body of
Cari bbean childrendés I|iterature is certainly
Flowers (1980) as discussed in chapter two; as the trickster tale is found to be inextricably
ent wined with the complex history of slavery a
Anancy Mek Idiscusses this history as well as the sources and use of these stories in the
Jamai can context a pstriesnewreeesWwillde wram toanendiahch a nc y
will never get a definitive shapjeas f or exampl e Gri mmés fairy tal
living ingredient in an everlasting,nevern di ng cul ture-99f a peopl eodo (
West Indian regional tales Apart from Anancy in a variety oficarnations, many other
folktale characters and stetypes are featured in the general collections of tales, including:
myths, legends, poems, fairy tales, fables, fantasies, and religious stories. The compilers,

collectors, and tellers of these taléscae the importance of preserving the oral tradition by
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passing down the stories that they remember receiving from their parents or grandparents, or
telling to their children or grandchildren.

The nine titles that bear this label are either collectiohis 6 Car i bbean f ol kt a
that are specific to a particular country within the region, as stated in the title or determined by
the contents or the bookb6s description. Where
stories other than Amay can also be found in collections compiled/retold by Jamaican writers,
such as the previously mentioned Sherlock colledfiars and Tails and Common Sense: More
Tales from the Caribbeaf1982) which contains stories from Jamaica, Trinidad, Boba
Guadeloupe, Martinique, Stucia, and Haiti. Seven of the nine stories focus on other animal
protagonists |ike Capuchin Monkey in ABrown O
Little for Youdo and AHorns for Rabbito.

With the exception of thesihge Anancy st or y AnddiRdmantberd i n Ba
Many Thingseé: Fol k1992), tne collectian boatains d41rothdr staxiesn
descri bed as firemembrances, myths, | egends an
therichheritag of 6ol den ti mesé much of which is unf

The blurb further el aborates on story types t

exemplified by the stories fiEscape fhergym Sl ave
At he I mportance of good mannerso (in stories
and AAnd Another Sayingo); fAneighbourlinesso

and Arespect for the aged,(ifrorstpamiead sl iakna i H:
| n Pet r on e |Stoaes fBom ithe @abbbeg®0003, the five noAnancy stories
are categorized according to t-ypep(Waft kexampli

|l ocation (AToewi aand tkKireo eMaokeeor 0a nadr el Anoatnh st or |
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Antilles, while APapa Boiso can be found in b
the descriptor fAslave stories f rMyRavobriier i namo f
Caribbean Tals (2001) by Lystra McBurnie Brestarris contains nine (9) selections described
as ANstories and poems which are set iIin severa
interesting aspects of life in the West Indies from the days of slaverytoteespe nt 6 [ bac k
cover]. Another collection entitle@ales of the Immortelles: A Collection of Caribbean
Folktales( 1989) compil ed by Trinidadian Nor ma McCa
[that] transports the reader into a magical world of Gezém folklore and legend; of heroes,
princes and fairies; of animals and flowers of the Caribbean which can talk

In keeping with the countrgpecific theme, the lore of other countries like Guyana and
St. Lucia are also represented in the collection. Noa  JFaldes & Bales of Guyan@006)
contains 14 stories (including the two Anancy stories previously mentioned) that Jean has
Afattempted to retell to t fAkeSteesedJewels:Al her ] mem
Coll ection of dnhGuyard(2083), cospil&tby Guyarederf Bvadne
D6Oliveira, contains 12 stories that blend fit
Al egends and tales of ancient and pri mal peop

Ani mal tales (f or heex aMmepn aet efieToh,e fETXxhoed utsa popfi nte
Mouseo, AThe Donkey that Brayidhearbd aPitayedlo ) e
whiche x pl ores the fAmaking of Guyanao [back cover
included. Surprisingly, there 8rtually no overlap between these two collectionsGlne Me
Some More Sense: A Collection of Caribbean Island Folk{a@88), St. Lucian educator,
Jacintha Lee, Atransl ated the [ten] folk tale

themi nt o fascinating stories for young and ol do
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Individual folktales are primarily found in pictut®ok format and also represent either
6Car i bbeano ThefTvans and the Birdiof Darkgess: A Hero Tale of the Caribbean
retold by Rolert San Souci; andebo Nooloo Chinoo: A Caribbean Folktaleitten by Lynette
Comissiong, or stories from specific countries like Culie(Bossy Gallito/El Gallo de Bodas:
A Traditional Cuban Folktaleetold by Lucia Gonzalez); and the Dominican Repufitee
Secret Footprintsetold by Julia Alvarez). Also included are some stories that originate from
other parts of the world with a West Indian variant that is retold (as in the case of Virginia
Ha mi | The GirbV8ho Spun GoJdr, in the absence of a&st Indian variant, these stories
visually use the West Indies as a setting for the tale; as noted in RichardeXeemsgy | a s 0
retelling ofThe Trial ofthe Stone a f ol kt al e with wvariations in
Snowds r et elshialeThe Holise that Jack Bulbereithe text remains the same
but the images are set in the Caribbean.

The next most common category, at three titles, was that of literary/original tales. These
stories all employed the folk tale structure, format, #ednatic conventions but with more
highly devel oped characters andRangeatDashaopgg . The
Magical Talesof Jamaica 2 002 ) ; Andy Ca mp bStolids fiosn th2 Coekpit: pu b | i ¢
Three Tall Short Stories (for ages®106) andTales from the Isle of Spi¢2004) by Richardo
KeensDougl as. Al ternatively, someCaibéahfolkt i ons | i
Tales & Fantasies o mbi ne retellings -ad-Warfol|l ki thlesi ¢i kal
stories tlat feature folklore characters primarily from the Eastern Caribbean, like the
Soucouyant, La Diablesse, and Papa Bois.

This collection appears to be unique in the inclusion of these characters that feature

extensively in the oral lore of Trinidad and Tgbaut seldom appear in the written stories
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produced for children. [Please see chapter 5 for student responses to this title.] On the other
hand,Pappi Pappi , Please Read me a St@y2002) by Trinidadian Professor Lance Seunarine
isdescribedasacellct i on fAiwhere politics, economics and
focus on transmitting the stories and values of the Rastafarian religion to young children. Again,
this is the only such iteration of such stories in the collection. Coinciderited! title,Indian
Caribbean Folklore Spirit$2010) by Dr. Kumar Mahabir is also a unique addition to the
collection in part because it is the only offering that hints at anGatdbean folklore tradition
and also because it is an informational actdas opposed to narrative storytelling) of the
various spirits fAbelieved to roam the Caribbe

Finally, rhymes and s ongsRhdahmandRleymd: Songs,d i n
Rhymes and Gamésomprisel mainly of songs, games, and rhymes the author remembered as a
child growing up in Trinidad); the illustrated collecti8kip Across the Ocean: Nursery Rhymes
from Aroundthe World y FIl oel |l a Benjamin (which features
fromsi x continents and 23 cAdcCaribbdeaniCeustingBodyand t he
Faustin Charles (which features traditional rhymes from different Caribbean islands). In keeping
with the publication trends observed in Chapter 3, thirteen of the felkittes were published in
the U.K.; eight in the U.S.; eight in the Caribbean (six in Jamaica and two in Trinidad); and four
in Canada.

Overview of Informational Books

As noted in chapter three, the rfsection section comprised 157 titles across 21alro
subject classification areas. Folklore (Dewey®@%Bscussed in the previous section), poetry and
literature (Dewey 80823), and English usage (Dewey 4428) constitute 51% of this section,

and contain stories and narratives as well as many concdgs &od a few biographies. The
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titles that can be described specifically as informational books, characterized by their factual
content, expository writing style and documented sources (Van Orden & Strong, 2007; Vardell,
2008), are the domain of specifidegories such as Customs and Festivals (Dewey 394);
Ecology (Dewey 577); Food and drink (Dewey 641); Geography (Dewey 917); History (Dewey
972-988); Medicine (Dewey 610); Social Sciences (Dewey30%); and Sports (Dewey 796).

Other categories, includifolklore, poetry, and English usage, mentioned earlier also
appear to contain informational texts to varying degrees, while categories such as music (Dewey
780 ), education (Dewey 372), animals (Dewey 590), and religion (Deweg2Daliscuss
subjectd4 hat are somewhat Ospecializedd i n present
and other concepts books are intended to 6tea
different formats across genres (poetry, folklore, etc.) or reliddooks can describe the religion
or contain stories related to the practice of the religion.

In this section, | will discuss informational texts across Dewey categories that explore
countries within the region (and beyond if so represented) and the preapdgpear in
biographical texts, as this gives an indication of the individuals and places that are thought to be
significant in the world of the Caribbean child. A very brief overview of other informational
texts will follow this exposition.
Countries Surveyed

As expected, books classified as OHi storyo
(5 titles) focused on one or more of the countries within the Caribbean rggpentigure 4]
The six survey books that focus on the entire Caribbezude:The CaribbearfFood and
Festivals Seriepublished in 1999 by Raintree Ste¢kughn in the U.S., which focuses on the

food related to major festivals of the regionfye CaribbearfCountry File Seriepublished in
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2005 by Franklin Watts in the U.KX.The Changing Face of the Caribbe@®02);Caribbean
Island Facts and Figureiscovering the Caribbean Seripablished in 2004 by Mason Crest
Publishers in U.S.); and two other volumes from the latter series that split the region into the
titles Leevard Islands: Anguilla, St. Martin, St. Barbs, St. Eustatius, Guadeloupe, St. Kitts and
Nevis, Antigua & Barbuda, and Montser(@004) andVindward Islands: St. Lucia, St. Vincent
and the Grenadines, Grenada, Martinique, and Domiii@4). One textboolCaribbean
Social Studie$1996), is included among these titles.

Predictably, there is more than one title about Trinidad, though four is not as many as one
would expect in a collection based in Triniéad publishing setting that tends to focus on
textbok and informational book publishing. The subtopics include a book of festiValsdad
(Festivals of the Worl&eriespublished in 1999 by Gareth Stevens publishing in the U.S.); one
booklet that zeroes in on one aspect of Carnival celebrations whisimndbappear to be
intended for childreé A Glimpse of Carnival in the Republic of Trinidad and Tobago: King
Calabar Robber Speeches, Manual n¢1278); Trinidad and Tobag®{scovering the
Caribbean Serigswritten by Romel Hernandéza general survey b&mf the country; and the
historical overviewAn Introduction to the History of Trinidad and Tobad®96) written by
University of the West Indies professor, Dr. Bridget Bereton, and intended for use at the
secondary school level.

Cuba was presented inrée titles one general surveguba(Discovering the Caribbean
Serie3 and two that focused on the moreTheontrove
Cuban Missile Crisis: To the Brink of World War 11l (Turning Points in History Senigsished
n2001 by Heinemann Library in the U.K.) which

contemporary v% and@GubagMationshireCordlict Serigamlished in 2003 by
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Blackbirch Press in the U.S.), which covers the historical, present, and futbreoftipo |l i t i c al
turmoil 06 that prevails in the country.

Four countries, Haiti, The Dominican Republic, Dominica, and Jamaica, are accounted
for in two titles each. In the latter case, there is the general surveyaiti@jca(Discovering the
Caribbean Serg and the survey/alphabet bodks for Jamaicg2006) written by poet
Benjamin Zephaniah for th&/orld Alphabet Serigsu bl i shed by Frances Li n¢
Books in the U.K.. On each page, a color photograph (or photographs) that correspond/s to a
letter is accompanied by a description of the feature in verse (which in this case might not be the
most effective mode by which to convey this information); for example:

B is for Blue Mountain; its beauty must be seen.

The lovely Blue Mountain is really yegreen.

In the centre of Jamaica, it rises to the sky,

And it looks very special when a rainbow passes by.
This is the only title among those classified
Caribbean alphabet books) in picture book formigth a rhyming text.

On the other hand, the books about Dominica are reflective of a particular point of view
or perspective and not the-alhcompassing survey books that are more common. The titles
included areYet We Survive: The Kalinago People ohiicai Our Lives in Words and
Pictures( 2007) which describes the current state ¢
of the Caribbeand [ book descr i @hildreaof Pominina t hei r
(World Children Seriegpublished in 1999, in which, according to a reviewer friéahool
Library Journal Ai ndi vi dual children are used primar.i
i nforhatTihoensbe titles seem to substantiate the

A Do mi nniocta wesl | represented in series books abo

standard reference surces give a short ment.i
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Conversely, the countries that share the same island mass, Haiti and the Dominican
Republic are each represented in two déad series survey texts; in this cétsti (Countries of
the World Serieg)ublished in 1999; andaiti (Festivals of the World Seriepublished in 2002;

The Dominican Republic (Enchantment of the World Sepigsjshed in 1999; anBominican
Republic(Discovering the Caribbean Serje&uyana(Discovering the Caribbean Serjeget

another survey book is the only offering about that country, vidatguia Reflections: An Artist

in the Caribbear{1999) produced by American painter Julia Savage Lea csndacollection of
sketches and paintings that document life on the largest of the islands in the Grenadines over a
twenty year period, from 1978 to 1998. Apart from the inclusion of a chapter on St. Vincent &
the Grenadines in the bod¥indward IslandgDiscovering the Caribbean Ser)eshis is the

only representation of this country in the collection.

Finally, under the description of HAOthero
the region into neighboring and historically connected camtihey include: an index entitled
Early Civilizations in the Americas: Reference Library Cumulative Ii{@885) compiled by
Julie Carnagie and published by Thomson Gale in the BrSQnline Visit to South America
(the only volume of thénternet Fied Tripsseries included in the collection; published in 2002
by PowerKids Press in the U.S.); antst Africa the second of two volumes from tReod and
Festivals Seriem the collectio.

Of the ten series included, only obescovering the Caribbeaf2004) is dedicated to the
countries of the Caribbean. However, only nine of the eleodumes in the series were noted
(BarbadosandPuerto Ricowere not). The other series focused on countries outside of the region
and therefore only the ones that didde on the Caribbean as a whole or on individual countries

were shelved in the WIJ collection, while the other volumes of each series were shelved in the
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gener al coll ection. Ni ne of t heirctlatinglthewh wer e d
therewas no obvious pattern discerned in the determination of such assignments, as six of them
were volumes from serie$rinidad and Tobago, Children of Dominica, The Cuban Missile

Crisis, the Dominican Republic, Caribbean Island Facts and Figames$\West Arica) and three

were not A Glimpse of Carnival, The Changing Face of the CariblsadEarly Civilizations

in the Americaps

Biographies

The seventeen biographical titles can be found across four sabgast 10 classified as

0Bi ographiesdl §d990fs)edtas O6English Language u:

6Customsdéd (300s); and two classified under 6M
published in 1973, while the most recent publication date was 2005 (4 titles). Formats wéried, b

trade books were the most common (11 titles), followed by picture books (4 titles); and two

illustrated books. In all but one volume, the focus of each title was on a single individual. The
exception was a compilation of short biographies of 35 scisraisl innovators in the title

Caribbean Icons of Science, Technology and Innovation (Malll)shed in 2005 by the

National Institute of Higher Education, Research, Science and Technology (NIHERST). The
distribution of fields/professions of the indivialg featured in 16ttes is summarized in Figure

48.

As observed in the chart, political figures, politicians and/or activists, is the most
common subject for these biographies. Four titles feature two famous political icons: Jamaican
born proponent of &Africanism, Marcus Garvey (1881940) inA Man Called Garvey: the
Life and Times of the Great Leader Marcus Gar{a9p4) written by Paloma Mohammed and

Marcus Garvey2003) written by Sandra Donovan from the sefisg&an American
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Biographies and rewlutionary and former Prime Minister and President of Cuba, Fidel Castro
(bornin 1926),irFi d e | Castro: L e a d(2000) by Tom@Giblp, toonghe Re v ol u't
Famous Lives SerieandFidel Castro(2003) by Richard Platt, from the seriBsentieth
Cenury History MakersBoth figures are an intrinsic part of the postonial fabric of the
region and their presence in the collection is expected.

