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Abstract
My dissertation explores how U.S.-based multilingual South Korean speakers of English and
Korean negotiate their positions in the over-crowded and complex lingusitic market, and try to
stake a claim to being legitimate bilinguals through the process of metapragmatic typification
(Agha, 2007). First, I investigate how tensions between Koreanness (nationalism/tradition) and
cosmopolitanism (national betrayal) are exercised and displayed through mediatized discourses.
Using discourse analysis, I then analyze interactions among a group of transnational South
Korean graduate students who attend a North American university. By analyzing naturally
occurring data from their social meetings and computer-mediated conversations, I examine how
they consume circulating language ideologies, and locate themselves through the selective
production of ideological representations or language registers associated with certain models of
personhood. In particular, I focus on the process of metapragmatic typification, which shows
how participants discursively typify linguistic registers, linguistic practices and models of
personhood as indexical emblems of ‘good/successful’ or ‘bad/failed’ bilinguals as an attempt to
legitimize themselves. By analyzing both macro- and micro- contexts, my dissertation highlights
how such tensions have been reconstructed and rescaled in society, and how individuals
participate in the process of developing sense-making discourses (Heller & Duchéne, 2012) in
order to secure their positions and marginalize ‘other’ English speakers (e.g., Agha, 2003; Inoue,

2006).
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Chapter 1. Introduction

As aresult of neo-globalization and late-capitalism, English has spread widely across the
world and become a key element for success in various countries. Many scholars have examined
how the global spread of English has generated a new English-oriented market and created new
hybrid forms of languages. Although some scholars explain the English frenzy and the increasing
number of transnational students in relation to neoliberal globalization, I take the position that
globalization alone cannot generate such ‘new’ changes and delicate tensions between ‘new’ and
‘old’ regimes, between ‘global’ and ‘local’ and between ‘modern’ and ‘tradition’. Since neither
multilingualism nor different language varieties are new, we cannot argue that globalization
itself has led to the emergence of ‘new’ social phenomena, including ‘new’ forms of hybrid
language varieties and ‘new’ groups of global elites who equip themselves with foreign language
skills and overseas study. Rather, the circulation and recycling of recognizable chronotopic
representations of events, people and linguistic practices and their ideological discourses reshape
and reorder the ‘new’ ways we understand languages, language speakers and language practices.
These stereotypical language registers and identifiable historical figures (Agha 2007a) have been
used as the authentic tool to legitimize a certain linguistic variety and speaker, and marginalize
others in contemporary linguistic markets.

As one of many countries that have experienced rapid sociopolitical change,
contemporary South Korean society has placed a high value on English skills because they are
thought to signify the speaker’s ability to participate in global communications and to show their
constant effort to develop their skills and meet the needs of neoliberal logics (Park, 2009; Park &
Lo, 2012). Since the United States has remained the “object of material desire and moral
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same bifurcated gaze has been cast upon multilingual South Korean speakers of English and
Korean. As the linguistic market is becoming crowded with growing numbers of multilingual
speakers who try to claim their legitimacy, this bifurcated view has created a thin boundary
between the categories of ‘good’ and ‘bad’ bilinguals. It treats intense investment in
learning/using English and being a global subject as a sign of devaluing Koreaness/tradition or
betraying the nation (Park, 2009). In addition, it problematizes English speakers who are ‘too
cosmopolitan’ or ‘too Americanized’, and often questions their morality and the ways of learning
or using English (Abelmann & Kang, 2013). In other words, a Korean speaker’s English
language proficiency can be understood as a ‘valuable’ and ‘marketable’ resource only when it is
accompanied by a careful display of ‘balanced’ Koreanness (c.f., Besnier, 2011; Heller &
Duchéne, 2012; Lo & Kim, in press).

Many scholars in applied linguistics, education and linguistic anthropology have explored
the tensions between the global and local, and between tradition and modernity. Terms such as
glocalization (Robertson, 1995) and translocalization (Blommaert, 2010) have been introduced in
order to conceptualize these tensions, and have urged researchers to pay attention to the multiple
tensions between local and global discourses rather than simply focusing on the dominant power
of global discourses. More recently, attention has turned towards the dynamic process of
(re)localization and its production of hybrid forms (Alim et al., 2008; Blommaert, 2010;
Pennycook, 2012, 2010). As these complex tensions between the global and local, and between
tradition and modernity are rescaled and relocalized over time and across spaces, they come to
measure one’s ‘appropriate’ modernity (e.g., Besnier, 2011), or to decide who is viewed as a
more ‘authentic’ language speaker in a crowded and precarious market (e.g., Heller & Duchéne,

2012). In this context, the two types of ‘good’ and ‘bad’ bilinguals are located on “axes of



differentiation” (Irvine & Gal, 2000) where contrasts in linguistic forms are mapped onto social
differences and different models of personhood (Gal, 2012). Korean and English, for example,
are associated with contrasting models of personhood (nationalist/national betrayer, global
citizen/faker), and with contrasting social values (tradition/cosmopolitan, pride/profit) in
contemporary South Korean society. The axes of differentiation put bilingual South Korean
speakers of English and Korean in a fragile position, where they need to negotiate the delicate
balance between contrasting categorizations of ‘good’ and ‘bad’ bilinguals, and ‘good’ and ‘bad’
bilingual competences. In other words, bilinguals in contemporary South Korean society need to
actively adopt different language ideologies that portray what counts as marketable social and
linguistic resources, and to carefully displace socially expected language registers, language
practices and models of personhood that are associated with ‘good’ bilinguals in order to secure
their legitimacy.

Drawing on historical research and ethnographic fieldwork in South Korean graduate
students at a North American university, my dissertation aims to unravel the historically
constructed and contingent models of ‘good’ and ‘bad’ bilinguals, and ‘good’ and ‘bad’ bilingual
competence in South Korea. It also explores how South Korean bilinguals of English and Korean
try to stake a claim to being legitimate bilinguals by evoking, reproducing and remaking
historically and socially locatable models of ‘good’ and ‘bad’ bilingual competence and
speakerhood. The construction of ‘good’ and ‘bad’ bilinguals and bilingual competence have
always reflected delicate tensions between modern and tradition and between global and local,
and generated the discourse of properness to determine one’s ‘proper’ balancing work between
these axes of differentiation (Irvine & Gal, 2000). To examine the ideological formation of

‘good’ and ‘bad’ bilinguals and their language competence in South Korea and the precarious



position of South Korean bilinguals, I first investigate various historical narratives and
mediatized discourses focusing on historically constructed portrayals of English and English
speakers and the ways contemporary models of personhood associated with English become
linked to historical figures of multilingualism and construe structures of ‘linkness’ (Silverstein,
2005). In particular, I seek to examine the historical process in which tensions between modern
and tradition, West and East, and colonizer and colonized get transposed onto binary
construction of ‘good’ and ‘bad’ bilinguals who are associated with historical figures of
‘nationalists’ and ‘national betrayers’ respectively. I also explore how such construct has
generated ‘good’ and ‘bad’ bilingual competences, which are mapped onto ‘good/nationalists’
and ‘bad/national betrayers’ models of bilinguals. I then analyze ethnographic fieldwork
including qualitative interviews and interactions among a group of transnational South Korean
graduate students in order to understand how South Korean bilinguals of English and Korean
navigate and negotiate their positionality in relation to these delicate tensions and different
ideological constitutions. The microscopic analysis of naturally occurring interaction data shows
the agentive process where participants actively participate in the act of developing sense-
making discourses (Heller & Duchéne, 2012) and the act of distinction (Bucholtz & Halll, 2004;
Bourideu, 1984 [1979]) in order to distinguish themselves from ‘other’ bilinguals and hence
secure their position in a given speech community (e.g., Agha, 2003; Inoue, 2006). In particular,
I focus on the process of metapragmatic typification, which shows how participants discursively
typify linguistic registers, linguistic practices, language competence and models of personhood
as indexical emblems of ‘good/successful’ or ‘bad/failed’ bilinguals as an attempt to legitimize
themselves. By looking at various historical, social and ethnographic data, my dissertation seeks

to account for the discursive formation of ‘good’ and ‘bad’ bilinguals and bilingual competence



that has been dynamically constructed and remade by different historical actors and individuals
including participants of this research.

Despite the dramatic increase of bilinguals and global spread of English, second language
acquisition (SLA) research seems to have paid more attention on the acquisition of linguistic
competence than to the acquisition of sociolinguistic, metasociolingusitic and discursive
competence. It has generally assumed that the acquisition of ‘native-like’ linguistic competence
or ‘standard’ language competence would be an ultimate goal of second and foreign language
learners (Doerr, 2009; Jaffe, 2013). The emphasis on the acquisition of linguistic competence
then has been transferred to language classrooms through various language policies and
practices, and imposed upon language learners without looking at the actual goal of these
language learners in their daily lives. In problematizing such essentialist approach of
understanding language acquisition, my dissertation claims that second/foreign language learners
themselves might not consider the acquisition of ‘native-like’ or ‘standard’ language competence
an ideal goal to achieve. Rather, they seem to make an intense investment in acquiring and
displaying socially expected and valued sociolinguistic, metasociolingusitic and discursive
competences that are closely associated with ‘good’ and ‘ideal’ bilinguals in a given language
community. Throughout interview and ethnographic data, participants of my research try to
distance themselves from particular types of language registers, language competences and
models of personhoods associated with ‘native’ speakers because such emblems could run the
risk of framing them as failed bilinguals who abandon their Koreness and Korean identity. My
exploration of bilinguals’ selective investment in different language competences thus presents a
challenge to traditional research in the field of SLA, education and applied linguistics, and urges

researchers to look at the actual needs and practices of second/foreign language learners and



users who are constantly navigating their positionality in relation to different ideological
constitutions beyond their language classrooms. It also stresses the role of informal linguistic
environments and social spheres where second/foreign language learners are located in.
Research Questions
a. Historical-level (analyzing historical and media discourses)
(a) How have different historical discourses and language ideologies formulated shared
meanings for specific languages, linguistic registers and semiotic display?
(b) How have historically constructed chronotopic representations and their socially recognizable
attributes created models of personhood associated with particular languages and linguistic
registers?
(c) How have historically constructed chronotopic representations and speakerhood affected the
binary construction of ‘good’ and ‘bad’ bilinguals in contemporary South Korean society?
(d) How have such historical constructed discourses reflected various sociopolitical tensions,
language ideologies, gender politics and social inequalities?
b. Individual-level (analyzing ethnographic data)
(a) How do the US-based multilingual South Korean speakers of Korean and English negotiate
circulating language ideologies and historically constructed chronotopic representations
associated with English and multilingual speakers?
(b) How do they stake a claim to being legitimate multilingual speakers in relation to the binary
construction of ‘good’ and ‘bad’ bilinguals?
Theoretical Framework
Since my dissertation examines the dynamic process of differentiation and authentication

produced by language speakers, I adopt critical perspectives from critical applied linguistics



(e.g., Pennycook, 2009) and language ideology studies (e.g., Silverstein, 1979). These views
allow me to situate languages, language practices and language speakers within social contexts,
and hence to examine their ideological construction.

a. Situating Languages and Language Speakers in Social Relations

Scholars in language ideology studies emphasize the ideologically and socially
constructed nature of language and language practices. As a pioneer in language ideology,
Michael Silverstein defines language ideology as “sets of beliefs about language articulated by
users as a rationalization or justification of perceived language structure and use” (1979, p. 193).
In other words, language ideologies are broadly defined as shared understandings about the
nature of language in society (Rumsey, 1990). Rather than merely viewing language as
automatic linguistic structure, language ideologies highlight the importance of examining not
only linguistic structure and its usage but also language users, group membership, social
organization and other fundamental social institutions (Woolard, 1998).

Many scholars have examined how language ideologies formulate reflexive models of
linguistic forms, linguistic patterns and language speakers based on large-scale cultural beliefs
about particular linguistic forms and social groups (Agha, 2007; Park, 2009; Silverstein, 2005),
and how language users as active agents selectively produce certain language forms in order to
assert certain subjectivities to legitimize their positions (e.g., Agha, 2003; Inoue, 2006; Wortham
et al, 2011). This perspective is particularly important in a globalized world where the linguistic
market is becoming crowded with growing numbers of multilingual speakers who try to stake a
claim to their legitimacy. In other to fully capture the dynamics of the current linguistic market, I
find this perspective useful to examine the fragile position of bilingual South Korean speakers of

English and Korean, and their construction as ‘good’ and ‘bad’ bilinguals.



b. Situating Language Competence in Social Relations

In problematizing the simplistic approach that views a competent language speaker as an
individual fluent in a particular language, recent research focuses on the ways that linguistic
competence is socially and contextually constructed through the interactive processes of
reconstructing what constitutes ideal competence and evaluating language use (Blommaert,
2005, 2007). Such research has shown how language ideologies connect languages with certain
images of language users, linguistic practice, registers and paralinguistic features (e.g., Bucholtz,
2011; Inoue, 2006). This complex relationship is well-conceptualized in Agha’s (2007, 2011)
notion of the “language-culture-people” hybrid, which describes the inextricable connections
between languages, cultures, models of personhood and language practices as an ensemble. In
other words, his notion of hybrid views language and speech choices as indexical emblems that
contextually link models of personhood, characterological figures and other attributes associated
with a particular language, and vice versa. Agha’s notion of hybrid offers an analytic framework
to examine how bilinguals relate to socially recognizable linguistic registers, linguistic practices
and models of personhood. This notion is also useful for understanding the fragile position of
bilinguals in contemporary South Korean society where they are required to constantly engage in
producing and reproducing metapragmatic typificiations to index the values of their linguistic

practices in order to differentiate themselves from others.



Chapter 2. Methodology

As many scholars point out, we need to investigate various scales of social organization,
discourses and events in order to fully understand how individuals use and perform a certain
language and language register, and position themselves in a given speech community in relation
to these stratified sociolinguistic scales (Blommaert, 2007; Collins, 2012; Lemke, 2000; Rymes,
2012). In problematizing previous research that only examine speech events or make an
overgeneralized connection between ‘micro-level’ events and ‘macro-level’ structure, Wortham
(2012) argues that we must look beyond the essentialist micro- and macro-dichotomy, and
explore different scales and “a continuum of timescales” (p. 133). Lemke (2000) also claims that
human semiotic processes need to be understood in relation to various timescales and their
cumulated values and evaluative stances.

In order to move beyond the micro-macro dichotomy and to fully conceptualize the
positionality of South Korean bilinguals of English and Korean, this dissertation analyzes both
media discourses and ethnographic data including an in-depth qualitative interview with
participants, audio-recoded conversations and computer-mediated conversations among focal
participants and field notes. As media is one of the most powerful institutions that reflect
sociopolitical tensions and dominant groups’ interests and reproduce them through mediatized
discourses, analyzing media discourses aims to demonstrate various spatiotemporal discourses
that construct and determine what counts as valuable and invaluable language, language
speakers, language registers and language practices in contemporary South Korean society (e.g.,
Agha, 2007; Buchotlz, ; Lo & Kim, 2012; Park J., 2009). In addition, naturally occurring

conversation and online-discourse data show practically and empirically how participants fashion



and stylize their positions in discourse (Benwell & Stokoe, 2006) through the situated and
reflexive use of linguistic forms, and through different metapragmatic labor.
Research Site

Midwest University is one of the largest U.S. public research-oriented universities
located in the twin towns of Springfield and Shelbyville in the Midwest region. Since it is one of
the top ten universities in number of annual Ph.D. graduates and enrollement of international
graduate students, it has a relatively large number of South Korean alumni and students. The
university is one of the top 50 national universities/colleges in terms of its undergraduate
program, and it is ranked between 1 and 30 depending on majors in national graduate school
rankings (U.S. News & World Report, 2013). In 2013, international students comprised 15% of
the total undergraduate students enrolled in Midwest University, and 36% of graduate students.
Students from South Korea make up 17% of the undergraduate international student population
and 11% of the graduate international student population. Due to the large South Korean student
population, there is a relatively large South Korean community within Springfield and
Shelbyville including Korean churches, Korean restaurants, and Korean student clubs and
organizations. The fact that there are nine different South Korean student soccer teams with a
regular South Korean soccer league shows how large and active South Korean student
communities are around the campus. The large number of South Korean students, however, tends
to result the subdivision between undergraduate and graduate students whereas those U.S.
universities with a small number of South Korean students tend to have a small but unified South
Korean student community. Even though the official Korean student association is not divided
into two, many religious, interest-based student organizations and other communities for South

Korean students are subdivided into two groups. In addition, differences between undergraduate
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and graduate school rankings of Midwest University often solidify such subdivision in that South
Korean graduate students tend to take great pride in attending one of the top-ranked graduate
programs while treating the undergraduate program as a less-prestigious one.

As one of my participants describes her graduate life in Midwest University as “attending
a Korean graduate school with other Korean colleagues”, South Korean graduate students tend to
form strong bonds among themselves and invest in creating their own communities. A majority
of participants during interviews indicate that they feel much more comfortable with other South
Korean graduate students who share similar cultural, social and educational backgrounds than
other groups of South Korean students or other ethnic groups. Since they have already acquired
certain memberships in South Korea, they often utilize these memberships in order to formulate
their own and exclusive membership-based communities in the United States. A school tie is one
of the most frequently addressed membership categories, and there are more than five large-scale
and active Korean university alumni associations (e.g., KAIST alumni association and Yonsei
University alumni association) that hold regular meetings, encourage their members to form a
strong, but exclusive senior-junior relationship (sonhubae kwan’gye) and support each other.
These communities often continue when their members go back to South Korea after graduation
and provide their members a space where they can continuously formulate a strong network.

Participants

The participants of this research are 20 South Korean graduate students, including eight
focal participants, who are currently enrolled in Midwest University at the time of data
collection. The participants include 10 female and 10 male students who are in their early- and
mid-thirties. They were born between 1979 and 1984, and have experienced first hand both the

enactment of the globalization policy announced by President Kim Young-Sam in 1994
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(sekyeywha cengchayk, see Kim, 2000 for more details) and the subsequent restructuration and
neoliberalization of both the educational and labor markets (e.g., the 1997 East Asian economic
crisis). In addition, they all received education under the sequential educational reformation of
the Sth, 6th, and 7™ National Curriculum where the role of English and English education had
been gradually emphasized (see appendix A for more details). Since early study aborad has
become accelerated in the aftermath of the East Asian financial crisis around 1998 (Kang &
Ablemann, forthcoming), these students are generally understood as members of a generation
that predates the current upsurge in early study abroad. Half of my participants have a study-
abroad experience before college although in most cases this overseas education is portrayed by
them as involuntary (e.g., accompanying their father’s sabbatical leave). Because early study
abroad was not popular in their school time, their early study abroad experience and highly
advanced English skill tend to be precieved something unique and valuable that helped them
enter prestigieous South Korean high schools or/and universities. Most participants who do not
have early study abroad experience also have study aborad experience in English-speaking
countries while attending college.

This particular participant pool is interesting in that they all have experienced rapid
sociopolitical, economic and educational change occurred in contemporary South Korean society
as a student, and witnessed how the role of English and English education has been dramatically
emphasized and resulted phenomenon such as English frenzy and early study abroad. In addition,
the fact that they chose to attend gradute school in North America makes this group of
participants interesting to look at how they respond to circulating educational change and

different language ideologies.
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Participants were recruited through personal connection. Since this research asks
participants to openly discuss their educational trajectories, personal lives and other identity-
related issues, I used purposeful sampling (Bogdan & Biklen, 2007) to recruit people who could
have a casual and friendly conversation with me and/or with each other. All the participants of
this research have known me, the researcher, for more than one year and maintained a close
relationship with me.

All the participants are from upper middle class families, with parents who are professors,
lawyers and executives at major companies in South Korea. Even though they tend to actively
distance themselves from the popular image of ‘rich and spoiled’ South Korean study abroad
students, their relatively privileged backgrounds enable them to have affluent lives in both South
Korea and the United States (e.g., driving their own cars, enjoying their vacations in popular
vacation spots including Cancun, New York City, Hawaii and Las Vegas). Except one
participant, all of them have their own cars ranged from $10,000 to $40,000 and they received
financial support from their parents to buy their cars.

All the participants are proficient in both Korean and English. They have an experience
of working at North American universities and/or American companies where the medium of
communication is mainly English. Most of the participants are currently working as a graduate
assistant in Midwest University at the time of data collection. None of participants were required
to take ESL courses or English speaking test upon entering their graduate program in Midwest
University in that their TOFEL score, especially English speaking score, is sufficient to satisfy
their university’s regulation to monitor ‘non-native’ English speaking graduate student and
graduate assistant. Their assistantship duties include teaching or facilitating undergraduate and

graduate courses, grading students’ course works and assignments, and participating in research
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projects. While their jobs generally involve a chance of interacting with both domestic and
international students, two participants are specifically working in a position (an instructor at
ESL course and a writing consultant at the Writers Workshop) where they mainly support
international students and their academic literacy development.

Table 1

Educational Background About Focal Participants

Name Major ESA BA Gender
Mikyung Liberal art  Yes Korea Female
Eunju Science Yes Korea Female
Sunmin Humanities Yes Korea Female
Yeonji Education  No Korea Female
Peter Engineering Yes US Male
Jihoon/James Engineering No Korea Male
Dohyun Social No US Male
science
Hoon Science No Korea Male

In order to collect more in-depth data, I selected eight participants as focal participants of
this research after an informal conversational interview with 20 participants based on their
willingness to participate in digital recording data collection and their relationship with each
other. Focal participants include four female (Mikyung, Eunju, Sunmin, Yenoji) and four male
South Korean graduate students (Peter, Jihoon/James, Dohyun, Hoon) (see Table 1). Half of the

participants have an early study abroad experience, accompanying their fathers’ sabattical leave
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or degree-seeking study abroad. Seven participants are South Korean citizen, and one participant,
Peter, holds US citizenship because he was born while his father was pursuing his doctoral
degree at a North American university. All of them have a privileged educational background—
five of them graduated from specialized high schools in South Korea (e.g., foreign language high
schools and science high schools that are considered elite schools in South Korea equivalent to
prep schools in the United States), and six of them graduated from elite Korean universities (e.g.,
Korea University and Seoul National University) and two graduated from well-respected North
American universities. They are pursuing graduate studies in the humanities, liberal arts, social
sciences, education, science and engineering. Two participants expressed their desire to get a job
in the United States upon graduation, and all the participants would like to settle in South Korea
within five to ten years. Three participants including two who want to get a job in the United
States are planning to apply both companies and academia, while others are aiming to get a job
in South Korean universities. Despite their minor differences in terms of their educational
background, they
Data Collection

To investigate various sociopolitical and spatiotemporal discourses circulated in South
Korea, I collected and analyzed 2,245 entries of news articles written in three major South
Korean media, Donga Ilbo, Chosun Ilbo and Joongang Ilbo, between the 1930s and the present
(see Park J., 2009 for selection criteria). The newspaper corpus program operated by South
Korean media was utilized to collect archived news articles. Topics related to English, English
education, educational policy, English-Korean bilinguals, study-abroad and English speakers

were collected and sorted both chronologically and thematically.
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The second data set includes various ethnographic data collected through qualitative
interview with participants, daily observation, and recording of naturally occurring conversations
among focal participants. Since qualitative interview allows researchers to understand more in-
depth understanding of participants’ experiences and perceptions (Rubin & Rubin, 2004), I first
conducted qualitative interview with all the participants to understand their educational
trajectories and language learning trajectories, their language practices and their perception on
themselves and other groups of South Korean bilinguals. Each interview lasted one to three
hours and all the interviews were conducted in Korean with occasional code-switching. I also
collected naturally occurring conversation and computer-mediated conversation among focal
participants over a period of one year in order to conceptualize different layers of semiotic
processes generated by language users. Conversation data were collected through audio-
recordings of monthly social gatherings by the researcher, which constitutes approximately 20
hours of audiotaped data. Each participant was asked to voluntarily audio-record other
conversations with one another, and 10 hours of recording data were collected by the
participants. I also observed and collected online discourse data among participants including
text messages, computer-mediated interaction in an online social networking site, and online
messaging throughout the research period. 330 entries of online conversation were collected and
thematically analyzed. In addition to the collection of offline and online interaction data, the
observation notes were written right after each meeting in order to capture non-verbal gestures,
participants’ feelings, and tensions or atmosphere surrounding the meeting, which could not be
informed by the audio-recorded data. I also maintained field notes throughout the research period
in order to document different events, activities, discussions and conversation among participants

that are relevant to research topics.
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Topics of their conversation and interactions vary greatly, including academic issues,
personal relationships, marriage, celebrities, gossip about other South Korean students, sports,
career plans, family and food. Most of their conversations were constituted in Korean though
occasional code-switching and code-mixing were observed. None of the meetings or interactions
was artificially arranged for research purposes, and none of the topics was purposefully specified
by the researcher. Since interactional data were collected in naturally occurring conversation
settings among participants who have known each other for a relatively long time and maintained
an intimate relationship, they often contain gossip, “one of the most “hidden” of hidden
transcripts” (Besnier, 2009b, p. 12). Gossip enables me as a researcher to observe how
participants truly make sense of themselves and others in relation to surrounding events, social
discourses and tensions (Gluckman, 1963; Merry, 1984).

Data Analysis

Bogdan and Biklen (2007) define qualitative data analysis as “working with data,
organizing it, breaking it into manageable units, synthesizing it, searching for patterns,
discovering what is important and what is to be learned, and deciding what you will tell others”
(p 145). To effectively analyze multi-scaled qualitative data, I used the grounded theory
(Charmaz, 2000, 2001; Strauss & Cobin, 1990) that enables researchers to work with data and
draw generalizable patterns and meanings from the data rather than imposing constructed
hypothesis.

Data analysis was done throughout the whole research period. Right after each meeting or
interview, I listened the audiotaped data and read observation notes, and then created the timeline
chart that shows the flow of conversation and different issues addressed in the moment-to-

moment contexts. Specific themes and patterns of conversation were noted in a memo file.
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During the weekend after the meeting or interview occurred, I listened to the audiotaped data
again and transcribed them. While doing transcription, I wrote down thoughts and ideas that
occurred to me so that I could later revisit these memos and find some possible themes and
concepts (McCormack, 2000; Rubin & Rubin, 2005). I also revisited all the observation notes
and the time chart to examine reoccurring issues, patterns and themes across different interaction
and interview data. All the interactional data were transcribed in Korean but only the selected
conversation data were translated in English for further analysis. I selected data that are directly
related to research questions including participants’ positionality and language practices. The
transcribed data were translated and analyzed by researcher, and member-checked by other
participants for increasing the accuracy of data and decreasing the danger of biased interpretation
(Hatch, 2002). I then systematically examined different data sets and analytic memos to look for
reoccurring patterns, themes, events and perceptions relevant to research questions. All the
transcripts were first color-coded and later thematically organized into separate data units.

As part of the process of media discourse analysis, I created two sets of charts using
chronological and thematic groupings, and sorted news articles accordingly. Using these two
charts, I cross-compared how historical and sociopolitical changes have generated different
construction of English education, English language, and English speakers in contemporary
South Korean society.

The Role of the Researcher

Similar to my participants and many English-Korean bilinguals in contemporary South
Korean society, [ am always treading on thin ice between being a successful bilingual and a
global citizen, and being a failed bilingual whose English skill and/or overseas education only

articulate one’s failed status. Born and raised in South Korea, I identify myself as a native
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speaker of Korean, but I am still not comfortable publicly identifying myself as an English-
Korean bilingual after seven years in the United States, including my short early study-abroad
experience. Rather, I feel more comfortable identifying myself as a Spanish language learner or
even a Spanish-Korean bilingual (though my Spanish is barely intermediate) because it does not
involve any evaluative stance and bifurcated gaze or any forms of socially constructed
expectations circulated in South Korean society. Even though I need to constantly negotiate my
positionality as a bilingual across different settings, I always find it difficult to encounter South
Korean students during my tutoring sessions in my job as a writing tutor: how much Korean or
American do I have to be? How much ownership of English can I claim to have? Then, I
remember that I had the exact same question while teaching returnee students in South Korea a
few years ago.

The awareness of my fragile position and my own dilemma have made me more
observant about how other English-Korean bilinguals locate themselves in relation to these
floating language ideologies and claim their legitimacy. As a fragile bilingual myself who
participates in the semiotic process of authentication and differentiation, I situate myself as a co-
participant who shares experiences and co-constructs meanings with other participants with the
sense of double consciousness that enables me to be a co-participant and a reflective researcher
at the same time.

I am well aware of the possibility that my own positionality and perception, along with
the fact that I share a similar educational and sociocultural background with my participants, can
either provide me with an emic perspective for understanding the participants or hinder me from
having an objective and biased-free interpretation. Since qualitative researchers are part of the

research where their perceptions, experiences and stances shape how to conduct research and
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how to interpret research data (Dyson & Genishi, 2005; Emerson et al., 1995; MacBeth, 2001;
Stake, 2000), I believe that my reflexive awareness allows me to have more in-depth
understanding of participants’ positionality, linguistic practices and metapragmatic work. In
addition, my positioning as an insider and my close relationship with participants construct a
shared status among the researcher and participants, which then facilitates a certain degree of
trust and openness in my participants (Adler & Adler, 1987; Kanuha, 2000). This shared status
enables me to access their intimate conversation such as gossip and solicit their more honest
answers during the interview, which would likely not have been available to ‘outsider’

researchers (Dwyer & Buckle, 2009).
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Chapter 3. Historical Construction of Languages and Language Practices in South Korea
In the context of neo-globalization and late-capitalism, English has spread widely across

the world and become a key element for success in various countries. As English has gained
significant power and hence restructured local language dynamics, many scholars have adopted
different approaches to examine how the global spread of English has generated a new English-
oriented market and created new hybrid forms of languages. Even though traditional approaches
such as World Englishes has shown how the global spread of English has generated varieties of
English, they fail to capture the dynamic relation between English as a ‘global’ language and
other local languages. More recent approaches consider language a social capital and a global
commodity and explain the global spread of English and intense investment in English as a result
of neoliberal globalization (e.g., Gal, 2012; Heller, 2003; Heller & Duchéne, 2012). As Park and
Wee (2013) point out, the neoliberal logic of commodification and its market-oriented
discourses, however, cannot fully explain the constantly evolving and changing indexicality of
English. They argue that we need to examine more macro semiotic processes to understand the
locally grounded and historically contingent linguistic value of English unique to the given
society. Similar claims can be found in literature written in the field of critical applied
linguistics, poststructuralist theories and linguistic anthropology where languages are understood
as historical and sociopolitical situated accounts (e.g., Agha, 2007; Foucault, 1972; Pennycook,
2001; Weedon, 1987). Pennycook (2001), for example, stresses the importance of looking at
historical contexts and developing an historical understanding in order to fully conceptualize the
politics of languages and diversity in a given society, because “we exist as historical beings, how

the words we use and the interactions we engage in are historically located” (p. 68).
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Although one cannot deny the growing importance of English as a medium of global
communication, their claims remind us of the importance of looking at the historically and
socially constructed meaning of English unique to the specific speech community rather than
simply assuming that English would be understood as a global language or a global commodity
across the globe. The social meaning of English in many postcolonial countries, for example,
cannot be fully explained without looking at the colonial relationship between colonized and
colonizer and existing historical tensions (e.g., Pennycook, 1998; Schneider, 2007). Not only
postcolonial countries, but also those countries where English is used as a foreign language have
constructed their own ways of understanding and valuing English in relation to particular
historical contexts and the local language dynamics. In other words, we need to look at
historically and socially situated construct of English in order to conceptualize what English
means in a given speech community.

Like many countries that have experienced rapid sociopolitical changes and neoliberal
globalization, South Korea has been under the constant restructuring of its language hierarchies
as different languages were introduced and affected the domestic linguistic market. By critically
analyzing South Korean history and historical narratives, this chapter explores how languages
have been differently represented across different historical moments by different historical
players, and how selectively appropriated historical narratives have constructed typified
chronotopic images of languages that often link a group of typified speakers (c.f., Agha, 2007).
In particular, this chapter aims to demonstrate the historically and socially situated nature of
English that reflect various sociopolitical changes and the constantly shifting local language
dynamics. Based on historical analysis, it argues that English does not only serve as a global

language but also entails postcolonical discourses and nationalist discourses in South Korea. It
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further demonstrates how such complex construct of English and its dynamic social meaning
have generated a binary evaluation of ‘good’ versus ‘bad’ English, and hence complicated
contemporary linguistic market of South Korea.
Historical Narratives as Construed Truth

Unlike the past when history and historical narratives were generally accepted as a
transparent description of what had happened, more and more scholars start to question the
validity of historical narratives, historical events and history itself. Prasenjit Duara, one of te
well-repected historians who first raised a question about the power-laden nature of historical
narratives, argues that historical narratives are the retrospective construction of historical events
and historical figures, which have been carefully constructed and selectively appropriated
according to the needs of historical players and present needs (Duara, 1995). Based on his
historical reinterpretation of modern China, he further claims that historically constructed
representations have powerful reality effects because they help individuals make a connection
between the present and the past so that individuals can rely on already-circulating chronotopic
representations to understand the present event. He also emphasizes the process of selective
appropriation and its uptake by individuals who then become a part of evaluative process:

In trying to capture the dispersed event, social forces return it to the memory of an

evolving narrative. The event which is returned, is recognized through a metaphoric or

metonymic association with the memory of past events. As such, although it recasts both

event and memory and reconstitutes the linearity of the process, the appropriation process

is not entirely arbitrary. Not all events can equally be made to enhance the narrative. The

selection is conditioned by a logic of historical and cultural affinity (p. 79).
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In the same vein, Foucault (1977) who was influenced by Nietzsche argues that history is
a constellation of selected historical events and narratives, and hence requires a critical
evaluation and appropriation. Such arguments, along with Benedict Anderson’s notion of
“imagined community”, have encouraged scholars to look at the power-laden construction of
history and historical narratives in the last two decades. Wells (1999), for example, demonstrates
how male-centered historical perspective and its selected appropriation of historical narratives
have constructed ‘history’ of South Korea, where a highly feminized image of South Korean
women have been constantly articulated and the existence of alternative narratives about these
women have been deliberately obscured. More focusing on the association between the past and
the present, Choi H. (2013) examines how the traditionally imagined ideal of ‘wise mother and
good wife’ (hyonmoyangchd) and its value-laden discourses have easily facilitated the
construction of the New Woman (sin yosong) in modern Korea as being selfish, arrogant and
indulgent. Even though their arguments and analysis stay on the past, these chronotopes of the
New Woman or ‘wise mother and good wife’ are often projected onto women in contemporary
South Korea. They then are often used as the authentic tool to judge contemporary group of
South Korean women and frame them as the ‘new” New Woman type who is equally selfish and
wild-tempered thus fail to fulfill the ideal womanhood. In other words, these selectively
appropriated historical narratives and representations, through the process of metapragmatic
typification (Agha, 2007), have indexed recognizable social values associated with languages,
language practices and language speakers, and enabled individuals to easily identify them in their
daily lives and to involve in the process of evaluative response.

These historical representations, however, are not fixed, but are in the constant process of

change and negotiation across different historical moments and spaces, reflecting unique
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historical contexts, sociopolitical tensions, particular interests of historical players, and local
dynamics. Even though they have functioned as authentic and authoritative discourses and
exercised such power in contemporary linguistic market, few scholars in the fields of applied
linguistics and education have emphasized the importance of looking at the underlying
ideological construction of historically authenticated representations related to languages,
language registers, linguistic practices and language speakers, rather simply understanding them
as a transparent portrayal of historical events and historical figures. In other words, time and
space coordinates embedded in particular personhood have been mapped onto different historical
moments and historical players and reproduced a certain ideological stance.

In problematizing previous studies that tend to view languages as an automatic linguistic
structure and undermine the importance of locating languages and language practices in social
life, Agha (2007, 2011) introduces the notion of “language-culture-people” hybrid, which
describes the inextricable connections among languages, cultures, models of personhood and
language practices as ensemble. He, using the example of Received Pronunciation (RP) that has
been viewed as a prestigious form associated with a small group of socio-politically privileged
people in Britain, argues that a particular language and linguistic features have been typified in
specific characterological terms (e.g., RP is typified as an indexical emblem of one’s privileged
socio-political status and become an identifiable emblem in Britain), and employed typified
models of personhood associated with them, including typified ways of how to think, act, believe
and speak (e.g., RP is associated with the image of the large aristocratic gentleman who wears
the expensive tuxedo with a well-groomed moustache and shows proper social demeanors, see
Agha, 2007, p. 197-199 for more details). In other words, metapragmatic typifications formulate

certain meanings for specific linguistic registers and semiotic display, imbuing typified
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personhood and socially routinized metapragmatic features associated with these identifiable
linguistic signs. According to him, such models have been produced and transformed in social
history in order to become identifiable and deployable indexical emblems in the given society.
Similarly, Bakhtin (1981) who emphasizes the importance of looking at chronotope argues that
chronotope and its spatiotemporal indicators combine different scales of time and space with
“image of man” (Bakhtin, 1981, p. 85), a specific depiction of personhood in time and space.
Their arguments, along with recent studies on chronotopic representations of languages, people
and culture (e.g., Bucholtz, 2011; Bucholtz & Lopez, 2011; Dick, 2010; Inoue, 2006; Lo & Kim,
2012; Moore, 2011; Wortham et al., 2009), highlight the fact that chronotopic representations not
only provide shared meaning of a particular language and linguistic features, but also link
particular models of personhood with certain time and space.

In order to understand the broad picture of contemporary linguistic market and its hidden
power dynamics, the following section examines historical representations of languages,
linguistic practices and language speakers across different historical moments: (a) Chinese and
Korean in the Chosun dynasty from 14th to the late 19th centuries, (b) Chinese, English,
Japanese and Korean in the late 19th and the early 20th centuries, (c) English and Korean from
1940s to mid-1990s, and (d) English and Korean from the mid-1990s to the present.

Historical Representation of Languages in South Korea
A. Chinese and Korean in the Chosun Dynasty from 14™ to the late 19™ Centuries

Before hunmin chongiim (=517 =, Al X 1E ) was invented in 1446, hanmun

(I 30), the writing system of the Han Chinese, was used as a major form of writing in Korea,
along with three other writing systems of kugydl (I15%), hyangch’al (¥ £L), and idu (F775) that

modify hanmun to suitably represent Korean language and its pronunciation. Hanmun is known
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as the earliest writing system used in the Korean peninsula’ and its exclusive usage among

members of the aristocrat elite (yangban, #i¥F)* and upper classes made it become the most

prestigious writing system in Korea. Hunmin chongtim, later known as han’giil, was officially
promulgated in 1446 by King Sejong the Great (1397-1450) as an attempt to design the
indigenous writing system for Korean people. As hunmin chongtim literally means “proper
sounds to instruct people”, King Sejong the Great invented han’gtl as an attempt to provide a
proper tool to his people: “The sounds of our language differ from those of China and are not
easily conveyed in Chinese writing...Thinking of these, my people, with compassion, We have
newly devised a script of twenty-eight letters, only that it become possible for anyone to readily
learn it and use it to advantage in his everyday life” (cited in Eckert et al., 1990, p. 124). Despite
his novel intention, hanmun maintained its prestigious status as the official form of writings for
the next several decades while han’gtil was rejected by many scholars and aristocrat elites as
being too ‘simple’. Indeed, han’gtil was mostly associated with the lower classes and women,
and its usage was limited in materials specifically written for women and children (Lee &
Ramsey, 2011; Oliver, 1993).

Since hanmun was functioned as one of most visible emblems that indexed one’s
prestigious status in the Chdosun dynasty (1392-1910) and legitimized one’s academic and
political excellency, the invention of hunmin chongiim and its initial goal of providing a unified

writing system for everyone was not welcomed by the upper class and the members of the elite

' Even though scholars are still debating on when hanmun was introduced in the Korean
peninsula, some historical evidences indicate that hanmun was first used in Korea around the
first century B.C. (Hyun, 2004).

? Yangban is a group of the aristocrat elite constituted the dominant social class in the Chosun

dynasty, who had the privilege of governing. Yanban preserved their prestigious positions by
only marrying among themselves (see Eckert et al., 1990 for more details).
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whose interests laid primarily in maintaining their prestigious position (Hyun, 2004). Most
scholars, except those who had participated in the creation of hunmin chdngtim, called it Snmun

(7230), a term that vulgarizes han’giil compared to the prestigious and sophisticated writing form

of hanmun. The invention of hunmin chongiim deepened the complexity of writing systems that
closely reflected the class and gender dynamics in the Chdsun dynasty (Hyun, 2004): (a) hanmun
was viewed as the language of the elite used in the formal writings and the medium of the
highest-level state examination (kwago), (b) other modified writing systems, the less prestigious

ones compared to hanmun, were generally used by the middle people (chungin, #' A)*, and (c)

han’gtil was widely framed as a language for uneducated and lower-class people, children and
women until the late 19™ century where scholars started to revisit the value of this unique writing
system and view it as an indexical emblem of Korean national identity. Indeed, most of han’giil
writings that were written in this historical period were found in vernacular novels written by the
lower class and in correspondence and personal narratives written by women, which were not
even valued as literary works at that time (Lee & Ramsey, 2011).
B. Chinese, English, Japanese and Korean in the Late 19th and the Early 20th Centuries
As the Chosun dynasty had undergone various foreign invasions and forceful persuasion
to open its port to foreign countries around the late 19" century, it had experienced the
emergence of newly articulated historical narratives to emphasize the nation, national language
and national identities. After the Chosun dynasty was compelled to open its port to the Japanese
and other foreigners in the 1870s, more and more historical works had appeared to arouse

patriotic sentiment among Korean people by revisiting historical figures who defeated foreign

? While yangban mostly held their privilege of governing and their duty was to study Confucian
doctrine, chugin refers to those who occupied professional positions in public office (e.g.,
medical officers, translators and accountants). They did not belong to yangban class, but they
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invasions, tracing national and ethnic origins to prove a long-standing ethnic and national
homogeneity, and articulating the value of han’gtil as the unique and the most scientific writing
system designed solely for Korean people (Shin, 2006; Shin & Robinson, 1999). This new
sociopolitical changes and newly emerged historical narratives had resulted the construction of a
new linguistic hierarchy among different languages used in Korean peninsula and transformed
the social meaning of each language or writing system: (a) han’gtl became an indexical emblem
of national and ethnic identities, (b) English was first understood as a language of enemy and
then became a tool to achieve independence, (c) hanmun gradually lost its prestige and its usage
was minimized, and (d) Japanese became a medium of communication and education under
Japanese imperialism (1910-1945).

In the mid- and late- 19" century, the Chdsun dynasty insisted on a general policy of
isolationism (swaeguk chongtoch’aek) to protect the nation from foreign invasions, treating
everything related to Western people (soyang orangk ae, the literal translation is “Western
barbarians™) as a national threat and accusing the Korean people who were favorable to
Westerners of betraying their nation. The stone monument, chekhwapi (the literal translation is

“the monument about the rejection of negotiation”, /< F1f#!), that was built by the Chdsun

dynasty in 1871 after two foreign disturbances of 1866 and 1881 by France and the United States
respectively, illustrates well the hostile and xenophobic attitude of the Chosun dynasty toward
Western nations. An inscription on the monument states: “If Western barbarians invade [our]
country and [we choose] not to fight, that means we are making a peace agreement and thus
selling [our] country.” This stone monument was placed in major areas of the Chdsun dynasty to

promote national unity against continuous foreign invasions and foreigners’ strong demands for

tended to preserve relatively privileged positions compared to commoners (Eckert et al., 1990).
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opening the domestic market. The national isolation policy and its strong xenophobic attitude
naturally posited Western languages including English as a language of Western barbarians, their
enemy.

Even though the Chosun dynasty tried to prevent any foreign penetration in their
territory, the constant invasions of foreign nations with their troops made it difficult for the
Chosun dynasty to keep pursuing its national isolationist policy. In 1887, the Kanghwa Treaty
between the Chosun dynasty and Japan forced the Chdsun dynasty to open its market to other
foreign nations, and made it become an export market (Eckert, 1991). This treaty not only
brought the gradual penetration of ‘advanced’ Western goods and cultures into the Chdsun
dynasty under Japanese rule but also introduced English as a tool for communicating with
foreigners, and later as a necessary means for defeating the Japanese invasion. Since English was
recognized as an essential tool for establishing diplomatic relations with other nations (Kwon
and Kim, 2010), and schools for English education were established (Park, 2009) in the late 19"
century, English started to be viewed as key to achieving social mobility and bringing personal
or national development to Korea. As missionaries spread Western liberal ideas that promoted a
national consciousness and a national identity among the Korean people (Eckert et al., 1990),
English was also seen as an ‘advanced’ language that could enlighten the Korean people with
advanced ideas and thoughts and eventually help them bring national independence.

In this period, the small number of Korean elites who received overseas education started
to argue for the immediate needs of learning English in order to bring enlightenment and national
development by absorbing more advanced Western technologies and materials. Yun Chiho who
is known as the first English translator and English educator in Korean history states that it was a

well-known active reform party member who made him realize the urgent needs of learning
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English; “In 1882, Kim Okkyun recommended that I learn English so that we [Koreans] could
learn Western civilization directly, and not through Japan” (Donga Ilbo, 1930: 5, cited in Kwon
& Kim, 2010, p. 15). After receiving education from Vanderbilt University and Emory
University, Yun worked as director of the Anglo-Korean School (hanyong sowon), teaching
English to Korean students and publishing English textbooks (Kim M., 2006). Similarly, many
Korean elites in this period strived for English education with their firm belief that English could
bring national development and set Korean people free from Japanese imperialism (Kwon &
Kim, 2010). As English had become a language for achieving independence, a small group of
selected elites who received overseas education and had high English proficiency were naturally
framed as nationalists and ‘legitimate’ national leaders. Whereas under the Chdsun Dynasty
Chinese indexed elitism and high social status, in the late 19" century and early 20™ centuries
English, preferably combined with overseas education, became the symbolic emblem that
indexes one’s social status. The sociopolitical change in this period not only shifted linguistic
hierarchies but also invited women to receive higher education and possibly overseas education
through missionaries (Yoo, 2008).

Meanwhile, nationalist historians such as Sin Ch’aeho began to undertake various
historical works to articulate ‘authentic’ national and ethnic identity in reaction to Japanese
aggression and rapidly growing colonialist discourses (Em, 1999). The newly emerging
historical narratives between the late 1890s and the 1910s highly praised the accomplishment of

traditional heroes (e.g., Lee Sunsin and King Kwangaeto®) and emphasized ethnic, cultural and

4 Lee Sunsin (1545-1598) is one of the greatest men in Korean history whose statue is currently
located in the center of Seoul, the capital of South Korea. He was a leading admiral who
successfully defeated Japanese in the Japanese invasion of 1592. King Kwangaeto (374-412) is
one of the greatest kings in Korean history who greatly expanded his kingdom up to the northern
China.
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linguistic homogeneity and uniqueness of Korea that could be traced back to Tan’gun (2333
B.C.E.), the legendary founding father of Korea, in order to arouse patriotic sentiments among
Korean people. As the one language-one nation ideology reinforces the national unity with its
essentialist equation, nationalists put a strong emphasis on the unique value of han’gtl and
framed it as the most valuable and prestigious emblem that demonstrates the uniqueness, purity
and superiority of Korea over others. This movement primarily led by Chu sigyong, a leading
nationalist linguistic scholar who advocated the immediate needs of minimizing the usage of
hanmun and actively using ‘our language’, han’gtl (Oliver, 1993). He, along with other
nationalists, also started to promote the use of more nationalistic terms such as “han’gtl”, “kugo

”5

a national language, [#5%)” and “kungmun (a national alphabet, [5]30)” > to substitute for the
guag g p

term “Onmun”. Under the Japanese imperialism, language scholars and nationalists had
continuously worked on promoting the usage of han’giil through various campaigns and
publication, and trying to refine han’giil through the unification of han’gtil orthography (Lee &
Ramsey, 2011). Such attempts had clearly represented han’giil as a national language that is
closely associated with independence and national unity, and made han’giil become an indexical
symbol of national and ethnic identities.

The growing importance of English and han’giil as a major tool to achieve independence
is well-illustrated in language choice of the Korean-English bilingual newspaper “The
Independent” (toklipsinmun) in 1896. This newspaper was published by Seo Jayphil (also known
as Philip Jaisohn) as an attempt to arouse a national consciousness among the Korean people and

to appeal to international communities for their help. By using both Korean and English, this

> The term “han’giil” came from hunmin chdongiim, and both the terms “kugd” and “kungmun”
mean national language (Oliver, 1993).
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newspaper made the Korean people to see the importance of English as an international language
that could make Korea become independent from Japan, while emphasizing the significant role
of Korean (han’gtil) as a national language that could be used and understood by all the Koreans
from upper to lower classes (Kwon & Kim, 2010).
C. English and Korean From 1940s to Mid 1990s

The nationalist discourses still remained prominent in Korea after 1945 when Japanese
imperialism ended and the United States placed their troops in the Korean peninsula, and after
1953 when the Korean War (1950-1953) ended and Korea was divided into North and South
Korea. To legitimize their political stance and spread anti-Communism sentiments, South
Korean leaders actively produced nationalist discourses of one bloodedness and descendants of
Tan’gun, and strongly urged the Korean people develop strong faith in ethnic unity and purity
(Shin, 2006). The same discourses were used to prioritize national development over other
political agendas and later to justify dictatorship and military regime. Unlike the national
isolationist policy of the Chdsun dynasty, these nationalist discourses did not entail xenophobia
but rather articulating the needs of accepting advanced Western knowledge and goods in order to
accelerate national development® (Shin, 2006). As the national development became the
overarching political agenda and South Korea was under the overwhelming influence of the
United States, the importance of English as an international language that could enable
international trading and strengthen national economy became prominent in South Korea (Kwon

& Kim, 2010).

% President Park, for example, stated that Koreans “must accept, assimilate, and digest superior
aspects of foreign civilization, while rejecting and repudiating any element that is injurious,
decadent, or incompatible with our own cultural traditions (Park, 1979, p. 196, cited in Shin,
2006).
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In this context, it is not surprising that Rhee Sungman, a well-known pro-American
politician who received a Ph.D. from Princeton University, became the first Korean president in
1948. To emphasize the urgent need to foster elites who could develop the post-colonial and
post-war nation, president Rhee (1948-1960) founded a government scholarship program in 1958
and sent selected elite students to the United States or England to receive advanced education. As
the main purpose of this program was to foster a younger generation of elites who could bring
rapid growth to the national economy with advanced scientific knowledge, many grantees of this
scholarship program have occupied positions of importance in South Korean society and have
been widely known as national leaders with their overseas degrees and fluent English proficiency.
The program was ceased in 1960 for political reasons and resumed by president Park Chung-hee
in 1977. Since the opportunities for learning English had been applied in a restricted way to a
small group of socio-politically privileged groups due to dictatorship (1963-1979) and following
military regime (1980-1993), English and overseas education had not only become an indexical
emblem of elitism and high social status but also reflected one’s endeavor to bring national
development. The influx of American troops that started in 1945, however, resulted in the
emergence of a new group of English speakers in South Korea who directly or indirectly worked

for and worked with the American GIs, including yanggongju (7~ %, Western princess,

literally meaning “Western whore”), haustipoi (houseboy, a young and poor boy who worked at
the American military camps in Korea), and people who lived in kichich on (military camptown).
Given the fact that there were 62 camptowns in South Korea around the late 1970s (Lee, 1989)
and the estimated number of the Western princess only was around 300,000, this new group of
English speakers quickly became socially visible in South Korean society. In this context, the

group of elites with overseas education and the group of people who worked for the American
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GIs became the first ‘visible’ groups of English speakers in South Korea, who had an access to
native English speakers and who had to learn English in order to either achieve national
development through their advanced education from foreign nations or survive in poverty by
involving themselves in illegal or vulgar business with American Gls and working as prostitutes,
errand boys, or black marketers (Lee J., 2010). While the first group of English speakers mostly
came from socio-politically privileged backgrounds and their English indexed their legitimacy in
society, the second group tended to come from a low social class and their English indexed the
nature of their job, which made other people to look down upon them.

While English had been widely understood as a tool for national development and global
language, Korean language had continuously been framed as a unique national language after
liberation in this historical period. As the independent Korea needed its independent language
and later the democratization of its language, the Korean government had put effort in purifying
the Korean language and eradicating the colonial remnant of Japanese and traditional usage of
Chinese (Park, 1989). In 1948, the Korean government established the committee for the Korean
language purification, and this government-led committee, along with other social associations,
had actively replaced Japanese loanwords with Korean or Sino-Korean words and advocated the
usage of Korean over hanmun. The use of Western words also became a target of Korean
purification movements because most Western words were throught to be introduced by
Japanese under Japanese imperialism and entail Japanese-influenced linguistic forms and
pronunication (Lee & Ramsey, 2011).

D. English and Korean from the Mid-1990s to the Present
With the end of the military dictatorship in 1987, the emergence of the first civilian

government in 1993 and an oppositional party government in 1998, the developmental and
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political regime in South Korea has changed from an authoritarian regime to a democratic, neo-
developmental regime (Cho, 2000; Song, 2011). While the later regime operates by
implementing neoliberal governing tactics, which encourage people to maximize individual
fulfillment and desire (Y1, 2002), the New Economic Policy (sin ‘gyongje chongch’aek) and the
Globalization Policy (sekyehwa chongch’aek) advocated by the government of Kim Yengsam
(1993-1998) supported global mobility and the process of state-supported globalization. Toward
the end of his five-year presidency, however, the East Asian financial crisis (often referred as
‘IMF crisis’ or simply ‘IMF’) began on November 1997, which forced South Korea to receive
monetary support from the International Monetary Fund (IMF) and to open its domestic market
to international investors and companies (Kim S., 2000; Koo, 2007). While the IMF era
consolidated financial capital as a driving force for national and individual well-being, it
enhanced labor market flexibility with the increasing number of vulnerable workers, and
intensified social inequality and class reproduction anxiety (Lee, K., 2011; Song, 2011). Post-
IMF South Korea has also experienced social polarization in that high-income jobs became more
available with the increasing governmental support for information technology while the
flexibilization of labor market continued (Lee K., 2011; Shin, 2011). In this context, the newly
emerging neoliberal governance projects ideal workers as self-managed and self-developed
individuals who can “display initiative, vitality, flexibility, and responsibility as they engage in
their work™ (Park J., 2011, p. 453). Neoliberal workers, therefore, are expected to be in the
process of constant self-development, trying to equip themselves with valued skills and well-
achieved test scores that can prove their endeavor of self-improvement.

Since English in neoliberalism becomes a key for domestic and global success, English is

understood as one of the most valuable forms of capital and marketable skills in contemporary

36



South Korea (Park J., 2009, 2011, Park & Bae, 2009; Park & Lo, 2012). In other words, people
are expected to have high levels of English proficiency, with a high score in certified English
assessments including TOEIC and TOFEL and preferably with overseas study, in order to apply
for more stable and better-paying positions. Because English not only demonstrates one’s
linguistic skill but also entails one’s successful alignment to the neoliberal labor structure and
neoliberal subjectivity, high levels of English proficiency index one’s personhood of being
‘diligent’, ‘hard-working’, and ‘trustworthy’ in South Korea (Park J., 2010). In addition,
mediatized success stories often depict how successful English learners’ endless endeavors to
learn English eventually brought them a promising future, and present their usage of fluent
English as a symbolic emblem of their constant efforts and their legitimacy in contemporary
South Korean society. Being surrounded by these discourses, individuals are forced to blame
themselves for their poor English proficiency and their undesirable status in the market
(Abelmann et al. 2009; Park J., 2010), and to accept the typified personhood of being ‘lazy’ and
‘idle’ that is associated with their lack of English proficiency. English proficiency thus becomes
the indexical symbol that can tell not only one’s ability to succeed in the society but also one’s
personal characteristics.

As the growing emphasis on English and English education generates a dramatic increase
of people with high English proficiency through their investment in English or study-abroad
experience (Park S., 2011; Park & Lo, 2012; Song, 2010), English alone cannot be the ‘authentic’
indicator to regulate the overly crowded market with ‘equally’ qualified candidates who are
equipped with a good command of English and overseas education. In order words, English itself
cannot guarantee people to be succeed in society. Rather than solely celebrating the important

role of English and English education, mass mediated discourses started to present more

37



diversified an' “domesticated” (Kang & Abelmann, 2011), which critically review the ways of
speaking, learning and using English, and authenticate a certain group of English speakers and
their linguistic registers while marginalizing others. For example, mass mediated discourses
provide ‘how-to’ and ‘how-not-to’ discourses with a detailed guideline of when and where to
send children abroad for ‘better’ English acquisition, and even construct a certain group of ESA
students as a potential failure due to their ‘wrong’ ways of doing ESA. The increasing number of
English speakers in South Korea also arouses suspicion about their authenticity in terms of their
English, their educational background, their foreign experience and their morality. Indeed, many
returnees have experienced situations where they are forced to prove their authenticity or
legitimacy by publicly showing their university diploma, showing off their fluent English skills
through English tests or English-medium interviews, or even visiting their professors and staffs
in a foreign university to prove their successful graduation. Their authenticity as a Korean
speaker and further a legitimate Korean is often questioned in that Korean language has been
strongly associated with national and ethnic identities.

Not only English language speakers and returnees, but also different English varieties
existed in South Korea has been continuously received a suspicious gaze. Even though Lee and
Ramsey (2011) state that all the English loan words are welcomed in contemporary South
Korean society, not all the English loan words, English varieties and English-influenced words

are understood as an authentic English or an indexical emblem of one’s cosmopolitanism. For
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examples, Konglish’, a mixed language of Korean and English (Hinton, 2001) and codified
Korean English (Shim, 1999), has been framed as a ‘bad/broken English’ in contemporary South
Korean society (Park & Wee, 2009, 2012). Despite the fact that Konglish has been widely
accepted and used in South Korea and can be interpreted as a new hybrid form of language or a
sign of glocalization, the word Konglish has been exchangeably used with the ‘broken English’
or ‘bad’ English in both academia and South Korean society, which often follows with an
intensive discussion of why Konglish is bad and how to correct Konglish. Konglish is unlikely to
be distinguished by any specific linguistic features or rules, but a label is widely used in South
Korea to illegitimate the particular groups of English speakers or to indicate them as bad
bilinguals (c.f., Henry, 2009). The following news article titled “Stop using Konglish and
Konglish abbreviations that either English or American cannot understand” that was written by
an English journalist provides an excellent example of how media discourse and its underlying
ideology portrait Konglish as something ‘funny’, which Korean people need to correct
immediately.

Nobody can deny the importance of English. But this can be only true when we use ‘a

proper English in a proper way’. Stop making new and funny [Konglish] words, which

native English speakers neither use nor understand (Alper, 2008).

7 Konglish has been defined as English loanwords (Tranter, 1976), a mixed language of Korean
and English (Hinton, 2001), codified Korean English (Shim, 1999), Korean English with Korean
syntax (Kim, 2002) or ‘bad/ broken English’ (Park & Wee, 2009). Konglish, however, cannot be
simply defined as such in that it incorporates different elements of English, Korean and other
languages, and often produces a new hybrid form rather than merely borrowing foreign
loanwords or having a codified variety. Indeed, Konglish can be defined via mixed English
vocabulary (e.g., 2714 [skin+ ship]), via mixed language of English and other languages (e.g.,
W 2] [bill +#f (paper)]), via Koreanized English pronunciation (e.g., ¥}} 1} [banana], /panana/)
or via grammatically incorrect English expressions used by Korean speakers.
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The article, using the authoritative voice of a British journalist, highlights the urgent needs of
stop using ‘funny’ and ‘shameful” Konglish among Korean speakers because Konglish cannot be
understood by ‘authoritative’ native English speakers, either British or American. Some
newspapers even run a weekly column where well-respected English experts lament the
‘unintelligent’ Konglish speakers and correct their ‘psuedo-anglicist’ English usage. They all
claim that Konglish is inauthentic English that could neither bring the national development nor
prepare individuals to become a global citizen, but only a source of shame that reveals South
Korean’s poor English performance and eventually damages the purity of Korean language.

The growing number of English-Korean bilinguals has not only generated suspicions
towards their authenticity, but also resulted the reemphasis on hanmun as a reaction to the ever-
increasing emphasis on English in contemporary South Korean society. Whlie English is seen as
a language of newly emerging global elites who are mostly young and cosmopolitan, hanmun is
strongly associated with older and conservative statu-quo elites in contemporary South Korean
society. Even though these conservative elites do not deny the role of English as a global
language, they often publicly express their unwavering belief in hanmun, a ‘true’ elite language
that reflects the oriental wisdom and entails Korean tradition, and lament the exteremely low
literacy rate of hanmun among the young generation. In 1998, the National Association for
Hanmun Education (chongukhanmunkyoyukchongyonhaphoe) was established by concerned
scholars, politicians and citizen to promote haumun education in all school levels and mandate
hanmun education in elementary schools. They claim that hanmun needs to be considered the
base of han’gtil and hence another form of Korean language. In this context, Seoul Metropolitan

Office of Educaition established Council for Advancement and Support of Hanmun Education in
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2013 to promote hanmun education in elementary and middle schools, and reduce hanmun
illiteracy rate.

More and more South Korean media started to shed new light on the ‘true’ value of
hanmun, which cannot be achieved through English education and/or han’gtil education. Media
discourses also frame hunmun as traditional language that embraces the oriental wisdom, and
enables Korean language speakers to better understand Korean and Korean culture (e.g., Hwang,
2009; Kim, Y., 2009). For example, the following news article written in Donga Ilbo depicts
hanmun as a ‘must-know’ language in the global world: “There is a report saying that more
hanmun people know, the more in-depth thoughts and behaviors they have because they tend to
read more books and newspapers...We need to value our Korean language, and English
education is also important in this global world. I believe that it is equally important to
familiarize ourselves to hanmun, which is vital to develop the oriental wisdom” (Kim Y., 2008).
Her argument is also articulated in her title of “{i>2¢°] ‘5 A#° Folst= B> (kiopi
‘hancha inchae’ choahantin iyu, The reason company likes talented people who know hanmun),
where she purposefully chooses to use hanmun instead of Korean and appeal to readers who
could read these hanmun to agree with her argument. In addition, hanmun has been often
represented as a language of ‘true’ elites used by CEOs, politicians and professors. In the
following pictures from the news articles, both the former president Lee Myung-bak and the
Society of Professor, for example, chose to publicly use hanmun and Chinese calligraphy,

instead of Korean or English, in New Year’s greeting (see figures 1 and 2).
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Figure 2. The Society of Professors and hanmun/calligraphy (Noh, 2012 in Chungang I1bo)

The above pictures are followed by a detailed explanation of what these hanmun mean in Korean,
which Chinese classic literature they originally come from, and how they fit into the current
sociopolitical situation in South Korea. Given the fact that these newspapers provide detailed
explanation about hanmun for their readers, we can see hanmun is constructed as an exclusive
group marker for a selected group of ‘true’ elites, which cannot be used or understood by other

people without further help. In this context, it is not surprising to see more and more South
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Korean professors deplore the new generation’s lack of human literacy skills, which is closely
linked to their lack of “basic grounding” and “sophistication”.

Consequently, one’s failure to demonstrate a certain level of hanmun skills is often
framed as a source of shame and dishonor. For example, the recent news article in Donga Ilbo
describes a man who does not know hanmun ‘stupid’ and ‘ill-educated’: “’Your boyfriend is
unsophisticated. Even though he is always bragging about everything as if he knows all, he
becomes completely mute when needed. The other day, you were reading newspapers with him
and there was a difficult hanmun idiom. You asked him its meaning and then his face turned
deadly pale. You laughed at it but now you are worried that he could humiliate himself in front
of others any time and anywhere [because he does not know hanmun]” (Kang I., 2012). This
news article then follows with suggesting women to buy a kindle for their boyfriends so that they
could learn hanmun and stop ridiculing themselves in front of others. The same discourse can be
easily found in other mass mediated discourses and even individual conversations where hanmun
becomes an authentic tool to measure one’s proper valuing of priceless traditional values and
their level of ‘true’ education in contemporary South Korean society. As such evaluative
construction of hanmun and hanmun users is increasingly utilized as a tool to measure ‘true’ elite,
it certainly complicates contemporary linguistic market of South Korea and redefines the social
meaning of English by linking hanmun to a discourses of ‘pride’ (valuing tradition and being a
‘true’ Korean) and at the same time framing English as a language of ‘profit’ (Heller & Duchéne,
2012).

Conclusion
This chapter discusses how different languages, especially English, have had different

social and symbolic meanings across different time and spaces in South Korea, reflecting various
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sociopolitical changes and inherent language ideologies. Since South Korea has experienced
rapid and drastic sociopolitical/socioeconomic changes (e.g., colonialism, civil war/post-war,
dictatorship, military regime, fast economic growth, the economic crisis, globalization) within a
relatively short period, the case of South Korea illustrates well how such changes have guided
and informed how people view, use, practice and consume different languages and language
ideologies. It also shows how different historical representations, historical events and historical
players have generated different social meanings and attributes associated with languages,
language practices and language speakers, which then have been selectively reproduced,
rearticulated, resummoned and transformed throughout history.

As demonstrated in this chapter, English has been associated with different chronotopic
representations and social meanings across different historical moments: (a) English as a
language of enemy used by Western barbarians until the early 19™ century (under the influence
of nationalist discourses), (b) English as a language of national independence under Japanese
imperialism (under the influence of nationalist discourses), (c) English as a language of national
development in postwar Korea (under the influence of nationalist discourses), and (d) English as
a language of domestic and global success in contemporary South Korea (under the influence of
global spread of English and discourses of neoliberalism and late capitalism). Similarly, different
historical and sociopolitical change have affected how people understand hungul and hanmun,
and determined what constitutes a language of elites and educated people. For example, hanmun
had been considered a language of elites under the influence of Sinocentrism until the 19"
century but Japanese imperialism and the urgent needs of arousing national unity had largely
framed han’giil as the most important and prestigious language in Korean territory while treating

hanmun as a language that needed to be removed.
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In other words, what is understood as ‘authentic’ language and language practices in the
present moment can be quickly turned into ‘inauthentic’ over time and across spaces, and hence
put individual language users in a fragile position where they need to constantly reposition
themselves in relation to rescaling construction and framing (c.f., Heller & Duchéne, 2012; Gal,
2012). The last example of hanum and its recasted value in contemporary linguistic market of
South Korea also shows the precarious nature of linguistic market where chronotopic
representation of hanmun and its previously given value are actively recycled and used as an
authoritative tool to rescale what counts as valuable languages, language registers and language
practices, and hence control the linguistic market where one particular language, English in this
case, has an overwhelming power.

The process of constantly rescaling what constitutes valuable languages and language
varieties puts South Korean bilinguals of English and Korean in a more vulnerable position in
that historically constructed and circulated ambivalent feelings towards the United States
(Abelmann & Lie, 1995) have generated a bifurcated gaze towards English-Korean bilinguals in
contemporary South Korean society and constantly questioned their authenticity.

Such dynamic tensions and evaluative stances casted upon English and English-Korean
bilinguals cannot be fully explained by terms such as hybridity, multilingualism, pluralingualism,
polylingualism and superdiversity, which all “support assumptions about the discreteness and the
location of languages” (Pennycook, 2012, p. 19). Rather than celebrating ‘hybridity” and
‘diversity’ by pluralizing languages and articulating linguistic purities (Pennycook, 2012; Otsuji
& Pennycook, 2010), we must understand historical situatedness and spatiotemporal locatability
of languages and language practices in in order to conceptualize their ‘hidden’ social meanings

in a particular speech community.
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Chapter 4. Historical Construction of ‘Good’ and ‘Bad’ Bilinguals in South Korea

As discussed in the previous chapter, socially and historically constructed discourses
have gradually created shared images about a certain language and its language speakers, and
produced socially recognizable chronotopic representations of events, people and language
practices associated with that language. Since these shared images entail the “language-culture-
people” hybrid (Agha, 2007, 2011), they enable people to construct shared understanding about
the indexical meaning of a particular language and speech choice that contextually link models
of personhood, characterological figures and other attributes associated with a particular
language, and vice versa. A South Korean politician who frequently uses sophisticated hanmun
idioms during his/her speech, for example, is often associated with the image of a ‘true’ elite and
a descendant of yangban who is wise enough to cherish tradition. Here, his/her usage of hanmun
not only shows his/her linguistic skill but also indexes typified personhood of being ‘wise’,
‘highly-educated’, ‘noble’ and ‘refined’.

In contemporary South Korean society, English has entailed two distinct sets of
chronotopic representations that are associated with personhood of nationalists and national
betrayal, respectively. Since English has become a ‘must-have’ language and the linguistic
market is becoming crowded with growing numbers of English-Korean bilinguals (Park J., 2009;
Park & Lo, 2012), these historically constructed chronotopic representations of English language
speakers started to be actively used as an authoritative tool to regulate the overly crowded market
of South Korea. Indeed, these distinct representations have created a thin boundary between the
categories of ‘good’ and ‘bad’ bilinguals in South Korea, locating bilingual South Korean
speakers of English and Korean on “axes of differentiation” where contrasts in linguistic forms

are mapped onto social differences (Gal, 2012; Irvine & Gal, 2000) and projecting them typified
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models of personhood associated with ‘good’ (e.g., nationalists) and ‘bad’ (e.g., yanggongju and
haustipoi) bilinguals. As the contemporary linguistic market gets more crowded and competitive,
these two contrasting models of personhood have gained more authority as historical ‘truth’, and
become a kind of authoritative discourses to control the market. Since the contemporary
linguistic market is constantly raising the bar to regulate the overcrowded market and distribute
economic consequences to the selected group of bilinguals, these two models of personhood
have provided more detail and complex pictures what constitute ‘good’ and ‘bad’ bilinguals in
South Korea. These models of personhood then have constructed and reconstructed ‘good’ and
‘bad’ bilingual competences, and determined the market quality of different types of language
competences, which then make South Korean bilinguals hard to claim their legitimacy.

This chapter, analyzing historical representations of bilingual South Korean speakers of
English and Korean, first examines how these opposing chronotopic representations have been
emerged, historically constructed, and become authoritative. It then examines how these
representations are dexterously used by the dominant group and media as an effect tool to
regulate the contemporary linguistic market and authenticate a certain group of bilinguals while
marginalizing others.