The other two political figures featured are prominent in Britain and perhaps less well
known to a child adience in the Caribbean. The first is the Rt. Hon Patricia Scotland, Baroness
of Asthal,whowas born in Dominica in 1956 but migrated to the U.K. with her family at the age
of two, where she became the firstandbol ack f ema
accomplishments thus far is the subject of the bBakpness Scotland of AstH@001), a
volume of theBlack Profiles Seriepublished by Tamarind Ltd. The second British politician is
John David Beckett, Baron Taylor of Warwick, who was born in Biginam to Jamaican
parents and is currently a (suspended) member of the House of Lords in the U.K. Parliament who
was ficharged with expenses fraud and has now
c | a’i Histiography,John Taylor Lord Taylor of Atwick: Barrister(2000), is also an
installment of theBlack Profiles Series

Entrepreneurs are the next most common group of professionals featured in juvenile
biographies. Two prominent Trinidadian insurance executives, Cyril Duprey-{1S#3) and
Rusell Tesheira (1952004), are the two of the subjects of Gieat Nationals of Trinidad and
Tobagoseries published by the company with which they were both affiliated, Colonial Life and
General Insurance Company (CLICO). This company was the first-blache d an-d o061 oc al
grownd insurance company in the region and it

home and abroad (having worked for insurance companies in the United States prior to starting
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CLICO). Tesheira was a local football hero asmifer captain of the national team before
ascending to vic@resident of sales and agencies administration at CLICO.

British information technology entrepreneur, Jim Braithwaite (born in 1953), who holds
the distinction of being the first black CEO of abficly quoted company in the U.K., is featured
in yet another title of thBlack Profiles Seriegthe eponymoudim Braithwaite: Entrepreneur
(2000). Interestingly, there is conflicting information regarding the island of highinth book
desciption sgs St. Lucia whilan the body of the text Barbados is mentioned; the consensus
appeas to be the former. Though thentributions made by all three men were invaluable, the
intrinsic appeal of their stories to children is questionable.

Other subjects intber walks of life featured in thlack Profiles Seriesclude an
awardwinning British author irMalorie Blackman (Authorpublished in 2000, and the first
black British female consultant orthopedic surgeo8amantha Tross: A Profiiso published
in 2000. Tross was born in Guyana in 1968, while Blackman was born in London with no
obvious ties to the Caribbean stated (her parents may or may not have migrated from Barbados
Jamaican born, Mary Seacole (180881), who served as a nurse for Britainiwly the Crimean
war, was featured in one of the volumes of the s@rdsMe About Pioneer&999) published
by Evans Brothers Ltd. in the U.K. Her reputation is said to have rivaled that of Florence
Nightingal€. In a departure from the standard tradekoformat,Under the Royal Palms: A
Childhood in Cubg1998) is a collection of stories and reminiscences from the early life of
author Alma Flor Ada. This is the only title among books of this type that can be considered
autobiographical. She is a pratifU.S. based author who publishes extensively in Spanish and

English.
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The remaining three biographies focus on a prominent musician and arranger of steel pan
music inGreat Nationals of Trinidad and Tobago: Jit Sama(@005); a record breaking
Trinidadian-born cricketerBrian Lara(1997) from theLivewire: RealLive Sportreading series;
and an account of a young boy who was lost at sea with his father and miraculously survived
after ten days when his father did notJason Whyte, Jamaican: A True $t(t973). Of the
three, Brian Lara is possibly the most wiatliown by contemporary Trinidadian and Caribbean
child audiences.
Other Informational Topics

As mentioned in Chapter 3, the range of topics covered in théctimm section is
somewhat limited¢ o mpared to the wider collection of ju
l' i brary, and works that can be considered pri
decimal classification 796) was a key area but still underdeveloped with aftetal6) titles
featuring two sports, cricket and football. Three of the cricket titles are abfpaegGet Caught
Readingser i es, which #Ai s -fai csteiroine sr ecafd efrisc tfiotnh aan dc
written by Trinidadian author Nasseh&n and published by Heinemann Educational Publishers
inthe UK. Onereadel,t 6 s a F@0O7F i intEnalad éor agessy while Know the
Game(2007) andlrhe World Cug2007) target the ages 9 to 11 years old.

The fourth title, Working with the Besif Cricketi Workbook(c. 2007) is a workbook
that i s meant fAas a guide to t eBestlhofeCrickettand st u
World Cup 19782003, This workbook is a nenirculating title that was written by Grenadian
author Eon Mars anprinted in Trinidad, but the companion text is not included in the WIJ
collection. The football books consistedTdfe Official Guide to the 2010 FIFA World Cup

South Africa(2010), a handbook, anlorld Class: An lllustrated History of Caribbean Football
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(2006) written by James Ferguson and published by Macmillan Education; a survey of the

Afdevel opment of the game from colonial amateu

spoxto

Apart from sports, other informational titles include a book cldss ed wunder
Monteverde: Science and Scientists in a Costa Rican Cloud Ka@&5t); two classified under
OFood and drinkbatbdhei pi 2@)alddViolesokbaNutiition for
Young Childre 2004 ) ; one ¢ ke Histofy bf Steel Bad@00H)Vand three
cl assi fi ed dHindlilesm fooQRikdler{1§94)dlandHindu Hain: Level 22006);
andThe Lights of Dival{(1988).

In the latter two categories there are titles that also provide examples of snokias

the Belafonte classisland in the Suii1999) and Caribbeabarnival: Songs of the West Indies

6Ecol

(1993); as well as religious stories, including six Christtiemedtext@8 ABC6s of t he Bit

(2005);And Jesus Smile®Religious Short Stories for Chilen (2008 );Adding Value for
Children(2008);1f Animals Could Speal©zzie, the Shunammite's donkey; Hero, the horse;
Cameo, the camel; El Rey, the King's hq&@09);If Animals Could Speak: Roddy, the part
time cobra; Balaam's donkey; Sheppy, thedaBlackie, the rave2009); andVy Little Prayer
Book(2009p as well as one Hindthemed book entitleMy First Book of Krishna Stories
(2002).

Overview of Chapter Books

The 28 chapter books inspected representedsssection of genres, intended

audences, themes, and settings. Most of the selections were fairly current, though overall they

spanned five decades with the earliest being 19686 {fear in San Fernangdand the most
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recent published in 2008€gend of the Swan ChildrenSeeFigure4.9 for a brief overvew of
the counts in each decade]

Some of the earlier publications were not initially intended for a child audience when
they were published, though the author/s would have chosen to write from the perspective of a
child protagonist and atless the theme of childhdddMost notable examples of this were
Mer | e Hacl Qrack Monkeywhich was originally published in 1970 but the copy in the
collection is a 1981 reprint); arithe Year in San Fernandy Michael Anthony, as these books
later became appropriated for use by young adults at the secondary school level. However, other
books in the collection, bearing a more recent publication date, by virtue of their literary
characteristics (adult protagonists, complex vocabulary and sestencteire, adult themes,
etcetera., indicate that they might not be the most useful inclusion in a collection of that age
range. As a result, those titl€sh i | d r e(20093 by Miehadl Als, anth Praise of Love and
Children(2002) by Beryl Gilmore wilnot be further discussed in this overview.

This brings the count to 26 selections which essentially contain a child protagonist as its
most basic feature. In terms of gender distribution, once again most of those protagonists were
predominantly male ()6while half of that count was female (8). Two titles featured both a male
andfemaleleadd Thr ee Fi nger (19@®)akdblse T egqaesmd eof t he St .
(2004). It is worth mentioning that these observations do not imply that there wasendgfio
strong female characters, especially given the fact that 14 titles were written by 13 female
authors (two by Julia Alvarez), and the remaining 12 were written by seven male authors (six

written by C. Everard Palmer).
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Genres and Themes

Delineatirg the genres and sigenres represented in the chapter books was not a
straightforward as anticipated. Realism was clearly the most common form but in some
instances it was difficult to determine whether or not a title that should be considered
contemporey realistic fiction would seem more like historical fiction to the contemporary
reader . One reason for this is the Onostalgi
the time period or time frame in which these stories took place, ouftdide publication date.
For purposes of this exposition, however, the distinction between contemporary realism and
historical realism is the prescriptive one: the former is set in current times while the latter is set
in the past. F aaginative gtoriessalon gemple, amimals amadobjaiti m
settings outside of 2@4p.91daad nysterids asvswredwitf Van Or d
suspenseful plots, both of which can be set in the past, present or[foaa&igure 4.Q]

Across these@nres, there are a number of recurring themes. Among thenity
relationshipswith all of the attendant nuances and complications. At least nine novels explore
this theme; among therhlow Tia Lola Came to Stdyy Julia Alvared a young boy oftlivorced
parents struggles to come to terms with moving away from his father and the eccentric aunt from
the Dominican Republic who comes to live with hisfamilyp j o 6 s Tr ey&euelle Hun't
SheeleyRobinsod a story, with elements of magical realism, of a seresibioy in rural Jamaica
who is determined to save his family from impending eviction; and theaster by C. Everard
Palmer My Father SurSun JohnsoandFull Circle: the Rami Johnson Stqryhich both deal
with very dense issues such as bankruptcyrde; and revenge, but at the core is the

relationship between a father and son.
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Another recurring theme is that of thedungsromaror coming of age story which is
often, though not exclusively, the domain of the female protagonist. In these sharies,
protagonist undergoes a transformation from childhood to adulthood (or significant spans of time
developmentally) while facing several challenges that may incorporate other themes, for
example, difficult family relationships, adjusting to a new coyretg. Letters to my Mothepy
Teresa Cardena weaves a sensitive tale of a young girl who is emotionally and physically abused
by her relatives in whose care she is entrusted after the death of her mother. The diary format
relates episodes that cover fiyears of her life.

Crick Crack Monkeyy Merle Hodge (as mentioned in chapter 2) is the semi
autobiographical story of a young girl who is torn between the cultural ethos of two branches of
her family (working class and middle class) as she struggfesitber identity and where she
belongs.The Year in San Fernandy Michael Anthony is the story of twelwear old Francis
who gets the opportunity to work as a servant companion to an old lady, in a town that is very
unlike his own and in the absencehed family. Though the story covers one year of his life the
mental and physical changes are significant enough for it to be best described as abtageng
story.

The theme/element ohigration often ceexists with the aforementioned themes of
comingof-age and family relationships, but these stories also involve the physical
transplantation of the protagonist to another country and cultural ethos. Two examples of this
include Floell a Benj aGuaimgdosEngiandivhich detailg heenqvér i ¢ a | n
from Trinidad to England at age 11 and the fa
and regul ar t ¥with which shenhs foreed tb grapplegand overcome Téed

Diary of a Young West Indian Immigrany Trish Cooke, the ¢tional account of the character
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Gloria Charles who leaves her home in Dominica and travels to England in 1961 at the age of ten
to meet her parents; the story spans five yea
reatlife interviews withpeop e wh o have had ™snithenolvesSurprisingp er i en c «
Joyby Valerie Bloom, migration is also a domine
to do with no longer being in the sunny island of Jamaica and more to do with the realization tha
the woman she had thought of as her mother was not her mother and the discovery of the true
identity of the woman.

Whereas the coming of age story combined with migration can be described as a personal
guest, there are some novels that deal expliwitlly a physical questor journey rife with
fantasy, such as.egend of the Swan Childréyy Maureen Markdviendoncd the tale of young
Alex who discovers his special abilities while on a quest to save her midilér;and the
N 6 a nAg African Taleby GailNyokad the storyfiset a long time ago in what we now call
Zimbabwe&®of a princess who must confront the Grea
certaindeath;ant hr ee Fi n g er byPhiipkSbeslockT a sekx@anatoey tale of a
brother ad sister who set off on a quest to find this alleged trea$aré& and the Island of
Adventureby Lee Kessell is similarly themed but involves a journey to escape the virtual world
into which Tari kbés computer has engul fed him.

In the midst of some advemes, other themes suchfaendship, as evident il.egend
of t he St byDabbiefasob (Ehé prabadonists befriend and try to protect a snake that
is the product of two folklore characterBaba and Mr. Bigoy C. Everard Palmer (a young
b o ya@iempt to protect a wild hawk, who is a notorious chicken thief, from angry villagers with
the help of an old man he befriends); and the peculiar and pu¥¥hoge Side are You Oh$

Alan Gibbons (the story of young equivocator, Mattie, who is confdonith instances of
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racism against his Asian friend and school but fails to act, resulting in his transplantation (no pun
intended) to Jamaica during the height of slavery. He bonds with the slaves he meets and learns a
valuable lesson.)

While the Gibbos novel, to me, was an odd take on slavery as a thematic element, other
novels treat the subject bistory with much more sensitivity and accuracy. Victor Reid
provides a much more germane perspective on slavery in his 197 1Peteslpf Mount
Emphraim which chronicles the Samuel Sharpe uprising in the eighteenth century. It is said that
Rei dbébs goal i n his writingyiheanmttotdchyougen and a
Jamaicas about their history and to influence their future actions in aip®sitationalistic way.
Political and soci al i ssues, interwoven with
Before we were Free¢he storyofatwelvy ear ol d girl caught in the
involvement in the cruel Trujillo diatorship in the Dominican Republifc

Other themes less wakpresented includivalry (Big Doc Bitterootoy C Everard
Palmer)triumph over adversity (The Sun Salutes Yaiso by C. Everard Palmer);
determination (as evident in the mysteijhe River TheDisappearedy Andrew Salkey); and
comic misadventure(Sprat Morrisonrby Jean D6 Costa). The two over
booksCarnival by Grace HallwortB the story of a young boy who is separated from his father
during the annual Carnival street @ade in Trinida@ andButterFinger by John Agard and Bob
Catteldb whi ch tell s of a young boyd&s dycticket mi nati or
tean® also incorporat¢hemes of friendship, family, and overcoming adversity. Siramaryof

themes is presead in Figure 4.2.
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Writing Style

Quite a few narrative techniques are employed across the 26 selections. Eleven titles are
written from the point of view of the protagonist (first person narration) while 15 employ third
person limited and omniscientmation. As expected, the former was more commonly used in
the coming of age stories, and many that focused on family relationships, while the latter
prevailed in the adventure/quest/fantasy, as well as a few that dealt with family life and
friendships. Tw novel$ Letters to my MothesindDiary of a Young West Indian Immigrént
are written entirely in the diary/journal format, whetterFinger attempts to blend prose with
poetry/song.

All novels are written in Standard English, however, they vary inisieeof the Creole of
the particular country in which the story is set, for example, the liberal use of Jamaican Creole in
SurprisingJoyandJ o j o0 6 s T r;ara JrinidadiankCreold i@rick Crack, Monkeynd
The Year in San Fernandersus the limitd use of Creole in the books of C. Everard Palmer.
Spanish terms, phrases and references can also be found in a few of the textseterslyo
my Mother, How Tia Lola came to Stay, Before We Were Rreit,egend of the Swan
Children
Setting

Amongthe possible locations (see Figure2},Jamaica served as the setting for most of
these stories, namelPgterofMauntrBghraiins DD ICOpsdat iatblses; R
Morrison, S a IThediydy that Disappearg&helleyRo b i nd@ojn@® & s e Huntarals u r
the first S8uaplisinglmy Bdiomimdad was the next most
Crick, Crack Monkey A nt Mhe MeardrsSan Fernando J alcedérsd of t he St.