A. Historical Construction of ‘Good’ and ‘Bad’ Bilinguals: the Late 19"~the Mid 1990s)
a. English-Korean Bilinguals: Nationalists (For the Nation, By the Nation)

Ever since English was introduced by missionaries and other foreigners in the late 19"
century, it has become the most powerful language in the Korean peninsula that could bring
national independence (the early 19" century~ the early 20" century, under Japanese
imperialism), national development (the mid-20" century~ present), and global and individual

success in the globalized world (the late 1990s~present). Despite the isolationist policy of the
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Chosun dynasty that identified any form of foreignness as a sign of national betrayal, the
increasing number of missionary schools (e.g., pacchehaktang, ewhahaktang, kydngsinhakkyo®)
and Western missionaries urged Korean intellectuals who were exposed to Westernized
education and Western liberal ideas to develop a national consciousness and realize the
importance of learning English (Eckert et al., 1990). In addition, the growing Japanese military
and political aggression and its constant threat against the Chosun dynasty had constructed
English as a necessary tool to achieve national independence. English, under the influence of
nationalist discourses, had been largely understood a language that could enable Korean to
communicate with international community, to reveal outrageous Japanese colonial ruling to the
world and to appeal for international support. In this context, a small group of Korean
intellectuals who received English education from missionary schools in Korea and later went to
abroad for studying English and receiving advanced education became one of the most active
and visible group of nationalists, who could voice out Korea’ strong will for independence to
international community and tried to establish diplomatic relationship with other foreign nations
using their English skills, their Western liberal thoughts and their advanced knowledge acquired
through overseas education. For example, both Seo Jayphil (a nationalist who received BA from
George Washington University in 1893 and graduate degree from University of Pennsylvania in
1926) and Rhee Sungman (a nationalist and the first Korean president who received BA from
George Washington University in 1907, MA from Harvard University in 1908, Ph.D. from

Princeton University in 1910) were central figures of the Independent Club (tongniphydphoes),

8 Paechehaktang was established in 1909 by Henry Appenzeller, an American Methodist
minister, and English was one of the major subjects taught in the school. Ewhahaktang was the
first school for women built in 1885 by Mary Scranton, an American missionary. It later became
Ewha Womans University and Ehwa Girls high school. Kyongsinhakkyo was founded in 1886
by Horace Underwood, an American Presbyterian missionary (Kwon & Kim, 2010).
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one of the major nationalist organizations, and later leaders of the Korean provisional
government (the Korean interim government in Shanghai since 1919). They also published
Korean-English newspapers (The Independence edited by Seo and Maeilsinmun edited by Rhee)
to spread Western liberal thoughts, arouse a national consciousness among Korean people, reveal
atrocious acts led by Japanese imperialism to international community and advocate the urgent
needs of achieving national independence (Shin, 2006). South Korean bilinguals of English and
Korean in this historical period thus have been widely understood as a nationalist, a national
leader and an elite.

Historical accounts and media discourses about Rhee Sungman whose successful
overseas education and a good command of English have been generally praised provide an
excellent example how English is used as an identifiable and authoritative emblem that both
indexes his active involvement in nationalist movements, and legitimizes and neutralize his
socio-political position. Rhee Sungman’s high English proficiency has been widely framed as a
major tool to bring national independence by setting up diplomatic relationship with the United
States and constantly appealing Korea’s strong will for independence to international community
including the United States and Britain. Lew Young Ick, the head of the National Institute of
Korean History’, claims that Rhee Sungman made a significant contribution to bringing a
successful outcome from the Cairo Declaration that directly resulted in unconditional surrender
of Japan and Korea’s independence in 1945: “Rhee Sungman was the only person who was able
to express Korean’s strong will for national independence in English to President Roosevelt and

Hopkinson, the president’s special adviser” (during his interview in Donga Ilbo, Bae, 2013).

9 The National Institute of Korean History (kuksa p’yonch’an wiwonhoe) is a government-led
institute established in 1946. It aims to systemically collect, analyze and publish various
historical documents in order to better understand Korean history.
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Figure 3. President Rhee in the inauguration day, 1948 (Rhee Sungman Memorial Society, 2008)
Even though his long political dynasty and the fraudulent election forced him to resign
and made his presidential achievement somewhat questionable, his good command of English
has been generally valued as a national asset and a source of national pride, which not only
accelerated national independence but also successfully built up a friendly diplomatic relation
with other foreign countries, especially with the United States, after independence (Lew, 2013).
Indeed, many newspapers and books have featured Rhee as the most fluent bilingual Korean
speaker of English and Korean and the most influential nationalist who successfully addressed in
the US Congress in English (e.g., Shin & Kang, 2013), who did not stop learning and practicing
English till death (e.g., Shin, 2013; Kim, 2012), and who was able to bring national
independence and national development through his excellent English and his power of
diplomacy (e.g., Hwang, 2010; Lee J., 2012; Lew, 2013). Despite his advanced English skill and

education, he always presented himself as Korean by wearing turumaki, a traditional Korean
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overcoat, in public (see figure 3) and writing calligraphy characters in formal documents'® rather
than demonstrating his English skill or Western lifestyle in public.

However, such praise of Rhee’s competence in English is not politically neutral. Those
people who question the validity of his dictatorship and his pro-US stance often frame his
fluency in English as the solid evidence for disloyalty to his nation. While the conservative
government and politicians tend to consider Rhee the most successful bilingual president in
Korean history and a nationalist, more progressive politicians and scholars tend to frame Rhee as
the opportunist who cunningly used his good command of English as a chance to become the
first president of South Korea with the help of the US government and pursue dictatorship
regime over 12 years. In other words, Lew’s work of describing Rhee as a great character and his
competence in English as love of his country and nationalistic spirit is hailed by conservative
ideology and the New Right movement, which are then widely criticized by others.

Since President Rhee established a government scholarship program in 1958 and sent a
selected group of elites (approximately 100 grantees per a year) to abroad for bringing national
development through the adoption of advanced Western technology and scientific knowledge,
South Korean society started to experience slow but gradual emergence of elites who could
speak English and had advanced overseas education. Because studying-abroad had been
restrictedly allowed to the selected group of elites who received governmental support until the
Korean government loosened its policy for studying abroad in 1988, having English proficiency
and receiving overseas education had generally been recognized as an indexical emblem of one’s
elitism between the 1950s and 1990s. Equipping themselves with overseas degree, privileged

government funding and English language skill, these selected elites who were also English-

' He wrote calligraphy characters in the letter sent to President Truman in 1949 (Jung, 2010).
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Korean bilinguals have occupied socio-politically privileged positions in South Korea, becoming
congressmen (e.g., Baek Young-hoon, Park Jin), ministers (e.g., Chin Dae-Je, Han Seoung-soo,
Han Sung-joo), chairmen of conglomerate (e.g., Ku Ja-hong), CEOs (e.g., Jang Young-shin),
senior officers (e.g., Cho Soon, Kim Dong-yeon), professors (e.g., Kim Moon-hwan, Kwak Soo-
keun), and chief scientists (e.g., Yoon Se-won). They have been largely framed as national
leaders/nationalists who have made valuable contribution to the rapid growth of the national
economy and enabled South Korea to join the ranks of advanced countries, escaping from the
devastating post-war economy. This group of English-Korean bilinguals also has been described
‘smart’, ‘hard-working’, ‘patriotic’, and ‘righteous’ individuals who have worked for the nation
not pursuing their individual interests or success, and who have always been framed as ‘our
proud Korean’ (uritii charangstilon han’gugin), whereas their privileged social class and inherent
fortune have been apparently naturalized and obscured (c.f., Park J., 2010).

b. English-Korean Bilinguals: A National Betrayer and A Faker (Against Nation)

While English-Korean bilinguals with overseas education, mostly males, were quickly
framed as nationalists and represented as ‘good’ bilinguals, other English-Korean bilinguals were
associated with the contrasting image of ‘bad’ bilinguals who betrayed nation or chose to pursue
personal interests over nation. These groups of English-Korean bilingual include (a) a small
group of the New Woman (sin ydsong) who studied in Western countries, (b) the Western
princess (yanggongju), and (c¢) people who worked at and reside in the military camptown
(kichichon chumin). English used by these groups has been widely constructed as an identifiable
and inexpungible emblem that indexes their fake bilingual status, and their immorality and

selfishness. Even though these bilinguals seem to acquire English through constant exposure of
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native English similar to the former group of bilinguals, their English has been always viewed as
undesirable and wrong one.

The New Woman. Modern education provided by Western missionary schools and the
gradual penetration of Western liberal thoughts into the Korean peninsula had brought the
emergence of the New Woman around the early 20" century (Choi, 2013; Yoo, 2008). The New
Woman generally came from upper or upper-middle class families, received Western style
education, and advocated gender equality. Some of them furthered their education in Japanese or
Western universities; the number of female study-abroad students was around less than 10 % of
the total study-abroad student population in this period, and those who studied in Western
countries were few (e.g., Park In-duk who received BA from Wesleyan University and MA
degree from Columbia University in 1928, Kim Maria who receive MA from University of
Chicago in 1928). Unlike male returnees who quickly elevated to social positions such as
professors, scientists and politicians, female returnees were not generally perceived as
nationalists but instead framed as fakers who bragged about their ‘fake’ Westerness and looked
down on Koreaness (Kim, 2005). Indeed, their Westernized outfits, appearances and behaviors
were strongly criticized for their obscenity and seen as an indexical emblem of their fakeness and
also their selfishness, while Westernized appearance of male returnees were generally accepted
without any criticism. Newspapers, magazines and other media were competitively reporting the
scandalous and deplorable scenes created by the New Woman where they wore a short skirt and

tottered on high hills with their bobbed hair (Yoo, 2008).
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Figure 4. The portrayal of Modern girls/the New Woman (1930 in Chosun Ilbo)
This news article written in 1930, for example, laments the destruction of traditional
womanhood, and highly criticized the newly emerging Westernized and modernized

womanhood. Four pictures in the above news article are represented modern girls (2. 51-Z,
moton-kol), Korean geisha (7] 44, kisaeng), girl students (¢ ™ 4 3}+AY, 5tton nydhakhang), and
café waitress (7} 9l E 2l 21, kape wetiiresii), respectively. Even though these four groups of

women had different social class and educational background, they were all desecribed as
“modern girls”, who could be easily recognized by their typified attributes of being half-naked
with bobbed hair, showing their breasts and legs, and displaying no shame. It is quite obvious
that physical appearance and gender display of the New Woman were the most identifiable and
displayable attributes of this newly emerging female intellectuals, while their educational
background and bilingual skills were deliberately obscured. The major focus on their physical
appearance then constructed the New Woman equivalent to Korean geisha, who had traditionally

belonged to the lower or slave class in the Chdsun dynasty.
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Figure 5. The typical outfits of the New Woman (Korean Women’s Studies Institute, 2006)

As illustrated in figure 5, the typical outfits of the New Woman, however, were not those
gaudy outfits depicted in figure 4 or any other mediatized images, but formal and modest
Western outfits that did not display women’s body shape nor expose their breasts or legs. Even
though their outfits were far from those worn by the Korean geisha or café waitress, their
Westernized outfits and hair styles made others to typify them as ‘vulgar’ woman who
humiliated themselves and other Koreans and hence degraded the nation. In order words, the
linkage between the New Woman and their sexually extravagant display has been carefully
constructed through the process of typification (c.f., Agha, 2007; Bucholtz, 2011, Dick & Wirtz,
2011).

Not only their “Westernized’ physical appearance, but also their ‘Westernized’ love
affairs were widely criticized as love affairs of some female study-abroad students became
shocking scandals in a relatively conservative Korean society. Park In-duk and Na Hye-sok, the
two main figures that represent the first generation of the New Woman who received overseas
education, were both famous for their love affairs and scandalous divorce, which were not

viewed as an acceptable female behavior at that time. Even though Park In-duk had actively
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participated in nationalist movements and later other philanthropic works, the fact that she left
her husband and children for studying abroad and pushed ahead with the divorce has widely
framed her as ‘Korean version of Nora (chosontii nora)’ and obscured her other achievements.
This image of the New Woman being ‘sexually extravagant’, ‘morally wrong’, and ‘extremely
aggressive’ had become a typified representation of the New Woman, which was always
accompanied with the traditionally valued model of ‘wise mother and good wife’ (Choi, 2013;
Choi, H., 2009). Lee Yang-sun, one of female study-abroad students at that time, even publicly
urged other female study-abroad students to focus on studying: “Female study-abroad students,
please be careful not to hear from others that we study to either get other people divorced or
become a concubine” (yosonggye, 1920).

While various nationalist movements led by Christian nationalist women and socialist
women were largely obscured in the New Woman discourses (Kim & Choi, 1998), Westernized
appearances and scandalous affairs of the New Woman became the center of discussion on the
New Woman. They were widely described as ‘selfish’, ‘arrogant’, ‘extravagant’, and ‘full of
vanity’, who pretended they were an artist and a philosopher and whose only interests lay deep in
themselves (Yoo, 2008). Especially, female emancipation movements led by the New Woman
were framed as an extremely selfish act because “Liberalization is a word to be used for all
Korean people and not only women” (Donga Ilbo, 1921, cited in Yoo, 2008, p. 79). The South
Korean male elites and nationalists who were largely saturated in patriarchy and androcentrism
in particular produced and articulated such construction of the New Woman where “ [the
educated and modernized] women’s desire for the recognition of multiple female subjectivities
as a kind of whoring, while valorizing multiple male subjectivities as nationalistic and therefore

heroic” (Kim & Choi, p. 28, add emphasis by author). In other words, the New Woman who
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were equipped with both English and Korean skills and advanced education were only framed as
a faker who bragged about their Western liberal thoughts and tottered the street with their
shameless Westernized outfits, and a selfish individual without morals nor patriotic spirit.

The Western princess. The Western princess (yanggongju, also known as yanggalbo,
yankee whore) was another group of English-Korean bilinguals who emerged with the influx of
American troops since 1945. The large number of American troops stationed in South Korea (the
325,000 American troops during the Korean War, the 63,000 between the 1960s and 1970s, and
the 28,500 in the present day), along with the rapid process of urbanization and the post-war
economic system (Lee, 2010), resulted the newly emergent sex industry where the poor, low-
class and uneducated women ended up participating in. The estimated number of the Western
princess is around 3,000 (Kim, 1995), and most of them lived and worked around the military
camptown located in places such as Tongduchon and Yongjugol (Kim, 1980). Though this newly
emerging group of sex workers contributed to the economic development of post-war South
Korea, they have been largely portrayed as a source of national shame whose existence was
denied by their families and other Korean people due to the nature of their job (Lee J., 2010).

Unlike the elite group, both male and female English-Korean bilinguals, who had mostly
learned their English from Anglo-American missionaries or scholars through schools and private
tutoring (Kwon & Kim, 2010), the Western princess ‘picked up’ English words from their clients
in order to continue their business with the American Gls. Their English has been often depicted
as a ‘vulgar’ and ‘coarse’ one, just as their sex trade was considered an unforgivable act of
betraying their country and deeply humiliating their parents and other Koreans (Lee J., 2010; Lo
et al., under review); “Even though English teachers taught them a refined English such as “may

I'sit down?”, women [the Western princess] snorted at the usage of polite words such as “may”
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because they felt that they needed to learn English sentences like “let’s go short time”, “let’s go

long time”, and “how much””’ (Han, 2012).
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Figure 6. The portrayal of the Western princess and her English (Donga Ilbo, 1955)

The above illustration depicts the Western princess who tried to solicit her potential client
by using a short and incomplete English phrase, “hello...my x...hmm”. Similar depiction can be
easily found in other media discourses where the Western princess were portrayed with clumsy
and broken English and messy mixture of English and Korean, along with their extremely heavy
make-up, Westernized outfits and frivolous laugh. Despite the fact that the Western princess
used limited English to their limited clientele within the limited place, their usage of English has
been widely framed as a social emblem that indexes their status in South Korean society. The
news article written in 1962, for example, makes a clear linkage between the Western princess
and English; “when you enter the backdoors of this maze-like brothel, there are boxed rooms, a
living room for the Western princess, where weird laughing sound, mixed with English, is
constantly echoing the room, even in the daytime” (Donga Ilbo, 1962). In this news article,

English is used as one of the major signs that index the presence of the Western princess and the
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nature of their job, along with other social signs such as ‘filthy brothel’ and ‘weird laughing’.
Not only news articles written in the 1950s and 1960s, but also those written later also has
typified the Western princess as a lousy but frequent English user whose English indexes the
nature of their job, a national whore, but who does not afraid to use it.

The visible connection between the Western princess and English can be also found in
other mediatized discourses where the Western princess is often presented with their
Americanized name, not with their Korean name. For example, Chiokhwa (The flower in hell,
released in 1958), one of the classic Korean films, captures a miserable life of people who were
living in the military camptown. In this film, two Western princesses are introduced as ssonya
(Sonia) and chuti (Judy), whereas two male characters are presented with their Korean names,
Dong-sik and Young-sik. Similarly, the Western princess in the novel hwangguiii pimyong
(Screaming yellow dog) written by Cheon in 1975 [2007] uses her Americanized name, Tambi
Kim with hyper-articulated, aspirated English [k"] sound instead of a voiceless lenis [k] sound
for ‘kim’. Even though she has a Korean name Eunju, she was referred by her Americanized
name by other characters. In much of the literature and films, the Western princess has been
depicted with their Americanized names; Meki (Maggie, in the novel Chungguginiii kori written
by Oh, 1979 [2012]), ttaring (Darling, in the novel ssyori Kim written by Song, 1957), Sonia (in
the novel Agya written by Kim, 1950), Maria (in the novel munsinuii ttang written by Moon,
1987), Jane (the movie kipko puriin pam released in 1987) and Holli (Holly, the movie Holly
released in 2013). These mediatized discourses have constructed an active and visible connection
between the Western princess and English by assigning them an Americanized name, and framed
them as national betrayals who were either forced to or voluntarily abandoned their Korean

names. Here, the Americanized name has become another sign to index their vulgar status.
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Throughout Korean history, the Western princess has been depicted as an ‘untouchable’,
the very subject that other people including their parents and friends were desperate to obscure or
even deny their existence. Although some scholars started to pay attention to the fact that the
Western princess contributed to national economic development and they are the victim of war
(e.g., Kim J., 2010; Yeo, 2007), the popular image of the Western princess has been a national
betrayal, and their English has been framed as an indexical symbol of their prostitution and
hence a source of national shame.

People who worked at and resided in the military camptown (kichichon chumin).
Along with the new emergent sex industry, more and more people moved to the military
camptown and started illegal business with the American GIs. These people include pimps, black
marketers who sneaked out the American goods sold in the PX with the help of the American
GlIs, the Western princess or Korean people who were working at the PX, and errand boys. As
described in Park’s autobiographic novel (1970 [2012]), working closely with the American GIs,
even those who are not involved in any form of vulgar business, was generally viewed as
obscene.

The most visible English speaker among them was haustipoi (errand boy) who had a
direct contact with the American GIs. Many of them were war orphans who lost their parents
during the Korean War (1950-1953), or came from the lower class family where they needed to
earn money in order to survive. They usually stayed in an army barracks with the American GIs
and did various chores for them, including shining military boots, cleaning barracks, and doing
laundry (Kim, 1996). Even though they were widely exposed to English speaking environment
and they had a certain level of English communicative skill in order to communicate with the

American GIs, their English was not framed as ‘authentic’ or ‘native-like’, but rather depicted as
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‘uneducated’, ‘lousy’ and ‘inauthentic’. The following news articles from the 1960s and 1970s
show how haustipoi English is used as an identifiable sign to position English speaker as a faker
and a poser who could only speak inauthentic and clumsy haustipoi English.
The president of export enterprise, Mr. P, rolled his tongue in an excessive manner while
speaking English, which shows how sloppily he learned English abroad. Because he
extremely exaggerated “r” sound and skipped all the “t” sounds, he was received harsh

critique such as “[his English] is like haustipoi English” (Kyonghyang sinmun, 1979).

Among people who came back from the overseas trips, there were some people who
blindly worshiped America and American values and pretended they forgot our unique
national language, which consequently resulted the emergence of the dishonorable new
word, “distorted overseas trips”...While going through the entry procedure last June, Mrs.
Yang made immigrant officers embarrassed by saying “I totally forgot Korean [language]”
and mumbling “haustipoi English”. (Kyonghyang sinmun, 1962).
Both of these news articles describe the ridiculous scenes where people with a short overseas
experience brag about their hyper-exaggerated English pronunciation. Even though these people
see the deliberate use of English and over-articulated English pronunciation as a sign of being
‘modern’ and ‘cosmopolitan’, the above news articles make clear that their haustipoi-like English
rather articulates their ignorance of ‘authentic’ English and their failed attempt to acquire ‘true’
globalness. Without providing further explanation of what haustipoi English means, these news
articles invite readers to join the process of evaluation and encourage them to use their prior
exposure to haustipoi and their already established image of haustipoi English (Inoue, 2003,

20006).

61



Even though haustipoi English was framed as inauthentic English that was often used by
fakers and posers, it has not been used as an indexical emblem of national betrayers or positioned
its speakers as untouchable beings. On the contrary, the success stories of haustipoi have been
occasionally presented in the newspapers where their haustipoi experience led them to meet
some generous American GIs who helped them go to schools and later become successful in
either the United States or South Korea (e.g. Cheong, 2010; Kim S., 1995; Kwon, 2007). Given
the fact there are no successful stories about the Western princess and their existence is still
considered as a source of national shame'' in South Korean society, the success stories about
haustipoi who are not afraid to reveal their previous experience of working at the military base
show that haustipoi does not get the same evaluative gaze that has casted upon the Western
princess.

The issue of authenticity became prominent in this period in that these two groups had
been seen as the most visible groups of English speakers in South Korea, and their Englishes
were represented qualitatively different from one another. While English spoken by elite groups
was imagined as ‘good’ English that could bring national development, English spoken by the
latter group was depicted as ‘bad’ English that identified speakers as national whores or traitors.
As an effort to distance one group from the other and make the difference more visible, the
process of typification began to make a link between English varieties spoken by individuals and
their positions in South Korean society (Agha, 2007). The process of authentication also
constructed various social signs that indexed their authentic or inauthentic status as a bilingual

and typified them as either ‘good’ or ‘bad’ bilinguals; for example, Westernized outfits and

1 There are few books or autobiographic narratives that capture the stories about the Western
princess. Unlike the success stories about haustipoi, the narratives about the Western princess
rather capture difficulties and hardships they went through such as sex trafficking, rape,
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appearances of female Korean bilinguals of English and Korean, the usage of an Americanized
name, and public display of the English language had become recognizable indexical emblems
that immediately categorized English speakers as ‘bad’ bilinguals in South Korea. The process of
typification had not only reflected social class, but also reinscribed gender difference as
exemplified in the contrasting images of male and female returnees. The different narratives
associated with haustipoi and the Western princess also demonstrates how the process of
authentication and metaprgamatic typification had been highly gendered.

Two Contrasting Representations of English-Korean Bilinguals:

In Progress (the Mid 1990s- Present)

As part of a general trend of celebrating English in neoliberal societies, English has
become a ‘must-have’ language in contemporary South Korea, which demonstrates one’s ability
to become a competitive member of the globalized world and shows one’s constant effort to
develop his/her skills and meet the needs of neoliberal logics (Park J., 2009). As Joseph Park
shows, South Korean people hold an unwavering belief in the ‘promise’ of English. English
holds the key to everything—from entering a privileged school/university to getting a highly
desirable job and eventually becoming a successful member of society. Many South Korean
companies require their job applicants to demonstrate a high score on certified English tests (e.g.,
TOEFL or TOEIC) and English is used as a major tool to decide one’s academic achievement on
various occasions including school entrance exams and job promotions. In this context, the
‘promise’ of English does not simply result from people’s imaginations, but rather from their
own experiences of being authenticated or marginalized by their English proficiency in the

precarious market. In addition, they have already seen how people with high English proficiency

numerous abortion, drug addiction, depression and suicide (e.g., Kim Y., 2005; Kim S., 2013).
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and possibly overseas education have positioned themselves in socio-politically desirable
positions such as minister, CEO and president. They have also been widely exposed to fairytale-
like success stories where people claim their English and/or overseas study have helped them and
their nation become affluent.

Their prior observations combined with their “fear of falling” (Besnier, 2009) and
historically constructed chronotopic representations of English and English speakers have
generated an overwhelming emphasis on English and English education, resulting in a large
number of study-abroad students and growing numbers of English private institutions in South
Korea. Since the intense anxiety surrounding learning ‘authentic’ and ‘valuable’ English has
quickly disseminated throughout the middle class, it has generated various ways of learning
English and studying abroad. Indeed, the number of South Korean students enrolled in higher
education institutions abroad was 239,213 in 2012, whereas only 24,315 students were abroad
for their higher education in 1985 (KEDI, 2013). The number of ESA students has been also
increased from 3,274 students in 1997, to 29,511 in 2006 and 16,515 in 2011 (KEDI, 2013).

The rapidly increasing number of study-abroad students, especially ESA students, who
equally claim their legitimacy as ‘valuable’ bilinguals and hence ‘important’ workforce has
complicated contemporary linguistic market of South Korea, unlike the past when there was only
a restricted number of intellectuals who were equipped themselves with English skill and study-
abroad experience and who later hold important positions in the society. As the linguistic market
is becoming crowded with increasing numbers of multilingual speakers who try to claim their
legitimacy, the suspicion toward ‘equally qualified’ bilinguals has been intensified. In addition,
the long-standing bifurcated gaze towards the United States (Ablemman & Lie, 1996) and two

distinct images of ‘for nation’ and ‘against nation’ has casted a suspicious gaze upon the rapidly
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growing number of bilinguals and their legitimacy. The growing suspicion has widely questioned
the ‘value’ of English competence acquired by overseas education. It has also suspected the
authenticity of study-abroad experience, foreign degree and English acquired from overseas
education. The following newspaper headlines all reflect such growing suspicion: (a) people
spend a lot of money for study-abroad to simply add something to their resume (Donga Ilbo,
2010), (b) perfect English guy with study-abroad experience wanted to get a job in South
Korea...but was surprised by reality (Joongang Ilbo, 2013), (c) 1,000 people are under suspicion
of faking foreign degrees (MBC, 2007), and (d) USA: a factory for Ph.D. degrees (Cheon &
Choi, 2007). These headlines argue that ‘perfect” English acquired by overseas education is not
sufficient to get a job in South Korea and ‘precious’ foreign degrees can be easily fabricated.
They further claim that overseas education and foreign experience merely help individuals add
something to their resume, not enabling them to acquire valuable and marketable English
competence.

This bifurcated and suspicious gaze has certainly complicated the already complex and
over-crowded linguistic market of contemporary South Korea. In this context, historically
constructed chronotopic representations of English and English speakers are widely accepted as
‘historical truth’ and hence an authoritative guideline to sort out ‘truly qualified’ candidates
among other fakers or less qualified ones in the precarious market. The two distinct models of
personhood associated with ‘good’ and ‘bad’ English speakers have been constructed under the
process of differentiation (Gal & Irvine, 1995; Irvine & Gal, 2000; Gal, 2005) that juxtaposes
two qualities of personhood at each extreme; for nation, by nation” and ““against nation”,
“Koreaness” and “Weternized/Americanized”, “morally right” and “morally wrong”, and

“socially privileged” and “socially underprivileged”. Since these axes of differentiation and
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opposing personhood have been understood as a ‘realistic’ representation, they tend to provide
authoritative criteria to decide ‘good’ and ‘bad’ bilinguals in contemporary linguistic market of
South Korea. In addition, English competences of these two groups have been typified and
mapped onto these extremes. For example, ‘good’ bilinguals have been often depicted as
someone who is proficient in both Korean and English but yet who does not show off his/her
bilingual competence unless necessary. In other words, their English competence is only
displayed in communication settings where English is required to be used as a medium of
communication and often these linguistic choices are closely related with national development.
‘Bad’ bilinguals, however, have been generally associated with the excessive use of English,
hyperarticulated English pronunciations and even the use of English phonological features while
speaking in Korean. Their English seems to be depicted ‘wrong’ registers of English they have
picked up from undesirable English speakers such as American GIs, and hence demonstrates
their ‘vulgar’ status in the society.

As media plays an important role to reproduce and disseminate the ideologically
constructed “realistic but not real representations” (Jaffe, 2011, p. 567) and provide media
consumers a tool to systematically authenticate themselves and marginalize others. Especially,
even though these historically constructed chronotopic representations are widely recognized and
accepted as historical truth, they are highly contested in that it is subjective to decide to whom
they could truly apply. The following section examines different mediatized discourses in order
to see how historically constructed models of personhood and assigned qualities are actively
evoked in the current South Korean society and inform the decision making process. It also
explores how such models of personhood and contrasting qualities are mapped onto the

construction of ‘good’ and ‘bad’ bilingual competence in contemporary South Korean society.
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For nation/by nation vs. against nation. The overemphasis on English and English
education and the inherent increase of study-abroad students have generated counter-discourses
where study-abroad is framed as a major reason to jeopardize national economy and study-
abroad students are consequently depicted as a selfish and self-conceited individual who harms
national economy in order to pursue their own individual interests. As the South Korean English
frenzy (e.g., Park J., 2009, 2010) has invited the South Korean middle class to join the rapid
increase of study-abroad and made studying-abroad more feasible and accessible, terms like topi
yuhak (studying-abroad because one wants to flee from one’s country) and ‘mutchima’ yuhak
(‘don’t ask’ study-abroad) have emerged to indicate a group of study-abroad students who
choose to go abroad to allegedly disguise one’s academic failure in South Korea. This newly
emerging group of students is described as a low-achieving student who prefers to attend a
foreign university rather than a third-rate South Korean college (Lee K., 2013), who only hangs
out with other Korean students and hence whose failure in abroad can be easily predicted (Moon
& Kim, 2006). Both media and social discourses depict their studying-abroad experience as a
result of their failed academic achievement in South Korean schools and their ‘pathetic’ efforts
of faking academic success with a foreign degree and overseas experience. The newly emerging
group of study-abroad students are not portrayed as a privileged elite but rather depicted as a
faker or a loser in contemporary South Korean society.

Unlike the traditionally valued model of bilinguals whose overseas education and
bilingual skills are associated with their patriotic spirit and their contribution to national
development, this newly emerging and rapidly growing bilinguals are considered as a selfish
individual who damages national economy by wasting money abroad. Indeed, many news

articles have competitively reported an astronomical amount of money that has been spent by the
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growing number of study-abroad students and then pointed out how this national expenditure
jeopardizes the South Korean economy. The news article written in 2010, for example, draws a
clear linkage between the increasing rate of study-abroad students and national economy; “loss
of money spent in overseas education is the main factor that aggravates the foreign exchange
market in South Korea. The estimated amount of money that was spent for overseas education is
around 4.3 million dollars in 2009 alone” (Donga Ilbo, 2010). These media discourses not only
frame study-abroad students as the main culprit of resulting a troubled national economy, but
also question the validity of their overseas education and English skills. Especially, their
‘questionable’ English competence has been presented as another evidence that shows why their
study-abroad experience is such a waste of ‘national’ money. Various news articles have
reported that English acquired from overseas education cannot result a good score in certified
English tests such as TOEIC or English subject at the national College Scholastic Ability Test
(Kim & Kim, 2013). Given the fact that certified English tests are widely used as a major tool to
evaluate one’s English skill in South Korea, weak correlation between receiving overseas
education and achieving a good score in certified English tests can raise doubts on the validity of
their overseas education, and frame study-abroad students as someone who merely wastes
‘national’ money without bringing any valuable skills that could contribute to national
development.

In order to make such portrayal more authoritative and make a contrasting image of
‘good’ and ‘bad’ bilinguals more distinctive, media discourses have often borrowed voices of the
traditionally valued figure of South Korean study-abroad students/bilinguals. These discourses
have actively adopted the success stories of South Korean bilinguals who received overseas

education before the mid-1990s and articulated the fact that their education was not for
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themselves but for their nation and for other Koreans, which makes them qualitatively different
from the newly emerging group of study-abroad students/bilinguals. By presenting success
stories of Kim Yong (the president of the World Bank) and Koh Hongju (dean of Yale Law
School), the Choongang Ilbo news article written in 2012 laments that South Korean parents
only focus on their children’s academic achievement and English acquisition unlike Kim’s and
Koh’s mothers who always reminded their children the importance of working for social justice
and contributing to public welfare (Ki, S., 2012). Another news article written in 2005 directly
uses the voice of Lee Joo-han, one of traditionally valued bilinguals who studied in Britain on a
national scholarship and now works at Korea Institute of Science and Technology'” as an
authoritative figure to criticize the current increase of ESA students.
[While I was studying in London,] I had witnessed numerous South Korean students who
came to Britain by themselves or with their mothers and illegally attended schools there.
Some of them became deliquent because they could not overcome cultural and racial
barriers, and I had seen lots of students who could recite the British royal genealogy
fluently but barely knew Korean history. I had also seen students joyfully singing “happy
birthday” in the Queen’s birthday. How come the Queen’s birthday means something to
Korean?...ESA has resulted lots of problems such as aggravating family dissolution,
generating wild geese fathers and wasting money in abroad. We need to rethink about
driving our children out to a foreign country in the name of ESA that does not even

guarantee any success (Lee, 2005 in Donga I1bo).

12 Korea Institute of Science and Technology (KIST) is one of the major public scientific
research institute located in South Korea where over 1,800 researchers are actively participated
in various scientific research projects. It is well known for its contribution to the rapid growth of
national economy in the 1970s and 1980s.
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While positioning himself as a selected elite who received a national scholarship for his overseas
education and using his own observation in London, Lee depicts ‘other’ study-abroad students as
impostors who pretend their legitimate membership in Britain by memorizing the British royal
genealogy and celebrating the Queen’s birthday just like other British people do, but who are in
fact an illegal alien in Britain. He emphasizes the fact that these students do not value or concern
their nation because they are too preoccupied with the idea of being successfully assimilated into
British culture to value Korean history and develop Korean identity (chongch’es 6ng). This
portrayal of study-abroad students as impostors, national betrayers and selfish individuals then
invites criticism on ESA, where the loss of national money and family breakdown are concerned.
At the end of the article, Lee further argues that speaking English cannot be seen as a valuable
asset unless these bilinguals are equipped themselves with strong Koreaness and Korean identity.
While such criticism is generally applied to early study-abroad students whose number
has been dramatically increased in last two decades, those elite students who have
received/receive tertiary education in abroad and who are qualitatively more similar to
traditionally valued bilinguals have been also questioned for their authenticity in terms of their
contribution to nation. As a national brain drain has become one of the vibrant issues in
contemporary South Korean society, media discourses started to blame the traditional elite type
of study-abroad students for their pursuit of selfishness. The news article titled “where were all
the smart male students gone” describes traditional study-abroad students as a nationalist whose
overseas study was solely for national development, and contemporary study-abroad students as
a selfish individual whose overseas study is for their personal interests; “Those [South Korean]
study-abroad students during the industrialization period were a glowing patriot who considered

coming back to their country upon graduation and dedicating themselves to their nation as honor.
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But things are different now. Because they [South Korean global elites] do not want to come
back to their country, CEOs [of the major South Korean companies] have to beg them for
working at South Korean companies (samgochory6)” (Kim, S., 2011).

Since nationalist discourse has become a major resource to indicate one’s ‘good’ and
‘bad’ bilingual status, the success stories of bilinguals who have recently received overseas
education tend to include some anecdotes or stories where their patriotic mindset is articulated.
Jin Kwon-yong, the first South Korean Harvard graduate with summa cum laude honors who is
framed as the most successful figure of South Korean bilinguals within last decade, expresses his
strong desire of becoming a public defender during his interview, who could help poor people
and improve the South Korean economy upon graduating Yale Law School; “I would like to
contribute to the development of macro-prudential regulation in South Korea by classifying and
resolving problems in the financial system” (Cho, K., 2012). Similar usage of nationalist
discourses can be found in other success stories where contemporary bilinguals frame their
overseas education and English-Korean bilingual competence as a major tool to bring national
development, describe themselves as a descendent of traditional elites and authenticate
themselves as ‘good’ and ‘true’ bilinguals compared to ‘other’ bilinguals who waste national
money and worsen national economy.

Koreaness vs. Weternized/Americanized. The increasing number of South Korean
bilingual speakers including returnees, Korean Americans and study-abroad students has
generated the question about ‘authentic’ South Korean and ‘proper’ Koreaness. As
maladjustment of returnees in both schools and workplaces has become a social issue in
contemporary South Korean society, media discourses have competitively reported failed stories

of these bilinguals who are too Westernized/Americanized to readjust themselves to South
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Korean society. These bilinguals have been depicted as “mentally lost children” (chongsinjok
mia) who could not overcome linguistic and cultural barriers (MBC, 2012), and “another
multicultural family” (tamunhwa sikku) who could not successfully adjust to South Korean
group culture (Son, 2013). Given the fact that the term ‘multicultural family’ (tamunhwa sikku or
kachok) is generally used to indicate the international or interracial marriage migrant’s family in
South Korea, framing returnees as ‘another’ multicultural family reflects the underlying
assumption that they are ‘too internationalized’ and ‘migrant-alike’ to be treated as South Korean.
The news article written by professor Son, for example, argues that Westernized
returnees could not readjust to ‘our’ culture and hence need ‘our’ support, the same support we
would provide to embrace foreigners.
Because ESA students spend 10~15 years of their childhood abroad surrounded by
different language, education and culture, it would be really hard for them to learn
Korean culture or custom, and develop Korean identity and citizenship...They have never
experienced strong family bonding moments since they grew up fatherless...They cannot
be judged by what university they were graduated from or how competent their English is
(Son, 2013 in Donga Ilbo).
This news article clearly demonstrates how the process of “othering” (Jeffe, 2011) constructs
ESA students and returnees as foreigners whose unfamiliarity with Korean culture is presented
as an undesirable consequsence of their overseas experience. They are presented as someone
who fail to develop both national identity and national awareness, and someone who needs to be
understood and accepted by the Koreans in Korea. Because their lack of Koreaness indexes their

failed bilingual status, their English competence does not even be considered something valuable.
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The news article continues with an anecdote where the axes of differentiation and the process of
“othering” become more prominent.

An office worker in his mid-30s said, “It was when North Korea attacked a South Korea

island. One of my colleagues who had lived in the United States for 10 years said to me

that he would go back to the United States as soon as a war breaks out. I then realized

that he was a total foreigner” (Son, 2013 in Donga Ilbo).
The above anecdote not only portrays an individual with overseas experience as a failed bilingual
without national consciousness, but also represents him as a total foreigner (chongmal tartinnara
saram) whose overseas experience surprisingly erases his ethnic and national identities. The
same discourse of erasing Koreaness and articulating Westerness can be also found in many
narratives of South Korean wild geese fathers where they describe their shocking moments when
they realized how Westernized/Americanized their children have become. These narratives
express wild geese fathers’ deep embarrassment and frustration on their children’s Westernized
lifestyles and behaviors. For example, Um Sang-Ik, a well-respected lawyer who has witnessed
his son’s study-abroad and still remembers a dizzy moment (ajjilhan sun’gan) when he was
shocked by a huge cultural gap between his son and himself, argues that ESA is a dangerous
practice (Um, 2005). He claims that ESA infuses Westernized ways of thinking, behaving and
valuing to ‘our’ children (uritii aitul), brainwashes (senoe) them and eventually endangers them
by losing Koreaness and Korean identity.

Such media discourses have all argued that one’s bilingual competence and global
competitiveness can be only viewed as a valuable resource when they are combined with one’s

healthy Korean identity (kon’ganghan hankukchok kachikwan) and proper Koreaness. These
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discourses then put South Korean bilinguals of English and Korean in a fragile position where
their national identity can be questioned and their English competence can be easily devalued.

Morally right vs. Morally wrong. As morality is one of the main criteria to distinguish
two contrasting models of English-Korean bilinguals constructed throughout Korean history, it
has become a major criterion to decide ‘good’ and ‘bad’ bilinguals in contemporary South
Korean society. If morality of bilinguals is under the question, their English competence and
bilingual competence quickly become questionable. The issue of morality associated with South
Korean bilinguals of English and Korean is not simply limited to their individual morality. It is
deeply involved in the evaluative process to decide whether these bilinguals have received
overseas education via ‘morally proper’ way without ruining their families or themselves.

The phenomenon of English frenzy and the growing popularity of ESA have been highly
criticized for its extreme investment on children’s English education, which brings about family
dissolution, generates the increasing number of wild geese fathers who are forced to sacrifice
themselves for their children and results children being grown up without good breeding that
helps them build up their character. While these discourses articulate huge sacrifice of wild geese
fathers and their tragic stories and question morality of ESA practice in general and morality of
mothers and children in particular, they present a sneaking suspicion on individual morality of
study-abroad students/bilinguals who, according to these discourses, could not have enough
chance to properly develop both moral and guilt consciousness. Especially, female study-abroad
students/bilinguals are frequently questioned for their sexual morality and a sense of virtue,
which were the major criticism for two historical figures of female bilinguals, the New Woman

and the Western princess.
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Figure 7. The portrayal of a wild geese father (Kim S., 2005)

Following the above illustration where a bent and weary wild geese father is struggling to
drag his family (see figure 7), the news article titled “men who want to cry and their children, a
source of headache who turns his/her back to his/her father” introduces four cases of wild geese
fathers who express their deep sorrow caused by unwanted family separation and their being an
outcast in their own family (Kim, S., 2005). It describes how their family members including
their wives and children forced them to give up their retirement savings and to stay and work
alone in South Korea. It then emphasizes the fact that these fathers are willing to make any
sacrifice for their precious family, “the apple of their eyes” (nune nd6to anaptin), but they cannot
bare the pain caused by their children who become “cold” (chagaun) and “calculating”
(kyesanjogin) person and who do not respect them anymore. It not only presents four ‘real’
stories but also includes professional opinions of four scholars who are the expert in education,
neuropsychiatry and sociology to strengthen the construction of ‘devoted but deserted” wild
geese fathers and their ‘selfish and self-conceited’ children.

This contrasting image of wild geese fathers and children can be easily found in South
Korean media where wild geese fathers lament for the fact that their children show more respect
toward their pets than their fathers (e.g., Park, 2013; Um, 2005) and where the lonely death of
these fathers are occasionally reported (e.g., Choongang Ilbo, 2013; Song, 2008). As such
construction of “poor but great” wild geese fathers and their sprit of self-sacrifice has become

widely accepted and aroused media consumers’ sympathy and compassion, ‘real tears’ of wild
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geese fathers has become a popular icon that indexes their unconditional love for family and
their painstaking sacrifice despite the fact that shedding tears in public has been traditionally
considered a sign of weakness, shame and disgrace in Korea. Indeed, ‘real’ tears of male
celebrity wild geese fathers have been regularly presented in talk shows, reality shows, radio
programs and other media discourses as illustrated by following examples; (a) the reality show ‘I
live alone’ broadcasts a scene where Lee Sung-Jae, an actor and a wild geese father, burst into
his tears while reading a letter from his daughter (MBC, 2013), and (b) Kim Heong-kuk, a singer
and a wild geese father, in the radio talk show ‘MC Mong’s Tongotongrak’ was choking back
tears as he talked about his wife and children (SBS radio, 2007). Here, the wild geese fathers are
portrayed as a good-hearted victim who makes sacrifice to support his family while his ‘selfish’
and ‘heartless’ family takes his unconditional sacrificial love for granted. It echoes with what
Yoon Cheong-hyeon, the minister of Strategy and Finance, laments in public, “What were wild
geese fathers doing so wrong that they should send huge amount of money [to their family
abroad] (kiogi appattili mustin choero tontl p’6 nallaya hana)” (Donga Ilbo, 2010).

These media discourses have further introduced immoral behaviors of study-abroad
students and their mothers, which strengthen the image of wild geese fathers as an innocent
victim, frame ESA practice and its outcome as morally wrong ones and hence construct the
newly emerging group of study-abroad students/bilinguals as ‘bad’ bilinguals. First of all, the
wild geese mothers have been often depicted as a cheater and an extravagant person who enjoys
her life abroad using her husband’s hard-earned money. Many news articles have competitively
reported that wild geese mothers often have an affair with foreigners including their children’s
teachers and their golf/tennis coaches, and they usually drive a luxurious car that costs around

$100,000 and live in a billion dollar house (Kim, W., 2006). As various media discourses have
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enthusiastically reported stories about how wild geese mothers cheat on their husbands and their
husbands who are in South Korea do not have any clue, the well-grounded suspicion among wild
geese fathers has generated a booming business of private detective agency services. According
to the news article written in 2009, the growing number of concerned wild geese fathers would
spend $5,000 per a week to make a private dictative to tail his family and they often discover the
hidden reality where his wife is going out with another guy and his son is partying around (Lee,
S., 2006). In addition, media discourses have often depicted study-abroad students as someone
who seldom has a chance to build his/her moral consciousness and easily develops a habit of
doing drugs and heavily drinking due to the absence of ‘proper’ parental guide. South Korean
media not only criticizes their immoral conduct abroad but also problematize their immoral
behaviors as a returnee when they come back to South Korea with their overseas education and
bilingual skills. For example, the MBC news reports that police cut a lot of (mutdki) returnees
who were doing drugs and according to police they do not have any guilt consciousness and do
not even know why they were arrested (Seo, 2009).

This particular construct of wild geese mothers and study-abroad students has provided a
negative image upon the educational practice of study-abroad and English-Korean bilinguals
with overseas education. It depicts South Korean bilinguals of English and Korean as a selfish
and immoral individual who does not appreciate his/her father’s huge sacrifice but only cares
about his/her personal interests. Media discourses have also reported that the same individualistic
and selfish mindset of these returnees/bilinguals tends to cause troubles in South Korean
workplaces because they do not respect seniors and refuse to adjust themselves to Korean
working culture. The fact that they fail to develop their morality and their English was acquired

through immoral educational practice thus leads them to be categorized as ‘bad’ bilinguals and
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framed their English as wrong and unworthy. Their failed nature has become more evident in
other media discourses where those bilinguals who received overseas education in involuntary-
based (e.g., study-abroad during his/her parent’s sabbatical leave) are described as ‘better’ and
‘successful’ bilinguals without causing any family dissolution or risking themselves to fall into
immoral conduct (e.g., Lee, K., 2013; Moon & Kim, 2006).

As the historical construct of ‘good’ and ‘bad’ bilinguals has been deeply gendered, the
sexual morality of English-Korean bilinguals has been functioned as a major criterion to decide
one’s authentic bilingual status. South Korean dramas have often depicted hypersexualized
study-abroad students who live together without marriage or enjoy one night. News articles have
also made a linkage between study-abroad students and their sexual openness; “living together in
a rooftop house before marriage means that woman and man who barely know each other have
sex as soon as they start to move in together. This pattern can be easily found among both
degree-seeking and temporary study-abroad students” (Lee, S., 2003). The issue of sexual
morality has brought the evaluative judgment towards female study-abroad students, not
necessarily towards male counterparts, just like how it was the most visible tool to criticize the
traditional female English-Korean bilinguals than male bilinguals. Indeed, various South Korean
media including dramas, news articles, magazines and reality shows has actively presented South
Korean female bilinguals of English and Korean with overseas education as a ‘freewheeler’ and
a ‘swinger’ who is sexually promiscuous. For example, the South Korean drama ‘Love and War’
broadcasts a story of a female bilingual who lived with her boyfriend abroad, had a daughter
from this ‘illegal’ relationship and later got married to another guy, a judicial apprentice, without
telling him her past when she came back to South Korea (KBS, 2002). Similarly, a Donga Ilbo

news article reports that a female bilingual with overseas experience who is sexually and
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financially extravagant cheated on his husband with her student at college where she was
working as a professor (Choi, J., 2013).

While the same image of hypersexualized female English-Korean bilinguals can be easily
locatable in news articles published within two decades, recent media portrayals display more
complex picture. The news article written in 2009 shows how this image can be applied not only
to adult female bilinguals but also to younger female bilinguals; “A daughter who came back
from study-abroad acts weird. She, a fifth grader, has kept retching since last summer vacation
[when she went abroad for a temporary study-abroad program]. Her mom could not even suspect
[her being pregnant]... but she hears from doctor her daughter is pregnant. She also discovers the
fact that her daughter was flirting around with a middle school student out of curiosity when she
was in abroad” (Hwang, K., 2009). This news article warns readers the potential danger of study-
abroad that can make ‘your little girl’ become ‘a player’, ‘a single mother’ or ‘a swinger’.
Similarly, the news article that examines the recent trend of digging into fiancé’s past before
marriage specifically introduces a female bilingual with overseas education as representative
candidates whose past needs to be questioned: “Because of her overseas education, I am
suspicious about my girlfriend who I am thinking about getting married...can you [a private
dictator] investigate whether she has had an abortion or not?” (Kim, S., 2013). This news article,
along with others, frames female study-abroad students and returnees as swingers and unwanted
marriage materials whose sexual morality is deeply suspicious. Bilingual competence of these
female bilinguals has been deliberately erased or considered something vulgar and wrong that
indexes their wrongful sexual conducts and their wrong sexual morality.

Conclusion
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This chapter examines how historically constructed bifurcated gaze towards English and
English speakers have created two distinct and spatiotemporally locatable figures of ‘good’ and
‘bad’ English-Korean bilinguals in South Korea. These models of personhood and their socially
recognizable attributes, both linguistic and non-linguistic ones, have guided and informed how
people understand what constitutes ‘good’ and ‘bad’ bilinguals and how to sort out ‘good’
candidates out of an overwhelming number of English-Korean bilinguals in contemporary
linguistic market of South Korea. In particular, these contrasting models of personhood and their
socially recognizable attributes have been fragmented through the process of differentiation (Gal
& Irvine, 1995; Irvine & Gal, 2000), and provided detailed criteria for being considered ‘good’
and ‘bad’ bilinguals. As Bourdieu (1993) makes clear, social and symbolic representation of
languages is always a subject to be changed in relation to sociopolitical changes, often reflecting
a particular interest of historical players and dominant groups. Thus, typified personhood
associated with English and its recursive construction has not only complicated contemporary
linguistic market of South Korea but also positioned South Korean bilinguals of English and
Korean in a fragile position where they are in a constant danger of being framed as ‘bad’
bilinguals. For example, while President Rhee has been generally depicted as a nationalist and
his good command of English has been seen as priceless national asset that brought national
independence, his English, overseas education and pro-American stance have sometime become
a solid evidence to frame him as a national betrayer. In other words, a ‘good’ bilingual today can
be quickly framed as a ‘bad’ bilingual tomorrow as the construction of ‘good’ and ‘bad’
bilinguals is constantly rescaled and reinterpreted.

It is also quite noticeable how such models of personhood have been closely related to

the evaluation of one’s bilingual competence in contemporary South Korean society. Since these
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models of personhood are historically contingent and spatiotemporally locatable, they tend to
provide people highly naturalized resources for representation of how English competence of a
certain group of bilinguals is ‘wrong’ and ‘bad’ while English competence of other groups is
‘valuable’ and ‘good’. Especially, the historically constructed ‘good’ bilinguals have been
widely constructed as bilingual speakers of ‘educated’ and ‘standard’ English acquired through
formal education, whereas ‘bad’ bilinguals have been associated with ‘wrong’ and ‘vulgar’
English that they randomly pick up from undesirable groups of bilinguals such as the American
GIs. In addition, ‘bad’ bilinguals have been depicted as someone who excessively use English
and displays hyper-articulated English phonological features, which then have framed as an
indicator to index their fakeness. Such contrasting construct of ‘good’ and bad’ language
registers and language practices have then solidified and rearticulated the construct of ‘good’ and
‘bad’ bilinguals.

This chapter also highlights how media as one of the most powerful institutions has
reproduced and disseminated historically constructed models of ‘good’ and ‘bad’ bilinguals and
their attributes as if they are the truth. By presenting such binary construct and attributes as
authentic tool to measure one’s ‘good’ bilingualism, it also makes media consumers to
appropriate such construct and to be participated in the process of evaluation and differentiation.
Even though these chronotopic representations have been generally portrayed and accepted as
historically mediated truth (Foucault, 1972), they entail already essentializing discourses that
reflect gender politics, social inequality and other power-laden stances. In other words, the
evocation of historically constructed models of ‘good’ and ‘bad’ bilinguals reinscribes and

reproduces essentialist construct of ‘good’ and ‘bad’ bilinguals and hence makes it hard for
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South Korean bilinguals of English and Korean to claim their legitimacy in contemporary South
Korean society.

Historically constructed personhood of female English-Korean bilinguals and
contemporary portrayal of ‘good’ and ‘bad’ female English-Korean bilinguals provide an
excellent example of how already gendered and classed construct of ‘good’ and ‘bad’ bilinguals
reinscribe and rearticulate gendered discourses, and marginalize female bilinguals and devalue
their bilingual competence in South Korea. As discussed in this chapter, both historical
discourses and contemporary media discourses have posited sexual morality (virginity) as one of
the major criteria for being ‘good’ bilinguals. They have quickly evoked historically locatable
personhood of the Western princess or the New Woman if female bilinguals fail to demonstrate a
socially expected level of sexual morality. Similar suspicion and construct can be easily found in
web discussion boards or online communities where female South Korean bilinguals are
frequently framed as the contemporary version of the Western princess. These suspicious looks
often describe female South Korean bilinguals’ alleged sexual relationship with foreigners as an
unfortunate result of their twisted desire to learn English from these foreigners. Gohackers.com,
one of the major websites for people who are in abroad or who prepare for study-abroad, for
example, includes numerous wed discussions, which depict female study-abroad students as
‘kolle’ (slut) who sleeps around with foreigners with an intention to learn English and hence can
not be qualified as neither ‘good’ bilinguals nor desirable marriage materials; “female South
Korean study-abroad students, please do not think about marrying South Korean men”(2008,
September), “slutty female South Korean study-abroad students, please go out with foreigners,
[not with South Korean men]” (2008, August) and “[South Korean men], never marry South

Korean women who have overseas experience” (2007, November). Some of web discussions
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further use the specific term ‘the Western princess’ to describe South Korean females with
overseas experience. Here, we can see how historically constructed models of personhood do not
simply stay in the past but actively affect current construction of ‘good’ and ‘bad’ bilinguals and
leave little space for the growing number of English-Korean bilinguals to negotiate their

positions and claim their legitimacy.
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Chapter 5. Looking Inside: The Construction of ‘Good’ and ‘Bad’ Bilingual Personhood
The construction of ‘good’ and ‘bad’ bilinguals and bilingual competence have always
entailed various time/space coordinate embedded with different sets of personhood. Its complex
and multi-layered nature has certainly complicated the contemporary linguistic market in that
what constitutes ‘good’ and ‘bad’ bilinguals is always subject to be changed. Similar to the
example of President Rhee discussed in the previous chapter, any South Korean bilinguals of
English and Korean, even those who have been widely accepted as ‘good’ bilinguals with their
glorious contribution to national development, can be easily framed as ‘bad’ bilinguals, and their
bilingual competence being quickly framed as a sign of their fakeness. Especially, mass media
has produced various discourses that evoke different time-space-personhood coordinates and
allows or even facilitates the constantly rescaling construction of ‘good’ and ‘bad’ bilinguals in
contemporary South Korean society. As examined in previous chapters, mass mediated
discourses and historical narratives have functioned as one of the most powerful institutions in
which language ideologies are reproduced and legitimize a certain group of bilingual and
bilingual competence while marginalizing others. While the analysis of these metalinguistic
discourses successfully demonstrate their significant influence to the construction of ‘good’ and
‘bad’ bilinguals and bilingual competence, we cannot see the actual process of how these macro
discourses are transferring into individuals and their moment-to-moment interaction without
examining micro discourses.
In this chapter, I explore the dynamic process of metapragmatic typification (Agha,

2007), which shows how U.S.-based transnational South Korean graduate students discursively
typify linguistic registers, linguistic practices and models of personhood as indexical emblems of

‘good/successful’ or ‘bad/failed’ bilinguals as an attempt to legitimize themselves. As the
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vulnerability of South Korean bilinguals accelerates tensions among the growing number of
bilinguals, they must actively participate in the process of developing sense-making discourses
(Heller & Duchéne, 2012) in order to secure their positions (e.g., Agha, 2003; Inoue, 2006).
Although participants are generally seen as elites in South Korean society, they nonetheless are
precarious and vulnerable as macro discourses constantly redefine what constitutes ‘good’
bilinguals. Positioning themselves as ‘good’ bilinguals and global elites involve constant work of
distancing themselves from already existing models of personhoods associated with ‘bad’
bilinguals and those linguistic registers and linguistic practices that has been typified as ‘wrong’
ones, which they run the risk of being identified with. As historically constructed representations
of English and English speakers have generally functioned as a kind of authoritative discourse
(Bakhtin, 1991), participants actively evoke and utilize historically contingent and ideologically
typified models of personhood, linguistic registers and other attributes to distinguish themselves
from others, and to assert their legitimacy as ‘good’ bilinguals. In particular, they often utilize
some typified English registers and practices associated with historically constructed ‘bad’
bilinguals including the excessive use of spoken English forms and slang, the preference of using
English over Korean and the adoption of American names as an authoritative indicator to frame
other South Korean bilinguals of English and Korean. Participants then carefully distance
themselves from such damaging linguistic emblems and emphasize their ‘properly’ balanced
position as English-Korean bilinguals who are not too much Americanized but still have a
socially expected level of bilingual competence and a strong national identity. Such positioning
generally involves the process of distinction (Bourdieu, 1984 [1979]) where participants attempt
to reify the distinction between themselves and others. This can also sometimes shade into more

agentive and aggressive processes of disparaging.
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Positioning Oneself: Agentive Processes

Since the process of globalization has generated ethnoscapes (Appadurai, 1990) and
linguascapes (Pennycook, 2003)", it has brought the emergence of various diasporic
communities and transnational migrants, diversified language practices, language registers and
language speakers, and complicated linguistic hierarchy and linguistic market. In order to
conceptualize such dynamics, recent studies have turned away from structuralist accounts where
languages are understood as static system and language learners/users are seen as passive
recipients. Rather, these studies have given priority to individuals and their linguistic
performance (Grbich, 2004). Terms such as ‘identities’, ‘subejctivity’, ‘agency’, ‘positionality’
and ‘voice’ have been introduced to fully conceptualize individuals’ active engagement in
shaping meanings of languages, language practices and language speakers, and making sense of
themselves in relation to already existing tensions (e.g., Butler, 1997; McKay & Wong, 1996;
Norton Peirce, 1995; Norton, 2000; Pavlenko & Blackledge, 2004; Weedon, 1997). In
problematizing structuralist-influenced approaches that only explain languages and language
speakers as a fixed entity, poststructuralist feminist scholar Judith Butler (1997) argues for the
urgent need of looking at “the possibility of an agency that emerges from the margins of power”
(p. 156). Her claim, along with others, has urged scholars in applied linguistics, education,
communication and linguistic anthropology to see the role of individuals as social actors who
actively participate in positioning themselves and claiming their legitimacy while negotiating,

resisting, rearticulating and reproducing the imposed discursive constitutions (e.g., Besnier,

" To conceptualize the complicated natures of globalization, Appadurai (1990) describes five
scapes of globalization: (a) ethnoscapes refer to the flow of people between nations, (b)
technoscapres refer to the movement of technology, (c) finanscapes refer to the international
movement of money, (d) mediascapes refer to the global flow of information and (e) ideoscapes
refer to the international discussion of idea. Pennycook (2003) added the notion of /inguascapes.
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2011; Davis, 2011; Duranti, 2009; Heller & Duchéne, 2012; Jaffe, 2011; Kanno, 2003; Lam,
2009; Pavlenko, 2003; Rymes, 2012; Wortham et al., 2011).

Similarly, new approaches to language, language practices and language speakers have
examined individuals’ linguistic performance and their strategic positioning through theoretical
frameworks such as ‘style’ (Coupland, 2007) and ‘stance’ (Englebretson, 2007; Jafte, 2007,
2009). As Landolf and Pavelko (2001) make clear, the relationship between macrosociological
contexts and individual language users/speakers can be described as * [being] constantly co-
constructed and renegotiated with those around the individual and with the society at large” (p.
148). In other words, individuals do not simply accept imposed language ideologies or
ideological constructions but rather actively participate in reshaping macrosociological contexts
through their selective appropriation, reinterpretation and reproduction of existing discourses.
Individual language speakers also articulate their positionality and distinguish themselves from
others by taking a particular linguistic stance (e.g., Jaffe, 2009), using stylized speech (e.g.,
Bucholtz, 2011; Eckert, 2000) or deauthenticating particular types of language registers or
language speakers (e.g., Besnier, 2009; Inoue, 2006; Moore, 2011).

The agentive role of individual language speakers/users has been particularly prominent
as the contemporary linguistic market has become ever crowded, highlighting the issue of
authenticity. As Coupland (2001, 2003) points out, late capitalism and modernity makes the
concepts of language communities and memberships of communities complex and less
predictable, which then puts individuals in charge of actively navigating their positionality and
claiming their legitimacy. Similarly, Heller and Duchéne (2012) argue that the neoliberal
linguistic market and its neoliberal logics complicate what counts as marketable linguistic

resources and valuable speakerhood. They further claim that social changes shape and reshape
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the ways people perceive and use languages and language registers, but at the same time
individuals utilize such ideological constructions to maintain the value of their capital and
legitimize their positions. The crowded and competitive market in particular tends to evoke
individuals’ intense investment in sense-making discourses, which often involve the act of
distinction (Bucholtz & Halll, 2004; Bourdieu, 1984 [1979]) and the process of othering (c.f.,
Besnier, 2009; Inoue, 2006).
Positioning Oneself As a ‘Good’ Bilingual

While previous studies tend to overlook the dynamics of diasporic communities and
categorize them using an oversimplified category such as ethnicity, recent studies have become
more aware of the diversified and multi-layered nature of the growing transnational communities
and transnational migrants. In particular, scholars who explore transnational South Korean
communities and migrants have noted that what might be considered a single group of ‘South
Korean transnational migrants’ is in fact subdivided by participants into groups like ‘1.5
generation (iljjom ose)’'?, ‘Korean American’, ‘FOB (Fresh Off the Boat)’, ‘wild geese
families’, ‘study-abroad students (yuhaksaeng)’, and ‘early study-abroad students (choki
yuhaksaeng).” Such subdivisions are generally made by transnational South Korean themselves
who try to distinguish themselves from others and from widely circulating models of typified
personhood (Park, 1999; Kang & Lo, 2004; Lo & Kim, 2012; Shin, 2012). For example, Shin’s
(2012) study of South Korean high school students in Toronto shows how these transnational
students try to claim their legitimacy as ‘cool’ and ‘cosmopolitan’ subjects by framing South

Korean immigrants (iminja) as ‘backward’ and ‘outdated’. In so doing, these transnational
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students successfully distance themselves from this particular construct of transnational South
Koreans. Similarly, participants of this research extremely invest in distinguishing themselves
from other transnational South Koreans through the act of distinction and sometimes the act of
disparaging. Their intense investment is driven by their precarious position in contemporary
South Korean society. As contemporary linguistic market of South Korea has become precarious
and complicated due to the dramatic increase of studying-abroad students and bilinguals,
participants of this research are in a precarious position. Even though they are generally
understood as members of a generation that predates the current educational migration and hence
are not often depicted as a rich and spoiled yuhaksaeng (a study-abroad student), the more
market gets complicated and overcrowded, the more danger such damaging portrayal and
evaluative gaze are cast upon them as well. In other words, there is always potential risk for them
to be framed as ‘escapee’ and ‘bad’ bilinguals as contemporary linguistic market of South Korea,
which then leads them to actively participate in the process of developing sense-making
discourses (Heller & Duchéne, 2012) in order to avoid such risk.

Their vulnerability and anxiety have intensified as unemployment of South Koreans with
foreign Ph.D.s has dramatically increased due to the growing popularity of studying-abroad (Kim
H., 2012). Many elite returnees with overseas education have occupied socio-politically
privileged positions in South Korea, particularly those who migrated in an earlier era, when very
few were able to go abroad. The future of participants in this study, however, is more precarious
in that overseas education and a foreign Ph.D. degree are no longer guarantee socio-politically

privileged positions in contemporary South Korean society. In addition, most of the participants

'* The 1.5-generation refers to Korean American immigrants who are not quite fitted into first- or
second-generation Korean. The term itself was coined by the Korean community in the early
1970s to indicate an in-between generation who immigrated to the United States during their
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in this study cannot expect to financially depend on their parents or to inherit a fortune but need
to financially support themselves upon graduation unlike some study-abroad students who come
from affluent families. Because most of them would like to go back to South Korea in the near
future, their anxiety and frustration about the overcrowded South Korean market and the
increasing unemployment rate is a common topic of their daily conversation. One often-repeated
phrase is “someone’s gotta die in order for me to get a job” (chugdya chariga nanda). This phrase
illustrates the overcrowded nature of South Korean academia where universities/colleges are
already filled with tenured professors and people with foreign Ph.D.s often end up waiting for
years to become a professor.

In order to differentiate themselves from other groups of South Korean bilinguals in the
precarious market of South Korea, participants tend to create strong bonds with one another in
order. Both interview and ethnographic data show participants’ constant work of constructing
rigid boundaries between themselves and others to solidify their legitimate membership as global
elites and ‘good’ bilinguals and to be seen as effective employees with marketable resources.
Even though participants have different educational backgrounds, they all identify themselves
and one another as a cohesive group of South Korean graduate students who share common
experiences at a North American university. In interactional and ethnographic data, they strongly
identify themselves as people with strong Korean identities, and carefully position themselves as
subjects who are globalized yet still maintain a strong sense of Koreaness. Such positioning can
be read as a strategic effort to minimize the potential risk of being framed as ‘bad’ bilinguals
who are ‘too Americanized’ or ‘too Korean’. As both historical discourses and South Korean

media have constructed a discourse of properness that depicts ‘being too Americanized’ as a sign

childhood (see Danico, 2004, for more details).

90



of one’s inauthenticity and being ‘too Korean’ as a sign of one’s lack of modernity, participants
carefully appropriate these ideological constitutions, create a space where they can be safe from
these evaluative constructions, and position themselves accordingly.

Their strong identification towards their native country and their aspiration of returning to
their country are illustrated in both interviews and daily conversations. For example, they often
portray themselves as “those who came out from their country to study [kongbuhald naon
salam]”. They mark the United States as the place they “came out to”, and South Korea as the
place they would like to eventually “go back to”. Their use of deictic expressions of “coming
out” and “going back” indicate that the deictic center, the spatiotemporal locus, is South Korea.
Such spatial deixis demonstrate the fact that participants consider the United States as a
temporary residence where they get educated while considering South Korea as their nation and
their ultimate destination where they actually belong. These explicit verbs of “coming out” and
“going back” is quite opposite than “living”, the verb they choose to describe other transnational
South Koreans including ESA students, 1.5 generation and Korean American (e.g., “they are the
ones who live here” (ki salamtiiliin yoki santin salamtiiligo) and “because they are living here”
(kyaenetiltin yoki sanikka). While “coming out” and “going back™ particles index participants’
strong affiliation to their nation, the verb “living” does not encode any alignment with the deictic
center and hence does not mark any affiliation.

Participants’ strong affiliation to their nation can be also observed in their choice of using
Korean names instead of creating American names as many undergraduate South Korean
students and other transnational migrants do. Because “self and identity are closely bound to
name” (Dion, 1983, p. 246, cited in Thompson, 2006), naming practices of transnational

migrants show their stance towards different communities of practice and their projected
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identities (e.g., Choi J., 2010; Kirwin, 2001). Transnational South Koreans seem to have two
naming choices on entrance into North American society, that is either maintaining their Korean
names or adopting American names as many immigrants from non-European countries do. While
maintaining Korean names are generally seen as one’s effort of valuing Korean ethnic and
national identity, the practice of renaming are understood as one’s active choice of abandoning
Korean identity and one’s strong desire of being assimilated into North American mainstream
society (e.g., Hurh et al., 1979; Thompson, 2006). Only three participants including two with US
citizenship, use American names such as David, Peter and James. Most of the participants are
well aware of the fact that it is hard for their American colleagues and professors to pronounce or
remember their Korean names correctly. Instead of adopting Americanized names, most of the
participants go by their “Korean names” (e.g. writing out approximations of their hangtil names
in roman letters). Participants note that English speakers frequently mangle these ‘semi-
Americanized’ names. For example, my name ‘Lee Jin Choi’ is pronounced as /i-jin- ch’oe/ in

Korean with sounds of /©], i/ and /1], oe/, which are not existed or commonly used in English.

To make these sounds more accessible to English speakers, I spelled my name as ‘Lee Jin Choi’
/li-jin-ch’0-1/ in English, switching ‘i’ with ‘li’ and ‘oe’ with ‘o-i’. However, I do not correct
people when they call me ‘Lee’ or ‘Jin’"®, or who pronounce “Choi” as /ch’o-i/, [tehoi] rather
than /ch’oe/, [te"@]. Most participants agree that such compromise is acceptable. They, however,
believe that using American names is a definite sign of ‘trying too hard’ to become an American
and ‘betraying one’s nation’. When I ask them “how do you feel about South Korean who use
American names?” during interviews, 16 participants immediately express their disapproval,

% ¢C

saying “it is embarrassing”, “who do they think they are? American?”, and “I hate it, really hate

' For romanizing Korean names, it is quite common to write Korean given names in two
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it”. They further explain that using Americanized names is equivalent to betraying one’s parents
and nation, and they would like to be known by their Korean names, the emblem of their strong
national and ethnic identity, in public not by “random” (amuldkena) or “forcibly coined”
(0kchiro mandiin) American names. During the interview, one participant even points out that

using an American name is no different than ch ‘angssigaemyong (£l [ tit44, the name-changing

system implemented during Japanese imperialism that forced Korean people to change their
Korean names to Japanese ones). Such comparison frames people who use American names as
equivalent to Korean collaborators under Japanese imperialism.