Flood, Hal IGamivat has d t he f i r Lomingw ErglarmfhredBnevels a mi n 6 s
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are set in vague, indeter mi Butér€ingéro ciasta nnenveh ¢ rilea
in the tropicso ( moledendlofithe 8Wwag Chideen tamm dA memi d &)l ain
the Cari bbeand or(Mpntserstibdéchuge of3he presenececof aavolcano).
A more nuanced look at setting reveals the complex interplay between the rural/pastoral
and the urban or ambiguous location. For example, virtually all of C. Everard Babueks are
Aset i npartohJamaicaiwherd Palmer grew up and depict a slower, more rooted way of
life that has long sincevanisiédl. The urban setting is often re
experience as the child moves from their quaint, little island to the husttuatid of the big
city of London or New York. Stories such@arnivalandL e gend of t hebotlst . Annd¢
set in Trinidad do a good job of situating the stories within a clearly defined physical context or
event without negating the possibility thlére could be other facets of the society unexplored
by the text (as opposed to giving the impression that the entire society is so defined).
Cultural Markers
The cultural markers evident in these chapter books were very similar to the textual, and
visud, ones found in the picture books; namely flora, fauna, place names, festivals, rituals,
music, and language. Ethnic representation is less homogeneous, though many of the books
contain AfricanCaribbean protagonists and characters with some novels cragtidpanic
characters from the Spanispeaking Caribbean. Some works conveyed very little about the
Caribbean at all as they were either set outside of the region (as is the caddellaitnd the
N 6 a hag those without anyoved ¢ o n n e ¢ t i ribhean @esthetic oatradtians and could
have been set anywhere or on any island (as evidencearixyand the Islanaf Adventureand

Legend of the Swan Children
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Discussion

Given the relative infancy ofprigesatihérdie an
such variance in quality, quantity, thematic exploration, and more diverse representation. As
indicated, picture storybook sCarplzeantesspusitip ai nt
often plagued by limited representatiatealized, nostalgic references, and a misunderstanding
of the most effective use of the format (often in the form of redundant images and excruciating
textual details that can be conveyed by or are conveyed by the images).

Another aspect of concern is tlewel of inequity with respect to gender representation
(whether human or animal) where males outnumbered female protagonists (30 to 17 in the
sample examined). Given the fact that statistically the ratio of male to female children in the
Caribbean is roghly 1.03: 1 respectively, being mindful of levels of representation in the
literature will go a long way to reflect reality and ensure that both groups feel equally
empowered through the images they see. Consequently, the format is an ideal medium for the
Caribbean child to see himself or herself and his or her immediate environment in the books they
read. Atits best, it is capable of capturing subtle and profound relationships between family
members and friends with the nuances and attention to dete@xpertly conveys what is
unigue about the region.

The folktales that served as the first sitgpuaiblishing for children remaia significant
genre within the collection. While Anancy still dominates, there is an encouraging trend of
collecting, docuranting, and sharing the less popular stories of various types from specific
countries within the Caribbean. The idea of a Caribbean folklore is clearly lessefieéid as
previously imagined, as evidenced by little or no overlap among the stories pdesehiese

collections. In fact, in the case of Trinidad and speaking from personal experience, the characters
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with which many of us are familiar through the oral tradition and intergenerational storytelling
are barely represented in the books found enctbllection. It is also difficult to tell, due to
minimal source notes at best, the more precise origin of stories labeled as Caribbean. Is it enough
for a story that did not originate in the Caribbean but retold with a Caribbean backdrop to be
considerep art of O6ouré folklore while the actual I
Similarly, there is much room for informational books to capture more of the Caribbean
landscape and people. With the inclusion of only one dedicated series on the islands of the
Caribbean adh several volumes in other more general or generic series, young Caribbean readers
are missing out on the opportunity to learn more about their immediate environment, hobbies,
and other interesting phenomena through books. Additionally, the fact thahgmhthese
books are published outside of the region seems to clearly indicate that the implied reader is not
the Caribbean child living in a Caribbean country but rather the child who may or may not have
Cari bbean oO6root so6 | irvareasgpfLondonadNeveYork br Tardmte. Fanet r o p
example, there are very few high interest, low level informational books on regional footballers,
musicians/performers, or even more recognizable politicians/activists who reside in the
Caribbean.
Lastly, singlenarrative chapter books are a major area of deficiency, with what seems
like no clear focus/direction in publishing and a similar lack of focus among librarians
responsible for collection development. This could be indicative of a general lack of
understading of the audience for these books (children living in the Caribbean) and the stories
they do read and want to read. With the over
how familiar is that scenario for the average child who has limitedrappty to travel outside

of the region.

133



In the event that they do have parents or other family members abroad and they do
eventually visit or migrate to these cities, the level of familiarity would be much greater now in
the age of mass media which wauhitigate the levels of alienation and displacement discussed
in the older novels. Where fantasy is profférdchown to be a popular genre among school
aged childred it is sometimes done in such a way that there is nothing particularly unique about
it being set in the Caribbean (though there were some good examples of effective use of magical
realism in the texts discussed). Overall, this snapshot provides much food for thought and a more
compelling view of where we need to be.

Figures and Tables

Figure 4.1 Protagonists by ethnicity/rage picture books
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Figure4.2 Significant thematic labels picture books
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Figure 4.4:Artistic styles representad picture books
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Figure 4.5Traditional tales by publishing format
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Figure 46: Traditional literature by subype or genre within the Dewey category 398.2
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Figure 4.7 Countries presented in informational books
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Figure 4.8:Professions represented in biogragshi
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Figure 4.9:Chapter books according to publication date
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Figure 4.10Chapter books according to genre
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Figure 4.11 Chapter books according to theme
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Figure4.12 Chapter books according to setting
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Table 4.1 Protagonist®y gendein picture books

Protagonist Male Female Both Total
Human 24 10 6 40
Animal 6 7 - 13

Total 30 17 6 53

1 Definition sourced from the Oxford Dictianies online:
http://oxforddictionaries.com/definition/english/expressionism

2Radcl i ffe Quay is a shopping area i n Stocatedomthe 6 s,

p
Awaterfront on the sout he-dorenlodtiguesacethoused iwformer wdrebauses sete ar | y
0

aroundtres haded, | andscaped courtyardso. Source:
http://lwww.frommers.com/destinations/antigua/0175010031.html#ixzz1woDzM5CH

3 A guotation featured on the website for Annick Press, taken from a review of the book published in Teacher
Magazine. Sourcdttp://site.annickpress.com/catalog/catalog.aspx?Title=Anancy+and+The+Haunted+House

4 Quoted from the summary of the book:
http://books.google.com/books/about/The_Cuban_Missile_Crisis.html?id=LUvVUAAAACAAJ

5 Review written by Pam Gosner in 1999 for the School Library Journal. Accessed through Amazon.com:
http://www.amazon.com/ChildreDominicaWorlds-FrankStaub/dp/1575052172

6 Ibid
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http://books.google.com/books/about/The_Cuban_Missile_Crisis.html?id=LUvuAAAACAAJ
http://www.amazon.com/Children-Dominica-Worlds-Frank-Staub/dp/1575052172

7Source: BBC News Online in an article entitled: AProfi
2011:http://www.bbc.co.uk/news/ufolitics-12175980
8My research on the author is corroborated by Jamai can

claim Mal orie BI ackmans,s easubt?h;o rp oosft eddN aoung hMosn daanyd, Clruol y 9,

http://dianebrowneblog.blogspot.com/2012/07feasclaim-malorie blackmanauthorof.html

9 Profile of Mary Seagle from the BBChttp://www.bbc.co.uk/history/historic_figures/seacole_mary.shtml
10 Series description on back cover of book.

11 Description on title page.

12 Book descrigbn on back cover of book.

13 Roy Narinesingh in the Introduction to Crick Crack Monkey (1970) by Merle Hodge specifically refers to this

novel and others fas belonging to a group of West I ndi
14 Quoted from the blurb on the back cover of the 1995 Walker Books edition

15 Quoted from the description of the story on p. 4 of the 2001 Franklin Watts edition.

16 http://www.mtholydke.edu/~eliswong/trujillo/eraintro.html

17An apt description in a short biography and overview

http://www.answers.com/topickeverardpalmer#ixzz22nKJFwR0O
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CHAPTER 5

THE READERS

The reader response portion of the study took place prior to the collection evaluation over
a period of five norconsecutive dayfrom June 17th to 3720111 | chose books based on my
conception of O6Caribbeand | iterature: writt
expatriates); focusing on topics relevant to or reflective of the life, stories, or curriculum of the
average Caribbed@nor more specifically Trinidadian child. Another criterion was one that was
simply based on logistics; having enough copies of the books chosen for everyone in the group.
Being mindful of the aggroup (1112 year olds), | also tried telect titles that would be
appropriate for their reading level/interests (a particularly tricky prospect when looking at picture
books).

As described in Chapters 3 and 4, the literature varied widely both in quality, perspective,

and content. | was als@ger to have the input of the participants in the process of book

en

selection, which woul d be a meansresedichersncr eas.i

Thus, the first, introductory session was devoted to selecting the literature for subsequent

sssions and completing the childrends assent

perspectives of reading, including recreat.
as that found in the POS collection. The introductory meeting, amdsedsequent session, was

90 minutes long. | began this process by asking each student to peruse the collection in its
entirety and to select at | east two books t
first time that they had done so, whighd the effect of either confirming their preconceptions or

challenging them in some small way.
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Each student was given roughly 30 minutes to browse and make their selections while the
process of obtaining the assent of each participant was carriedamdtiver part of the library.

In the end, there was quite a great deal of overlap between the titles | considered and the ones
chosen by the students. To further narrow the selections, we briefly discussedfltbadfY

books chosen (examining the pictyre=sading the synopses, etc.) and decided by corsensu

which ones would form the basof our later discussions. Where the choices were skewed to one
genre or type over others (the children primarily chose fiction), | made an executive decision but
did discuss with them the reason for the inclusions of other genres such as folktales and
informational books. In the end, we chose 3 picture books, 2 folktale collections, 5 information
books, and 3 fiction/chapter books.

This chapter will focus on the percepts and assumptions made by students about the
genreltitle prior to reading and examination; the process involved in the reading and examination
of the books (readlouds, perusal, tdepth personal reading, etc.); and their personal reactions
(likes andor dislikes) and literary interpretations (opinions about the theme, characterization,
plot, structure etc.) as they respond to the literature. For each of the fougfoapsdiscussions
across genres and types of literature (sessions two to fivegfatmmary of the composition
and format of the session is provided, along with full bibliographic citations and short
description of each title the children examined, read, and discussed; an account of the
activities/general levels of engagement and au#on between and among participants; an
overview of their literary and personal/cultural responses to each book; and lastly, my reflective
summary of the session.

Though questions asked during each discussion varied according to the book/s being

discussd, t he general framework of questioning
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1 initial reaction/s to the book (more specifically what they liked and/or disliked about it);

1 opinions about the ways in which the book conveyed or did not convey elements of the
Caribbean (ranging from recognizable elements within their own society of Trinidad and
Tobago or other | ess familiar el ements tha
through language, dress, landscape, etc.); and

1 some concluding sense of thewerarching opinion at the end of the discussion and
whether or not their initial impressions were solidified or altered in some way (often they
would rate the book At h-bembweapo, oithombseed
of five stars).

At theend of each session, | asked each student to complete a short written evaluation
where they reflected on the process of the discussion. Three basic questions were asked:

1. Did we meet our goal today? Yes or No
2. What did you not do that would have bdepful?

3. How could we do better next time?

Results of these are summarized\ppendix J
Session 1: Perceptions of &ding and the West Indian Juvenile ®@llection

As noted in chapter one, the criteria for participant selection included being an articulate
avid reader in possession of a library card between the ages of 11 and iddjeailfing to
share his or her thoughts with others and be available to participate over figensatutive
days. In the first focus group discussdowhich took place fabwing the process of acquiring
assert students were asked specific opmmded questions to determine their literary tastes,
reading patterns, and perceptions of the literature contained within the West Indian juvenile

collection.[See Appendix Kor quesions asked].Those who were unable to participate in this
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session but who indicated a willingness to participate in the study were interviewed at their
schools. Overall, responses were gleaned from ten students; six males and four females and can
be summarized as follows:

9 Half of the students (5 of 10) stated that they read because of the obvious educational
benefit® for example, an increased understanding of curricula subjects or vocabulary
development or enhancement, while the other half describedhgeaslienjoyable and
exciting. These reasons were not mutually exclusive as everyone acknowledged the
validity of both as incentives.

1 Three students visited the public library regularly (at least once per week) to check out
books to read. The other sevedigated that they read books to which they had access at
home, or obtained through exchanges with friends.

1 When asked about the types of the books they preferred to read, responses were either
overt or deduced from the specific titles given, and includedyenres: action/adventure;
mystery; fantasy; horror/scary stories; fables/moral/biblical tales; realistic fiction
especially humorous fare; and informational books that explore animals, science, and
ancient history. No one indicated an interest in gotifolktales.

1 The students were asked directly about their familiarity with/interest in the West Indian
juvenile collection and all students expressed unfamiliarity with the collection (though
one was able to recall its previous location) and/or gedesiatterest in its composition
and in Caribbean stories in general.

T Four children seemed to either equate WIJ
storiesd or to the information about the C

they allagreed that having stories and books that represented the indigenous culture was
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an i mportant thing because i f fAyou only
you would start to |?*dmegcoreoturad that fh®hodkslgto u r
West I ndian collection would thematicall
with their general interests, but they would be willing to explore these titles with open
minds.
Session 2Responses t®icture Books
Description of Groups
Nine stuents (5 boys and 4 girls) participated in the first book discussion on Tuesday
21%' June, 2011. Three of the students (all boys) who participated in the first session opted to
attend the second session; seven did not return largely because of confiitaitigsa
However, session 2 was joined by 6 new participants (2 boys, 4 girls). On the one hand, | was
glad to see that other students were interested (the two boys had agreed to participate but could
not attend the first session, while the teachéedatio inform the girls about the first session).
Unfortunately, this meant that six of the nine students did not have the opportunity to
engage in the selection process. In addition to that unanticipated scenario, the session was off to
a late start awing the arrival of four students whose teachers forgot to factor in the time it
would take to get the students to the library; hence the time allotted was reduced by
approximately 30 minutes. As a consequence of the time constraint and because thedfivas t
discussion meeting, | read all three picture books aloud and elicited their responses after each
reading. The three picture books discussed included two locally produced/published titles and

one that was chosen based on a topic of interest tetbetors.
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Account of Activities

Because this was the first of the literature discussions and because the books explored
were picture books, the level of engagement among the ssualshivith the books fluctuated
and was somewhat limited. When askadtheir opinions about these books, predictably, they
felt that picture books were for fAbabieso and
discussion generated was not as spontaneous as expected, but rather assumed a question and
answer forma(initiated and sustained by me) with very little crtsl& among participants and
answers ranging from the monosyllabic utterances to simple sentences. Gradually, levels of
comfort increased and some students felt more comfortable expressing stromgasabout
the books. Overall, the boys were more talkative than the girls (118 responses versus 46), though
some boys had more to say than others (I believe that this could be attributed to different
persaality types of each individuahuch more so thralevel of engagement or interest.)
Evaluation of Books

Book description: Kofi Wanted to be a Bad Bwo

Kofi Wanted to be a Bad Bwayitten by Mushriah Wilson, illustrated by Garth Jacobs.

Published in 2005 by BIS Publications in the United Kingdom. Hpeack format

inspected was roughly 7.9 x 7.6 inches and contained 24 pages. This title was shelved in

the nonfiction section and classified &¥l J 428.6 Wi - English Language Usage.

This is the first of two titles featuring the protagonist Kofi (tileer isKofi to the
Rescue: Bullies Bewaden this book, elementargged Kofi is impressed with the lives and
attitudes of O0bad bwoysd he sees on the stree
actively tries to mimic their facial expressidnsappear more intimidating. His consciously

crafted 6bad bwoydé face is so scary, his food
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elements like the sun cower in its wake. However, when his parents are called to school to meet

with his teacher, M Happyf ace, they are told that i1 f Ko
have to be moved to another school. Under the threat of leaving his friends, favorite toys, and

other favorites behind, Kofi realizes that being a good boy is maca mwardingnd the

balance isestored.