Participants are also eager to distance themselves from chogiyuhak discourses and
associated models of personhood such as ‘crazy’ educational manager mothers and
‘academically failed’ and ‘morally corrupt’ ESA students. The prevalent discourses of
chogiyuhak often describe chogiyuhak as an ‘aggressive’, ‘extreme’ and ‘invest-oriented’
educational choice mainly driven by the phenomenon of English frenzy and extreme educational
investment (Lo & Kim, forthcoming). To disassociate themselves from this particular construct
of study-abroad, participants emphasize the fact that their study-abroad is a ‘natural’ outcome of
their academic endeavor and academic success in South Korea. Similarly, all the participants
with studying abroad experience before college repeatedly stress that their early study-abroad
experience is ‘involuntary’ and ‘natural’ unlike the current educational migrations. To maximize
the differences between them and the current educational migrants, they also choose not to use
the word ‘chogiyuhak’ to describe their experience but rather use expressions such as “I lived
[abroad] when I was young, and returned [to South Korea] (na dlilttae salda wassd)”. In so

doing, participants distance themselves from the image of chogiyuhaksaeng who are escapees

separate words with a hyphen or a space in between.
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and ‘bad’ bilinguals. They instead align themselves with historically constructed ‘good’
bilinguals whose academic success ‘naturally’ provided them an apportunity of studying abroad
and later being national leaders. A similar strategy of idealizing ‘involuntary’ chogiyuhak can be
also found in their answers to the question of whether they would be willing to send their
children abroad before college. More than 70% of the participants state that they would not
consider chogiyuhak a feasible option for their children. Even though they generally oppose the
idea of chogiyuhak, they all agree that ‘involuntary’ chogiyuhak such as receiving overseas
education during their fathers’ sabbatical leave would be an ideal educational practice.
Participants again construct ‘involuntary’ chogiyuhak as a practice that does not entail any
intentional and agentive efforts on the part of both parents and children and as an ideal
educational trajectory. Here, the fact that most participants aim to become professors who will
therefore have greater opportunity to actualize such chogiyuhak for their children compared to
others is conveniently disguised and erased.
Positioning Others As ‘Bad’ Bilinguals

Locating the self in social space and claiming one’s legitimacy always involves the
process of distinction where individuals distinguish themselves from others in terms of their
tastes, lifestyles, cultural practices, aesthetic choices, and language registers. In order to assert
their legitimacy and distinctive qualities, participants constantly differentiate themselves from
‘other’ transnational South Korean students such as ‘South Korean undergraduate students’, ‘1.5
generation'®, ‘Korean American’, ‘South Korean graduate students’, ‘temporary study-abroad

students’, and ‘exchange students’. Fully acknowledging diversified discourses that have

' The 1.5 generation refers to Korean American immigrants who are not quite fitted into first- or
second-generation Korean. The term itself was coined by the Korean community in the early
1970s to indicate an in-between generation who immigrated to the United States during their
childhood (see Danico, 2004, for more details).
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increasingly criticized the practice of study-abroad and questioned authenticity of growing
numbers of bilinguals, participants project socially recognizable models of personhood, linguistic
practices and linguistic registers associated with ‘bad’ bilinguals onto other groups of South
Korean bilinguals. By positioning themselves as connoisseurs who can tell the difference
between ‘good’ and ‘bad’ bilinguals and between ‘good’ and ‘bad’ language practices, they
portray other groups as morally corrupt, academically unsuccessful and hence failed ones, just
like other ‘bad’ bilinguals in Korean history. They then align themselves with the typified image
of morally appropriate and academically exceed ‘good’ bilinguals who have all the ‘right’
qualities and dispositions, and ‘socially appropriate’ bilingual competence. As the process of
distinction is based on a criticism and “the refusal of other tastes” (Bourdieu, 1984, p. 56),
participants’ act of distinction sometimes involve a more agentive act of disparaging ‘other’
transnational South Koreans and claiming their distinctiveness compared to others.

While ethnographic and qualitative interview data provide rich descriptions of how
participants frame other groups of transnational South Korean by attributing typified and value-
laden models of personhood and language practices, both naturally occurring conversation and
computer mediated communication data capture how they fashion and stylize their positions in
their daily interaction (Benwell & Stokoe, 2006). In particular, these various sets of data enable
the researcher to see the dynamics of how participants claim their legitimacy by constructing
axes of differentiation (Irvine & Gal, 2000), where they selectively locate all the attributes and
indicators that can be applied to them in one axis while putting others in another extreme.
Throughout interaction, they strategically use chronotopic representation of ‘good’ and ‘bad’
bilinguals and inherent linguistic attributes that are often understood as ‘historical fact” and

hence ‘objective truth’ in South Korea to favorably locate themselves and disparage others. Their
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usage of chronotopic representation and models of personhood then authorize both themselves
and interlocutors (audiences/interpreters) to draw the line between ‘good’ and ‘bad’ bilinguals
and later put a certain group of South Korean bilinguals into either group.

A. South Korean Undergraduate Students: Fakers & Wannabe Americans

In both interview and ethnographic data, participants often frame South Korean
undergraduate students as fakers and wannabe Americans whose fakeness could be easily
recognized not only by their status of studying-abroad students in Midwest University but also
by their extensive use of English slang and spoken forms, their Americanized names, their desire
to hang out with Americans and their strong preference of using English over Korean.

By adopting the prevalent discourse of fop ‘iyuhak that depicts both college and pre-
college level study-abroad as a sneaky attempt to disguise one’s academic failure in South
Korean schools, participants generally describe South Korean undergraduate students and those
with ESA experience as selfish and cunning individuals whose purpose of study-abroad lies
solely in their personal interests of covering up their academic underachievement. Such students
are framed as people who only pretend to be global elites without any appropriate credentials.
Participants often bring up the fact that the undergraduate programs of Midwest University are
ranked only in the top 50 in the nation whereas many of the graduate programs that they attend
are ranked in the top 1-20 (U.S. News & World Report, 2013). According to participants,
attending Midwest University as an undergraduate is a sign that students could not get into
privileged South Korean universities (see Kim, J. Y., 2011 for more details). It also indicates
academic failure of those undergraduate students with chogiyuhak background because Midwest
University is not seen as a top-tier educational institution at the undergrad level, but as a

mediocre fallback for those who could not get in anywhere else. Through this particular portrayal
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of South Korean undergraduate students, participants then construct these students as academic
failures and fakers who try hard to cover up their limited abilities by obtaining a foreign degree,
which allows them to pretend they are global elites. In so doing, participants frame the
educational migration of undergraduate South Korean students as a waste of national resources,
while describing their own overseas education as an extension of their academic success in South
Korea.

As South Korean media discourses gradually blame yuhaksaeng as a whole for wasting
national resources and damaging national economy, participants of this research are also exposed
to the potential danger of being a victim of such discourses. To disassociate themselves from
such portrayal, they typify South Korean undergraduate students as people who fit perfectly into
this particular image of ‘rich’, ‘spoiled’, ‘extravagant’ and ‘academically failed’” yuhaksaeng. By
erasing their relatively privileged backgrounds and affluent lives in the United States,
participants then characterize themselves as ‘modest’, ‘hard-working’, ‘academically and
professionally motivated’ elites. Indeed, participants often describe South Korean undergraduate
students as ‘bad’ students who always go to clubs, karaoke and bars, while depicting themselves
as ‘good’ students who always stay late in the office working and studying. In other words,
participants align themselves with the image of traditional South Korean elites and ‘good’
bilinguals and strategically distance themselves from damaging portrayal of yuhaksaeng. In their
daily interaction, participants frequently criticize South Korean undergraduate students’
extravagant lifestyles. They often use some visible emblems such as luxury cars, upscale housing
and designer clothes and accessories to index these students’ extravagancy and to frame these
students as typical ‘bad’ bilinguals. They, however, carefully erase the fact that the most of them

receive financial support from their parents.
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Participants’ act of distinction is quite evident in their daily interaction where participants
frequently talk about South Korean undergraduate students with nicknames that identify them
with extravagant wealth such as ‘the M3 kid’, referring to the BMW sports sedan, and ‘the
Tower Palace kid’, which refers to a luxury apartment building in Seoul. Given the fact that
participants generally address other South Korean graduate students or postdocs with their
Korean names or affiliations (e.g., that guy in Biology’ or ‘the new Econ postdoc’), this
particular choice to identify undergraduate South Korean students with material characteristics
can be understood as a strategic effort to present them as rich, spoiled, extravagant and
academically failed individuals, and to distance themselves from these students.

The following demonstrates how participants construct South Korean undergraduate
students as ‘bad’ bilinguals by identifying these students with material objects that index their
extravagant lifestyles and by framing their study-abroad as a result of their academic failure.
This except comes from a lunch conversation among three female participants, Eunju (E), Yeonji
(Y) and Sunmin (S). Since these three participants are members of a South Korean social club in
Springfield with both South Korean undergraduate and graduate students, they often talk about
people who they know through this association. The following conversation starts with a
discussion about Sujin and her boyfriend who are undergraduate students in Midwest University
and who are also members of the association.

Excerpt 1. South Korean undergraduates and their luxury cars
1. E: suyjini namjachinguga kuiloke chalsandantinde?

FRl0] AT TR A] akrh )

Did you know that Sujin’s boyfriend is really rich?
2.Y: achinjja?

o}, A
Oh, really?
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0 (.) 6je chomsim mongniinde chihuniga ktlodolago
Oi of Al A4 H=d Aol 7k 1 ehaL

Yep, Jihoon told me over lunch yesterday.

4. S: sujinin namjachinguga nugu;ji?
AL o] A 7 A9
Who is Sujin’s boyfriend?

5. E: gtigi (.) kwiydun ae ijjana//
171 o o sheh
That that, cute boy, you know.

6. Y: //0lgul haya//k’o
A2 sheka

The one with a light complexion?

7. E: //66 yakkan nunustim chintin kwiyomi
o]o] SR} % A= 7] 27
Yepyep, the cutie with the smiley eyes.

8. (E&Y laughing))
9.Y: ki ppalgan k’aesstin mini kktlgo tanintin//

2wk e Y T T
The one drives that red mini cooper with a helmet roof.

10. S: //a, na kyae alg6 kat’a
o}, 1} 7 &FA 3ro
Oh, I think I know him.

11. S: hoksi kydongminilang chal taniji ana?
=] Aol G A th A gkol?
Doesn’t he usually hang out with Kyeongmin?

12.Y://66
o]}
Yepyep.

13. E: //maja kyae
stot, 4.
Right, [that’s] him.

14. S: kyaelang kyongminilang siibogeso chaju pwasso

A 7m0l 2u]o] A 43 o,
I see him with Kyeongmin at Starbucks a lot.
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15. Y: kyongminido mwo maennal cha pakkwinin kd pomyon kkwae chalsantin chip ae kattonde
ZARlo| k= ¥ Wi A} upF = A B B AR F off 2d )
Given the fact that Kyeongmin changes his car pretty often, it seems like he comes from a
very rich family.

16. E: ktinikka tuli chinhangaboji
IUY7F Fo] A7ER A
Yeah, that must be why they are close.

17. ((laughing))

18. E: tuli maennal cha yaegi hago
=o] Wi 2} o 7] s} ar
They’re always talking about cars

19. Y: maennal cha sald tanigo
w2k Abe) TR 3

They’re always going around and buying cars
20. ((laughing))

21. S: kinde mwo soljik’i yogi hakbuaedil chigo kananhan aega inna?
<l ] E248] o17] shioff & AL 7Rk of 7F 9l

But to be honest, are there any undergraduates here who are poor?

22.Y: kiigon kiiloch’i
B g B =4
Yeah, seriously.

23. S: yogiga mustin habodiido anigo ydgilo tachak ponaeljongdo//myon
o17]7} = S =5 oh) 31 o] 7] 2 e} m
It’s not like we’re at Harvard or something. I mean, if they were sent here for college.

24. /Y : 000
o] o]o]
Yepyepyep.

25. S: chom choktanghi kongpu mot hago (.) choktanghi chal sala//ya

% A8 T % st 2493 @ dopo}

That means that, they are academically underachieving, relatively speaking, and they are also
rich, relatively speaking.

26. Y: //6 kugon kiloch’i
o] 171 187
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Yep, that’s right.

27. E: kuch’i yogiga habodudo anigo

1A, 9717k sh =X of ar

Yeah, this is so not Harvard.
28. ((laughing))
29.Y: a(.) nado t’it’i t’ago sipta

o}, b5 E|E] B}3 At}

Gee, I’d like to drive an Audi TT.
30. E: kongbuna hasijyo baksasaengyang

&L shAI SR, BPARE

Why don’t you just concentrate on studying, Miss Ph.D. candidate.

31. ((laughing))

In the above except, participants make a clear and concrete construction of ‘us’ versus
‘them’ by linking South Korean undergraduate students with visible material goods and
associating them with damaging stereotypical image of yuhaksaeng—a rich but academically
failed individual who spends an enormous amount of money abroad to disguise his/her academic
underachievement and deceive others. Although other identification markers (e.g., cutie, smiley
eyes) are used throughout the interation, luxury cars owned by these undergraduate students'’ are
served as one of the important identification markers and also one of the most visible emblems
that index their extravagance, vanity and fakeness. In lines 23 and 25, they typify South Korean
undergraduate students in Midwest University as someone who is academically underachieve
and rich. Such description shows their criticism of these undergraduate students who are not able

to enter prestigious universities in neither South Korea nor the United States but are willing to

"7 The red mini cooper owned by Sujin’s boyfriend costs over $35,000, and the BMW M3 owned
by Kyongmin costs over $50,000. Both of these cars are generally classified European luxury
cars. Three participants in this interaction also own used/new Honda cars, ranging from $15,000
to $30,000.
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spend approximately $50,000 per year for overseas education to obscure their previous academic
failure. Through systems of distinction, participants construct South Korean undergraduate
students as ‘bad’ bilinguals who cannot legitimately call themselves ‘good’ bilinguals or global
elites. By framing them as such, participants position themselves as ‘good’ bilinguals who know
better than those undergraduate students and their parents. The distinction between the
‘undesirable’ figure of extravagant undergraduate students and ‘elite’ graduate students becomes
more clear in line 30 where Eunju collectively identifies herself and her interlocutors as
‘professional students’ while distancing themselves from the act of driving a luxury car. The fact
that all three participants own cars in the United States and they all received financial support
from their parents to buy their cars is erased in the above interaction.

While linking South Korean undergraduate students with typified characteristics of ‘bad’
bilinguals who are ‘trying too hard to be like American’ and ‘pretending to be like American’,
participants often describe South Korean undergraduate students as wannabe American who
strongly believe that acting and speaking like American is cool and cosmopolitan. Participants
typify South Korean undergraduate students as someone who constantly uses English, quickly
adopts an American name upon entering the United States and abandon his/her Korean name,
and intensively invests in making American friends. These typified linguistic and non-linguistic
features are seen as a sign of these undergraduate students’ pro-American tendency, which is
then highly criticized by participants. With a disapproving tone, participants often describe these
undergraduate students as pathetic and helpless individuals who could not see the value of
Korean language and Korean identity, and who fail to make a fine balance between being
‘Korean’ and being ‘cosmopolitan’ (c.f., Besnier, 2009; Lo & Kim, forthcoming). They then

depict these students as people who “still’ believe that they might be able to successfully enter
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mainstream US society by speaking and acting like Americans. Participants see the act of
choosing to use English and minimizing the use of Korean language as a sign of these students’
failed balancing act. They also evaluate it as an attempt of trying too hard to be seen as
monolingual English speakers despite the fact that their English is ‘crappy’, ‘lousy’ and
‘accented’.

By typifying the lack of appreciating Koreaness and the characteristics of wannabe
American as a distinctive marker of South Korean undergraduate students, participants
distinguish themselves from this group of transnational students, and disassociate with this
damaging construct of bilinguals. Participants further use this constructed image of South
Korean undergraduate students to predict these students’ potential failure in South Korean
society. According to participants, these undergraduate students with no respect to Koreanness
cannot fully adjust themselves into more ‘conservative’ and ‘hierarchical’ working environments
where a collectivist culture and its cultural practices (e.g., the usage of honorific expressions and
the senior-junior relationship) are respectably existed. In addition, participants sometimes adopt
negative images associated with English frenzy and wild geese families in contemporary South
Korean society to depict these students as a potentially flawed moral character.

B. Korean American: American not Korean

Throughout their interaction and interviews, participants generally construct Korean
American and 1.5 generation as ‘Americans’ who have limited or no Korean language
proficiency and who have actively chosen to renounce a ‘natural’ Korean identity. While South
Korean undergraduate students are depicted as national betrayers who actively choose to adopt
Americaness and abandon Koreaness, Korean American is described as ‘foreigners’ and ‘aliens’

whose loyalty solely lies with the United States. In other words, participants characterize Korean
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American as people who have made the voluntary choice to become Americans. By framing
Korean American’s lack of Koreaness as a result of their agentive choice, participants
intentionally overlook the fact that many Korean American have been in the situation where they
do not have access to the resources that might signify “Koreanness,” like chances of learning
Korean language, attending Korean heritage schools, having a local Korean community and
visiting South Korea. Participants frequently mention Korean American’s American names, their
Americanized outfits, behaviors and belief system, and their limited Korean language skill and
cultural knowledge as evidence of their exclusive investment in being Americans. By framing
and typifying Korean American as a ‘foreigner’ with little Koreaness, participants then explain
that Korean American will not function as potential competitors in the South Korean market
where ‘native’ Korean proficiency, ‘strong’ Korean identity and ‘proper’ cultural understanding
are required. They further claim that Korean American might have a ‘native-like’ English
proficiency but their lack of ‘native’ Korean language proficiency and Koreaness disqualifies
them from being seen as good bilinguals and valuable employees in South Korean society.

Such construction and typification can be observed how participants reconstruct
David/Junho’s positionality and assign typified personhood and attributes associated with
Korean Americans to him when he expresses his plan to apply for South Korean company upon
graduation. David/Junho, one of the participants, is a South Korean graduate student who was
born and raised in the United States until he was 12 years old. He then went to South Korea and
received secondary and college education in South Korea. He even went to Korean military

service and served more than two years in order to maintain his U.S. citizenship.'® He rarely

'8 Because all the South Korean males are required to fulfill compulsory military service,
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displays his American identity or any social and linguistic emblems that could be read as a sign
of Americanization, except the occasional code-mixing and code-switching and the usage of an
American name. David self-identifies as South Korean and during the interview he expresses his
preference for hanging out with South Korean graduate students rather than Korean Americans.
Indeed, he gets along well with other South Korean transnational students including many
participants, and he is actively involved in several South Korean student associations in
Springfield. While participants generally do not make a distinction between them and
David/Junho, they strongly evoke his Americaness and treat him as a total foreigner every time
they discuss his desire to get a job in South Korea. Even though they are aware of the fact he is
well acquainted with Korean cultural practices such as Korean drinking culture and the senior-
junior relationship and he is fluent in Korean, they tend to purposefully articulate his non-Korean
characteristics to present him as ‘American’ who lacks appropriate cultural knowledge to
navigate South Korean society; “An easy-going and relaxed American cannot bear such
demanding and competitive working environment in South Korean companies.”, and “He would
be the kind of guy who would say that he needs to go home in the middle of a department get-
together (hoesik) before all the seniors had left."” It would be hilarious.” Some participants also
bring up his ‘under-qualified’ bilingual competence as one of the major reasons he could not

survive in South Korean society because he could neither fully understand nor produce advanced

there has been increasing numbers of people who try to get foreign or dual citizenships to avoid
such mandatory military service. South Korean government has made multiple reforms to
prevent such attempt. David was born in the United States, and held dual citizenships, both South
Korean and U.S. citizenships. The nationality law at that time required him to go to military
service in order for him to maintain his U.S. citizenship.

' Hoesik is one of the common cultural practices in South Korean companies where all the
employees including managers regularly get together after work. This generally involves heavy
drinking and staying up late. It is considered rude and inappropriate to leave early before seniors
do.
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Korean words/expressions. They sometimes laugh about how his “black™ English (hiigin yongo)
influences his limited Korean even though there is no actual influence from African American
English in David’s English. Through such framing, participants claim that David’s ‘limited’
Korean language proficiency, Koreaness and Korean identity would be an obstacle for him to
enter the South Korean society despite his foreign degree and ‘native-like’ English proficiency.
C. Female South Korean Undergraduate Students: Hypersexualized, Undesirable
Bilinguals

Even though gender differences have been reduced and the value on women’s virginity*’
has been understood as the legacy of the old days in contemporary South Korea (Shim, 2001),
South Korean female bilinguals of English and Korean are still trapped into the historical legacy
where their English indexes their loss of virginity and sexual morality. The typified figures and
personhood associated with female bilinguals in the mid- and late-20™ centuries can be still
prevalently found not only in South Korean media discourses but also in naturally occurring
interactions among participants. Participants often hypersexualize South Korean female
undergraduate students and depict them as a contemporary version of the Western princess or the
New Woman. These female undergraduate students are generally associated with typified
attributes such as ‘heavy makeup with smoky eyes and thick mascara’ and ‘sexually provocative
poses’ (e.g., participants state that they can easily recognize these female students by looking at
their selfie on facebook where they show off their cleavage and pout their lips). Their excessive

use of English is also used as an evidence to support such construction.

%% Due to the influence of Confucian ideology, sexual discourses in South Korea has emphasized
the concept of chastity that mainly referred to bodily chastity (virginity) in the past and refers
more to love and relationship nowadays (Shim, 2001).
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The following conversation illustrates how such models of personhood and their
attributes are strategically used by participants to frame this particular female undergraduate and
later the entire group of female South Korean bilinguals as the modern equivalence of the
Western princess and hence failed bilinguals. This conversation takes place on facebook chat
between Eunju (E) and Yeonji (Y) after Eunju gave a ride to a female South Korean
undergraduate students, Lena, because her friends was not able to pick her up.

Excerpt 2. A messy Female South Korean undergraduate
1. E: wanjon kyaega niijokajigo na ontil senesigan taegihago issdjjana
S W7 =l A AL W @5 AMIAIZE Bl 7] ek ar )l ot
She was so late and I had to wait for her for three to four hours today.
2. E: nan kyae chonhwabonhodo mortigo...
U AHEE e
I didn’t know her phone number...
3. E: soljikhi raitihaejunda hasstim ponhorul mili namgyoya hantin ko anigo?

&8 dol=a 0 A& WH S vlel dAok ol A op 12
Honestly, shouldn’t she have given me her number first when I offered her a ride?

4.Y: a..wanjon jjajingnaggeda
of..ebd # AT
You must be totally pissed off.

5. E: ktirddoni ttik chonwhaga waso paro yongolo sso kkk
2§ A5k oA vl ol A ==
Then, she called me and started to speak in English right away. lol

6. Y: kyaega yongosso?
N7F o1 ?
Did she use English?

7. E: ayu misstikim? aim hia- mak irae..ki hiinhan sswalido 6pso
obfr w272 o}l 3o} o} o) ] 1 B8 42 §lo]
Are you Miss Kim? [ am here- she actually said that without a simple “sorry”.

8. Y: misstikimi mwoya? Chine hoesa chigwoniya?
H) 2270 o] Fof? A u] 54} A o] of?
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What is that Miss Kim*'? Are you her office lady?

9. E: naemali missukim telild olae

ko] w223 die] e 9

Tell me about it. [She said] Miss Kim, pick me up.

10. Y: a wanjon polijangmoliomnin. ..
of e WA gl
What a rude...

11. E: kiilaesd nado wanjon kiinyang yongolo tachaesso. Yetiigo mwaogo..

YA U b g o= ti o], o o Har.

So I totally spoke to her in English. Without really paying any attention to manners or
anything...

12.Y: yepp0? aentin?
ol w2 of =2
Is she pretty? That girl?

13. E: a mwo...kinyang wanjon tip’ikal hakpu y6jaae alchana
o} ¥)...1¢ 4 B3 2 8k of o 2o}
Well... you know, a totally typical undergraduate girl.

14. Y: yonyein konghangp’aesyon? syanel sson’gtllasi?
Aol ¢l 3o d2 AR M = et
[Did she look like ] a celebrity dressed up in the airport? Chanel sunglasses?

15. E: kkk ani. ttik masiik’ara kkkk
=A=337 olY, W upA7tg A a3
lol, nope. Thick mascara. lol

16. Y: anwa hh ktlom kipke p’ain kasimgol?
obxt & & 17 ZA 3 T =2
No way, haha. And deep cleavage?

17. E: ingling k sisonil ttelsu opniin kkk

$ea AL BE gl A=

Yes, yes, haha you couldn’t take your eyes off of it. lol
18. Y: taecchaegi an sonlinguman hh

o] k=7t 55

*! The address term “Miss xx” is generally associated with negative connotation in South Korean
society and indexes it user’s intention of looking down on women interlocutors. The term is
often used in working places.
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What a messy girl. haha

19. E: hiliin tto 6lmana noptdnji...ku hillo kabang chiljil kktintinde..polmanhaessom kk
d2rdriy xdx. ade 7p A e wnEE a4
And her heels were so tall...it was quite a scene to see her dragging her bags with her
heels on. lol

20. Y: kosayngmanassoyo. kiilon ae sangdachantila..tango sajulkke. p’tlap’ichino k’ol?
A Egkol e, 9 off skt @ AlEAl ZeFE A e 20
You’ve been through a lot today, dealing with someone like that. Let me treat you to
something sweet. How about a Frappucino?

Throughout the interaction, two participants typify female South Korean undergraduate
students as either a ‘wannabe celebrities’ who shows off designer clothes and accessories (line
14) or a ‘sexually provocative girl’ (lines 15-18) who wears thick mascara, shows her cleavage
and wears killer heels. Their detailed description of Lena’s physical appearance, along with their
criticism on her excessive English usage, certainly evokes the evaluative gaze casted upon the
historically constructed model of female bilinguals whose English and Westernized appearances
index their ‘bad’ bilingual status and their ‘morally wrong’ sexual behaviors. In particular, both
Eunju and Yeonji highly criticize Lena’s usage of English and her choice of addressing Euju as
‘Miss Kim’ instead of ‘onni’ (a Korean honorific addressing form to indicate a female
interlocutor who is older than a female speaker) between lines 5 and 11. Given the fact that
Yeonji provides a confirmation question in line 6, Lena’s choice of using English to Eunju
instead of Korean is understood something unexpected, bad-mannered and inappropriate. In line
11, Eunju states that she intentionally used English to Lena “without really paying any attention
to manners”. Here, the linguistic choice of using English among Korean speakers is again
constructed as inappropriate and socially wrong. Participants also criticize Lena’s linguistic

choice of ‘Miss Kim’, the address term that is intentionally used to look down on women
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interlocutors in South Korean workplaces, and frame it as a sign of her failed bilingual
competence and flawed morality.

Interestingly, all the female participants including Eunju and Yeonji often talk about the
hardship of being a professional woman in academia and get indignant about gender inequality in
contemporary South Korean society. Although they are aware of how discriminatory gender
politics existed in the society tend to victimize and marginalize women, they actively evoke
historically constructed yet male-centered representation of hypersexualized and undesirable
female bilinguals in order to construct South Korean female undergraduate students as the
modern equivalent of such female bilinguals and distance themselves from this typified construct
of female bilinguals. The same construction can be often found in their daily conversation where
participants concern about many of female South Korean undergraduate students who are still
‘too young’ become sexually extravagant and are not afraid of having one night stands or living
with their boyfriends before marriage. In addition, participants explain these female
undergraduate students’ sexual openness as a sign of “being too Americanized” and “trying to be
like a character in ‘Sex and the City’”. By using expressions such as “I was really surprised to
see...” and “I have had never imagined...” to describe sexually provocative behaviors of South
Korean female undergraduate students, participants locate themselves as ‘morally right’ and
‘good’ female graduate students in contrast to ‘sexually deviant’, ‘too Americanized’ and hence
‘bad’ female undergraduate students.

As discussed in this section, participants tend to selectively appropriate existing
discourses on bilinguals, and use them to frame other groups of South Korean bilingual as ‘bad’
bilinguals and distance themselves from these groups. Especially, they actively adopt typified

models of personhood and their linguistic and non-linguistic attributes associated with South
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Korean bilinguals of English and Korean. Because these models of personhood and attributes
have been historically constructed and produced, participants’ appropriation of them could
successfully evoke a particular temporal and spatial coordinate. It could also arouse a certain
evaluative stance that is generally shared by South Korean people. The typified feature of being
too Americanized/cosmopolitan, for example, evokes the historically locatable figure of those
‘bad’ bilinguals in the mid- and late 20™ century whose English indexes their undesirable social
and moral status, and hence connects two different time/space coordinates. Since these
chronotopic representation have been historically constructed and hence have been generally
understood as authoritative discourses, participants’ construction of ‘good’ and ‘bad’ bilinguals
through the selective usage of chronotopic representation could enable participants to
successfully position themselves as the kind of person who can readily recognize ‘bad’ bilinguals
and who can draw a clear difference between worthy and unworthy’ bilinguals.
Positioning Others As ‘Bad’ Bilinguals: English

As Agha (2007, 2011) points out, historically constructed discourses and language
ideologies have generated shared images that entail the “language-culture-people” hybrid. In
other words, a particular language register can summon models of personhood and cultural
interpretation associated with that language register and vice versa. While the strategic evocation
of historically locatable figures and attributes enables participants to draw a boundary between
‘us’ and ‘them’ and construct themselves as ‘good’ bilinguals who are qualitatively different
from others, specific types of language usage, language register and language practices can also
evoke particular models of personhood and evaluative stance associated with them (e.g., Agha,

2007; Besnier, 2009; Cavanaugh, 2012; Inoue, 2006).
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As the two historically constructed groups of ‘good’ and ‘bad’ bilinguals are linked to the
visible use of English and their Englishes are depicted qualitatively different from one another,
English has been seen as an authentic tool to determine one’s ‘good’ and ‘bad’ bilingual status in
contemporary South Korean society. Indeed, English language competence has been widely used
to measure one’s global competitiveness and one’s academic and professional abilities and also
seen as a result of one’s constant endeavor and self-development (Park, 2010; Park & Lo, 2012).
As the issue of authenticity has become prominent and the two distinct models of personhood are
recontextualized in contemporary South Korean society, the ‘proper’ and ‘authentic’ use of
English has become a socially recognizable emblem to index one’s ‘good’ and ‘bad’
bilingualism. A particular type of sociolinguistic competence that determines one’s socially
proper ways of using English and Korean has then become an effective tool to measure one’s
authentic bilingual competence.

As the excessive sign of Americanization/cosmopolitan or pro-American is generally
understood as a failed balance between Koreaness and Americaness, the excessive usage of
English and English-mixing is often depicted as ‘improper’, ‘too-American’ and ‘wrong’. The
following excerpt demonstrates how the choice of using English is read as ‘inappropriate’, and
then serves as an indicator to categorize three different groups of South Korean bilinguals— 2™
generation Korean American, 1.5 generation Korean American, and temporary studying-abroad
students at a language institution- into the same group of ‘bad’ bilinguals. The following excerpt
takes place in a local coffee shop where three female participants, Eunjo (E), Mikyung (M), and
Yeonji (Y), enjoy their Friday afternoon and talk about their weekdays.

Excerpt 3. Some South Korean students and excessive English usage

1. E: gti chung hana y6jaaega hangugaengdya. Yunhi (.) yunhi (.) mwo kiilae
1% s ool 7k @A ok &3], &8 B 1Y
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[In my class], there was one Korean girl. Yoonhee, Yoonhee something like that.

2. E: ta hanguksalamdili kwonyunbhi (.) ilontinde
o @Al se] BEs ol g v
Kwon Yoonhee is so like Korean.

3.M: 06
o]
Right.

4. E: wass0. tochahaesso. nae samusile wattan malya. a (.) hi §jj6go chdjjogo ilae
gkol. 3 go] U] Aol $hek wop of sho]o] M 3L A4 3t o] 2.
She Came. She Arrived. She came to my office. Ah, she said “hi” blah blah.

5. E: guilaesd hanguksalamijyo? kilaettoni taedabtl an hago kaman pwa
e sk Abgtel 2 T oS oF o}l bk v}
So [I said to her] “you are Korean, right?”” and she just looked at me without saying anything.

6. Y: an hae?
ek 3f?
She didn’t say anything?

7.E: 0
o]
Nope.

8. E: giilaeso a twaessdyo
124 of gof £
So, forget about it.

9. M: never mind.
10. E: ¢ (.) nebdmaindiihago klinyang yongo hago ponaekkodiing
of, dlBl kel E ok 3 1 oo} sk M A

Yes, I thought “never mind”, and spoke to [her] in English.
11. E: gyae kago nasd mwdji 110myonso ((laughing))

| 7FaL vhA] F A o] 2 A

After she left, I was like what was that?
12. M: mwoji kyaen? hangugaega aninga? isenga?

H A 707 k=g off 7} obd 740 2 Al 712

Who is she? She is not Korean? 2™ eneration, maybe?
g y

13.Y: ise anya?
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2 Al ohup2

[is she] 2™ generation?

14. E: mwo ktildmyoniin aa chagi hangungmal mot handa::
%) W ofol 7] g % S}
If so, [she could have at least told me] that she couldn’t speak in Korean.

15. E: gotto anigo toege nal isanghan salam chwigliphamyonso::
A b I B A o] 4k Abek ) F A
Rather she treated me like a weirdo.

16. E: 6 (.) k oui migugae (.) migugaehant’e hangungmal han kolang
o], 78] ml=roll, v ol ghE Sk &k A

Well...it is like speaking Korean to an American, American.

17. M: migugaehant’e ((laughing))
1] = off gL

To an American.

18. E: mwoyamwadya ilok’e ch’yodapontin goyeyo
Hopfof o] F A Athr = A 8.
She stared [at me], like “what are you looking at? What is your problem?”.

19. E: aninga mak ilomyonso ((laughing))
obrl 7} o} o] ¢ T A]
[I was like] she is not [Korean]?

20. M: kyaedo toege sin’gihane
N5 S A A7) S

She is really strange.

21. E: aninga (.) animy0n malgo
obdd 7}, ol W
[T was like] she is not [Korean]?, if not whatever.

22. M: kyaen toege iltin’ga p’oji. kiillon ke
A A H27F BAL 2R A
She must hate it. That kind of thing.

23. M: kulon aedu; ijjana.
a5 o= ot
You know there are these kinds of kids.
24. M: mak (.) alilanggat’tinde kado yongd toege mot haniinde yong6 kiilok’e hantin aedil ijjana

u} ol ek e v 7hw Qo] 5|7 ¥ shi=u Qo] , o] 1) sk o) ol
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When you go to places like Arirang [a Korean restaurant], there are kids who use English,
English even though their English sucks.

25.Y: majo
sro
Right.

26. M: han’guaedulkkili
gl =71

Among Koreans.

27.Y: nandmu silo
SRELIARY
I really hate that.

28. E: kiigdn kiilon ko kat’a. wenji ielsi aeduli yongo
a7 17 A o} AX] ELC o E0] Jof..
They must be...maybe ELC* kids [who are speaking] English...

29. M: hakpuaediiliya waenyamyon maik’ilobaioloji mak ilon ch’aek tilgo ittan malya aeduli
shiol So] of sl ub nho] Lz ubo]obe] 4] uh o A SiL gluk Wop o Sof
They are undergraduates. Because they are carrying books like microbiology. They are.

30. E: a kulae?
o} 12
Ah, is that right?

31.M: 0

o]
Yes.

32.Y: kude kulon aedili isso (.) kii::
o 2Rl 5ol 9lof L.
Well, there are these types of kids. that

33. E: yongo yonsop halydgo kiilona?
S R
Are they doing so to practice English?

*? English Language Center (ELC) is a university-affiliated English language learning center for
those students who would like to develop their English skills. Because the Midwest University
has its own English as a Second Language program for students who are currently enrolled in the
university, ELC is mainly for temporary study-abroad students whose purpose lies in learning
English.
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34. M: kulon ko kat’a. yaggan
IR A ol o3t
Seems like. A bit.

35.Y: p’it’6 ki chon rumme (.) kyaega 1.5seinde
Y 27 Frl, 87F 1.5 AL E
Peter’s ex-roommate is 1.5 generation.