The intention of the author, as clearly stated in the afterword and back matter, is to
provide a means of encouraging/assisting pare
child that although the Bad Bwoy or stemage may seem attractive, it is not a positive way of
communicating or tryiThglanguage g simpleandieepigwity e acr o
its 6Key Stages 106 reading | evel designation
seven yegaolds in the first and second years of elementary school). The vivid, exaggerated
realistic images provide a broad sketch/impression of the stereotypical contemporary
representations of urban life without situating it orugrding it too firmly in any one
community; though the style of school uniform worn by Kofi and the other children clearly
indicate that they are in a temperate climate and not in the Caribbean.

Literary responses Of the seven children who were present for the discussion of this
title,f our did not | ike it (expressed as -t humbs
bet ween thumbs up and downo). The | atter grou
former group thought it to be a boring one. They all agreed thaisitest suited for a younger
child (A6 to 9o0orwaged)he a&ei mai edchgeacterds
wanting to be a bad boy was cited as one of the strengths of the book, especially as a cautionary

tale for others; as evident by tha@léwing two excerpts:
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AnThe fact that he wants to be a bad boy an

he wants to be a good boy, and that sometimes being a bad boy is not really a good thing

because it could, |ike make other things h
i Teny wi | | l earn that i1tdéds not to try to be
wi || make anybody happyéeo

Al ternatively, others felt t haite abhihaecurath ar act er

represent at i d@mwhichin tuen éféctedtideir dnpyongnd of the story:
AfCause that wasnot his true self; he wante
boy. He wasnét true to himself and toéhe w
Anot her reason f or hetsthrestemindd framritelack of acttbm ad i nkte o f
being fimy type of booko.
Personal and cultural associationsT he o6ri cher 6 responses to t
the social concepts and attitudes elicited by the story. These concepts and attitudesterec: ce
on issues of race, language, and societal roles/constructs. For example, students identified the
book as West Indian primarily because the illustrations represented people who were black or of
African descent and becd ubswo yd (tthhee ulseemaoifc a rh es
pronunciation and connotations ofthewdbrdhe c¢cr i mi nal O0bad mandé el en
demonstrated a strong awareness of the soci al
bwoyo which seemed mnesstoguspead baliefant acceptthe cause/éffect n g
cited in the book. To them, one becdlmsmss a fiba
commonly if something happens to you at home and you are forced to take it out on others at

school. One student fram¢his belief in the following way:
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ARnBecause, well bl ack peopl eéwhen you want

at them, they does lifi&i t h t hem, uméyou make friends wi

have to do the same thing, they does followthemande up bei ng a bad bo
From the nature of the comment, it appears that they possessed more than passing or rudimentary
knowl edge of the creation and actions of a O0b
represented their experiential reality of thesbviduals in a recognizable way. When asked
what elements they would have chosen to include, the responses were:

Child 1: ABad companyo

Child 2:

St

Or something |like something happ
and take out on odder childrenanc ho o | 0
Child 3: ANo is only if dey hanging out wi
Book descripton The Treasure Hunt: Trinidadods Magni
The Treasure Hunt : T rwriten by Kadyd AnjalMéathuras f i c ent
Glubis, illustrated by Sona and Jacob. Published in 2006 by Caribbean Print Art in
Trinidad; a company setf e s ¢ r i &feesh, yausg, firwarthinking publishing
house with a unigue corporate cultureo tha
Caribbean society,oour industry, and on the lives of individual readers by publishing
bookswithhighgual i ty cont ent TEhehlhrdeoveccopynwes roughihal ue o .
7 x 7 inches and contained 28 pages. This title was classifiéll &%lu in the Fiction
section.
This story is a purposive attempt to educate its readers about the historical colonial

buildings known as the Magnificent Seven; all of which are located in the heart of Port of Spain

andwere constructed during the Spanish and British occupation of the IsTée plot follows
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four friends, Ranjiv, Victor, Jussie, and Brandowho areon vacation from school and bored
out of their minds-as they stumble upon and follow a series of riddles/clues (the first of which
appears on a napkin acquired after a foactipase from a street vendor) that lead them to the
identification and subsequent exploration of each of the seven buildings. On their quest they
receive factual information from various adults connected to the mansions in some way, which in
turn elicits expressions of previous knowledge on their part or spates of abject wonder. At the
end, their reward is their new awareness gleaned fromthe iadvent uried, whi ch
inadvertently passed on to a new gestthep of Obo
children pay a visit to the strefegtod vendor).

The children in the story (three girls and one boy) appear to range in age-froonl®
years old which makes their unsupervised/unaccompanied exploration of these buildings more
than a little dsconcerting. The text, presented in a small font size, appears to be quite dense and
the riddles/clues they receive at each location, which lead them to the next site, seem forced and
somewhat obvious [AYoudve s ol vestBuiltdnélayésitor st c |
honour Hayes/ Anstey al one c h-gesesatediMagédsposelper Vi s u
page confined to a 40x40 -speclicaonetothebaoktatisi mpos e
firmly entrenched in a specific context and deléte in its intentions.

Literary response. All of the students had mixed feelings about this story; no one

disliked it outright, but no one thought that it was particularly good either. For most, the positive

literary aspects imcdndeacdv dkti ndaus ot@lr@tstti m:
A[l earn] new thingso. Two students, on the ot
Ainot interestingo and called the veracity or
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questonwe n asked i f there was anything fichall engi
Avery Trinidadiand. One male student stated:
AWell some parts of It was made up because
sisteréhow they say thabritbglket sahdos mamadeb ti1
make you smart; is the teachers and how yo
Those students also felt that the purpose of a treasure hunt, and hence the plot, was undermined
by the fact that characters did not acquire some physicalgirthe end:
nwWel | |, i n a treasure hunt, you suppose to
There was both agreement and disagreement to this premise, as a few felt that the information
gleaned by the characters was enough of a reward/tréathoeghthey did acknowledge that
this was moot for the characters who had previous knowledge of the buildings through school or
some other means.
Yet another bone of contention was the cha
on their quest as they haify spoke with strangers, entered the buildings when offered, and
accepted food and drink:
AThem taking people homeéthem taking thing
Vi sually, they all felt that the atheence of r
background of the pictures presented was a misrepresantétioe reality of the settinglue
|l argely to the absence of any other people in
the presumed time of day. When prompted, they alsocag d t hat t he font si ze
l ength of the text (Atoo | ongo) could be i mpr
Personal and cultural associationsGiven the purposive nature of the book, there was

immediate identification with the setting/context (they were all awaresoffdlgnificent Seven)
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andmany of the activities refer 8aseddichimadeef many
t wo pieces of flat fried bread or Obadr ad and
was a recurring theme during the discussiongaBse of the strong sense of prior knowledge

and experience, it appeared that they were mo
they found lacking. The issue of safety that is currently so prevalent in Trinidadian society was a
significantone as previously mentioned, with some going so far as to say they no longer frequent

or visit the Savannah for fear of being accos
names of the characters also elicited an unexpected reaction that wangseleonn out of

larger societal or communal constructs/notions, as evidenced by the following exchange:

Childl: AJussie? | donét know no Jussie. o
Chidz Alt sounding |ike a Jamaican name. 0
Chid: ARanjiv is not a Tr iamedadi an name, t h.

These comments were surprising given the multicultural and multiethnic composition of the
society and pervasive awareness of this, but perhaps their comments were indicative of a certain
degree of racial insularity or unfamiliarity that may occur witieir schools or communities.

Book description: Butler: Story of a Hero

Butler: Story of a Heravritten by Naison Trebor, with photography by Lisle Waldron

and design/layout by Marsha Pearce. Published in 2005 by The Faculty of Humanities

and Educatio, University of the West Indies, St. Augustine, Trinidad. The book is in

paperback format and measures approximately 8 x 11 inches. It was classified as

Tre in the Fiction section (as opposed to biographies infiotion).

This storyisof thelifeof | abor | eader Tubal977Ywhowas fiBuzz

born in Grenada but moved to Trinidad in 1921 as an adult where he was immediately attracted
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to the burgeoning oil industry. After being permanently injured in an industrial accident in 1929,
he became a tireless advocate and political activist for the working class. He was tried and
convicted of sedition and imprisoned on two separate occasions for organizing and leading strike
action, the first of which started off peacefully but led to notehich 14 people were killed and
59 were injured.For being the pioneer of the labor movement, in 1970, he received the Trinity
Cross, the nationé6és highest award (prior to 2
Fyzabad in south Trinidad.

This somewhat O6stylizedd versionaysdng Butl er
boy, Roland, listening to the conversation between two adults in &meAn public square in
the heart of the capital city of Port of Spain. The discussion, whiclibe more aptly described
as a debate, offers details of Butleros |ife
of Trinidad and Tobago (mainly because he immigrated from Grenada). The conversation
bet ween the adultsownepantred awodsilkpohlyi aganmBs
way the child can distinguish them,isfasaced as t hey each convey f a
support their O0ideological é position in the d
of thechild as he attempts to make sense of the exchange and the infrequent interjections of his
mother who is concerned about his safety while she busily sells street food. Images are a
combination of col or phot ogr apdusersofthe delaateis,o us s
buildings that surround the square, etc.) juxtaposed with comygeteerated manipulations that
are somewhat abstract in style and sometimes unclear in intention.

Literaryresponse Thi s was by far t he tmcessiondipi ri t ed
two students enjoyed the text of the story, the remaining members of the group had mixed

feelings about it (t Rbeetcwenesnedbn s(u7s voont etsh)e wietxht t
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The responses to the illustrations were much mogatine and pervasive with a unanimous vote

of 6thumbs downdé (though one female student d
[ brought] in cartoon animation into the actua
students thought that tieimor was a positive element of the text (this was reinforced by

laughter during the reaaloud) but others, one male student in particular, felt that the humorous

tone was somewhat disrespectful to the subject of the book. He repeatedly commentddsabout t

throughout the discussion (at least six times) with the most strongly articulated being:

AYeah, cause it importantéthey name the hi
They turn it funny and it was sonmeid hing i m
hi story. That is for other children in the

Anot her participant felt that the title was m
life:
ABut they sayingéon t-8Bteryofao vHeerr otbh ebyuts ayni nigh e
sayingéthey talking about the boy, and how
saying; they wasnoét talking aboutéli ke how
thought the story was about that. o
Some of the interpretatiohgesponses to the content choices made also seemed to stem from
ambiguity, calling into question the use of the nicknames Brown pants and Khaki pants, for
exampl e, whi ch o nreal raicknandes that pedpke ivduld gathesach @tbet i
Afterrec ei vi ng an explanation for t htheyghoudasay t he
thatsomewhee i ndi cating that not all narrative dev

target audience.
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The illustrations were panned by almost everyone igtbap. Criticisms ranged from
the use of photographs of statues and other abstract means of repregeagtpposed to
including fAcopieso of ad tothadbsench a any \gsuabppebescet a k e
of the male protagonist, Roland, asliseens to the conversation between the two men. The
following comments were typical of these responses:
AiThey showing the man thingank whemchildreniseethat mo k o
they would think of him differento
AFirst of al lt,hely dpountd ts tkantoune swehfyand] how t he
white, white with no colors on ito éfThey
should just take a picture of what, like how they used to have long time cameras, they
should have take that pictteen d put it i n the bookéo
AThey ent show the boy at all. Even how th
boy watching them them; they shoulda show the boy watching the people and thing,
because, like they only showing Butler in the story, youordyiseng pi ct ur es of
AThey want to scare |little children. o
The students clearly felt that because Butl er
stronger visual presence of him throughout th
saenes around three shots of his statue from different angles, and a photograph of his tombstone
at the end. (I am uncertain as to where the a
came from as the statue was present in its actual dark stoneduotdss he meant the recurring
image, towards the end, of the fence that surrounds the square in stark white computer

manipulated form.)

156



Personal and cultural responsesThe overall reactions to the book seemed informed by
their prior knowledge of Butlahat the students would have gleaned through school, media, and
members of their families and communities. They all accepted the fact, and stated quite clearly
before listening to and perusing the book, that he was an important figure in Trinidadian histor
at the heart of a national holidayabour Day and had a highway named after him. However,
exploring the book appeared to have given them a different perspective, perhaps a more intimate
perspective, of his life to which they were not privy. As a rethudly seemed torn between the
presentation of the information offered and t
about Butlerods | ife.

When asked directly about tdhcanBktlerbe 6debat eb
considered a national heroBfinidad and Tobago if he was born in Grer@adehich, up to that
point, was not spontaneously mentioned or questioned by anyone, the reactions were mixed and

mirrored the stances adopted by the characters in the story, as evidenced by the following

exchange
Child 1: Al not sure because they was sayi
Child 2: Aéand gone back to jailo
Child 3: Aéand he from Grenadabo
Child 4: fnHedés a hero but not a Trinidadia
Child 3: Al dondét k nndadiamwherp and heavgsfroout hi m as
Grenadabo
Chil d 5: nwel |, most of his |ife was in Tr

It is unclear how much of the arguments they have internalized beyond what was stated above

and whether or not the issues raised would become part of theexgading cultural
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vocabulary. Two students did indicate that th
about his life, while one admitted that he intends to read more about the riots.

In response to a question about the likelihood of them agtonadirhearing such a debate
taking place in Woodford Square (the setting of the discussion in the book and a prominent and
significant site of recreational, commercial, and political activity in the heart of the capital city),
t he student <tédtheehmme in/avareness & tommon social attitudes/practices
within their immediate environment and possibly the wider society:

Child 1: AAlIl you would hear is people cus

Child 2:

St

Haul your motheréand all Kkinds o
This topicwas quickly abandoned in favor of additional criticism about the images, which they
could not easily dismiss. As they o6commi ser at
relaxed and their comments were reflective of the cultural predispositioak® Ight of serious
i ssues in a humorous manner émuch | ike the nar
ResearcherReflections

This was the first session for most of the students and so the degree of engagement and
quality of responses was minimal at first bugreed to increase as the discussion progressed and
greater familiarity with the process and one another was established. The first tentative mono
syllabic responses of the first book were quickly replaced by overt indignation expressed over
the presentatonf Butl er 6s | ife in the third book. The
humor throughout and at appropriate times. The fact that two of the male students were very
opinionated may have had the effect of either prompting other male students to radpodd
or inhibiting female students from being more vocal. At the end of the session, they all seemed to

have started the bonding process, complete with-gatuted ribbing about the differences in
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speech patterns between boys and girls, and seerha@dy anticipate the subsequent
sessions. In fact, seven students opted to eat on the premises (as opposed to taking their lunches
back to school) which extended the interaction.

My involvement in the discussion was much more significant than origiaatlgipated
because of the initial reticence and unfamiliarity with the process of talking about literature.
Apart from prompting and asking specific questions, | found myself repeating statements made
to either clarify what was said (for myself as wallathers) or to ensure that everyone in the
group heard what was said. Il was mindful to n
vocabul ary that was accessible but consistent
roles as caesearchers. Agn, this is not necessarily a style to which they are familiar or a role
they often occupy, but | did want them to develop a sense of ownership over the process. While |
did not use Trinidadian Creole as the students did, | tried to match their toniliaed u
syntactic elements (in the framing of questions, the use of common morphological structures,
etc.) to convey acceptance of their use of the language. Overall, a learning experience on both
sides.

Session 3Responses té-olklore

Description of Groups

All of the students (five boys and four girls) who participatethe@second session
returned for the third session which took place on Wednesd4y @&, 2011. Their arrival was
once again staggered but there was less time lost as only one passsignificantly late and
everyone from the previous session returned (which confirmed the level of interest conveyed at
the end of the previous session). Because of the length of the books, it was important to provide

the students with an opportunity terpse them prior to the discussion. To achieve this aim, the
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students were divided into two mixgender groups, where each group was assigned one of the
two selected titles. After approximately 30 minutes of individual reading, the whole group
discussiorensued.

To establish prior knowledge or familiarity with the genre, | asked general questions
about their perceptions/ opinions of folkIlore
much of it have you read?0 A Hoyw umutchhi nokf aibto uhta
which then evolved into specific questions based on the titles read. The final selections for the
discussion were chosen by me and out of the pool of options chosen by the children. The
decision was based primarily on the countryndmch the collection was based or from which it
originated and also in order to capture the nature of stories classified as folklore [W1 J 398.2] in
the WIJ collectiod folktales and original tales. Other students were encouraged to ask any
guestions thatiey might have had about the books or folklore in general or to contribute
opinions that were relevant to the discussion. After the discussion of the assigned titles, students
were asked to briefly look at some other examples of books that can be folindthetfolklore
section of the WIJ collection.

Account of Activities

The young participants seemed more comfortable with each other and the process during
the second session. Although there were changes in the format of the discussion and yet another
genre to look at and consider, they were flexible and cooperative throughout. During the initial
examination of the books at the start of the session, there was noatkassdirect
communication among the members of the smaller groups, indicating afleegiousness that
was not necessarily required and a dedication to the task that was heartening. Unfortunately,

there was insufficient time for them to read all of the stories in each book.
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During the wholegroup discussion, everyone participated dregte was greater balance
in the responses produced by each gender (79 male; 50 female statements), unlike the first
session. This may have been due in part to th
group assigned to a specific title; theaission moved back and forth between the two titles.
However, responses had to be elicited in many cases and, once again, the more loquacious
members of the group required little prompting to offer opinions, both literary and personal.
Nevertheless, theVel of engagement was fairly consistent throughout.
As with the previous genre, participants were asked about their level of familiarity before
the discussion of the titles ensued. In the case of folktales, all of the students expressed an
awareness of thexistence of folklore but did not necessarily include the reading of folktales as
part of their literary repertoire. They claimed that exposure to these stories came through
teachers and librarians but they were no longer included in their requirdxbtdest for reading.
They were nevertheless able to name several characters and in some cases, readily offered
anecdotes of personal folklore 6encountersodo t
supported or diminished their belief in the lore.
Evaluation of Books
Book description: Caribbean Folk Tales & Fantasies
Caribbean Folk Tales & FantasieBy Dr. Michael Anthony, one of Trinidad and
Tobagoods mo st il lustrious authors and hi s
Caribbean in the United Kgnd o m, this titleds 100 pages ¢
black and white illustrations accompany each story.
This collection situates and presents folklore and fantasy in a variety of ways: the tale, the

| or e, and the i ndi viwbuaaditiohad taleseanddabléesdeataring apimal o b o
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protagoni st s, -offMamel yanidT h el HHowwg Mr s . Feat hery S
included as well the contemporary ani mal f an
inclusion seems incongrouousdthvthe rest of the collection). The lore is incorporated into
6cautionaryd stories (or Aduppy ssettoriine sédmo daesr |
featuringa skeptical human protagonist and an assortment of folktale characters of the Eastern
Caribbean.

These characters include: the soucouyaart old woman who is able to transform herself
into a ball of f-Blrac ka t Ning hgthdhe spiritt @haeehildRohat dath
before being christened who returns in chike form withf eet t hat are turned
the Bushes Near tdteheScimfoatl ber, dfaptahad8owsods o w
hairy with cloven feet and the ability to met
diablesse, a woman whose grofies features are obscured by her widenmed hat while her
elaborate and appealing garb and gait (used to lure men along with the promise of sexual favors)
conceals the fact that she has one human f oot

The penuit mat e story, ARnThe Spell of t he Shan
expression and relationship to the lore and to the spirits as a-memtied couple on opposite
sides of the belief spectrum witness a Shango ceremony (also known as Orishathenkewof
forms of African religious expression that survived in the middle passage and remained
relatively intact, often characterized by ani
possession ®f The ®phalit&tolfryeesi Tchfe S8dr gkr eC ol
references most of the previously introduced
into believing that they exist. This coll ecti

a juvenile audience and asresult, many of the choices made seem forced, constrained and
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somewhat indecisive. Standard English is used throughout with some inclusion of the Creole in
dialogue.

Literary responsesOf the four students who scanned this title, all of them rated it
positvely, though they expressed some reservations about some aspects of the collection. There
was a clear preference for the stories that included the oral folklore characters with which they
were familiar (AThe Danci ng elfoatdeystoriestaascoudd f av or
be considered fantasy (namely, AThe Dog Who C
oWar o0) . More specifically, t woagobdumioe ntwsh ia ger e

the remaining two emphasized that tiihar should have included only folktales because they

ar mordexciting. I n support of the former stance, on
Ailt wasno6t a bad idea because folklore and
read more; you still gettingtorda mor e t hings, so it wasnot a

The counterargument to this opinion resided in the perception of who creates and consumes

folklore and fantasy:

Al find he should have stick to one story
black, howthend oes make wup, and the fantasy more |
bl ack person making up a book, he woul dnot
more talk about | i ke Papa Bois. o0

When asked about the effect of the inclusion of Trinidad Craokbeir
appreciation/enjoyment of the stories, the unanimous response was that it made little to no
di fference. Conversely, they el abothewaehdw t hat
wedoestalknow woul d i nhi bit mtexafcora understandingtheseetories; o ur

as noted in the following exchange:
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Child 1: nAalf it was a English [person] rea
Child 2: fAnéhe woulda be I|Ii ke O6what is that
Child 1: ABecause you knowoEnglish peopl e
Child 3: APropero

Child 1: AProper, yeaho

Child 4: fAiHe might not wunderstand what the

With regards to changes that they would make to the collection or would like to see made to such
collections in the future, one of the more enthusiastic caritnib expanded further on the
language choices, and by extension, characterization, by suggesting that some of the words used
in the book were dated and no |l onger a part o
Pitch Bl ack Nighatdo was offered in supp
AWell, even though how we does speak 1|ike
because some people doesndét speak it no mo
how the character was acting because how w
say Osuperskission6é and the grandmother wa
didndét know if the grandmother was a souco
Interestingly, this view was neither actively supported nor discredited by the otheippattic
who instead recommended that the addition of
conjunction with the removal of the fantasies and an increase in the folktale offerings would
enhance the work.
Personal and cultural associationslt was clear from the outset that the students
equated the folktale with stories that revolved around familiar characters from the folk lore of

Trinidad and Tobago, hence the reason why the folktale adaptations included in the collection
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were largelyignoredaredef i ned as fAjust a very good story
that these tales that revolved around the lore belonged to and can comfortably be expressed by
Abl ack peopled and that fantasy wa sosttikelg domai
be attributed to dissemination of the folklore through the oral tradition which achieves some
|l evel of O6validationd through text, but this
primary purpose of foal kl ore is Ato scare chil
Since everyone who re&hribbean Folk Tales and Fantasiesnfirmed that they would
recommend it to others, the natural follomp questi on was, fAWhy?0 Two
the use of folkIlore as Ocaut i dionalousgoffolaléoree s d ( wh
with children, to warn them of the dangers of the known and unknown evils):
AfBecause you could be warned about some of
world. It could be true or bh.oould not be
AYou could | earn about the things your anc
you of the many dangerséhow to be careful
One cited the suspenseful nature of the stories, (though it was unclear which ones he found to
bear these charactersts apart from AOne Pitch Bl ack Night
previously mentioned):
Altdéds excitingo
The third emphasized the importance of embracing this aspect of your cultural traditions:
AThey trying to show you howehpwwhitepeoplé t hav
and Egyptians (?), you don't have to keep focusing on them kind of folklore because your

country have folklore too. o
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The responses given were fairly consistent wi
folklore in the Caribean from its earliest manifestations and use with children; the entertainment
value of folklore through intergenerational storytelling, and the fact that folklore is often
perceived as an indigenous form of communal/cultural expression.

Book description. Ramgoat Dashalong: Magical Tales from Jamaica

Ramgoat Dashalong: Magical Tales from JamaigaHazel D. Campbell, who was the

winner of the 1997 Vic Reid Award for Chil

Publishing Limited in Jamaica. The collectn 6 s 73 pages contain f

black and white illustrations are embedded within each chapter heading only.

The five original stories in this collection appear to all intentionally serve as cautionary
tales or life lessons for the child resdexcept for the title story perhaps). The protagonists, with
the help of some magical experience, each address and overcome some character flaw or
weakness. Winona in AWinonabés Bounceabouto I e
has when her wh to own a bounceabout causes every aspect of her life to go awry. George in
AFroggie Georgeo | earns empathy for defensele
into one of the frogs he routinely abautrtheent s.
joy of reading when she is transported into a story she was reluctant to read, while Ginseng in
AfGood Morning Cornero | earns the value of g
(especially those with no logical explanation), and acquaresense of belonging after a
harrowing experience.

Erroland hisgnad mot her 6 Ganjed i n ARamgoat Dashal o
of a disappearing potidnwhich they used to evade gunmen in urban Kingston on their way to

and from the market and fsmold gone wrong for the lack of one ingredient, the ramgoat
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dashal ong herb, which they manage to overcome
(other than always have all of the ingredients of a magic potion on hand before you drink it).
Unlike folklore, these stories contain elaborately described settings, somewhat detailed
characterizati on, and an wunpredictable pl ot !
integrated within the o6fabric6 dfthe didogue ofst or y .
some characters and a creestion of representations of Jamaican life situate and ground the
work. However, this collection ctdijust have easily be fileds folklore rather than a collection
of fantasy short stories.

Literary response.This title did not receive much positive feedback from the students
who examined it. Three diereaders simply did not like it and one had mixed feelings. The
over whel mi ng ltwasdgiogn svei twha st: h eii o rthestocyofi Reasagi on t F
Dashal orkigdaintaressng i Speci fic criticisms centered
nonspecificity of the setting fiThe story with the bounceabout it coulda be from any country so
it really did not makesen8e and t he ramdporiraydlsiinghe stadyfiltusaatitiieo n s
bit too realistic; things could be realistic but not extrareafistic The one respondent
asserted that he woul d r ec o mevasedmsosheeerylstorpik t o
the book have a messam it 0

Personal and cultural responseGiven the general lack of appealRémgoat
Dashalongamong the assigned readers, no significant personal associations were made. The
most noteworthy cultural connection for them was the use of Jamaican Crdwestnries read.
They all felt that this linguistic marker provided the strongest sense of the setting presented. As
prolific as the use of the national language was throughout the text, however, one student

maintained that the language use was not seifficamong other observations:
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Anlf you wanted to |l earn about things from

most of the characters not speaking Jamaican and they waoakltytfind fairy tales or

som¢ hing they want to know. 0
This opinion of cowse was colored by the fact that they did not read all of the stories in their
entirety.

Additional responses At the end of the discussion, | asked the students to select and
discuss other folklore titles from those provided. The titles selectedimttam Caribbean
Folklore and Spiritdy Kumar MahabirAnancy Mek Iby PeterPaul ZahlZeeboo Nooloo
Chinooby Lynette Comissiong, amshancy and the Haunted Housg Richardo Keens
Douglas. Because these titles were briefly skimmed by the participant® (dheelimited time),
a detailed summary would not be provided here [More is said about these titles in chapter 4]. The
student responses are nevertheless worth noting. For one thing, they were adamantly against
what they saw as an excess of Anancy stpesgecially in a single volurtie especially the
predictability of the fAendingso. They were al
animal protagonists in most of the stories read; not that they were against the inclusion of
animals in folkloreput they expressed an interest in there being a greater balance between
human and animal characters. As expected for their age group, collections with little to no
illustrations were preferable to folktale picture books.
Researcher Reflections

The changén the way the books were presented in this session (individual perusal as

opposed to a read aloud) did result in a period of adjustment for the students as this differed from
the structure of the previous session, and the level of engagement fluctvatgthdiit (the

word fAboringo cropped up more than a few ti me
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thoughtfully expressing their preferences about this type of literature which was a far cry from
the earlier perceptions of folklore. Personallyds unsure as to how much contextual
information | should have provided or whether | should have actively addressed possible
misconceptions. | erred on the side of allowing them to simply explore their personal beliefs and
reactions while discussing thieerature, but did feel compelled to respond to issues of one
| anguage being 6better6é or more oédproperod than
religious beliefs of another regardless of how much it differs from our personal beliefs. They all
left the session eager to return for more.
Session 4Responses tonformational Books

Description of Groups

Session 4 held on Friday®dune, 2011 (because of the public holiday on Thursddy 23
June) focused on informational books. Eight students (fioigrand four boys) from the
previous session participated in this session which sought to incorporate some of the previous
discussion strategidsreadalouds and individual readifigas well as introduce new ones,
namely small group peded discussion. Mosif the students arrived on time so this was the first
full 90 minute session conducted up to that point. The first phase of the session began with a
readaloud and subsequent discussion of one of two biographies of Marcus Garvey. This activity
was followea by the individual perusal and discussion of the second biography for comparative
purposes. The second phase consisted of splitting the students into tweyemxied groups
once again with the assignment to read one title that was specific to eaclamggoune title that
was common to both groups. One volunteer was sought from each group to serve as the
discussion leader. Upon completion of the group sessions, we all came together for a general

recap of what was discussed and overall impressions oétire.g

169



The process of selecting titles for this session was more difficult simply because of the
breadth of the ncfiction section of the WIJ collection. One thing that was apparent though was
the proliferation of biographies even across Dewey cated@essChapter 4]. The decision
therefore was to use this O6strengthd and choo
a critical aspect of being from the Caribbean. One such person is Marcus Garvey (an admittedly
personal bias). The other twdesgions were much more specific to Trinidad and could
potentially be used to supplement primary school curricula. The fifth selection was a bit of an
exception as it was selected on the basis of being the only book about science in the WIJ
collection witha cover that implied a child audience.

Account of Activities

There was an increase in the level of comfort and engagement once again, as on day four,
we witness the emergence of a fairly cohesind collaborative unit, witmuch personal chatter
andeag banter among the group prior to and foll
was once again altered slightly and the group was up to the task of executing the instructions
given. The first segment involving a reatbud followed by a comparativeaysis of a similar
text, elicited several spontaneous comments, requiring less prompting or direct questioning. The
smaller group discussions required them to engage with one another as they discussed two
additional titles. They were asked to consither dreas we have looked at for each book so far
and invariably quite effectively mirrored the style of questioning employed in the whole group
discussions.

The gender balance of contributions to the discussion was once again skewed in favor of
the male parcipants(166 male; 74emale statements), much like the first session, especially

during the small group discussions which were both led by male stédatiteugh one
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discussion leader was more effective at soliciting individual responses from all rseyhtiex

group than the other. Two female participants in particular were less likely to act on the impulse
to share and exhibited more reticence overall. In spite of this, they didregfeopinions when

asked and werepen to communicating with all mers of the group.

Once again, at the start of the session, participants were asked about their level of
familiarity with the genre under discussion. Everyone demonstrated an awareness of the
differences beteen fiction and noffiction (asexpected) anche basic characteristics that go
into creating a reliable product of ndintion. Examples of informational texts seemed to default
t o bi ogr ap hidewhictofed walllintofthe bicgraphicaltéxts that were exanmdned
and brief mentionwas madéfibooks about sciencedo. As with
strong opinions based on likes and dislikes, though in this instance, there was a greater
manifestation of negative comments about his appearance in the photographs that sometimes
extended begnd the boundaries of literary analysis (examples will follow in the evaluation
section).