36. Y: yooga kiilok’e chayonsiilopke naontlinde paltimi choch’intin ana
Fol 7t 18 AA A b= gl 4= ol
She uses English comfortably but her pronunciation is not good

37. Y: hangungmali p’yonhanaende mujogon yongolo hae
o] Fakahe] ) Fxgd ol
M: She is more comfortable with Korean, but she only uses English.

38. M: kiinikka yakkan ktilon aedili iss6
Y7, o3t 1R o 5o 9l
Right. There are definitely these kinds of kids.

39.Y: chi ch’ingulangdo
) AT

Even with her friends.

40. M: kiinyang aident’it’i kat’a
1 ofo] HlE] ] 1ro}
It is just [the issue of] identity.

41. M: najungentin hangungmal chal hantinge aesesi toelsudo inntinde::
Usol= gz st o Alo] e gl

Being fluent in Korean can be an asset in future.

42.Y: mwo (.) olilttaen mwo kiilon ke poina
7, oldw 27 A Bolut
Well, when you are young, it is hard to see that.
Between lines 1 and 12, Eunju explains her strange experience of meeting Yoonhee, an
undergraduate student. As evidenced from line 1 to line 4, Eunju assumed that Yoonhee is South
Korea based on her Korean name, and asked her in Korean language if she is Korean. Because

the question “you are Korean, right?” is often used among South Korean students in North

America to indicate their shared identities and serves as a cue to switch their language choice
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from English to Korean, the expected answer would be a positive confirmation in Korean such as
“Yes, are you also Korean?” (ne, hanguginiseyo?). Yoonhee, however, did not respond to
Eunju’s question, which then made Eunju to switch back to English. This particular interaction is
described as ‘strange’ by Eunju in line 11, and Yoonhee’s silence raises a suspicion among
participants. In line 12 and 13, Mikyung and Yeonji suggest that Yoonhee could be Korean
American. Eunju, however, still believes that Yoonhee’s reaction was inappropriate because
second generation Korean Americans can still recognize Korean and respond to Eunju that they
cannot speak in Korean. Eunju’s description of the event then makes Mikyung to think that
Yoonhee must hate to use Korean. The characteristic of one’s reluctance to use Korean then
invites “these kinds of kids” in line 23 who prefer to use English even though “their English
sucks” (line 24), and “[their] English pronunciation is not good” (line 36). Participants all agree
that temporary study-abroad students at English Language Center, (line 28), South Korean
undergraduate students (line 29) and1.5 generation students (lines 35, 37) could be fitted into
“these kinds of kids”. Participants then depict these students as incompetent and failed bilinguals
who do not see the value of Korean and Koreaness unlike participants.

Throughout the interaction, participants construct the act of using English when speaking
to a Korean peer as a typified sign that indexes one’s failed balancing act and ‘bad’ bilingual
status. We first have an assumably 2™ generation undergrad student who has a Korean name but
does not respond to Korean. She is immediately read as “strange” and “pretending to be
American”. Participants then assign this feature to ELC students, temporary study abroad
students in their university who try to use English in order to practice it. They also assert that
both undergraduate South Korean students and 1.5 generation Korean American fall into this

group whose English is “not good” or “sucks” but insist to use it over Korean. Even though these
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groups have different linguistic, educational and social backgrounds— for example, ELC students
are here for English language learning and Korean Americans mostly grew up with English, the
fact that they are excessively using English and choosing not to use Korean make them to be
grouped together. By grouping these bilinguals as incompetent ones, participants successfully
position themselves as ‘good’ bilinguals who make a ‘proper’ choice of using Korean and
presenting Koreaness—who can tell when and where to use English and Korean, and who are
also wise enough to notice the value of Koreaness in the future.
Conclusion

Although recent research have emphasized the importance of viewing language learners
and users as social actors rather than mere recipients, littlie research has successfully
conceptualized the dynamics of how these language learners and users stake a claim for their
legitimacy beyond the simplistic explanation of ‘negotiation’, ‘struggle’ and ‘reposition’. As the
process of late capitalism and neoliberal globalization has made contemporary linguistic market
overcrowded and precarious, language learners and users are required to take more agentive
action to claim their legitimacy and to secure their position. As examined in this chapter,
language learners and users as social actors are actively participating in the process of sense-
making discourses and positioning. They utilize and selectively reproduce already-existing
discourses that are favorable to them, and construct ‘us’ versus ‘them’ dichotomy through the
process of distinction. In particular, participants often invite the historically constructed figures
of ‘good’ and ‘bad’ bilinguals and their bilingual competence to typify a certain group of South
Korean bilinguals in the processes of distinction and disparaging. They sometimes take more
agentive and more aggressive act of disparaging in order to effectively differentiate themselves

from others and dissociate themselves from circulating discourses that could potentially
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disqualify them in the market. Indeed, participants of this research marginalize and disparage
other transnational South Korean students by assigning them to damaging figures of morally
corrupt fakers and national betrayers.

This chapter also highlights how participants strategically uses the discourse of
properness that stresses the importance of making a socially appropriate balance between two
axes of being too Americanized/cosmopolitan and being to Korean to marginalize other South
Koreans. It is interesting to note that the discourse of properness is one of the increasingly
complicated and domesticated discourses that put South Korean bilinguals of English and
Korean, including participants of this research, in a fragile position. Instead of being trapped by
this delicate discourse, participants use it as an authoritative tool to successfully marginalize

other groups of South Korean bilinguals while positioning themselves as ‘good’ bilinguals.
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Chapter 6. Looking Inside: The Construction of ‘Good’ and ‘Bad’ English Competence
and Bilingual Competence
The historically constructed model of ‘good’ bilinguals is associated with ‘educated’ and
‘native-like’ English that they acquire through overseas education in English speaking countries,
whereas ‘bad’ bilingual figures are associated with ‘spoken’ and ‘uneducated’ English that they
randomly pick up from undesirable kinds of English speakers such as American GIs. Since
English spoken by two groups of bilinguals have been differently portrayed and indexed
different social meanings, speaking ‘good’ variety of English has been an important quality to be
seen as ‘good’ bilinguals in contemporary South Korean society. Historically constructed model
of ‘good’ bilinguals has idealized native-like and educated English. In addition, the prevalent
ideology of native-speakerism has also justified such ideological construct and posited the
acquisition of ‘native-like’ English as a goal for English language learners in both ESL and EFL
countries (Holliday, 2005; Canale & Swain, 1980; Savignon, 1997). What counts as ‘native-like’
English and ‘good’ English variety, however, are always changing as market dynamics are in the
constant process of upgrading their criteria in the overcrowded and competitive linguistic market
of South Korea, and so does the construction of ‘good’ and ‘bad’ bilinguals (Park, 2011). In
particular, the evaluation of language competence and marketable linguistic resources are
constantly recalibrated to control the crowded market and hence put South Korean bilinguals of
English and Korean in a fragile position (c.f., Heller & Duchéne, 2012; Gal, 2012). In this
precarious market, how do South Korean bilinguals then situate themselves as ‘good’ and
‘competent’ bilinguals?
To answer these questions, this chapter first examines South Korean educational

language policies and media discourses to see how ‘good’ English competence has been
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ideologically constructed and reconstructed in large-scale language socialization institutions in
South Korea. In particular, I explore how English communicative competence, under the
prevalent influence of native-speakerism (Doerr, 2009; Llurda, 2004; Park, 2010) and
government-led adoption of communicative language teaching (CLT), has been idealized and
posited the acquisition of ‘native-like’ English as an ultimate goal of English education in South
Korea. The crowded linguistic market, however, has domesticated such ideological construction
in response to local dynamics and tensions, and added more diversified and complicated criteria
for what counts ‘native-like’ and ‘good’ English speakers. By analyzing ethnographic and
interview data, I then examine how participants make sense of themselves by critically
evaluating the ideological-laden models of ‘good’ English language competence in contemporary
South Korean market and redefining ‘good’ English language competence. Rather than simply
consuming imposed discourses that idealize the acquisition of ‘native-like’ English, they
strategically utilize the discourse of properness that treats ‘being too Americanized/
cosmopolitan’ as an indicator of failed bilinguals to frame ‘native-like’ English competence as a
sign of being too Americanized/cosmopolitan. They then argue that ‘good’ bilingual competence
includes a particular type of sociolinguistic competence that enables bilinguals to make a
‘proper’ use of English and Korean in socially expected ways and in socially appropriate
contexts. The analysis demonstrates that language competence is not only socially constructed
and historically contingent, but also is redefined and reified by individuals in their daily
interaction. It also suggests that the acquisition of ‘native-like’ English competence is not a goal
for English language learners unlike many literature in English language teaching and learning
have suggested and assumed.

The Social Construction of ‘Good’ English Language Competence in South Korea
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The notion of communicative competence was coined by Hymes (1972) as a reaction to
Chomsky’s (1965) static notion of competence. Communicative competence generally refers to
knowledge that enables language users or hearers to make the socially appropriate usage of
language in order to successfully communicate within a given speech community; that is,
“acquir[ing] competence as to when to speak, when not, and as to what to talk about with whom,
when, where, in what manner” (Hymes, 1972, p. 277). Canale and Swain (1980) further explain
that the major components of communicative competence include grammatical competence,
sociolinguistic competence, discourse competence and strategic competence. The notion of
communicative competence with its emphasis on functional competence has been widely
accepted by applied linguists, educational policy makers and educators, especially those who
work for second/foreign language learners. In criticizing traditional approach of prioritizing
grammatical competence, many scholars and educators started to see communicative competence
as a goal of second/foreign language learning and testing (Canale & Swain, 1980; Savignon,
1997). Under the huge influence of communicative competence, communicative language
teaching (CLT) was introduced in the 1970s as an authentic English teaching method that
emphasizes the importance of developing communication skill and having a meaningful
interaction (Nunan, 1991). Since then, CLT has become known as one of the most effective
teaching methods in second/foreign language classrooms (Savignon, 1990; Widdowson, 1978).
As English began to be widely understood as a global language in the context of globalization,
many EFL governments started to quickly adopt CLT as an attempt to provide effective English
education and hence increase global competitiveness. Communicative competence has thus

become the primary goal of English language learning and teaching in these countries.
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Like other EFL countries, the South Korean government emphasized communicative
competence in its curricula in the early 1980s. The 4™ National Curriculum (1981-1987), for
example, aims to help students acquire ‘living” English (sayngwhal yong®, salainiin yongd)> by
establishing language labs in schools and emphasizing the importance of English listening and
speaking skills (Kwon & Kim, 2010). Both the 4™ and 5™ National Curriculum (1987-1992)
characterize communicative competence as the ultimate goal of English education, and the 6"
National Curriculum (1992-1997) introduced CLT as an advanced teaching method to replace
Audio-Lingual and Grammar-Translation methods (see appendix A for more details). The 7"
National Curriculum (1997-2006) advocates CLT as at all levels of the school system, and
President Lee’s 2007 proposal for English immersion also advocates the urgent need of acquiring
an advanced level of English communicative competence (Lee J., 2010). Despite growing
concerns about the challenges of adopting CLT in South Korea (e.g., Butler, 2005; Li, 1998),
CLT and its emphasis on communicative competence has quickly come to dominate English
education in both the public and private sectors. The current educational policy also stresses the
acquisition of “practical” English (siryong yongo) and “expressive’ English (p’yohyon yongo).
Since communication skill and fluency get heralded as essential while devaluing the traditional
focus on grammar, these educational policies and practices idealize the acquisition of ‘native-
like’ English communicative competence and English pronunciation.

As various educational policies and practices have repeatedly emphasized the

significance of English communicative competence, English pronunciation has become the most

visible and socially recognizable emblem to index one’s authentic English proficiency in

23 ‘Living English’ (sayngwhal yong0, salaintin yongd) emphasizes the importance of acquiring
naturalist English through the extensive exposure to a naturalistic English-speaking environment
(see Park, 2010b for more details).
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contemporary South Korean society and hence reinscribed native speakerism. Although the
usage of English idioms, English slang terms and culturally embedded English expressions are
often associated with ‘native’ English speakerhood, English pronunciation in particular is
thought of as a measurable element that South Korean people use to determine one’s English
communicative competence. Indeed, English pronunciation is a major component to evaluate
one’s English communicative competence in South Korean schools (Lim, 2010) and in South
Korean companies (Lee J., 2007). South Korean companies have increasingly used English
speaking tests in order to evaluate both job applicants’ and employees’ English communicative
competence (Choi Y., 2011). OPIc (Oral Proficiency Interview-computer, developed by The
American Council on the Teaching of Foreign Languages), for example, was first introduced in
South Korea in 2007, and is currently used by approximately 1,500 South Korean companies
including conglomerates such as Samsung and LG to determine one’s employment and job
promotion.

While both institutional and social discourses have placed a high value on one’s English
pronunciation, South Korean media has also played a powerful role in disseminating and
reproducing such ideological emphasis on English pronunciation. In media, South Korean
celebrities with overseas experience are often called upon to demonstrate their authentic English
skills, oftentimes their ‘native-like’ English pronunciation, in interviews with native English
speakers, who also administer English-speaking tests. If they fail to demonstrate the ‘expected’
level of English communicative competence and pronunciation, they are quickly framed as
fakers whose English skill, overseas experience and morality become highly questionable. Tablo,
a Korean hip-hop singer who graduated from Stanford University, for example, was labeled as a

faker who spoke English poorly and whose English pronunciation was lousy, which later raised a
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strong suspicion of forging his Stanford degree. Even though both Stanford University and
Korean Supreme Court proved his innocence, his English and authenticity are still questioned by
many South Korean. The following newspaper headlines also illustrate how English
pronunciation is served as one of the most effective tools to measure one’s ‘good’ and ‘bad’
bilingual status; “Crystal’s (a member of a South Korean idol group who was born and raised in
California) English pronunciation, ‘she can be in American soap operas’...perfect and native-like
[English pronunciation]” (Chosun Ilbo, 2013)”, and “Kang Sung-jin (a South Korean actor with
overseas experience) being humiliated because of his [lousy] English pronunciation” (SBS News,
2011). These news articles also contain reported speech, directly coming from netizen and native
English speakers who positively or negatively evaluate these celebrities’ English competence
and pronunciation, such as “her English pronunciation is so perfect, is she a native English
speaker?” (Chosun Ilbo, 2013). As evidenced by the above news articles, the evaluative gaze is
always casting upon English-Korean bilinguals, and English pronunciation often becomes one of
the authentic criteria to decide one’s legitimate bilingual status in contemporary South Korean
society.

Even though English pronunciation has become the major sign that people use to
determine ‘good/authentic’ or ‘bad/inauthentic’ English communicative competence, having
‘native-like’ English pronunciation alone is not sufficient in contemporary market of South
Korea. Positive evaluations are almost always followed by other socially recognizable
credentials that ‘truly’ prove one’s legitimacy such as graduating from prestigious universities,
receiving a high score on certified English tests, being praised by native English speakers and
showing dedicated efforts to practice English despite a hectic schedule. For example, a Chosun

Ilbo article that explains why Kim Soo-hyun was offered the part in the American blockbuster
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‘Avengers 2’ provides a long list of her ‘authentic’ credentials, including her bachelor’s degree
from a prestigious university and her perfect score on TOEIC, to prove her ‘real” authenticity
(Chosun Ilbo, 2014). Here, her ‘native-like’ English proficiency is described as a natural
outcome of her academic endeavor, which then makes an indirect but rigid connection between
her advanced English communicative competence/fluent English pronunciation and her
privileged credentials. In the same vein, English communicative competence without any
supporting credentials is often framed as inauthentic, explained by either previous interaction
with undesirable kinds of native English speakers such as American Gls (see Lo & Choi, in
preparation for more details). Similarly, the extensive use of English and hyperarticulated
English pronunciation in public sphere is seen as a sign of fakers who try too hard to express
their ‘true’ ability of participating in the global world and fail to make a “proper’ balance
between Koreaness and globalness (c.f., Besnier, 2009). In other words, English communicative
competence and fluent English pronunciation can be only seen as a valuable asset when they are
accompanied by socially recognizable credentials and when they are performed in a socially
appropriate manner to meet situated expectations.

By revisiting Goffman and Bourdieu’s work on the sociopolitically and historically
situated nature of language competence, Blommaert at el. (2005) argue that language
competence, both linguistic and communicative competence must be understood in relation to
how language competence is positioned in situated practices— what counts as valuable and
invaluable language competence in the given environment— where “scale-based agentivity” and
“negotiation and repair” constantly occur (p. 212). That is, language competence is socially
constructed as different models of language competence are evaluated, a particular set of

language competence is idealized and speakers are positioned accordingly in a specific
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environment. In the case of contemporary South Korea, communicative competence has been
seen as a primary goal of English education and as a major criterion to measure one’s ‘authentic’
English proficiency. In this context, it is hard to deny that the ‘native-like’ English pronunciation
and ‘native-like’ English fluency tend to be widely recognized as one of the major components
to become a successful English language learners/speakers. However, the socially constructed
and situated understanding of what counts as a valuable and authentic English communicative
competence is more complicated in that the notion of communicative competence and an ideal
English speakerhood are constantly changing in interacting with and in responding to local
dynamics, tensions between ‘old’ and ‘new’ regimes, and historically constructed discourses. As
illustrated above, having an ideal English communicative competence in South Korea is closely
associated with locally constructed and socially recognizable attributes unique to the given
environment such as having a high score on standardized tests, gradating from prestigious
universities/colleges, and neither demonstrating too much globalness (e.g., using too much
English over Korean) nor framing oneself as too much Korean that shows one’s backwardness.
Such attributes can be always changed, added and articulated in the overcrowded and
competitive market of South Korea in order to control the market dynamic and select ‘true’
bilinguals among many.

The complex construction of communicative competence has no doubt accelerated the
vulnerability of South Korean bilinguals of English and Korean. To be seen as ‘good’ bilinguals,
South Korean bilinguals of English and Korean must acquire ‘native-like’ English fluency and
pronunciation, be equipped with socially recognizable credentials, know how to use languages
and language registers in socially appropriate manners, and properly utilize socially recognizable

linguistic emblems. Those who meet all the socially expected qualities of being ‘good’ bilinguals
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and global elites, however, can be easily framed as ‘bad’ bilinguals as locally and socially
constructed credentials of being ‘good’ bilinguals are constantly shifting. In other words, the
constantly rescaling construction of communicative competence and an ideal English-Korean
speakerhood puts South Korean bilinguals of English and Korean in a fragile position and makes
it hard for them to prove their authentic language competence in English and claim their
legitimacy as a bilingual.
The Reconstruction of ‘Good’ English Language Competence Among Participants

While language competence has been generally considered a production of macro
construction and determination, recent studies (e.g., Gal, 2012; Jaffe, 2013) point out the
agentive and dynamic role of individuals who are actively participating in the process of
appropriation, reinterpretation and reproduction of what counts as ‘ideal” language competence.
Rather than simply denying or accepting the power-laden discourses and their discursive
construction of communicative competence and ideal speakerhood, participants of this research
firmly acknowledge existing discourses and discursive construction, critically evaluate them, and
selectively articulate those that are favorable to their position. In particular, they strategically use
the delicate tensions between local and global and between tradition and modern, and articulate a
locally grounded sociolinguistic competence as an important tool to measure one’s ‘good’
bilingual status. In so doing, they reconstruct what counts as valuable languages and language
competence, and successfully claim their legitimacy as ‘good’ bilinguals with ‘good’ bilingual
competence.
A. Rejecting the Imposed Label of ‘Non-native’ English Speakers

Since all the participants have received a formal education in South Korea and they

would like to go back to South Korea in the near future, they tend to be strongly aware of the fact
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that South Korean society places a high value on English communicative competence and
‘native-like’ English proficiency. They are also exposed to the discourses of native-speakerism
in the North American academic discourse community where they could be easily marginalized
as ‘non-native’ speakers (Braine, 1999, 2010; Holliday, 2006; Pennycook, 2012). Midwest
University, for example, publicly labels international students as ‘non-native’ English speakers
in various university policy documents and websites. The university describes international
students as someone who needs continuous monitoring to detect and control the quality of their
English, and who needs to constantly practice English in order to speak intelligibly. It also
mandates ‘non-native’ English speaking teaching assistants to prove their spoken English
language proficiency through oral English proficiency screening assessments and interviews,
while requiring academic units to continuously monitor their English. Such discourses indirectly
question their credentials as ‘non-native’ English speaking teaching assistants, lecturers and
research assistants, and put them in a peripheral position.

Previous studies argue that the prevalent ideology of native speakerism in the North
American academy tends to segregate non-native speakers from dominant native speakers and
marginalize them accordingly (e.g., Braine, 1999; Holliday, 2005, 2006). All the participants,
however, claim that their so-called ‘non-native’ English speaking status does not negatively
affect their academic and professional performance in any way. Even though they all admit that
they could be easily framed as non-native English speakers by others including South Korean
undergraduate students at Midwest University, they state that they have not experienced any
difficulties from their supposed English deficiencies while working as graduate assistants,
attending classes, or writing academic papers in English. They mention that they sometimes

encounter academic and professional challenges such as difficulties in publishing their academic
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papers in a peer-review journal, occasional miscommunication with their colleagues and the
time-consuming nature of preparing classes and grading students’ papers. However, these
difficulties, according to participants, are not driven by their ‘non-native’ English or their
imposed position as ‘non-native’ English speakers, but happen to any graduate student or
teaching assistant no matter how good or bad their English is. As many of my participants
succinctly put it in interview, they strongly believe that the most important element to succeed in
the North American academia is not having a ‘native-like’ English proficiency or being
perceived as a native English speaker but being equipped with advanced academic knowledge
that they can convey to their students and colleagues. Even though they do not see their English
abilities as a source of problem, more than half of them have an experience where their
legitimacy was questioned by their students or colleagues. They all admit that such experience
was unfortunate and unpleasant but they believe that it is not their problem but the problem of
those who still blindly believe in native-speakerism. Instead of blaming their accented English or
feeling marginalized, they tend to resolve the situation by recommending students in question to
talk to the program director/coordinator or to take other courses taught by ‘native’ English
speakers.

Unlike previous studies where ‘non-native’ English speaker are struggling to get rid of
the essentialist label of ‘non-native’ English speakers (e.g., Braine, 1999; Pavlenko, 2003),
participants of this research critically evaluate such ideologically imposed labeling and reject to
be positioned as such. While the act of struggling implies that individuals internalize such
essentialist positioning, their act suggests that they acknowledge the already constructed
dichotomy between native speakers and non-native speakers but choose not to be governed by

such problematic ideological constitutions and labeling. This can be also interpreted as their
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strategy of differentiation in that they authenticate themselves by demonstrating the fact that they
are not those fakers who are only able to use superficial and ‘native-like’ English but in fact
cannot have ‘real’ and ‘advanced’ English competence. Their attitude is illustrated well in the
following interview excerpt with one of participants; “I have not had any difficulties of teaching
courses in English here”, said by one of my participants, a fourth-year Ph.D. student who does
not have an early study-abroad experience and has two years of teaching experiences in Midwest
University. He continues, “I fully understand all the course materials and I am pretty good at
teaching others...If some concepts, theories or names of scholars are hard to pronounce in
English, I simply write them down in a white board because I know that there is a high chance
my students get confused. If students cannot fully understand my classes, they are more than
welcome to ask me questions during and after classes. But if they have a problem with my
accent, I really cannot help them or their ignorance.”
B. Rejecting the Imposed Goal of Becoming ‘Native-Like’ English Speakers

While participants claim that their English proficiency does not become a source of
marginalization in the North American academic setting, most of the participants admit that they
sometimes experience difficulties successfully interacting with American colleagues and native
English speakers in settings where more casual communication skills are required. They state
that culturally specific knowledge (e.g., college football, NFL, baseball, night shows, Star Trek,
American music and old movies), culturally embedded expressions and slang often cause
communication failure between them and other native English speaking counterparts in informal
communication settings. They, however, do not see such communication failure as something
problematic they need to quickly improve or overcome. They rather see such less successful

experiences as a result of their limited experience and investment in fully appropriating North
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American cultural practices and acquiring a particular type of sociolinguistic competence needed
in small talk. They perceive this particular sociolinguistic competence as a necessary linguistic
resource for getting along better with ‘native’ English speakers and entering into mainstream US
society, but at the same time they see it as a sign of ‘being trying too hard to be like American’.
Many participants state that they choose not to invest in acquiring this particular type of
sociolinguistic competence because this particular sociolinguistic competence is an ‘optional’
one that is needed only if your goal is to become a core member of North American society.
They also argue that such English competence is closely related to damaging images of ‘bad’
bilinguals who try too hard and who would like to become Americans. In other words, someone
who tries to acquire or displays such sociolinguistic competence is either a faker who tries too
hard to be like American, or a novice English speaker who does not know that this particular
English competence could be associated with ‘bad’ and ‘inauthentic’ bilinguals. Participants
claim that both fakers and novice English speakers use particular English language registers that
are widely viewed as ‘authentic’ and ‘native-like’ English in contemporary South Korean
society. The use of culturally specific English expressions (e.g., idioms and proverb) and spoken
English (e.g., slang) are all read as a sign of trying too hard to speak like native English speakers.
By using their local knowledge acquired in the United States, they also argue that ‘native’
English speakers tend to use these particular language registers in a restricted manner so using
them without properly knowing when to use them, where to use them and whom to use them
with would be embarrassing and wrong. Such view can be found in their daily interaction where
participants often make fun of a South Korean colleague who frequently uses English idioms
such as “once in a blue moon” and “raining cats and dogs”. Since most of them have shared

experiences memorizing English idioms in South Korean schools, they interpret the excessive
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use of English idioms as a typical effort made by South Korean English speakers to display their
authenticity and perform ‘native-likeness’. But at the same time, participants are well aware of
the fact that the extreme usage of English idioms can be considered dorky and awkward by
‘native’ English speakers in the United States. Their local knowledge acquired in both South
Korea and the United States then enables them to evaluate of the practice of using English
idioms excessively as a sign of one’s insufficient exposure to a ‘real’ native English speaking
environment.

In other words, participants frame the excessive usage of English idioms as a sign of
being ‘too novice’, ‘too Korean’ and ‘too scholarly with limited exposure to the real world (a
native English speaking environment)’, while constructing the extreme use of spoken English as
a sign of being ‘too Americanized/ American-wannabe’, which evokes spatiotemporally
locatable figures of ‘bad’ bilinguals and invites evaluative gazes casted upon these figures (c.f.,
Agha, 2007; Koven, 2013; Moore, 2011). In so doing, participants articulate their successful
acquisition of appropriate sociolinguistic and discursive competence required in a given
discourse community, which results in their selective usage or non-usage of particular types of
language register. In addition, participants construct themselves as ‘good’ and ‘sophisticated’
English bilingual who can tell what English registers to use/what not to use, when to use/when
not to use, and how to use/how not to use. Such sociolinguistic competence and language
registers are generally used as indicators to determine one’s ‘native-like’ and ‘authentic’ English
competence, participants refuse to simply accept such ideological constitutions. Such attempt of
resisting the hegemony of nativeness could be explained in relation to their privileged
sociocultural and educational background. While English language learners tend to be described

as a struggling victim of native-speakerism in previous research, participants in this research are

133



in the position where they could actively use their sociocultural capital of higher education
credentials in order to resist the essentialist ideology of native-speakerism and to claim their
legitimacy over others including Korean bilinguals and less-educated native English speakers. In
addition, they could successfully claim their superiority over the growing number of ESA
students and other transnational South Korean without their privilege of ESA.

C. Reconstructing ‘Good’ and ‘Bad’ Bilingual Competence

As the historically constructed models of ‘bad’ bilinguals are closely associated with
‘spoken’, ‘uneducated’ and ‘nonstandard’ English registers that they randomly pick up from
undesirable kinds of native English speakers, participants often evoke this historical
representation to authoritatively evaluate others as failed English speakers. Throughout their
daily interaction, participants frequently describe other transnational South Korean bilinguals as
American-wannabes who use too much English slang and spoken forms of English (e.g., “what’s
up”, “oops”) in order to be seen like native English speakers. This particular sociolinguistic
competence that is closely associated with spoken forms of English and communicative English
serves as an authoritative indicator to distinguish themselves from other incompetent South
Korean bilinguals and functions as active means to disparage others as an attempt to claim their
legitimacy.

The act of distinction and occasional disparagement is not limited to other group of South
Korean English speakers but also applies to their own group members. Participants, for example,
often make fun of Hoon (a focal participant who is often called as Enrique Park, a nick name
given by his friends), and Jongdoo (a South Korean graduate student who is also known as JD,

an English name he made for himself) for their frequent usage of English slangs that is,

accordingly to most of participants, wrong and inappropriate. Dohyun, one of focal participants,
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once shared his embarrassing moment when he bumped into JD in quad with his American

colleagues and JD tapped on his shoulder saying “whassup bro”. Dohyun said that he got so

embarrassed in front of his American colleagues due to JD’s ‘awkward’ and ‘totally

inappropriate’ English usage. Other participants who also know JD all agree with his evaluation,

describing JD as being ‘too loud’, ‘clownish’, ‘stupid’ and ‘silly’.

The following dinner conversation demonstrates how the excessive usage of English

slang is constructed as a sign of one’s inauthentic bilingualism in moment-to-moment

interaction. The conversation begins with Mikyung and Yeonji discussing Yeonji’s on-going

research plan and participant criteria.

Excerpt 4. ‘Wrong’ English registers and ‘bad’ bilinguals

1 Mikyung: oty Q.d o] Ak ALk You are looking for people who have
T3 7 o}y o}, X0 lived [in the United States] for more
than five years, right?
2 | Yeonji: . .2 REA0 H9E Well... I’'m not quite sure. I haven’t
ojw A %3~ yet determined the criteria yet.
3 Mikyung: A A8 A = ot Because of that reason, [you said]
= o) w2 Enrique Park is also not eligible to be
in your study, right?
4 | Yeonji: g A =2 Enrique Park?
5 | Mikyung: o] Yeah.
6 | Yeonji: o}, dlg] A & & ]2 7}X| = | Enrique Park cannot be a participant
o ¥ 31 for various reasons.
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7 | Eunju: T7F g A = o] oF2 Who is this Enrique Park?

8 | Mikyung: LA Mr. Park Hoon.

9 | Eunju: o] o] Yeah.

10 | Yeonji: b o), &t But it would be fun to have Hoon oppa
Zo0)7}ok Al ek wok in the study.

11 | Eunju: oby, & o, 5 ks Hoon oppa really overdoes it. He is
w1}, totally annoying.

12 | Mikyung: a2l vy, He is out of control. He is out of

control.

13 | Yeonji: -z He is out of control.

14 | Mikyung: < -Q ol He’s always saying “Yo yo”.

15 | Eunju: off 7] oF g} o] 3|2 Didn’t I tell you the story? ((to

Yeonji)) Didn’t I tell the story to you?

16 | Yeonji: A =92 [The story about] sis?

17 | Eunju: ojojojo] .. Q=L 9o} Yeah, yeah. Today, like, right, when I
ohe}h, )7} - A4 ) did something wrong, he was like “Ah,
Col Tz mk o] @Al dude” ((/du:d/))”...

18 | Eunju: A A defa I told him please don’t say that.

19 | Mikyung: Q% Oh

20 | Eunju: Aol It’s totally annoying.
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21 | Mikyung: FolslH et 055 & [He] should not use English. ha ha ha

22 | Yeonji: o 1 = L A=A ol 1A Actually, when we went to the tennis
w2} 22 who]of 9f of club, I got on his case. I was like
o2} omh W ALET “Why- why is Eunju your ‘sis’?”

23 | Eunju: < Yeah.

24 | Yeonji: a3y 78U A 28k Then, [he said to me], “Cause she is

my sis.”

25 | Mikyung: g e e yAeta The other day, he also told me “She’s
w o] 7} 2] W} 12l 9o mine; don’t take her away from me.”
et

26 | Eunju: o] AFsl, 1o wh He’s weird. That oppa.

27 | Mikyung: < Yes.

28 | Yeonji: 2 Fof, 2413 Eunju, you better watch out.

29 | ((Laughter))

30 | Yeonji: = z3h} I feel sorry for you.

31 | Dohyun: Al 2~E 2Fa1? Did he say sister?

32 | Mikyung: “p 2~ 1) o] He said “sis” ((/ssis/))

33 | Eunju: a8 Uzt 9 S0l E o] 3 o] So... just like...like black people say

B2 uo]lg]s A Zo)

“hey bro”, he said sis to me.

137




34 | Yeonji: H 2 Zro] Like “ bro”.

35 | Dohyun: g9 Yeah, yeah.

36 | Mikyung: 9} What’s up ((/walep/))

37 | Eunju: o Yeah

38 | ((Laugher))

39 | Eunju: 3| 18]+ A of He’s always doing that to me. He
kg w7 s A always overdoes it. It’s like I’'m a
R bE A% ke participant in some research project.

He’s like always doing that to me.

40 | Dohyun: 7 &A] 3 o] dA = )2 He’s been here about two years?

41 | Mikyung: 2011 ol g} 180]? Did he come here in 2011?

42 | Yeonji: 2 etE sS4 Probably less than two years.

43 | Mikyung: 14 vk One and a half years?

44 | Yeonyji: 1 Rt One and a half years

45 | Dohyun: w1y That’s exactly the time when...

46 | Mikyung: 1A FA 7} o}y oF 1 That’s not an issue. If a person who
et Al ero] ahd was good [at English] did that ...
((laughing))

47 | Yeonji: A, 1. Just funny.

48 | Eunju: Z kol 7} vk Asian kids just...
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49 | Dohyun: obik, @ 13 wjy]. 1 WHF | No, that’s exactly when it happens.
Q) 19 Exactly after one and a half years?

50 | Dohyun: o] .3 v 79~ o] gt} 7} Yeah... that’s when people start saying
things like “Du::de ((/ tyuwu/))”

51 | Mikyung: o] ¥ o] M of 2} 5| 23] [He] is always hitting on pretty girls.

52 | Eunju: TIHQWEo] gl=r7F4 2. .. | Those oppas always go to Korea...

53 | ((Laughing))

54 | Eunju: ol Y7} A o)L, Go to Itaewon and speak English.

55 | ((Laughing))

56 | Yeonji: == 1 They go to clubs...

57 | Mikyung: Q ulo] 7psk. 2 0] 2] xxxx “Oh, my god ((/oh maikat/))” They’re
always saying stuff like that xxxx —
[Stylized feminine English, animating
Korean girls who want to be like a
native speaker]

58 | ((...... )

59 | Mikyung gl 2 Q89 olgfar g [He] is always messing around saying
“yoyoyoyo”.

60 | Eunju: g =7 A He said he wants to have a good time
everyday.

61 | Mikyung: T= Dude ((/ dju:d /))
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62 | Eunju: o}, F= Y& 4o, Geez, I really hate it when
[people/Senor Kim] say “dude” ((/du:d
/).
63 | Yeonji: TE+= of 3? Why does [he/people] say “dude”
((/du:d /))?
64 | Eunju: U g R sk 2 mp I was really annoyed when he said
wZ=yko] Ak “sis” to me.
65 | Mikyung: TE= A n) oo 50t Really, only real AMERICAN KIDS
=7 of use “dude” ((/ dju:d /)).
66 | Mikyung: o) Gxjof & W= w White American guys—they’re the
197 &= ones who really say “dude” ((/ dju:d
/).
67 | Yeonji: b B B U R S = That that that.., undergraduates
68 | Mikyung: o] 0] o] Yeah, that’s right!
69 | Yeonji: AASSHA Ty H AL Goofing around...
70 | Mikyung: A E w7 &R A %o} Moreover, it’s really only those guys

who use that word.