Evaluation of books

Book description. A Man Called Garvey: The Life and Times of the Great Leader

Marcus Garvey

A Man Called Garvey: The Life and Times of the Grestder Marcus Garveywritten

by Paloma Mohamed, Guyanese pni@ning author and playwright; illustrated by

Barrington Braithwaite. Published in 2004 by the Majority Press, Dover, MA. The

paperback format found in the collection measures approximatelyiBzhes and

contains 32 pages. This title was shelved in the WiJfietion section with the call

numberWI1J 923 Mo.
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According to the back matter, this title is an adaptation of the college textidaobus
Garvey: Heroby Dr. Tony Martin, professor arstholar of Pafrican history, and as a result
Adistills a vast amount of historical content
r e a d'eltrogens.with a discussion of the conditions under which slaves lived to establish the
impetusfoMar cus GarveyoO6s commitment to I mproving |1
African Diaspora. The fairly comprehensive overview of his life is written in a conversational
tone with supporting black and white illustrations on every page. There ahapter divisions
which makes it | ess useful as a reference tex
Press Inc.06 is provided at the end, with refe
Garvey Libraryo and AThe Bl ack Worl do.
Literary re sponse The title read aloudd Man Called Garveyreceived the most
overwhelmingly positive response from the entire group up to this point in the research sessions.
Their knowledge of Marcus Garvey prior to the reading was limited ab lmest student
cof i rmed that he A Rdatthéydvgre dl heruinelyaimpesssedentthahis kfed
and story. Their initial reactions were more directly related to the subject of the biography rather
than the presentation of the information, as apparent irollesvfng comments:
Al find that Marcus Garvey IS someone peop
for people to read. o
Al think that the book is very historical é
backed down and heragwaysofighackopewpheods
Al | i ke this book because Marcus Garvey wa

kinda thing [to him], he still stood up fo
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This consensus extended to other elements such as the appropriateness of thadjuality a
quantity of the information; the relevance and suitability of the illustrations; and the familiar tone
employed by the author.

A few questions were raised about the veracity of some scenarios presented as fact,
namely the cl ai m tthhae yWawncguess tGafrovreeymaiinwapsr i nt er
( Mohammed, 2004, p. 17) and that he was fAchas
(Mohammed, 2004, p. 11). On the former claim, one student opined:

AJamaica big and it have shemotsuretbdtauseslene [ pr

di dndét check out all to see i f he was the
On the latter issue, another student reasoned:

Afét hat was kinda suspiciouséHe had to be f

beach | ine, they does stay far, far out. o
Though there were easy, plausible explanations for each scenario, the close attention paid to the
text and the willingness to question even O0fa

Book description. Marcus Garvey (African American Biographies)

Marcus Garvey (African American Biographieglitten by Sandra Donovan. Published

in 2003 by Raintree Publishers, Chicago, IL. The hardcover version examined measures

approximately 7.5x6.5 inches and contains 64 pages. It was found in the \AfiGtioon

sedion and assigned the call numb&tr J 305.896 073 0092 Do

This title is one of a series of biographies that focus on the lives of African American
musicians, actors, educators, sports heroes,
toset@ a mp | e s™Irt thisdvalune, it chronicles the life of Marcus Garvey over seven

chapters: fAGrowing Up in Jamaicao; ATraveling
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ABack to Africao; fAHard Ti meso; andosevéne A Fi na
pages long with subheadings for increased accessibility and points of entry. The expository style
is clear and concise and black and white photographs of the subject and other significant artifacts
abound. Supplementary materials include sidelzarsndex, a glossary, a timeline, and
suggestions for further reading

Literary response. The chatter that ensued while the students examined the second
biography again differed from previous group meetings. Apart from their increasing personal
levelsof comfort, they were provided with a basis for comparison which triggered a spark in
their understanding and interpretation of the material. Overall, this title was also positively
received. Al participants f é¢hatwould beavé asia goodi wo r k
source of additional information for research purposes. One of the key distinctions noted was the
style of illustration:

AThe pictures was more realistico

AThey actually give you a photograph of th

Theyalsmot ed a di fference in the déamountdé of inf
AThey using more words in this one. o
ARYeah, so maybe we getting more informatio

Lastly, they believed that theveassome subtle variance in the intended audience/s of the book:

i T h aA MasCalled GarveYyfor more people who are global [international] and they

not understanding the book, so they could read that instead d¥dmisus Garvey AAB

AThis i s for olAMarCalehGatvdyr ¢ 3 dmd tylhiusmgler ch
Nevertheles, the consensus was that both titles were equally thorough, eithgo@ase of

general information or to be consulted for the completion of a school assignment.
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Personal and cultural associationsThe associations made were much less overt than
othernst ances and seemed to be much more profour
they liked best about the title (A Man Called Garvey in particular), they each repeated the
underlying themes that appeared to resonate deeply, expressed in phrafes fikger
back[ed] downo; fAhe was very cour aegelped s and s
black people all over the wond. Essentially, they seemed surp
Garvey existed and accomplished the things that he did. Bp®®&n, their reactions could also
be considered a clear recognition of cultural pride.

In spite of this, when comparing the second text to the first, and seeing the photographs
as opposed to the oOideali zedd dremadeabauts, a ser
Garveyds appearance (namely about his weight
quickly dissipated into questions about some of the tangential people and topics raised in the
second biographylarcus Garveysuch as Frederick Dglass and the Ku Klux Klan.

Book description. The History of the Steel BandSmall group discussion 1]

The History of the Steel Bandritten by Verna Wilkins and Michael La Rose, with

illustrations by Lynne Willey. Published in 2006 by Tamarind Ltd. tethKingdom.

Hardcover format with dimensions approximately 7.5x7.5 inches. Contains color

illustrations throughout; drawings and photographs and 41 pages.

This title traces the development of the steel pan, believed to be the only-kndey
musical irstrument invented in the ®@entury, from its origin in Trinidad and Tobago to its
omnipresence on the world stage. Along with a brief introduction, this historical overview is
accomplished over eleven chapter3dsMusicil. ATr easu

cultureo; 4. AThe origin of Carnivadte;, 5. fATa
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bandso; 8. ABanned!o; 9. APounding the pano;
and 11. AFrom Trinidad t o ertthare3 pagesrlongintekingtia c h ¢ h
an engaging quick read or useful as a quick reference. An additional section (not counted as a
chapter) profiles ASterling Betancourt and St
in the formation and expansiof otting Hill Carnival, which takes place annually and
AEuropeds biggest street carnival .o (Wil Kkins
a CD of the Sterling Angels live (not included with the circulating copy) round out the
presentation.
Literary and personal responsesin the brief discussion that ensued on this title (the
children did not seem to have much to say or discuss in their groups) it was clear that all of the
students enjoyed it and appreciated the fact that the authorsdfounday t o fAimake t he
real interestingd. They agreed that the ill us
rationalizing the benefits of using a combination of photographs and drawings in the following
way:
AéWell, they woalldi kné xt hey bekeemadt have any
so they just draw it outé cause who coul d
Nobody [coul d] get that! o
Perceptively, the one caveat they noted was the absence of a bibliography or list of notes.
Personal and cultural associations were manifested in descriptive comments that seemed

to reflect their pride in the acknowledgement of the origin and importance of this musical

instrument;
Al find it was interesting #amwnstumenwthattishat Tr
now used all over the worl déo
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Awhat | find interesting is that they have
making paninthe Xc ent ur y é o
Book description. Great Nationals of Trinidad and Tobag@yril Duprey. [Small group
discussion 2]
Great Nationals of Trinidad and Tobagoyril Duprey (Russell Tesheira Memorial
Series) Volume 1written by Joy Clarke and illustrated by Colin Clarke. Published in
2005 by Colonial Life Insurance Company, Trinidad, W.Il. Paperback forraat th
measures approximately 8x10 inches. Contains color illustrations and 32 pages. Call
number:WI J 923.68972983 ClI
This title is the firstofathree 0| ume seri es (as of the ti me
teaching school students about local iconsramd| e  AfoTHisinswlinent presents the life
and accomplishments of businessman Cyril Duprey (&888) who founded the first locally
owned insurance company in Trinidad and Tobago in 1936. The images are an intriguing mix of
the realistic and abstct, with representational symbols and reproduced documents (the Union
Jack, a stopvatch, the first business certificate, and many more). The writing is simple and
direct, reporting on significant events with little or no embellishment, though at timnses it
repetitious. There are no chapter/section divisions, index, bibliography, or photo captions.
Literary and personal responsesThis title was much lesivorably received by the
four students in this group. While one student was enthusiastic thieogiiantity of information
and Afun factsod included, the phrase fAinteres
When the discussion leader asked each person what they liked about the book, the exchange

proceeded in the following manner:

Child@dheé&é: phctureso
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Child 2: AThis was not interesting; It was
When asked what they liked about the book, the responses looked quite similar:

Child 2:

=]

Everythingo

Child 3: Al Ilike the pictureso
When asked what they thought about the picturey,rdsponded:

Child 1: ANor mal o

Child 2: #dADull o

Child 3: ACreativeo
Invariably, this lack of engagement/interest in the text did not elicit additional personal or
cultural associations, and may have been attr
nature of the subject and story told.

Book description: Caribbean Icons in Science, Technology & Innovatigliscussed

by both groups]

Caribbean Icons in Science, Technology & Innovatioitten by Celeste Chariandy,

Patricia Ganase, and Staeggn Sajusingh. Published in 2005 by the National Institute

of Higher Education, Research, Science and Technology, Trinidad, U.K. Paperback

format that measures approximately 8x14 inches. Contains 61 pages with color

photographs. Call numbg&vl J 925.09729 Ca

This title serves as the first, and only volume available in the WIJ collection (perhaps the
others had been checked out), in a series of
who achieved excellence in their field and made an impact orstiwaties and possibly the
world at large. Thirtyf i ve such O6iconsd are featured acros:

Al nnovati ono; ifMedi ci neo; fiSci enceo; fScience
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ADi scoverieso; fALeavi ngThasediamganeduyther, subdivideéd by Tr ai |
the name of the scientist and each profile supplies a short biography, a photograph or
photographs, a small map of the Caribbean cou
with which the reader might not barhiliar.

Literary r esponseThis book did not come close to having the desirable effects, of
Amak[ing] your science class fun aomahyditeel p[ i ng
students in the research group, as they expected to learn matesebace and not the
scientists. Although the members of group one in particular expressed a general interest in
science and technology prior to their perusal of the book, they were barely able to sustain any
interest in exploring the text in more depbhsed solely on what they believed to be the
deceptive presentation of Aboringodo materi al

their overall impressions with each title, they explained:

N

When you watch the covemndyobococlkubdt selkeémn h:

i nsi deébod

N

When you | ook inside it |l ooking kinda chi
boring. o
AThey trying to fool you with a child in t
AThat i s more for | ike adul tlsl thoorriemagd.,0 al t
The second group was even less tolerant and agreed unanimously that the book was not
worth their time with the statement:
AAlright, | et we make this short, it borin

When prompted further, one student suggested how it might be improved:
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AnWel Ithey could have just put a little joke
the human bodyéor do something, I donot re
In the whole group discussion again, they were adamant that they would not even consider using
this title for research purposes.
Personal and cultural associationsThe strongest connections to emerge from the
exploration ofCaribbean Icons in Science, Technology and Innovatere the related chatter
about each i ndi vi dueade.0l'Bey\peesressompredsediaboat ehratevast | n
being said about these Caribbean icons and more engaged in discussing activities related to
scienc® AAllyuh went to SciTechnicu® @ and their hopes for the futdeil want to be a
scientisb @ wantfio be a @rson in technology . On the dearth of | ocal
and technology in the WIJ collection, the students emphatically stated that authors/publishers
fihave to do better than tidat b e cisawe suiturefive talking abouit a wedgooi at science
Clearly they were not averse to learning more about local scientific exploration and
technological innovation, just not in the form of a biographical text.
Researcher Reflections
This session was dynamic and revealing in many unexpected ways. THeregpanse
to the biographies of Marcus Garvey was one of not only intellectual curiosity, but personal or
cultural pride. They all sat up a bit straighter, were a little more forthcoming with responses, and
seemed genuinely 6pr aanatity and boarage was engranuceof thei t h s u
Caribbean. The mix of verbal and reerbal cues continued throughout the meeting and was
most apparent in the small group discussions, where one group mirrored the structure of the
whole-group discussion while éhother seemed decidedly less enthused (fatigue may have crept

in at that time too). Nonetheless, by the end of the session they were all happily engaged and
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excitedly chatting about what made the books boring, and before leaving, other likes and
dislikes.

Session 5Responses t@hapter Books
Description of Groups

The final session was held on Monday'2tine, 2011 with a group of seven participants
(4 girls, 3 boys) all on time. Because one student left the previous session before the assignments
were nade, the six remaining participants were asked to read one of the three titles selected (two
students per title). The titles selected were chosen almost entirely by the students during session
one and they coincided with the emphasis on recognizable sh@nsettings. Surprisingdyor
maybe nad they all contained an element of fantasy as opposed to realistic fiction offerings. At
least one student in each pair read the selected title in its entirety. (more specifically, three
students completed the readiagk; one completed approximately 80% of the book chosen; one
managed 10%; while the other did not have the opportunity to read his selection at all.)

The whole group discussion therefore consisted of each pair of readers recounting the
details of theibook and fielding questions from me and the rest of the group. Within the
exploration of each title, a chapter deemed significant by the readers was read aloud to the group
so that each person had a clearer sense of the writing style of the author| @mee atles
were discussed, participants were asked to recount their previous impressions of the WIJ
collection, and their familiarity with the material, and to express the ways in which that opinion
was sustained or altered after the sessions.

Account of Activities
The discussion generated in this session w

format was much less prescribed and allowed the students assigned to specific titles to
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communicate the strength of that title to the wider group.stiments who were genuinely
enthused about the title read launched into a discussion prior to the official start of the session
and sustained the level of engagement throughout the session. Summative details dominated the
type of response provided bythewo O6presentersdé of each book, b
served as answers to the many questions that other participants posed about the books.

This format also all owed for a greater bal
since the four gis completed (or nearly completed in the case of one) their selected books, they
had much more to say about the contents of the books than the boys did. Instead, the boys
essentially assumed the O6questi otmkwagd r ol e th
abundant. As they recounted the plots of the stories, the students settled unconsciously into the
technique of tandem telling. Adéextwuahally, th
connections/references to other books explored in previous sessioedl, @s books that form
part of their personal reading repertoire.

At the end of the literature discussion, the young participants eagerly responded to
guestions about changes in their perceptions of, interest in, and appreciation for Caribbean
juvenile iterature, stating almost unanimously that the-tieg process has encouraged them to
see the literature in a new light. When asked about the process employed to talk about the
literature, they relayed anecdotes about the general disinterest in readmgrt@among their
peers and being teased about their interest in reading with comments like:

AREverybody does harass me because | |ike t

al ways in a book. o
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They nevertheless agreed to remain committed to beidgeaders in spite of this. The
camaraderie among the group was so-@stablished at that point, they all seemed reluctant to
say gooebye.

Evaluation of Books

Book description: Legend of the St Ann's Flooad

Legend of the St Ann's Flooaritten byDeblie Jacob, journalist and head of the English

Department at a secondary school in Port of Spain, Trinidad. Published in 2004 by

Macmillan Caribbean, Oxford, U.K. Paperback format inspected contains 110 pages and

black and white pencil illustrations. Callmber:WI J Ja

This fastpaced tale attempts to provide a mystical explanation for one of the deadliest
floods ever experienced in Trinidad and Tobago. This disaster took place on October 5 1993
when the St. Anndés ri ver oavea,takingfvwwlvesandt s banks
destroying several homes. The story begins in
most O6f amous 6 dadmafolldocetsénmpregressndecision nedds to be made
regarding the presence of a human boher midst. The conclusion, this boy, Jabari, would be
all owed to return to his home to tell everyon
courage of two children in preventing subsequent attacks.

Over the subsequent 16 chapters, the storjlai@s between the world of folklore and
daytoday | ife in the village of St. Anndés in 19
Simon the snake, son of Papa Bois and Mama Dlo, and JosephyearXld easihdistracted
student who is obsesd with snakes. Simon, who ran away from home, is captured and put in the
zoo. Joseph, while on autine field trip to the zoaotices a small anaconda, which is let out of

its cage upon request by the honorary zookeeper for the day, Roy. Josepthesiake
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loving boy that he is, feels a strong affinity for Simon and takes it home in his lunchbox. Mama
Dl o on the other hand, profoundly distressed
the entire village.

This story was a fairly successhttemptto seamlessly blend the fantastical elements of
Trinidadian folklore, an actual historical event, and realistic scenario that focuses heavily on
themes of individuality/difference, friendship, and belief. The narrative structure moves
effortlessy between the different settings and characterizations, allowing the reader to
successfully suspend belief and accept that the tale being woven is as plausible as the
scientificallyaccepted explanation.

Literary responses The two students who read thisok were very pleased with the
story. They appreciated the humorous and exciting elements of the story; the theme of friendship
between the protagonists; and the infusion of folklore with which they were familiar. As they
recounted the details of the stpthe other students raised questions about the plausibility of the
plot; even within its clearly defined parameters. Some issues involved the lack of clarity around
Josephds obsession with snakes and hhershemoti va
(Simon) Acould just go back into the foresto.
of Simon the snake, (Papa Bois and Mama Dlo), which is understandable given the fact that their

relationship is one of the lesser known aspects of théledted lore on which the story is

based®:
Child 1: ASimon was more |ike its father,
Child 2: AOh my goodnesso
Child 3: nAnPapa Bois is the snake father?o0
Child 4: nAnAyéthis is weird.o
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Child 1: Al't kind |like its fathero
Chil d 5: fn P@&MWho cBroy bus themservice, the douens or something like
that ?0

This skepticism however, did not affect the overall positive response from those who have not
read the book and their expressed desire to do so.
Personal and cultural associationsThe libeal inclusion of identifiable aspects of

Trinidadian life, such as places, food, forms of transportation, etcetera, thoroughly engaged the

students. One typical cultural association wa
fact that the storywas et i n & #e locatihmof tbesmain mental health hospital in
Trinidad:

Al think I know why they name it St. Annos

This allusion could only be made by a Trinidadian and was almost expected within the abntext
the discussion.

On the other hand, during a description of the bravery of the female protagonist, Jaya, a
brief but Oheatedd exchange on the topic of g

Child 1 (female): A Shea [Wiagy as)n ankoeu | adn & ttarnyd t

Child 2 (male): AMost girls wil/ run and s
Child 3 (female): AMost boys will do that
Child 2 (male): AnWell , yes, but not I i ke t

Child 3 (femalog) :t hfiekrh.,0 eh, not all

While this reaction is not specific to the context of Trinidad and Tobago, it is reinforced at the
societal level in many ways and is also a common characteristic of the perceptions of children of

their age as they become more aware of gendies to which they might want to adhere or from
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which they wish to depart. The example of the
male protagonist in the book veers more toward the latter state.

Book descriptionJ oj o00s Treasure Hunt

J 0 ) o 0 are Huntwrigten by Dr. Cherrell Shelley Robinsdioymer Senior Lecturer

in the Department of Library and Information Studies, The University of the West Indies.

Published in 2003 by Carlong Publishers, Jamaica, W.Il. Paperback format inspected

contains 15 pages wittblackand white illustrations. Call numbéa/l J She.

The strength of this tale lies in its ability to be firmly entrenched in a somewhat harsh
reality while exploring a O6magical d or o&ésuper
centers on 12yearold Jojo and his dago-day interactions with his clodenit but somewhat
dysfunctional-spamitgddédbhhseadmaaner, and his cl
Paolo. Apart from these relationships, Jojo is preoccupied with thehdeara Spanish jar full of
treasure which he believes will save his family from the impending eviction they face, but must
confront his fear of ghosts who guard this elusive treasure. The text is straightforward, with the
liberal use of Jamaican Creoléhe plot moves quickly, but the inherent conflict/s can seem a bit
forced over the 19 chapters.

Literary responsesThe assigned readers of this title
book about doing goodo. Th ewtard,@itingthebalievade i t  hi
and relatable characters, in particular the bravery of the protagonists, as the main reason why. In
fact, they compared Jojods struggl e odbed det er
come just like the man, Marcus@aydo . One student further el abor e
i's interesting s hlendadscapn d nsaamed yp arhtes ptaa tkse tih at

of the slaves luring individuals to the sitbtton tree. When asked about the use of Jamaica
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Creole throughout the text and whether or not that hindered their understanding of or

appreciation for the story in any way, the responses reinforced their acceptance of linguistic

variation as a regular feature of Caribbean juvenile literature:
NfBecatsées a | ocal book so they would have
here and people talk |Iike this down hereo
AThis would give you a better understandin
Personal and cultural associationsThe aforementioned assertions would also count as

an xample of cultural associations made between the text and reality. As that train of thought

progressed, however, they all acknowledged that not all local books should employ the use of the

regional Creole dialects:

Child 1: nALiI ke i nt twaxnttb otohkast, kyionud aw ol ual ndgnuda g e
Child 2: fANo, they wouldndét put that; they
By describing the standard | anguage as fdprope
the pervasive societal notion that the Cresleis omehow a | esser, substan

form of the English language; an unfortunate paradox in light of the fact that they communicated
almost exclusively in Trinidadian Creole, in and out of school.
Book description. Legend of the Swan Children
Legend of the Swan Childrevritten by Maureen Markdendonca, a formeatiplomat,
teacher, and economist. Published in 2008 by Macmillan Education, Oxford, U.K. The
paperback format inspected totals 192 pages.
This rather complex fantasy takellows theadventures of the protagonist, Alejandro
OAl exd6 Springfeather, as he attempts to find

mysteriously disappears without a trace as they are both trying to escape some very determined
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pursuers referred to as the Agouiople. Along the way and through manydiéifined settings,

he encounters a motley crew of woddd friends and enemies. In the end he has to choose

bet ween saving his motherdés | ife and fulfilli
This book seems to haeeerything and the kitchen sink thrown into it. New characters

are introduced at every turn (up to the very last chapter) is it difficult to keep track of them and

difficult to care about the ones who persist throughout (including the protagonist). iDmeisct

fastpaced but scattered. Several nationalities, names, languages, locales, and settings are

included but underdeveloped. Could hold appeal for advanced readers who appreciate the genre.
Literary responses Because of the intricate plot and the @t of characters that

make up this novel, the students who read this title spent the entire discussion period trying to

explain what the book was about in a way that made sense to their peers. One of the readers

admi t t iedarted bfkindafveid but t hat she would give it

of five. Unfortunately, the listeners did not agree and suggested that they would give this one a

miss. Language use was an issue once again, as the other reader explained:
AThe book oknderstaad bbcausedit hdave a whole set of Spanish and whole set
of [other] kinda words. o

Other aspects of the book that served as insurmountable sources of confusion included the exact

location/setting of the story, the sheer volume of the secondargotéi, and, more generally,

the fadtontdthatseietm ii ke a West I ndian bookéeven

and thingintheback. No apparent personal or cultural a

Researcher Reflections

The level of enggement was at an all time high throughout this session possibly due in part to
the nature of the genre (fantastical and adventurous fiction to which they all claimed an affinity)

and because | served less as an instigator/facilitator and more of anatjogignt. |
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deliberately steered clear of too many leading questions and allowed them to simply talk about
the literature before them. At the end of the discussion dffyaehen asked to examihew
their previous perceptions of the literature changest their weekong involvement in the
research, they all admitted to an increased interest in the literature and the collection.
Surprisingly, the bookCaribbean Folk Tales and Fantasiess identified as the most interesting
of the works explored, in di of the enthusiastic responses to the fiction, which perhaps
indicates that folklore resonates on a much deeper personal level and a sense of cultural
6owner shi po.
Discussion

What started off as a reluctant journey into the unfamiliar evolved intceptree exploration of
literature meant to speak to and about the lives of Caribbean children. No one work was
overwhelmindy good or overwhelmingly bad as they worked their way through the nuances of
various literary forms and developed their level ahtart talking about their perceptions,
reactions and opinions. | believe that it is this single factor, the opportunity for talk that perhaps
made the biggest difference in their openness to the research experience and to the books
themselves. It is entile possible that without this opportunity, they would not have willingly
engaged with the literature to the extent that they eventually did. Fortunately, they would be
exposed to more Caribbean literature from the adult canon once they enter secon@ripsicho
that exposure would require more of them than the sheer joy of discovery.
Response asi®cess

In accordance with the reader response theories examined in chapter one, the
characteristics of the discussions reflected/coincided with various mbtialg.of their

reactions fit into the psychoanalytic categories model presented by Squire (1964) and Purves

189



(1968), as they constantly malkterary judgments about the quality of the work before them;
there were many examplesioferpretational responsesandnarrational reactions, especially
in their reaction tdutler: The Story of a Heravhile associational responsewere most often
made during stories that mirrored their lives or knowledge base in some way (for example, their
opinions about what congites a folktale)Self involvementwas evident in the chorus of
Aboringo or comments such as At hagresdigivenot my
judgmentstook the form of the language use they thought was most appropriate or in their
disageement/admonishment expressed when they perceived that the representation provided did
not adequately do justice to the reality. Though aspects of other models were also evident in their
talk, this model was the most relevant.
Collaborative Elements

The opportunity to explore and discuss the literature using different techniques (read
alouds, small group discussion, whole group discudsiading) allowed for each child to find
his or her voice during the research process. Since, by their own admisisiovgas not a
practice in which they routinely engaged, each person had to undergo a period of adjustment. For
some, that period was quite short and | could tell that they relished the opportunity to have a
captive audience. For others, it required maretibut yielded more often than nét more
Athoughtful o responses. Needless to say, many
with the more gregarious males and the less gregarious females. In small groups, the girls were
happy to allow the boy® lead the discussion and the boys willingly accepted. These
characteristics, while reflective of the larger society, were inadvertently being challenged in the

postdiscussion talk which was not included in this analysis. In the end, they formednaiclyna
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that forced each of them to consider different points of view in ahreatening environment
and to raise their | evel of oO6tal ké.
Culturally -situated Theory of Reader Response

Many of the responses given by the children were similar to those elicitetturally-
situated reader response studies, includingfjanb er t sondés (1993) observa
presence of parental voiceo (in the discussio
findings that student 60s dgheiracwiturdl edlitg @ahd dpeciicar ds t e

cultural practices (as exemplified in their responsé&saigbbean Folk Tales & Fantasiesd the

bi ographies of Marcus Garvey),; and Brooks and
cul tur al p 0 s i tastbermost domidaht stameepof thee cead®r (evidence of which is
provided throughout the analysis and | abeled

As much as the findings of this study corroborate the results of others, it also suggests a
different conceptio of the issue where the inherent stance is to reject what is culturally familiar
in favor of what satisfies the reading taste of the child, regardless of cultural affinity or
representation. In other words, the students who participated in the stuay dgpear to be
clamoring for representations of themselves in the literature and seemed to miss most cultural
cues until they were explicitly asked about them. The only instance of them having a visceral
0cul tural 6 reacti on itnot ewhparte ttahteiyo nr ecafd wihaast iins
opposed to the stories that belong to other ethnic groups. To a lesser extent, the insistence
(primarily by one student) that the treat ment
strong recognition of whas uniquely Trinidadian and who is worthy of reverence. | posit that

this reaction sustains the colonialidege of a literary traditionvhere children became
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desensitized to absent or inadequate forms of representation, and a postcolonial failure to pay
closer attention to the literature that was produced for and used with children.
The 61l mplied6é veadsrus the O6Actual 6 R

Since most of the books chosen were deliberately meant to target the Caribbéamghild
opposed to the child of Caribbean heritagmy somewhere in the Diaspdrahese books
i nvariably contained cues that Obetrayd the a
which this child should be addressed through the literature. In the picture books examined, the
perceptionsofdldr en and c¢ hi | chideeoate susoeptible ahendusbe steered
away from temptationo (Kofi Wanted to be a Bad Bwpy,children should be educated at
every opportunityo (The Magnificent Seven;  ahildden dppreciate challenging
discourse Butler). Thefd k't al e s el e c tchildvem seed torbe éxposedl tothbira t i
cultural heritage while recewving valuable moral instructiono. The informational books all
seemed to have a strong sepulitical agenda, especially the books about Garvéygtwthe
children willingly embraced. The fiction selected seem to convey that children of a particular age
like to be entertained and removed from the fdrom of ordinary lifeJ oj o 6s Tr easur e |
was the only one to tackle a harsher reality.

Rarelyd d the books O6talk downdé to the reader,
and they were not afraid to challenge the aut
presentation of that stance when the need arose. They effectively exerdisedhhi® accept
or reject the assumptions and intentions of the author in favor of deriving a comfortable level of

engagement with and acceptance of the text. The potential for critical thought was rife with this

group.
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! The actual dates were Friday™ Tuesday 2%, Wednesday 2%; Friday 24", Monday 27 June, 2011.
2 Direct quotation from one of the male students interviewed at his school.

5As quoted from the #fPar e2tShe gaes oh tofexpkin $pecificsissidosurmsndingo n  p a g
body language and how these issues can be addressed through dialogue and by reiterating the focus of the book.

* Trinidadian Creole term that means an informal gathering between/among friendg diacaisual acquaintances.

® These mansions are located on the corner of Queen's Park Savannah on Maraval Road. They are named as follows:
Killarney (Stoll meyerdés Castle); White Hal/l (Rosenweg) .
FleursHayes Court; and Qu e ehtipd/ewwRravelduties. @atlavglesimagnificéntsavenc e :
trinidad-andtobago/12832

® Source: NALIS website:
http://www2.nalis.gov.tt/Research/SubjectGuide/Biographies/tabid/100/Default.aspx?PageContentID=259
Bi ography of Tub alompled fromhnthén Mizhae He®es bflthe People of Trinidad and
Tobago St. James and Anthony, Michaklistorical Dictionary of Trinidad and Tobagbondon: The Scarecrow
Press, 1977. 884.

" A popular character at many festivals in Trinidad andafbportrayed by men or women walking or dancing on
stilts. The word émokodé is thought to be a West Africal
Additional information can be found hetwtp://mokoinfo.blogspot.com/2010/01/histenf-moko-jumbie-in-

trinidad.html

8 Folktales were usually included in textbooks used to support reading acquisition. The current inclusions in these
texts would hge to be further investigated.

°Cited from the reeneiwt béd An€Chbnybal hyTakeBasuwtavage, shor t
published in the Jamaica Gleaner, July 31, 2005, and accesselttpetgamaica
gleaner.com/gleaner/20050731/arts/arts3.html

19 A more detailed account of the Shar@dsha ritual is outlined in Afr€Caribbean Religions: An introduction to

their historical, cultural, and sacred tradisdoy Nathaniel Samuel Murrell, published in 2010 by Temple University

Press.