Throughout the conversation, participants construct Hoon who is exchangeably referred

as Enrique Park [ehn-REE-kei par-k with aspirated/released stops English sounds ‘p’ and ‘k’

instead of Korean lenis consonants ‘b’ and ‘g’] as a novice English speaker whose English

140




proficiency and foreign experience has not been matured yet** (see lines 40-50). He is also
framed as a faker whose authenticity can be only valued in Itaewon, an area of central Seoul
known for its intimate connection with historically undesirable English speakers such as the
American GIs, yanggongju and black marketers due to its close location to American military
base (lines 54-57), and an inauthentic English speaker with limited sociolinguistic and discursive
competence in English (lines 62-70). Hoon’s usage of English slang such as “yo yo” (line 15),
“dude” (line 17), and “sis” (lines 22, 32) are all framed as signs of his inauthentic English
competence. Participants describe his usage of English slang as “totally annoying” (lines 11, 20,
64), “just funny” (line 47) and “really hate it” (line 62), which needs to be immediately stopped
(lines 18, 21). Such evaluation then enables participants to construct him as a faker who is
equivalent to the historical constructed model of ‘bad’ bilinguals who always hang around
camptown (here Itaewon), pick up spoken English through the exposure to the American GIs,
use their limited English to conduct illegal business and brag about their limited English as if it is
authentic and valuable. Between lines 51 and 57, participants not only locate Hoon’s English in a
limited and undesirable space of Itaewon, but also assign him a typified personhood of a faker
who goes to clubs in Itaewon and speaks English to South Korean girls in order to impress them.
In line 57, Mikyung uses an imagined, but yet typified voice of South Korean girls (“Oh, my
god”, /oh maikat/ with a high pitched and stylized feminine English and a thick Korean accent)

in Itaewon clubs who get seemingly impressed by Hoon’s hyperarticulated English. These

24 He got his nickname ‘Enrique Park’ from his friends due to his hyper-articulated English
pronunciation and his excessive usage of English slang and other spoken English forms. His
friends named him ‘Enrique’, one of the most common Spanish names, because they thought
Hoon’s English and attitude of speaking English are fit into a stereotypical image of Spanish
English speakers. For his surname, they also intentionally pronounce it as /p’ark/ with articulated
English /p/ and /k/ sounds instead of /bak/ to imitate his hyper-articulated English pronunciation.
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women in [taewon are often depicted as wannabe Americans in South Korean media who cannot
afford to attend private English institutions and go to Itaecwon as an attempt to learn English from
American GIs. Mikyung’s reported or imagined speech in line 57 then suggests that Hoon’s
inauthentic English can be only read as authentic within marginalized space by a particular group
of wannabe Americans. Throughout the above interaction, participants position themselves as
‘good’ and ‘authentic’ English speakers who could righteously point out Hoon’s inauthentic
English proficiency and his fakeness. In so doing, they successfully differentiate themselves
from Hoon and other fakers who pathetically fail to understand what really counts as
‘good/authentic’ and ‘bad/inauthentic’ English varieties and shamelessly display them in public
as if they are ‘authentic’. Participants further position themselves as a successful English speaker
with an advanced sociolinguistic competence between lines 65 and 70 who know the ‘hidden’
fact that ‘real’ and ‘authentic’ English slang speakers are White American male undergraduates,
not Asian kids (line 48) or any other groups of English speakers.
D. Redefining ‘Good’ and ‘Bad’ Bilingual Competence

Through the systemic process of distinction, participants position themselves as
successful English-Korean bilinguals who have developed a properly balanced bilingual
competence, which do not run the risk of being considered ‘being too much Korean/backward’
or ‘being too much American/cosmopolitan’ in contemporary linguistic market of South Korea.
Unlike traditional SLA research that have often explained the goal of English language learners
is to be like ‘native’ English speakers, participants of this research reject such socially imposed
goal and ideologically idealized model of English competence. Rather than investing in
acquiring ‘native-like’ English competence, they critically evaluate the already existing

discourses, remake what constitutes as valuable and invaluable English registers and bilingual
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competence, and make investment decisions of acquiring or not acquiring a particular set of
sociolinguistic and discursive competence. In so doing, they attempt to present their cultural and
linguistic capital and transnational experience as a valuable asset and secure their positions in the
given market. Such selective investment can be explained by their strategic choice of not
acquiring a particular type of sociolinguistic competence needed in informal communication
settings but yet associated with ‘bad’ bilinguals, and their careful efforts of distancing
themselves from English registers associated with such sociolinguistic competence. Rather, they
rationalize their bilingual competence as valuable by arguing that they do not invest in ‘native’
norms and ‘native’ language competence as an attempt to disassociate themselves from
damaging images of ‘bad’ bilinguals and to secure their positions.

Their agentive process of distinguishing themselves from other groups of South Korean
bilinguals sometimes involves the act of disparaging where they actively devalue others’ English
language competence, marginalize others and frame others as fakers and failed bilinguals. Then,
does that mean participants see themselves as a ‘good/authentic’ bilingual? Do they claim their
authenticity as a ‘good’ bilingual? When I ask participants “do you identify yourself as a
bilingual?” (chagi chasini bailingudrilago saengakhaseyo?) during the interview, all of them
except two participants with U.S. citizenship are reluctant to identify themselves as ‘bilinguals’.
They rather try to distance themselves from the very label of ‘bilinguals’. While two participants
with U.S. citizenship casually state that they are Korean-English bilinguals because they can
speak two languages, other participants identify themselves as South Koreans with advanced
English proficiency (yongoril chalhantin hangugin, 6diibaensti yongdgusaja) and reject
identification as bilinguals. These participants are strongly aware of the social baggage that

accompanies the label of ‘bilinguals’ in South Korean society, and the bifurcated gaze casted
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upon South Korean bilinguals of English and Korean by other South Koreans. They are aware of
the fact that being a bilingual can evoke various suspicions towards their English/Korean
bilingual proficiency, their Korean/global identities, their morality and personhood, and even
their academic background in contemporary South Korean society. In addition, they know that
being read as the “wrong” kind of bilingual could jeopardize their credentials and future career.
To minimize the potential risk of being framed as ‘bad’ bilinguals but at the same time claim
their legitimacy in contemporary linguistic market of South Korea, participants provide an
extremely idealized definition of ‘bilinguals’ and hard-to-achieve criteria of being bilinguals.
They strategically use the discourse of properness that stresses the importance of making a
proper balance between tradition (Koreaness) and modern (Amercanization/globalness) to
idealize the model of true bilinguals, and to position themselves as advanced English language
users who successfully make a ‘proper’ balance between such extremes. According to most of
participants, bilinguals are those individuals who are capable of fluently communicating in two
different languages, and who are fully appropriating cultural practices and sociolinguistic
competence in two discourse communities so that they would know how to speak, think and
behave according to situated expectations. Most of participants believe that becoming ‘true’
bilinguals entails the complex moving back and forth between two countries multiple times
before college so that they could fully develop linguistic, sociolinguistic and discursive
competence in two distinct discourse communities, and also have a full membership in both
communities. They believe that living in two countries enables individuals to acquire not only
culturally embedded expressions but also socially expected knowledge and cultural practices that
could fully help them successfully and effectively communicate in two different language

communities. Their idealized construction of ‘true’ bilinguals is explained in the following
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interview excerpt where one of my participants who has a three-year early study abroad
experience in Britain provides his rationale why being a ‘true’ bilingual requires such complex
educational trajectory; “It is such small stuffs (kiinayng chagtin kotdul) that make me frustrated.
Something like fairy tales. Nolbu simbo, tinhye kap’iin kkachi*’, you know what I am referring
to, right? We all just know their implicit meanings. But I could neither understand nor use
[English expressions equivalent to them] here, because I was not exposed to these things when I
was young. How am I supposed to identify myself as a bilingual without even understanding
such small stuffs?... And that is exactly why going back and forth is necessary”. They also
emphasize that this complex educational trajectory must be involuntary; that is, their educational
migration must not be driven by English fever and educational zeal but by other “natural” causes
like accompanying parents on atemporary relocation abroad. Participants claim that involuntary
educational migration is the only way of raising ‘true’ bilinguals without sabotaging their
development of morals and family value, which are, according to participants, more valuable
than learning and speaking two languages. In other words, the ideal educational trajectory
involves going back and forth between two countries multiple times before college with one’s
parents but in a non-agentive way. This is, of course, almost impossible to execute. By positing
such complicated educational trajectory as a key criteria for being a‘true’ bilingual, participants

then construct amodel of bilingualism that is not accessible to anyone, including themselves.

%> These expressions all come from Korean traditional folktales. The phrase “Nolbu simbo”
(Nolbu’s nastry temper) comes from Korean traditional folktale titled “Hungbuwa Nolbu” where
Nolbu did a lot of mean things to his younger and kind brother, Hiingbu. This phrase is generally
used to describe someone who is mean to others and who is greedy. Another phrase “tinhye
kap’tun kkachi” (The grateful magpie) is also from Korean traditional folktale where a good
Samarian saved a dying magpie who later paid back. This phrase is often used to depict someone
who returns a favor.
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When I specifically ask them whether they know actual people who could be fitted into
such description, most of them fail to recall any. Instead, they provide an explanation of why
other South Korean bilinguals cannot be categorized as ‘good/authentic’ bilinguals; (a) South
Korean undergraduate students tend to strongly prefer to use English despite their lousy English
pronunciation and limited English literacy skill, (b) South Korean early study-abroad students,
especially long term study-abroad students, tend to fail to develop advanced literacy skill in both
English and Korean, (c) 1.5 generation and Korean American tend to fail to achieve advanced,
oftentimes even intermediate or basic, Korean literacy skill, and (d) ‘pure’ South Korean who
has no overseas experience cannot have advanced English communicative competence even
though they might acquire advanced grammatical competence and achieve a perfect score on
certified English tests. In so doing, they carefully construct and utilize the discourse of
properness that enables them to put ‘Koreaness’ and ‘globalness’ at each extreme and measure
one’s ‘proper’ balance between these two value-laden categories. As examined in the previous
chapter, ‘Koreaness’ is generally associated with ‘tradition’, ‘Korean identity’, ‘pride’,
‘nationalism’ and ‘non-modern’, whereas ‘globalness’ is associated with ‘globalization’, ‘global
membership’, ‘profit’, ‘transnationalism’ and ‘modern’ (c.f., Besnier, 2009; Duchéne & Heller,
2012; Kubota, 2002). By using this typified value-laden continuum model, participants assign
groups (a), (b), and (c) typified characteristics of ‘being too Americanized’ or ‘American
wannabes, while describing the group (d) as ‘being too Korean’ with little or zero global
competitiveness. While participants frame other groups of South Korean English speakers as
‘bad’ bilinguals who fail to make a ‘proper’ balance between Koreaness and globalness, they
then strategically position themselves as successful English language learners who are equipped

with a strong Korean identity and ‘native’ Korean language competence, but who are still able to
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acquire advanced English competence and sufficient global competitiveness. Since they
extremely idealize what counts ‘true’ bilinguals so that few can identify with, such positioning
then make these participants be seen as the most competent and socially valuable workforce in
contemporary linguistic market of South Korea.
Conclusion

While language competence has traditionally been understood as ideologically neutral
and measurable linguistic skill, recent studies have highlighted the ideologically and socially
situated nature of language competence (e.g., Jaffe, 2013; Kataoka, 2013; Kramsch, 2012; Park,
2011). This chapter expands such discussion by demonstrating the agentive role of individuals
who are actively participating in the construction and reconstruction of ‘good’ English language
competence and ‘good’ bilingual competence. Like any other bilinguals with their precarious
futures in a neoliberal globalized world (c.f., Besnier, 2009, 2013), participants of this research
are in a precarious situation where the already-existing discourses firmly construct ‘good’ and
‘bad’ bilinguals and constantly upgrade criteria for being ‘good’ bilinguals. Instead of
internalizing such discourses and struggling to position themselves, participants refuse to accept
or to be governed by imposed ideologies, ideological constitutions and ideologically constructed
model of ‘ideal’ English language competence. Rather, they strategically utilize delicate tensions
between local and global and between tradition and modern, and redefine what counts as ‘good’
bilinguals and bilingual competence. Even though they acknowledge the prevalent ideology of
native speakerism and its emphasis on the acquisition of ‘native-like’ English competence in
both South Korea and the United States, they critically evaluate such ideological construct and
choose not to be governed or become a subject of marginalization due to such problematic

discourses. Through interview and interactional data, participants make clear that they would not

147



want to speak like native English speakers and even dissociate themselves from a particular type
of English varieties associated with native English competence.

Many literature in English language teaching and learning, along with various
educational policies and practices, describe and assume the acquisition of ‘native-like’ English
competence as the ultimate goal of English language learners. The analysis of this chapter,
however, demonstrates that English language learners and users do not necessarily see ‘native-
like’ English competence as an ideal model of English competence. Rather, it suggests that the
acquisition of ‘native-like’ English has been structurally idealized and widely implemented by
scholars, educational policy makers and educators without closely examining local dynamics and
sociopolitical tensions unique to the given speech community where English language learners

and users are located in.
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Chapter 7. Looking Inside: The Construction of ‘Good’ and ‘Bad’ Bilinguals Through
Novel Respelling Forms

As the South Korean linguistic market has become crowded with growing numbers of
bilingual speakers, the issue of authenticity has become prominent and put South Korean
bilinguals of English and Korean in a fragile position where they need to prove their authenticity.
As examined in previous chapters, these bilinguals are always exposed to the potential danger of
being framed as ‘bad’ bilinguals if they fail to distance themselves from socially recognizable
linguistic and non-linguistic emblems associated with ‘being too Americanized/cosmopolitan’. In
other words, they are required to constantly do a laborious work of making socially proper
balance among delicate tensions between ‘local’ and ‘global’ and between ‘tradition’ and
‘modern’, and in response to historically constructed models of ‘good’ and ‘bad’ bilinguals and
bilingual competence. In order to survive in the precarious South Korean job market, these
bilinguals, however, need to find some ways to display their ‘good’ and ‘authentic’ bilingual
competence that could minimize the risk of being framed as ‘bad’ bilinguals but at the same time
successfully claim their legitimacy as ‘good’ and competent bilinguals.

Orthography is one of the indexical emblems that have come to index one’s subject
position as ‘good’ or ‘bad’ bilinguals. Orthography has been a highly charged topic in South
Korea in that the Korean writing system, hangtl, has been closely linked with national identity
and considered a valuable national asset by Koreans. Hangiil has been framed as the most
scientific and greatest language because of its system of phonetic symbols that enables the
representation of sounds (Chao, 1968; Lee & Ramsey, 2000). In other words, hangtl has been
represented as a system that transparently maps phonology to orthography, which make it

“[distinguishable] among writing systems of the world with its scientific qualities and its unusual
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linguistic fit to the Korean language (Kim-Renaud, 1997, p. 4)”. This ideological representation
of hangtl has been often combined with nationalist discourses that frame hangiil as a symbol of
national pride and national spirit (Shin, 2006; Shin & Robinson, 1999). Since hangiil has been
highly praised for its scientific system of ‘correctly’ representing phonological features via
alphabets, the gradual influx of foreign words and foreign loanwords has generated an on-going
and heated discussion among South Koreans focusing on how to ‘correctly’ and ‘authentically’
transfer foreign loanwords in Korean writing. In particular, the issue of ‘correct’ and ‘authentic’
foreign loanwords has become salient because many English loanwords and English-derived
words in Korean have been understood as coming ‘via Japanese’ and thus as emblems of
Japanese imperialism, versus words that come ‘directly’ from English (Kang et al., 2008). In this
context, South Koreans are under pressure to distinguish between ‘new’ orthographic forms that
more ‘authentically’ and ‘correctly’ represent foreign sounds versus ‘old’ spelling forms that are
‘incorrect’ and ‘Japanese-influenced’.

Drawing insight from recent approaches that view orthography as a social practice, not a
socio-politically neutral technology (e.g., Jaffe, 2012; Horobin, 2013; Sebba, 2007, 2009, 2012;
Schlegel, 2012), this chapter examines how participants strategically display their ‘authentic’
bilingual competence through the practice of producing novel respelling forms. The chapter
begins by analyzing historical and contemporary debates on foreign loanword orthography in
South Korea. In particular, it looks at how various foreign orthographic reforms and social
discourses have constructed ‘old’ spellings as colonial remnants that need to be eliminated
immediately. Such metapragmatic work has advocated the urgent creation of ‘new’ spellings that
would authentically represent foreign sounds using the scientific Korean writing system. Based

on historical and social analysis, it analyzes novel respelling forms used by U.S.-based South
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Korean bilinguals in computer-mediated communication that reflect hyper-articulated English
phonological features in Korean. This naturally occurring data demonstrate how participants as
social agents are actively producing and reproducing novel respelling forms in order to be seen
as authentic bilinguals whose highly advanced Korean and English language competence enables
them to correctly represent English phonological features in Korean writing. Throughout 330
entries of their online communication, their effort of distinction is also noticeable where they are
constantly one-upping each other’s respelling forms in order to construct previous forms as ‘old’
and ‘inauthentic’ while framing theirs as ‘new’ and ‘authentic’ orthographic forms. In this
chapter, I argue that these novel respelling forms reflect how delicate tensions between ‘old’ and
‘new’ regimes have constantly shifted what counts as an authentic or inauthentic language
register, and hence made the contemporary linguistic market more precarious. Ironically, these
novel respelling forms also serve as an effective tool for fragile South Korean bilinguals to stake
a claim for their legitimacy and to differentiate themselves from ‘other’ group of English
language speakers.
The Historical Debate on ‘Good’ and ‘Bad’ Orthography in South Korea

English loanwords and English-derived words in Korean language have been largely
divided into two types. Ones that are understood as coming ‘directly’ from English are known as
English-style loanwords, but ones that are understood as coming ‘via Japanese’ are seen as
Japanese-style loanwords (Kang et al., 2008). English loanwords initially introduced by Japanese
during the Japanese colonial period have been widely understood as ‘Japanese-influenced’
English loanwords or even ‘Japanese’, rather than English. The process of dejapanization
attempted to remove anything considered ‘Japanese’ in postcolonial Korea. ‘Japanese style’

English loanwords were consequently framed as colonial contamination. As an attempt to
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remove Japanese elements in Korean writing, the Korean government established a committee
for the Korean language purification. Part of the committee’s task was to remove ‘Japanese style’
English loanwords in Korean through multiple orthographic reforms. Certain phonemes were
seen as ‘Japanese’ and were replaced by ‘Korean’ ones. Because of this historical construction,
‘Japanese-style’ loanwords in Korean writing have been widely put into chronotopes as colonial
remnants and old-fashioned, only used by uneducated, old and ignorant South Koreans
(Harkness, 2012). The authenticity of English-style loanwords has been also questioned since the
origin of a loanword is not immediately readable off of its form.

The example of the English word “cream” illustrates how different historical moments
have created and invited different chronotopes. The word “cream” was written as ‘gurimu

[gurimu]’ (7-2] %) in newspapers written in the 1930s and 1940s, and the word “tongtong
gurimu [dondoy gurimu]” (55 7-2] 5, boom-boom cream)* designated one of the most

popular facial creams in South Korea in the 1950s and 1960s. In the late 1950s, the word
“gurimu”, however, started to be seen as an inauthentic and improper word with ‘Japanese
elements’, and hence needed to be replaced by a ‘correct’ and ‘direct’ English borrowing,
k’urim. A 1959 news article entitled “anti-Japanese movement has lots of loopholes” argues that
South Koreans need to immediately substitute the word “gurimu” with “k’tGrim [krwirim]”
because gurimu is the reflection of “extremely sloppy Japanese English pronunciation” (chikikhi
puchayodnstiroun ilbonsik parim) (Kyunghyang Shinmun, 1959). The word “gurimu” is then
framed as a source of shame in the 1980s that evokes chronotopes as unmodern, uneducated, old-

fashioned and Japanized. A Donga Ilbo news article written in 1981, for example, describes a

*® Lucky cream, one of the most popular facial creams in the 1950s and 1960s, was often called
as tongtong gurimu (-5 72| -, boom-boom cream) because its salesperson used to play a
drum while they were advertising the product.
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scene where the use of the word gurimu brings scorn upon its speaker; “When my husband said
to me ‘What happened to your face? It got so tanned. Put some more gurimu on it’, I couldn’t
help myself and burst out laughing. I snapped at him and said, ‘What is gurimu [gurimu]? it is
k’trim [khririm], k’trim’” (Paek, S.H., 1981). Similar to the case of k’urim, many English
loanwords have been indexicalized as colonial remnants that projected colonial features of
personhood onto their users.

What counts as a ‘Japanese-influenced’ English loanword, however, is not always clear
in contemporary South Korea (Lee & Ramsey, 2011). For example, words such as
“waisyd(sya)ch’ii [weishja(shje)teh]” (2Fo] M (A=, U A L+ 7, white shirt) and “kkassii [k
asw|” (7F2A, B, cutlet)”’ are not interpreted as Japanese remnants but are labeled as Konglish,

a ‘wrong’, ‘broken’ and ‘shameful’ English variety exclusively used by Koreans (Park & Wee,
2009). In fact, etymologically, they too could be considered ‘Japanese’. Words that are
enregistered as ‘Konglish’ and those enregistered as ‘Japanese-style’ English often share similar
linguistic features such as epenthetic vowels and the light <a [a]> or <o [0o]> vowel rather than
the dark <06 [0]> vowel. In both cases, the dark <6 [0]> vowel is understood as a more desirable
linguistic choice because it indirectly indexes ‘stylistic’, ‘modern’, and ‘sophisticated’ images
while the light ‘a’ sound is associated with being ‘inaccurate’, ‘old’, and ‘dumb’ (Harkness
2012).

Orthography thus evokes certain time/space coordinates embedded with certain models of
personhood in South Korea. The use of ‘Japanese-style’ English, for example, evokes the

typified models of personhood of ‘uneducated’ and ‘ignorant’ people during the Japanese

27 Both waisyd(sya)ch’ii (2F°] 4 (AF) =) and kkassii (7}2%) were directly borrowed from hybrid
Anglo-Japanese loanword that was created around the 19" century (see Tranter, 1997 for more
details).
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colonial and post-colonial periods who used ‘Japanese-style’ English words without even
recognizing their ideologically laden meanings. The use of ‘wrong’ English registers in
contemporary South Korean society seems to invite the same model of personhood and
evaluative stance in that these English registers are seen as the modern extension of ‘Japanese-
style’ English words. Indeed, South Korean media often describe Konglish, a localized variety of
English used in South Korea, as a shameful remnant of ‘Japanese-style’ English words that were
initially introduced in Japanese imperialism. In other words, using the ‘wrong’ orthographic form
could frame someone as a person who harbors colonial sentiments and is thus ‘inauthentic’ and
‘backward’, while a ‘correct’ orthographic form could legitimate it user as an ‘authentic’ and
‘modern/global’ bilingual who has sufficient bilingual competence to recognize ‘wrong’ registers
and create ‘correct’ ones.
Contemporary Debates in ‘Good’ and ‘Bad’ Orthography

The standardized orthographic system established in 1986 provides national guidelines
for how to ‘correctly’ spell English loanwords as followed: (a) foreign loanwords must be
written with the 24 Korean consonants and vowels that are currently used in Korean language,
(b) one phoneme of a foreign word must be written with one Korean phoneme, (c) acceptable

word final consonants are ‘71, -, =, 2 H =, 0" (d) the tense sound cannot be used to indicate
b b 9 b 9

plosive consonants, and (e) foreign loanwords that have been largely accepted could be
considered exceptions to this rule. Despite these detailed guidelines, some South Korean scholars
and policy makers are still arguing for inventing new ways to write English loanwords to reflect
more ‘accurate’ and ‘native-like’ English phonological features in Korean. Such debate can be
found in personal blogs, online discussion boards and newspapers where professors, linguists and

politicians present their arguments about orthography to the general public.
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In a news article written in 2007, Dr. Jae-Kyung Choi, a professor at Korea Institute for
Advanced Study, introduces a new orthographic system with five new consonants (Park, K.T.,
2007). He argues that the current loanword orthographic system cannot accurately capture
English sounds like /v/ and /f/ and potentially hinders globalization. His new orthographic
system sparked a huge debate in South Korea. A week later, Dr. Eung-bae Lee, a respected
linguist and an emeritus professor at Seoul National University, publicly replied to Dr. Choi
(Lee, E.B., 2007). Dr. Lee claimed that hangtl is the most scientific and greatest language in the
world and rather than inventing new consonants, South Koreans should use the consonants

B [v],&[f], and 2 [z] that were initially included in hunmin chonglim (see chapter 2 for details)

but later removed. It is quite interesting to observe how one of the most prestigious South
Korean linguists also presents an alternative way of modifying the current orthographic system,
instead of denying the need to revise the system at all. In other words, he supports the stance that
the current orthographic system for English loanwords is neither accurate nor authentic.

The inauthenticity of the current loanword orthographic was brought to the fore in 2008
when Kyung-suk Lee, a leader of the presidential transition team who received her doctoral
degree from the University of South Carolina, publicly problematized the current orthographic
system and advocated a new one that fully embraces ‘native’ English pronunciation. The
following MBC news report captures a press conference where she argues for the urgency of
adopting a new orthographic system for loanwords.

Reporter: Lee Kyung-Sook, a leader of the presidential transition team argues that we

need to romanize English according to the ways that English is actually
pronounced.

Lee: I said I would be p'iiresii hurentiilri [purestur hurendwilri] (28 2~ $#E52], press
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friendly), but all the media printed it as p'tresti p"turentulri [purestwr purenduwlri]

(¥~ = =12]). 1 asked for an orenchi [orentei] (2% 4], orange) in the
United States, and no one understood what I was asking for. So I said érinchi

[arentei] (] 1 A]) and then they said ‘oh, drinchi’ and brought one to me.

Reporter: Her claim is to change p'trenttlri [pwirenduwlri] to htrentilri [hurendulri], and
orenchi [orentgi] to orinchi [Arentei] or orwinchi [aryintei] (MBC, January, 2008,
added emphasis by author).

Here, Dr. Lee, using her own experience of living in the United States and interacting with native
speakers of English, positions herself as an authoritative figure who can determine what kinds of
English pronunciation and spelling are ‘correct’” and ‘authentic’. She even laughs at her own
naive and embarrassing mistake of pronouncing the word ‘orange’ using the ‘inauthentic’
/orentei / (the standardized Korean orthographic form) instead of the ‘authentic’ /arentei/. Here,
the mispronunciation results in failed communication between her and a native speaker of
English.

Her argument was highly criticized by scholars and other South Koreans, but it revealed
how any English loanword, even ones that are widespread and standardardized, can be
reindexicalized as emblems of inauthenticity. By suggesting that the current accepted spelling of
orenchi be replaced by orinchi, Lee made only one’s ‘hearable’ English pronunciation, but also
one’s ‘visible’ English pronunciation a tool to measure one’s bilingual competence in
contemporary South Korean society. Indeed, more and more South Korean media discourses
have argued that the current loanword orthographic system is “inaccurate” because it does not
successfully reflect ‘native’ English pronunciation: “we [South Korean] write the word ‘milk’ as

‘milk’ [milkw]” ("2 71), but it is more close to ‘midlk’#i [mialkw]’ (7] € =) when you actually
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hear how Americans pronounce the word” (Cho, H.Y., 2011 in Joongang I1bo).

In this context, novel respellings that hyper-articulate English phonological features have
become a highly visible way to demonstrate a particular type of sociolinguistic competence in
contemporary South Korean society. These respellings are often represented as ‘modern’,
‘global’, ‘chic’ and ‘sophisticated’ and their users identify themselves as people with overseas
education who know how native English speakers actually pronounce English words. These
respellings are hence thought to index their users’ first-hand acquaintance with native English
speakers. These novel respellings are frequently found in subtitles used in entertainment
television programs and newscast, news articles, computer-mediated communication including
online discussion boards, social networks, personal blogs, popular web-based cartoons, and even
government documents in South Korea. They often point to a casual register of spoken American
English, made evident through labialization, assimilation, dipthongization, flapping, elision, and
aspiration.

The uniqueness of these novel spelling forms lies on the fact that they can be only
produced and fully understood by a group of fluent Korean and English bilinguals who know
how these English words are ‘really’ pronounced by native speakers of English and who also
know how to transfer these ‘authentic’ American phonological features into Korean writing.
These novel repelling forms do not follow the standardized foreign orthographic system yet there
are no specific rules that specify how to correctly produce these forms. These respellings can be
produced in multiple ways depending on the writers’ level of English and Korean phonological
awareness and language competence and what kinds of English phonological features they would
like to articulate. For example, the word “orange” by Kyung-suk Lee in a press conference in

2008 was written as ‘orwinchi [oryintei]’ (2. A]), ‘arwinchi [aryintei]’ (¢}% #]) and ‘Grwinchi
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[aryintei] (©] ¥ A]) in the Donga Ilbo newspaper between 2008 and 2013. Such characteristics of

respelling forms tend to create a free-for-all where everyone can come up with their own
respelling forms. The act of presenting a new form hence is always coupled with a self-
authorizing move where the person who creates and uses the respellings has to establish their
credentials as someone who can speak to what authentic English is.

Another unique aspect of these novel respellings is that these forms are understood as
‘correct’ and ‘authentic’ orthographic forms only when they are produced by South Korean
bilinguals who point to socially recognizable credentials such as having overseas education. That
is, if these respelling forms are produced by second language learners of Korean whose first
language is English or South Koreans who do not have socially validated evidence to prove their
exposure to native English speakers, they could be easily understood instead as evidence of not
completely understanding English or Korean phonological structure. Respelling forms produced
by those who are not seen as ‘good’ and qualified bilinguals are framed as ‘wrong’ linguistic
registers, and as an indicator of being too Americanized and ruining the purity of Korean
language. For example, a news article titled “sikithan p’aesyon [shikwhan pheshja] (A =8+ 3| A,

T

chic fashion) vs. mdsinniin ok [mastinwn ot] (% 1= -, fashionable cloth)” criticizes the

popular use of these novel respellings among South Korean people in the fashion industry.
Instead of validating these respellings as ‘chic’ and ‘cool’, it frames these respelling forms
produced by people in the fashion industry as ‘Konglish’, the word that is commonly used to
indicate ‘wrong’ and ‘incorrect’ English variety used in South Korea. It argues that the very
reason that these respelling forms are seen as Konglish is their users ‘wrong’ mindset (munjentin
sayongjadului maiimgajimme ijjo). It says, “it is outrageous that there are people who feel

superior to others by using the respelled writing ‘siktihan [shikuthan]’ (chic) instead of Korean
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word ‘mosinniin’. They pretend they are heroines of Sex and the City or true New Y orkers
through the use of such forms...Would you please shut your mouth? (dak.chy®. chul.rae)” (Kim,
B. S., 2008). These metalinguistic discourses associate novel respellings not with ‘good’
bilinguals but with impostors who try to fake their authentic English skills and overseas
education through the usage of this socially recognizable orthographic representation. Thus,
using of novel respelling forms is risky. It could frame users as ‘authentic’ biliguals but could
also frame them as fakers or wannabe Americans.

Indeed, the indexical value of these respellings is not settled. As the number of novel
respelling forms has grown, more and more metalinguistic discourses have problematized hyper-
articulated English phonological features. South Korean media discourses have often made a
linkage between using novel respellings and being an ‘inauthentic’ speaker who wrongly imitates
‘authentic’ bilinguals. One of the popular web-based serial cartoons which ran from 2011-2013,
titled Gosami ran away from home, for example, associates novel respellings with two main
characters who take on airs as people who have received overseas education. Novel respellings

used in the cartoon series, which had 17 million readers, include ‘ssaemrtii [senruji]’ (%4 2], Sam
Lee with articulated ‘r’ sound) instead of ‘saemli [senri]’ (A4 2]), ‘kiitjab [gutteap]” (£ 7, good
job with a near-close near-back vowel /v/ ) instead of ‘kutjab [gutteap]’ (3 5), and
‘wassopmaeaen [wespme:mn]’ (£H4] 7l i, what’s up man with assimilation and lengthening of the
vowel) instead of ‘watchiidpmaen [wetctuuapmen] ($+>= %4 #), which all hyper-articulate

English phonological features rather than following the standardized orthographic system.

Certain typified phonological substitutions (e.g., replacing /1, g/ with /=1, k,/ or replacing /B,

b/ or /vH, p:/ with /3z, p/) even in native Korean words like ‘oekuk [ekuk]’ (2] =) instead of
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‘oegug [oguk]’ (2] =7, foreign country), and ‘nap’wa [napwe]” (L} 3}) instread of ‘nappa [napa]’
(Lhwik, 1t’s bad) get emblematized as a distinctive linguistic practice of South Korean people who

have lived abroad for a long time, perhaps too long (orae salta on aetiil). Here, English
phonology creeps into Korean in ways that index one’s ‘too’ long overseas experience that has
resulted his/her lack of appreciating Koreaness and Korean language, or one’s fakeness that
results a wrong imitatation of other ‘authentic’ bilinguals. A similar portrayal can be also found
in another popular web-based cartoon titled God of bath (published between 2011 and 2011 and
currently be in a process of being cinematized) where a pretentious character is framed as
someone who frequently uses novel respellings, and his inauthentic and fake nature is readily
apparent to everyone. His inauthenticity and fakeness are evident in his overuse of respellings,
especially his frequent attempts to anglicize Korean words.

Even though these forms do not have any social recognition in the United States, they are
understood as a sign of successful English acquisition by Koreans who may not be able to
produce these novel forms themselves but can ratify their use. A news article written in 2012
provides an excellent example of the metapragmatic work surrounding these forms. This news
article reports how the orthographic representation of “baeriillet [berwlnet]” (¥ =11, battlenet*)
instead of the widely accepted standardized form ‘baetiillet [berthwilnet]” (W] & 4) gets read as a
sign of one’s authentic English skill and overseas education.

In a storefront sign, the owner of an internet cafe wrote the word baetiillet [berwlnet], a

game server, as baertllet. Rolling his/her r’s. Netizens who have looked at the sign wrote

in comments posted on the Internet, “That internet cafe must be owned by someone who

has received overseas education... [Their comments include] “you are now a caveman if
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you use the word baetiillet [berthwilnet]”...and “how sad it is not to receive overseas

education (Donga Ilbo, 2012).

The above news article demonstrates how novel orthographic representations have become
framed as signs of one’s overseas education and authentic English skill, as ‘modern’, ‘global’,
and ‘chic’ while standardized orthographic form gets understood as ‘old” and ‘outdated’ only
used by cavemen. However, it is not the form itself that assigns such contrasting values and
authenticates novel respellings. It is the dynamic process where ‘new’ orthographic forms are
come to authorize by successfully distinguishing themselves from ‘old’ or standardized
orthographic forms that are commonly used by South Koreans. In other words, the use of novel
respelling forms always involves the process of upping (upgrading) ‘old’ and ‘lame’ forms to
‘new’ and ‘more correct’ forms.