" The text examined wasnancy MekKt by PeterPaul Zahl

12 Taken from the back matter of the text most likely written by the editor/publisher

13 Quoted from back matter

“Quwted from an article in the Newsday newspaper é[add

15 As expressed by the president of NIHERST in her introductory message (n.p.) of the text

1 The webarticle, Our folklore is predominantly of African Origin, states that Mama DLo is sometirmaght to
be the lover of Papa Bois. Sourbétp://www.triniview.com/TnT/Folklore.htm
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CHAPTER 6
CONCLUSION

In thisfinal chapter, | will review and summarize the impetus, methodology, and results
of my exploration of Caribbean childrenbds I it
implications of the study, as well as the potential for future research. At itsthearesearch
attempted o el uci date the current state of Caribbe
limited scholarly investigation. More specifically, this research focused on the genres and
formats within one collection of Caribbean tda&ure; its liteary characteristics and conteaiid
the perceptions and opinions of selected works on a sample group of eleragethstudents.
Educators and scholars see indigenous chil
which an indigenos child interacts with and internalizes the culture of a society (Hateley, 2009;
Hunt, 2005; Meek, 2001). | designed my study to gain a clearer sense of the ways in which that
mandate is achieved and/or falls short. From May 2004 to July 2006, | waslkelibrarian
attached to the Port of Spain Childrenés Libr
During that time, | observed the varied quality of the material contained within the collection
housed there bearingnitlhee Iliatbeerla téuwWees.to |In dailasno Jo
apathy of the intended aw@dice toward these books. Whilevias heartening to note the
existence of such a collection, | found the overall situation to be disheartening and felt compelled
to learn more.
As a wint of entry, | focused solely on this collection housed at what is considered to be
aflagshipc hi | d r e mhéatservés chtchmentypopulation of roughly 50,000 in the capital
city of Port of Spain and is often an attraction to patrons from vacmusnunities throughout

the island. To investigate the characteristics and contents of the West Indian Juvenile
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collectiord a collection of approximately 302 itefhg opted for a qualitative approach

supported by additional mixed methods techniques. Thandsprocess itself was comprised of
three phases: (a) a comprehensive analysis of the collection including physical inspection, review
of documents and other artifacts, interviews with practitioners, and unobtrusive observation of

t he col | e ¢anitbnogdaphicecontent andlylsis of selected materials within the

collection involving a close reading of texts; and (c) a reader response component employing
guided group discussions with interested children (agds3l $elected from neighboring

elemenary schools.

This methodological approach facilitated a fuller investigation of the questions posed and
revealed the many layers of complexity in the definition and delineation of what constitutes the
60Car i-bdesad of t he c ol |rdidingsdunngthe cBlectian aralfsist he maj
process included: a range of inconsistencies in the classification and shelving of West Indian
juvenile material; confirmation that over 60%roaterials in the collection weproduced and
published in the Unitelingdom, the United States and Can&daratio that far exceeded the
output of materials produced in the Caribbean; and the dominance of the picture boolaf@ma
preponderance of folktal@sa clear indication othe priorities of the publishing agenda.

Interviews with practitioners revealed the breadth of challenges faced in the delineation, quality,
acquisition, and promotion of the collection, while unobtrusive observation confirmed the
perceived indifference of the target audience.

The ethnographic coent/textual analysis of the four main genres/formats in the
collectiord picture books, informational books, folklore, and chapter bdoksealed many of
the characteristics arfidatures that are distinctly Caribbean, such as the use of the dialect;

pervasve themes of migration and travel; and the predominance or tropical flora and fauna. The
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reader response portion of the study provided a snapshot of the ways in which Trinidadian
children interact with locally and regionally produced texts. gdmticipat s 6 patterns of
discourse were largely consistent with the findings of prevailing reader response process theories
but also demonstrated aspects that were less predictable, especially when compared to common
culturally-situated theories; such as those lep®n (1999), Bracy (2001) and Brooks & Browne
(2012).
Discussion of Results

Though this investigation of the West Indian Juvenile (WIJ) cotiactias not an
exhaustiveoneast does not contain every titlskedof Car
it did serve as an effective point of entry for such an investigation of the literature because of the
representative breadth and depth of its composition. For one thing, this examination revealed that
the very notion of what constitutes the Caribbeg more precisely, Caribbeana, is both evident
and elusive. Whereas in the adult wotlte idea of Caribbean Diaspora more or less implies a
preoccupation with the concerns of the region
a postcoloniaframework, regardless of where it is published, these elements did not work in
quite the same way in the literature published for younger audiences. Generally speaking, it
seemed that the mere inclusion of ftwrHees word fAC
guaranteed inclusion in the collection without thought or ickemation of its actual content,
ideological stanceor agenda. This invariably paved the way for books with stereotypical and/or
unrealistic representations of Caribbean life to make thay into the collection.

Wit hout a clearer delineation of what make
book, the acquisition, classification and categorization of the items @asetiwill continue to

pos@ particular challenges to practitionensd readers. Given the collection development
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policy mandate at the National Library of Trinidad and Tobago to acquire all works published in
Trinidad (and many of the works of the wider Caribbean), it seems counterintuitive not to
implement and formaliza system of checks and balances to ensure that the books produced,
especially for children, are relevant, eagpropriate, engaging, and of the standard
contemporary printing quality. At the very least, close inspection and recommendations by the
responsibe | i brary practitioners should be an int

One possible way to approach this would be to take stock of what makes Caribbean
chil drendés |literature unique, and i dntamtoi fy th
be considered part of this body of literature. For example, they should be set in an identifiable
Caribbean territory; use language that is reflective of that territory, be written by someone with
intimate knowledge of the society; and includentles that are recognizable and relevant to the
Caribbean child. Without the development and implementation of these standards, valuable
financial and intellectual resources will not be utilized to their fullest potential and books will
continue to be purclsad but never read by the children for whom the West Indian Juvenile
Collection is intended. Additionally, the original contributions of Caribbean librarianship can
make to the wider world of cataloguing and classification will go unnoticed.

In the libray itself, there appeared to be little consideration of issuesysigai or
intellectual accessind that lack of proactivity can be implicated in the indifference noted during
the observational phase of the study, by both the patrons and the staffh TtHewdjten
beneficial to have a separate collection of like mateftalthose who are purposely seeking
these itemgsas isthe casevith the WIJ collection, this method of organization appeared to have
the opposite effect. Instead, it functions asdégignation of materials to be avoided by children

browsing the | arger collection of the | ibrary
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inadequate signage and promotion separates it completely from the general collection while the
uneven quality andrhited array of subjects of interest, along with shelving inconsistencies,

further serve to alienate the user and undermine theecblle on 6 s c o n s intedlingat i on ¢
items in the WIJ collection with the general collection could inspire tandialege. If nothing

else, it would increase the opportunities for serendipitous discovery and reduce the dichotomy in
perception of value between Caribbean books and those from the rest of the world.

Measurable publishing trends confirm that a significamtipo of the WIJ collection was
produced outside of the region; an awareness of this reality should again provoke some desire to
monitor and assess the collectiosontent in more depth in order to discowdrere imbalances
might lie. These decisions baibwn to a question of audience. For whom are these books being
written and how are they being consumed? AsS@ndsConnor ( 20tle8) conf i r me
imbalances in representations that occur in picture books for a British child audience

There is a clear divideetween the settings of Britidlased and West Indigrased

picture books, that of urban and rural. West Indians are of the country and British West

Indians are of the city, and never the twain shall meet. (p. 125).

Regrettably, West Indiabhorn writershave often been blamed for these limited and stagnant
images of Caribbean society. Their intention, however, was to provide some cultural contexts for
their children in a place where they were not immediately accepteddbate thahevertheless

marked an increase in fortunes; a process that can only be describedcadathigation of the

former colonizer. These nostalgic overtones would have little bearing on the contemporary
reality of the Caribbean child, or the author, who have alwagd liv the Cabbean and thus

havenot experienced the degree of displacement experienced by those of the West Indian

Diaspora.
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The publishing trends also seemed to indicate thatgenres and formats of books that
authors and publishers invest most heavily in pratécipicture books and informational texts
about history and trav@l arereflective oftheir perceptions and attitudes towards their audience
(young and in need of education). When pictures are included, they were often brightly colored
images in a realisti style of art featuring a plethora of flora and fauna and fun in th©stae.
times, there was uncertainty as to why the picture book format was employed at all as it did not
correspond with the quantity and complexity of the text. Whike good to lhink of the
Cari bbean as a shiny, happy place indeed, whe
depictions and disparities in the ratio of gender portrayals (as noted in chagdridelevant
content for the target group, it undermines thefulsess of the genre/format

Folk elements were present across genres and types and seemed to draw upon much more
than one folk tradition (though Anancy still reigned supreme; much to the irritation of the student
participants). Creole language use iesh books was either deliberate or constrained depending
on the ideological stance of the author in some cases or their resistance to any particular stance in
other cases. This inconsistent use had the effect of making the literature either more or less
identifiably Caribbean, as gleaned from comments made about language use during the
discussions, in which the participants spoke almost entirely in Creole. As the work of Creole
linguists and educators confirm, language is intimately linked to culture andhthand a
chil dés home | anguage must be acknowl edged an
literacy.

The limited inclusion of chapter books in the collection suggests the question: is this all
there is in the wider world of publishing for kzbean children or is this simply what we have

managed to collect? There is a sense that the writers who would take the time to write fiction for

199



a younger audience either do so because of his or her commitment to literacy and the educational
agenda (herecthe preponderance of leveled readers) or because they have been asked or
encouraged to write a particular type of Oaes
exhibited by childre& in which case, more of a marketing maneuver, (a case in poim is t
Island Fiction series that spawneelgend of the Swan Childrehis dearth is most profoundly
felt because of the gaps that it would invariably leave for a child with an affinity for Caribbean
picture books and leveled readers, who must wait untrgksry school to encounter any form
of fiction that matches his or her chronological age.

Once again, these observations seem to reflect the gap between a fuller understanding of
the target audience, the wider ofcboicésavaiadle c hi | d
in the contemporary library setting. Librarians would do well to serve as advocates for greater
awareness and action and become more involved
Caribbean as they have in other societal@fessional contexts. Without the presence of
pertinent representations of the geographic, social, gender, and the linguistic and aesthetic reality
of the young Caribbean reader, the opportunities to influence his or her development and
understanding afultural identity will be limited in scope, and negate the creation and use of
indigenous literature.

As can be gleaned from the responses of students who participated in the discussions of
the selected titles, creating and facilitating spaces and tonesstourse can be instrumental in
changing the perception and attitudes towards the body of available Caribbean literature while
simultaneously obtaining feedback from the intended audience. That authoritative feedback can
inform many aspects of the ctem, promotion, access, and usage of the collection. The fact that

chil drenbés | evels of engagement clearly incre
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that they did not always deem the work under discussion to be engaging can also Inave clea
implications for both library and educational practitioners: let the children speak and listen to

what they have to say. Arranging times and programs where cultural awareness is linked to the
literature, and where students are free to share their expesiand opinions of the literature

that bears this cultural capital, is a simple and viable endeavor. If librarians actively engage more
critically and employ more creative strategies in serving the childremesdthis collection,

the perceptionsangppgpr eci ati on of the childrends own sto

Additionally, the findings of this research could help to sensitize audthespecially the
selfpublished onegs to some of the features they should incorporate as well as pitiyis th
should avoid in an effort to address the deficits of the current literature. Steering clear of
stereotypical representations, incorporating newer formats (such as the graphic novel), and
expanding the thematic pool to include contemporary issues fgdbe lbontemporary child
living in the Caribbean will help take the body of available literature into tHe&itury.

Establishing more dedicated publishers or imprints for local authors would have a significant
impact on the quality and consistencynwdterial produced. Hopefully, as the purpose of the
literature becomes clearer to the author and the child, review journals can be established to
mediate the intersection between the two and guide the development of new and more relevant
literature.

This study also adds a before unexamined, undocumented variable to the contextual
breadth of reader response research. While the findings here are not completely divorced from
those of previous studies, they do suggest elements of departure in the formgs, mettiess,
and nature of responses received that are specific to the Trinidadian context. This information

can be used in the educational setting in Trinidad and Tobago to encourage teachers to utilize
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student talk in more effective ways and to ensuaé ¢hild readers encounter and appreciate the
importance of the local and regional juvenile literaduieonly to critically interrogate the
works about which they have strong opinions. Giving children some input in their educational
journey opens up chaes for creativity and learning otherwise untapped in the average
elementary school classroom in the region. Collaboration as a tool has been and continues to be a
successful technique.
Implications for Further Research

The absence of a more definitive thetacal lens in the analysis of the research data was
unavoidable. While a definitive theoretical lens is certainly useful to have, in the absence of any
previous research it was necessary to systematically discover what currently exists before
narrowing he theoretical gaze. Future research focused more extensively on time with the
children will allow opportunities to explore other forms of discussion and response, as well as an
experience with a wider variety of texts. Moreover, the structure of thig stuléfined by a
mixed-methods approach, and data collection was restricted primarily to multiple qualitative
methods; hence the incorporation of additional forms of quantitative data collection techniques
may in future yield yet another dimension of digery.

Implications for further research are rife and include: a comparative analysis of
collections housed in school libraries (as opposed to what was discovered in the public library in
Trinidad), as well as public libraries in other Caribbean countdes question to be answered
by this stream of research would be: fAAre col
throughout the region?0 The reader response p
groups of children from otheiapts of Trinidad and Tobago, from different schools, and from

different ethnic, soci@conomic, and religious backgrounds. Eventually this research can be
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extended to other Caribbean countries to determine the impact of different cultures and sense of
idertity on the responses of children to the same texts. For example, would Jamaican children
respond to these texts the same way Trinidadian children did? Lastly, the scope of the
investigation can be deliberately expanded to include the Francophone, Higpanutch
speaking Caribbean, in order to determine the extent of their publishing output and their thematic
preoccupations.

The past and present of our stories as a region and as individual territories within the
Caribbean is worthy of acknowledgemeet;ognition, and documentation. These stories help us
to fill empty cultural spaces, and inspire, create, and exhibit some control over our future. By
paying attention to the aspects of our lives and culture that we convey to our children, we
invariably giide the way they perceive themselves and the spaces they occupy in their societies. |
| ook forward to observing the progression of
charting its contributions to each constituent society. Perhaps CanbbeCh i | dr ends | it
be able to establish its place on the world stage as its adult counterpart has managed to do.
Through a more thoughtful process, this body of work will contribute to altering the
preconceptions and misconceptions of who weaar€aribbean people within the region and

throughout the Diaspora; especially in the eyes of our children.
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APPENDIX B

LETTERTO PRINCIPALS

Dear Principal

| am a Trinidadian graduate student, émaner librarian atthe PedfSpai n Chi | dr end s
currently engaging in research for my dissertation thesis. | am interested in books in the West

Indian Juvenile collection and Trinidadianh i | dr en6s r e s ploisstudywbutdd t hes e
serve as a pilot study for a deeper investigation of the state and relevance of West Indian Juvenile
literature.The study isupervised by Dr. Christine Jenkins, Associate Professor in the Graduate

School of Library and Information Science.

The significance of the research lies in its attempt to gauge the impact of an indigenous body of
literature that is meant to serve as a repository for cultural collective consciousness and national
identity in apostcolonial society. As Brown (2008) asserts of such societies: the "rapid cultural
change [that it undergoes] militates against the preservation of cultural identity and may lead
both parents and therefore children to see their own language andasari@secessary relics of

a way of life at odds with global criteria for success" (p. 35). This study, in its an attempt to look
closely at the stories that are told to children through literature and in turn to garner their
responses, serves as a stepatals reassessing the importance, the approach, and the
presentation and preservation of the cultural capital that defined generations past and to
determine the extent to which it will define this and subsequent generations.

| am writing today to ask forour assistance (in consultation with the relevant classroom
teachers) in the recruitment of two students from your school who meet the following criteria:

Avid readers in possession of library cards who frequently visit the library

Between the aged @1 and 13 and awaiting results of the SEA examination
Comfortable sharing their thoughts about the books they read with unfamiliar peers.
Available to participate for five (norgonsecutive days.

© O 0O

If you are willing to provide a recommendation, IMorward a letter of consent to be signed by

the parent or guardian in order to secure their agreement and involvement. | ask too that you
encourage them to contact me personally if they have any questions or concerns not addressed in
the letter.

Over e course of the five days, students whose parents provide ébrasehtvho are willing

to give their assent at the start of the pr@ewill engage in a series of discussions around

selected works of literature that are representative of specific thepes, formats, and images

related to West Indian children and childhood across the various genres and literary types present
in the collection. AlIIl five sessions wil/l t ak
expected start date for the figession i§riday 17" June, 2011 The remaining four sessions
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