While hybrid language practices such as code-switching and code-mixing has been
generally understood as an act of identity (e.g., Bailey, 2007; Benwell & Stokoe, 2006; De Fina,
2007), these respellings do not simply function as identity markers in that they could either index
speakers as ‘good/authentic’ or ‘bad/inauthentic’ bilinguals. They rather reflect dynamic tensions
between ‘old’ and ‘new’ regimes, and between ‘global” and ‘local’ in the precarious linguistic
market. As these novel respellings come to be seen as social emblems that indexes one’s ‘good’
bilingual competence through a great deal of metapragmatic labor, they tend to provide a
growing number of bilinguals an authoritative tool to actively claim their legitimacy. Yet, they
can easily be read as framing these bilinguals as ‘fakers’ and such risk of being seen as a faker
could motivate participants to constantly ‘up’ their respelling choices. In other words, the novel

orthographic forms put South Korean bilinguals of English and Korean in a fragile position

*% Battlenet is a popular South Korean website that provides various multi-player games.
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where they are required to appropriate novel orthographic representations to maximize their
legitimacy (Heller & Duchéne, 2012; Gal, 2012), but at the same time their usage runs the risk of
framing them as fakers and imposters.
The Novel Orthographical Representation in Interaction

Novel respellings were a common linguistic practice that I observed in 322 entries of
online communication among participants. These included their computer-mediated
communication on social networking sites, KakaoTalk®’, emails, and text messages. Since
electronic communication sphere offers language users a partially regulated space where both
standard and nonstandard spellings are available (Androtsopoulos, 2006; Sebba, 2003, 2009),
novel respellings are frequently found in online communication. Similar to novel orthographic
forms in media discourses, novel orthographic forms created by participants reflect English
phonological features and rules that depart from standard Korean phonological structure.
Especially, they tend to apply rules that have been widely associated with direct English
borrowing, such as the deletion of epenthetic vowels, adaptation of English voiceless stops, and
the alternation of ‘0’ vowel, that is often known as a Japanized vowel. Unlike media discourses
where English phonological features are also applied to Korean words, participants are careful to
use novel orthographic representation only for English loanwords or English expressions.

Table 2
The List of Novel Orthographic Representations Used by Participants

English word Standard orthographic Novel orthographic
representation representations
Assimilation how are you hauaryu hawaryu
(hauarju, 3-3-<) (hawelrju, 3} 2)
without witliaut witaut

29 KakaoTalk (7}7} 2. %) is one of the most popular South Korean mobile messenger
applications that provides free individual and group chats via smartphones.
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(yidwaut, 9] =}-%)

(yidaut, 9] Th2)

Table 2 (cont.)

Lenition

Diphthongization

Vowel lengthening

Deletion of
epenthetic vowels

I don’t know

sweetie

party

fighting

social

g0

coach

goose

soon
life

carpet

stake

aitont’ino

(aidonthuuno,©}o] = E )

suwit’i
(swyithi, 2~ E])

pat’i (phathi, I}HE])

p’ait’ing
(phai thip, ¥}o] &)

sosyol
(sosjal, 222

ko (go, 21)

k’ochi
(khotehi, TLA])

kust
(gusu, 1-22)

sun (sun, )
laip’i (laiphu, 2}o]3%)

k’ap’et’t
(khapethur, 719 E)

stuteik’ 0
(swteikhu, Z~El| ©] 7)

atonno

(adonno, }=1)
suwirl

(swyiri, 2= )
parwi (phari, 3}3)

hwairwing
(hairyin, S}°] )

ssous yol
(sousjal, 22-9-4)

kou (gou, 2L-5-)

k’ouchi
(kPoutehi, T-F-X])

kuustu
(guisw, T--F-22)

ssuun (su:n, <)
laip’(laip®, 2+<))

k’ap’et’
(khapet, 712

sutek’
(swteik, Z~E )

As evidenced in Table 2, they tend to use rules that have been widely associated with

borrowing ‘directly’ from English, such as the deletion of epenthetic vowel, adaptation of

English voiceless stops, and the alternation of Japanized ‘o’ vowel. For example, the word

without /widaot/ is written as ‘wittiaut [gidwaut]” (] =©}-%) in standard orthography with four
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syllables. As written by my participants, ‘witaut [yidaut]” (¥ TF<%) collapses these into three

syllables by deleting the epenthetic vowel X, often known as a Japanized vowel (Kang et al.,
2008). By adapting these phonological features in their writing, participants reindexicalize
‘standard’ loanword orthography as ‘inauthentic’ and somewhat ‘Japanese-style’. At the same
time, they positon themselves as ‘good’ bilinguals who know how to authentically incorporate
‘native-like’ English sounds in Korean writing by using their advanced knowledge of Korean
linguistics and of authentic English pronunciation.

It is also noteworthy that participants are careful not to apply these English-driven
linguistic features to Korean words. As examined earlier, novel respellings serve as a socially
recognizable emblem to index one’s authentic bilingual competence, but at the same time they
are associated with damaging images of fakers and pretenders. In particular, simultaneous use of
nonstandard spellings in English and Korean often functions as an index of one’s inauthentic
bilingual competence and imposturous nature. Participants’ selective use of novel respellings
then can be read as a strategic endeavor to dissociate themselves from those fakers in South
Korean media who are frequently portrayed with nonstandard spellings in both English and
Korean, and to avoid the potential danger of being framed as ‘bad’ bilinguals.

Their seemingly unmarked usage of the novel orthographic representation can be
interpreted as an emblem of membership and belonging. However, their frequent act of
distinction (Bourdieu, 1984 [1979]) indicates that they are not simply performing and enhancing
their identity category, rather they are actively responding to social tensions and producing a
binary construction between ‘good’ and ‘bad’ bilinguals through orthography. Because there are
no standardized rules for respellings, participants have the autonomy to create and produce their

own varieties by using ‘authentic’ English and Korean skills.
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In my data, participants often present different orthographic forms for the same English
word. These different forms are generally built upon each other’s forms with a minor change of a
particular phonological feature (e.g., a standardized form ‘orenchi [orentei]’ (- & 4], orange)
becomes ‘Grinchi [arentei]” (©] 1 4]) and later gets changed to ‘6rwinchi [aryintei]” (¢ £ A])
with the articulated ‘r’ sound). I will call this process as the process of upping where participants
are constantly making an assessment of each other’s ‘new’ respelling forms and trying to come
up with ‘more correct’ and hence ‘truly new’ ones. As novel respelling forms could be only
come to be seen as ‘new’ and ‘cool’ ones by putting already existing forms as ‘old” and ‘lame’,
the process of upping involves the act of (re)constructing the respellings produced by others as
‘old’ and ‘less correct’ ones compared to their ‘truly new’ and ‘more correct’ ones. Because this
orthographic representation arguably reflects their ‘authentic’, ‘good’, and ‘localized
(Americanized)’ English skills, the process of upping allows participants to emphasize their ‘true’
authenticity by producing more ‘articulated’ orthographic forms that could make their linguistic
choice distinctive than others. The following excerpt from facebook demonstrate how
participants are actively participating in the process of upping and trying to come up with the
‘new’ form that better represents those phonological features unique to English.

Excerpt 5. The Word Costco in Facebook Interaction

1. J: ssamst k’at’t [semsw kPadur] chom ipdnjumare pillydchulsu innun saram?

AW e E ol i o] MY E 4 9l Abgh A

Is there anyone who can lend me a membership card for Sam’s Club this weekend? :)

2. M: yochanghako kal chasin issim naeka pillyottrichiyo kk
SRR NIV EEE B EEE
If you are willing to dress up as a woman, you can borrow mine. Haha

3. Y: nan K’ostit’ik’o [k"oswrtuik®o] k’atli pake 6pssiimyo. chenchyang!!
W Z2ES IEE Hiell fle 8. Al

I only have a Costco membership card. Damn!!
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4. M: K’osiik’0 [kroswikmo]? kiko ul tongne 6pchana? kk
2519 A & Tl Ik A=
Costco? We don’t have that in our town, right? Haha

5.Y: stup’uringp’ildi [swptwrinphildw] pankydng 50 mail naee dptorako..
22T W sombd el flulefa.
We don’t have it within a 50-mile radius of Springfield.

6. J: K’6stik’o [k"aswikMo] syap’ingharo k’aep’it’al siti [khephithalsiti] kalkka? kkk
A2z ARk A SIS A E 27k ==
Should we go to Capital City to shop at Costco?
7. M: kkkk a stlp’0, k’astik’o [khaswikPo] to opniin sikoltongne hh
Aa=aAa L&Y JFAIE YPQeEAEFEY 56
Hahahaha ah, that’s sad. [We live in ] A country village without even a Costco.
Haha
Throughout this short interaction, the English word ‘Costco’ is represented in four different
orthographic forms;
(a) k’osut’tik’o (khoswittuk"o, 522~ E 57): a standardized orthographic form

(b) k’ostk’o (kPoswik"o, 522~ 57): a first modified form with deletion of /t/ sound and epenthetic

vowel
(c) k’stik’o (khaswikPo, ] 2~ F): a second modified form with ] <&> instead of -1- <o>
(d) k’asiik’o (khaswik"o, 7}~ ) a third modified form with | <a> instead of 1 <6>

We first have a standardized form k’ostit’tik’o [krosuituuk"o] in line 3 that follows the
‘one foreign phoneme- one Korean phoneme’ rule required by the standardized loanword
orthographic system. As the choice of vowels in foreign orthographic forms tend to index one’s
bilingual competence and education level, and different nuance of social meanings in South
Korea (Harkness, 2012), participants’ assessment and modification are mostly focused on how to
‘correctly’ represent English vowels in Korean writing. In particular, they intensively invest in

modifying and remodifying the initial vowel <o>, which is pronounced as the open front vowel
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/a/ in English. Unlike the final vowel /ou/ that could be unarguably represented as <o> or <ou>
in Korean, the issue of how to ‘correctly’ transfer the vowel <o> into Korean writing is hightly
controversial in South Korea. Because the English vowel <o> can be differently pronounced as
/al, /a/ or /u/ depending on words but the standardized loanwords orthogprhaic system generally

recognizes it as the sound /o/ and uses the Korean vowel <-1-, 0> to transfer the sound without

considering other varieties. That is why the English vowel <o>, as also examined in the multiple
discussions on how to ‘correctly’ write the word “orange”, has become one of the major features
that both South Korean media and participants of this research have highly invested in. It is also
known as one of the most difficult English vowels to correctly pronounce and recognize for
South Korean English language learners (Cho, S., 2004; Kim & Koo, 2007).

In line 3, Y uses the form “k’osut’iik’o [kroswtuuk"o]”, which follows the standardized

system for loanwords and hence the first vowel <o> is written with the Korean vowel <-1-, 0>.

This four-syllable form “kPoswtuwrk"o” is a version that has been commonly used in South Korea
and the version Costco Korea uses on their website. Mikyung in line 4, however, immediately
provides a first modified form “k’ostk’o [kroswik"0]”, where she deletes the /t"/ sound and
removes the epenthetic vowel <i [w]> that is widely seen as a Japanized vowel. M’s modified
form signals her localized English knowledge about how the word is actually pronounced in the
United States by native English speakers. This ‘new’ form then constructs Y’s standardized form
as ‘old’, ‘wrong’ and ‘inauthentic’, which cannot be understood by any ‘native’ speakers of
English. In line 6, the first modified form “k’ostik’o [k"oswik"o]” gets remodified and
reconstructed as “k’6stik’o [k"aswik"o]” by J who alters M’s linguistic choice of the light <o [o]>
vowel with the dark <6 [A]> vowel. Given the fact that the light <o [0]> vowel and the dark <6

[a]> vowel have been seen as a colonial remnant of Japanized language forms and a more
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modernized linguistic choice respectively, it can be said that J’s remodifed form invites such
contrasting values and evaluative stances embedded in Korean vowels <o [0]> and <06 [A]>, and
puts M’s respelling form as ‘old’ and ‘Japanized’ while framing his own respelling form as ‘new’
and ‘stylistic’. In line 7, M replaces <06 [A]>vowel with <a [a]> vowel. The Korean mid back
vowel <0 [A]> is similar to the English vowel /o/, but more similar to the close-mid back vowel
/y/. On the other hand, the Korean vowel <a [a]> is the near-open central vowel, similar to /e/
(see appendix B). Because the process of upping always entails the act of assessment and
selective articulation of a particular English phonological feature they would like to stress, M’s
remodified form k’astik’o [khasik"o] can be understood as her strategic choice of coming up with
more ‘correct’ vowel than J’s previous choice of using the Korean vowel <6 [A]> and hence
making J’s remodified form in line 6 as ‘wrong’ and ‘inauthentic’.

The concentrated and intense investment of participants in the process of upping is quite
noticeable in the above interaction. Their interaction only consists of seven lines and yet there
are four different orthographic forms to indicate the same word. It demonstrates how strongly
participants are aware of social values and judgment associated with novel repellings and other
foreign orthographic forms in contemporary South Korean society. It also reflects their constant
“fear of falling” (Besnier, 2009, p. 234) as vulnerable South Korean bilinguals of Korean and
English who are constantly attempting to secure the profit of distinction by demonstrating their
‘authentic’ bilingual competence to come up with ‘better’ linguistic choices compared to others.

Since participants are well aware of different social meanings embedded in novel
orthographic forms and the existing tensions between ‘old” and ‘new’ writing forms, they tend to
be conscious of their linguistic choices while producing novel respelling forms. In my data,

participants sometimes engage in the act of evaluating each other’s novel respelling forms and
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even self-check those respellings created by themselves. While the process of upping involves an
indirect and nuanced evaluation, more direct evaluation can be also found in their interaction.
The following excerpt occurs in facebook between Yeonji and Mikyung right after Mikyung
gave Yeonji a box of chocolate to cheer her up.
Excerpt 6. The Evaluation of Novel Orthographic forms in Facebook Interaction
1. Y: au natii sarang ch’wak’allit [te"wekPalrit] komawdyo yo6lsimhi halkke kk
ob3- o] Ak AZhel aivke) & A4S @A ==
Aw, thanks for the chocolate, my favorite. I will do my best haha
2. M: ch’wek’0llet [te"wekPalret] (hok partimi isanghanka...) in hangsang chongtapisim
HAZAZ (8] o] ol dErt.) & A AHolA
Chocolate (oh my, does it sound weird..) always cheers [us] up.
3.Y: ch’wek’ollet [te"wekPalret] kwa k>wohwi [kPwahyi] hhhhh

AAAN #9555 F
Chocolate and coffee hahahahaha

4. M: K’wohwi [k'wahyi] kkkk kot masird kacha
A3 a=maa Zuiry 7=k
Coffee hahahaha let’s grab a cup of coffee soon.

In the above interaction, we have two English words, chocolate and coffee. The English

word ‘chocolate’ is normally written with the standardized form ch’ok’olit (& %). In the
above interaction, participants produce two novel orthographic forms,ch’wak’allit (27 %) and
ch’wek’ollet (32 2):

(a) ch’ok’ollit (tehokbolrit, %= ): a standardized orthographic form

(b) ch’wak’allit (tehwekhalrit, £ZF3): a first modified form with 1} <we> instead of -1 <0>,
and with | <a> instead of - <o>

(c) ch’wek’ollet (tehwekhalret, | 2 2l): a second modified form with ] <we> instead of <we>,

with 1 <a> instead of } <a> with 1] <e> instead of | <i>
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All the three vowels in the word ‘chocolate’ get changed as followed: (a) the initial vowel sound
/a/ is represented with the Korean vowel <o [o]> according to the standardized rule but gets
replaced <we> and <we>, (b) the epenthetic vowel <o [0]> becomes <a [a]> and then <0 [A]>,
and (c) the final vowel sound /A/ is represented with the Korean vowel <i [i]> but is substituted
with <e [e]>.

The word “chocolate” is another example how the English vowel <o> is pronounced as
/a/ but written with the Korean vowel <o>. In addition, the final vowel sound /A/ is written with
the Korean vowel <i [i]>, which is more front and higher. These English sounds have been
considered features that are not ‘correctly’ transferred in Korean writing (Kim, H., 2007).
Consequently, participants’ modification mostly focuses on these two English sounds /a/ and /a/.
The first modified form ch’wak’allit [te"wek"alrit] coined by Y in line 1 replaces the Korean mid
back vowel <o [0]> with another Korean vowel <wa [we]>. Because the English sound /J/ is an
oral consonant with the air escaping through nearly closed rounded lips and the following sound
/a/ is an open sound, Y’s linguistic choice of using the vowel <wa> can be seen as an attempt of
capturing the movement from more close sound to more open sound. Her choice of changing the
epenthetic vowel <o [0]> with a more open vowel <a [a]> can be understood in the same vein.
This novel orthographic form ch’wak’allit [te"wekhalrit] is often used among participants to
indicate the word ‘chocolate’ and generally seen as more authentic and new writing form than a
standardized form. In line 2, M modifies Y’s respelling form and “upgrades’ it to ch’wek’ollet
[te"wekhalret] by changing all the three vowels. Her altered writing ch’wek’ollet [tehwek"alret],
however, is quickly followed with her own negative assessment of “oh my, does it sound weird”
in line 2. Since the word ‘chocolate’ is often represented as ch’ok’olet [te"okPolret] with a final

vowel <e [e]> instead of a standardized vowel <i [i]> and the dark <6 [A]> vowel is generally
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seen as more desirable linguistic choice than the light <a [a]> vowel among South Koreans, it
can be said that her negative evaluation is about her linguistic choice of using <we [we]> to
represent English sound /a/.

In line 3, Y repeats M’s respelling form ch’wek’0llet and adds another word ‘coffee’. The
word ‘coffee’ is commonly written as k’0p’i [khap"i] and there is no case where the word gets
respelled by participants across different data. Y, however, respells the word as k’dwehi
[khwahyi] by switching <6 [A]> with <wd [wA]> and <p’i [phi]> with <hwi [hyi]>. Y’s respelling
form does not reflect any English phonological features, similar to M’s choice of altering <ch’o
[te"o]> and <ch’wa [te"we]> with <ch’we [te"we]> that fail to correctly articulate English
phonological features. Y’s choice of using the word “coffee” instead of any other English words
is worthy noting because it is one of the most commonly used English words and yet the most
ideologically loaded words in South Korea. The word ‘coffee’ has been widely used to determine
one’s authentic English pronunciation in that the English sound // is considered one of the most
difficult English sounds to correctly pronounce by South Korean learners of English and the
word (Donga Ilbo, 2010). In other words, the word “coffee” has a similar value with the word
‘orange’. Given the fact that it is the only time Y writes the word “coffee” as k’wohwi [kwahyi]
throughout data, it is possible that she intentionally uses the most ideologically loaded English
word ‘coffee’ and respells it in a ‘wrong’ way where the respelling form does not ‘correctly’
articulate English sounds but rather is seen as one’s attempt of trying hard to imitate those
‘authentic’ respelling forms, which is metapragmatically calling attention to the practice itself. In
so doing, Y indirectly provides her negative assessment to M and M’s respelling form.

As illustrated in the above excerpt, participants are extremely conscious of their linguistic

choices that can be easily framed them as fakers and impostures. M’s self-evaluation that comes
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right after “ch’wek’0llet [tehwekhalret]” in line 2, for example, shows her in-depth awareness of
distinct ways that the novel orthographic representation can be interpreted. Her immediate
assessment also indicates her constant anxiety of making a ‘proper’ balance between ‘authentic’
orthographic forms and ‘inauthentic’ ones that could easily frame their uses as someone who
tries hard to imitate ‘real’ and ‘cool’ bilinguals. In other words, while the novel orthographic
representation has become one of the major linguistic tool to demonstrate their authenticity and
legitimacy among participants, the successful and failed production and interpretation of novel
orthographic forms has consequently indexed one’s ‘good’ and ‘bad’ bilingual status.

While the overly articulated production of novel orthographic forms is one shibboleth,
the failure of interpreting ‘authentic’ respellings is another one. The following interaction among
six participants demonstrates how H’s failure of understanding a novel repelling p’omii results in
the other participants making fun of H’s Korean and English proficiencies. The following
excerpt occurs in a group KakaoTalk chat where all the eight participants freely exchange casual
conversation. It is initiated by P’s suggestion of having a barbeque during fall break.

Excerpt 7. H’s Failure of Interpreting the Word ‘p’omii’

1. P: katl panghakttae papek’yu [babek"ju] haemogtilggayo?

7he e npl 7 o) v &7
Do you all want to have a barbeque during fall break?

2. Y: ttaengsu kinydm papek’yu [babek"ju] gutgut [gutgut]!
g2 7] Ap A e
Barbeque for Thanksgiving good good!
3. Y: urichip kurireso rip’ai [ripai]? hh
$-21 7 2ol A Yolo]? 55
How about having ribeye at my house?

4. E: ee..na p’élbﬁreik [pPalbuwreik] choe

offof] --- 1} HB | &f Zol
Hmhm...At the beginning of fall break,
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5. E: hakhoe tanydoniinte, ti huntin choayo~
818 b 9.0, 71 5 ot

I am going to go to a conference, but I’ll be free after that.

6. D: k’ol! koki chochi k
a7 £A4 =

I am in! Steak sounds good haha

7. M: p’6lburwek [p"alburwek] kinyom kkokip’arwi [pharyi]~! yep pepe [je bebe]
HB ) 7 7] 95~ 5] ]
A steak party to celebrate fall break~! Yep, baby

8. Y: pechit’eryan [bedzit'erjen] tl wihan (p’omii [pomi:]) saengson + yachaeto
chunpihaketsawayo hh
H A EH =ES 918 (32m] o)) A d+okAl = FH s AALet S 6 5
I will also make fish and vegetables for the vegetarians (for me) haha

9. E: rip’ai [ripai]!

2ofoly
Ribeye!

10. E: yachaeniin p’iryodpim
SRAl: Bagle

I don’t need vegetables

11. H: hh yachaentin p’iryodpum 2222 kkkkkk
T EoRAl= 2 aglth222 A==
haha I also don’t need vegetables hahahahahahaha

12. Y: kkkkk
EEEEE

hahahahaha

13. H: ani kunte nuka kokirtl an mokchi?
obu < FF7F 371 = ]F HA?
By the way, you don’t eat meat?

14. E: yonchi onni koki ani tisichano kkk
A A 317] oh] EAEL =115
Yeonji onni does not eat meat hahaha

15. Y: waeirae. Irok’e kiongmotalgdyo? hh

gofef. o] A 7| XEHL? T T
What are you doing. Don’t you remember? Haha
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16.Y: simchid choki “p’omii [pomi:]” an poy6? hh
A 7)0] A7) “Erlo]” ¢k nel? & &

Moreover, canyou not see the phrase “for me” over there? haha

17. H: ahaha;; ssorissori [sorisori]
ofa}sl;; 22w

hahaha;; sorry sorry

18. E: p’omi [pomi] saengsonirimin chul aratdon ko anyeyo? kkk
1] Aol &l = &Sk A oy g2 a3

Did you think p’omi (for me) is a name of fish? hahaha

19. Y: kkalkkalkkal- p’omi [pomi] saengsonim 6jjol hh
2 g o 55
hahaha- Sir. p’omi (for me) fish. what the haha

20. D: kkkk naemari
733 Yol
hahahaha tell me about it

21. Y: miyan Hunssi, natii parim muncheyokuna hh
UIQEEA, o E AT 5
Sorry, Mr. Hoon. My pronunciation caused you some trouble.

22. D: hyong, tomi [domi] rako saengkakhanko anim? A..chongmal..kkk
&, Er ek A op g o . = A=
Hey, or did you think it was tomi (sea bream)? Ah...seriously..hahaha

23. H: waettirirae..ndneto nlirdpwa
Aol Hul &= 5ol 8

what are you all doing...you will understand when you get old.

24.Y: tomi hhhh
TN 56 %

Sea bream hahahaha

25. E: kkkkk
EEEEE

hahahahaha
26. H: yochiim chongsini orakkarak hae 77 17 1T

L5 galel egziets)
I’ve been going crazy recently :’(
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The above excerpt captures various novel orthographic representations created and used
by participants; gutgut (gutgut, & =, good good in line 2), rip’ai (ripai, % ©}-°], rib eye in lines 3
and 9), bureik (bwreik, 2.2 2], fall break in line 4), biirwek (burwek, H. 2], fall break in line 7),
pechit’eryan (bedzitherjen, H] 4] €] %, vegetarian in line 8), and p’omii (pomi:, 3 7] ©], for me in
line 16). The words & & [gutgut] (instead of 55 [gutgut]) and = ©}©] [ripai] instead of
Ho}o][ribai]) alter the consonant A /s/” with ‘= /t/°, and ‘B /b/> with ‘3T /p/’ respectively in
order to demonstrate their knowledge of how these words are actually spelled in English instead
of following a standardized orthographic form where English spelling cannot be accurately
marked. The word pechit’eryan (H] Z] Bl € [bedzitterjen] instead of H| X] E]] 2] 2 bedzitherian])
reflects the process of assimilation by altering the three syllabled ‘terian’ with the two syllabled
‘ryan’ to better indicate /rion/ sound in a rapid speech. The process of upping is also noticeable in
lines 4 and 7 where E’s initial writing biireik (2.2 &) [bureik] in line 3) was modified as
biirwek (2.2 [burwek] in line 7) by another participant, M. As E deletes epenthetic vowel and
makes ‘=1 /k/’ as a final consonant in her writing bireik, M shortens it as a two syllabled word
by altering ‘ei” with ‘we’.

In the above excerpt, their frequent usage of novel repelling forms and the process of
upping do not invite any marked responses or cause communication breakdown. It is evident that
participants are accustomed to participate in creating and producing novel orthographic forms,
and to join the process of upping. Because the novel respelling forms are closely related with
their ‘authentic’ bilingual skill and their ‘good’ bilingual status, the failure of comprehending an
arguably authentic orthographic representation can be understood as a source of shame and one’s

failed bilingual status. As evidenced in lines 16-26, H’s failure of decoding the novel
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orthographic form causes other participants to question H’s authenticity as a fluent Korean-
English bilingual or at least to make fun of him. In line 8, Yeonji writes the English word ‘for me’

as p’omii (327 ©] [pomi:] instead of 37| [pomi] ) to articulate a long vowel /i:/. Even though

Yeonji points out that she is a vegetarian in line 8, H’s question in line 13 indicates that he could
not successfully understand Y’s remark in line 8. H’s failure then leads Eunju to get suspicious
of his English-Korean proficiency in line 18. E’s suspicion is immediately shared by Yeonji in
line 19 and by Dohyun in line 20. In line 21, Yeonji makes a clear link between H’s failure of
comprehending information given in line 8 and novel respelling of p’omii by stating that her
written form of English pronunciation causes H’s failure. Dohyun then furthers their suspicion in
line 22 by drawing a link between the word p’omii [pomi:] and the Korean word tomi [domi] (a
sea stream). It is followed by Y’s and E’s laugh in lines 24 and 25. Hoon responses to their
suspicion in lines 23 and 26 where he admits his failure of interpreting the novel orthographic
form in line 8 and makes excuses for his failure by saying that he is older than others.

Here, we can see participants constantly participcate in the process of upping in order to
cliam their legitimacy as ‘good’ and ‘authentic’ bilinguals. The above interaction also
demonstrates how one’s failed attempt of comprehending these ‘authentic’ orthographic
representation is thought to signify his/her failed bilingual status and limited bilingual
competence. It also shows how those participants who could not successfully produce or
understand ‘authentic’ novel respelling are often framed as a source of shame and ridicule among
participants.

Conclusion
As Kress (2000) defines spelling as “knowing how to write words correctly” (p. 1), the

idea that there are ‘correct’ and ‘incorrect’ ways of writing words have been widely shared by
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many people including scholars, policy makers and educators. What counts as ‘correct’ and
‘incorrect’ spellings, however, is deeply situated in sociopolitical and historical tensions.
Orthographic choices thus have social symbolic meanings unique to the given speech community
(Sebba, 2007, 2009). The analysis of novel respelling forms in South Korea presents an excellent
example how spellings and orthographic choices are historically and ideologically contingent,
and reflect locally grounded tensions. On one hand, the emergence of novel respellings can be
viewed as an extension of historical debate on how to ‘authentically’ and ‘correctly’ transfer
foreign words in Korean while successfully removing all the colonial remnants of Japanese or
Janapnized language forms. On the other hand, these novel respellings reflect delicate tensions
between global and local, between modern and tradition, and between ‘good’ and ‘bad’
bilinguals existed in contemporary linguistic market of South Korea.

The chapter also highlights how bilinguals strategically use novel respelling forms to
stake a claim for their legitimacy. Similar to personalized orthographies where users
intentionally use non-standard spellings to articular their identities or to distinct themselves from
others (e.g., Horobin, 2013; Jaffe, 2009; Sebba, 2007), these novel respelling forms are generally
understood as the bilingual creativity (Kachru, 1985) and ‘authentic’ English in contemporary
South Korean society. Through novel respelling forms and their socially recognizable meanings,
participants thus successfully position themselves as ‘good’ and ‘authentic’ bilinguals, and
differentiate themselves from other incompetent and inauthentic bilinguals. The intensive
process of distinction can be also observed in their use of novel respellings where they are
constantly monitoring each other’s respelling forms and reproducing more ‘authentic’ respelling

forms to prove their legitimacy. In doing so, they rearticulate the ideologically constructed
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meaning of the novel respelling, and solidify their legitimacy as ‘good’ bilinguals in South

Korean society.
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Chapter 8. Conclusion

Even though my analysis is mainly focused on the case of South Korea and transnational
South Koreans, the findings of my dissertation can help researchers better understand growing
numbers of transnational students, heritage language learners and migrant students across the
world. They could also provide educators and policy makers a new lens to look at their students’
language acquisition and language practices, while offering language learners and users
themselves an insightful chance to think about their own positionality and language learning
trajectory in this precarious linguistic market.

A. The Importance of Taking a Historical Perspective

It has been an aim of my dissertation to highlight the importance of taking a historical
perspective to understand the complex role that English has played in the contemporary
linguistic market of South Korea. In chapters 2 and 3, I look at how languages, language
registers and language practices enact ties of language to place and time, and combine different
time and space with “image of man” (Bakhtin, 1981, p. 85). I then examine how such chorotopic
representations have guided how people understand different language registers, language
speakers and language practices in contemporary South Korean society. The analysis of media
and interactional data also suggests that historically constructed models of ‘good’ (nationalists)
and ‘bad’ (national betrayers) bilinguals and their linguistic and non-linguistic attributes have
served as an authoritative tool to marginalize or legitimize growing numbers of English-Korean
bilinguals in contemporary South Korean society. This suggests that we as researchers need to
pay more attention to the ways that metapragmatic typifications formulate certain social
meanings for a specific pronunciation and semiotic display, imbuing typified personhood

associated with these identifiable linguistic features. Without examing historical narratives and
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social discourses that have contributed to such metapragmatic work, we cannot fully understand
how dynamic tensions between ‘old’ and ‘new’ regimes and between ‘global’ and ‘local’
discourses are mapped onto different languages and language speakers.

My dissertation challenges scholars in the field of applied linguistics and education to
take a historical perspective to explain language-related phenomenon rather than simply looking
either macro or micro data (Lemke, 2000). Taking a historical perspective can provide
researchers more in-depth understanding and new interpretations on language learners/users’
language practices and language acquisition, which are historically and socially contingent.

B. The Importance of Acquiring Sociolinguistic Competence

The analyses presented in my dissertation have demonstrated that English language
learners and users consider acquiring a particular set of sociolinguistic and discursive
competence that enables them to speak English and Korean in a socially expected manner as one
of the most important goals. Participants tend to put investment in acquiring how to speak and
use two different languages in a socially proper way that prevents them to be seen as ‘being too
Americanized/cosmopolitan’ or ‘being too Korean’, rather than investing in speaking like
‘native’ English speakers. In other words, they invest in developing a particular type of
sociolinguistic competence that displays their successful balancing work between two extremes
while distancing themselves from another type of sociolinguistic competence that is associated
with damaging image of ‘bad’ bilinguals in a given speech community. The findings of my
dissertation have significant implications for traditional SLA researchers and educators who have
heavily focused on the acquisition of linguistic competence and undermined the importance of
looking at the role of sociolinguistic competence. Indeed, we could find numerous SLA research

that have highlighted the importance of acquiring writing, reading, listening and speaking skills
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but only few literature have discussed about the acquisition of sociolinguistic competence, which
according to my participants plays a vital role in their ‘real’ lives.

The findings of my dissertation also make clear that the acquisition of ‘native-like’
English competence is not a goal of second/foreign language learners. Even though the ideology
of native-speakerism has been highly criticized for last two decades (Holliday, 2006; Pennycook,
2012), traditional SLA research, along with various English language learning and teaching
materials, standardized English tests and educational policies, still widely assume ‘native-like’
competence as an ideal goal of language teaching and learning, especially in ESL and EFL
classrooms. My dissertation, however, demonstrates that language learners and users are not
simply governed by such imposed model of ‘ideal’ language competence, but rather critically
evaluate this ideological constitution and reconstruct what counts as valuable language
competence by using existing social tensions and local dynamics. Participants in my research
even try to distance themselves from language registers and language practices that could be seen
as ‘native-like’ English to avoid the potential risk of being framed as fakers and ‘bad’ bilinguals
in a given speech community. That does not mean all the English language learners would not
want to acquire ‘native-like’ English proficiency. The point I have tried to make is that we as
researchers and educators need to consider their unique needs and try to understand dynamics of
their local speech communities where they are located in, rather than idealizing a certain type of
language competence and speakerhood and imposing it upon language learners. As we are living
in the world where approximately 600 million people are using English as a second/foreign
language (Crystal, 2010), the discussion presented in my dissertation would help educators,
policy makers and school administrators at all levels of the school system to better understand

the increasing number of transnational students and migrant students. It also suggests SLA
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researchers to see the significant role of sociolinguistic and discursive competence, which could
help language learners be seen as a legitimate speaker of language/languages.
C. The Important Role of Language Learners/Users as Social Agents

The currently burgeoning state of literature on second language learners’ identities and a
rise of the poststructuralist perspective have explained language learners as social agents who are
actively engaging in shaping meanings of languages, language practices and language speakers,
and making sense of themselves. Indeed, the recent research have successfully demonstrated how
language learners “negotiate” (e.g., Kanno, 2003; Lam, 2009), “invest” (e.g., McKay & Wong,
1996; Norton Peirce, 1995; Norton, 2000, 2001) and “reimagine” (e.g., Pavlenko, 2003) their
multiple social identities in order to position themselves. Others have used different terms such
as “subjectivity” and “agency” to explain the active positionality of language learners and users
(e.g., Butler, 1997; Davis, 2011). The findings of my dissertation contribute the ongoing
discussion on the role of language leaners and users by demonstrating the dynamic processes of
distinction where language learners are strategically using the already-existing social and
ideological discourses to differentiate themselves from others. They suggest that language
learners and users are not simply negotiating among different identity options or ideological
labels given to them but strategically formulating their own position through the systematic
process of distinction. This dynamic processes sometimes involve the process of disparaging, a
more agentive and aggressive process where language learners and users are speaking ill of
others and assigning socially undesirable attributes to them as an attempt to maximize
differences between them and others.

Even though previous identity-related studies have successfully highlighted the agentive

role of language learners and users, the findings of my dissertation suggest that we need more
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agentive terms to explain the dynamic and complicated processes of their sense-making
discourses. Since all the language learners and users are located in the linguistic market
(Bourdieu, 1977, 1982) and trying to establish their ‘marketable’ identity or positionality to a
specific target market, I find the concept of “self-branding” useful. The concept of self-branding
was first introduced by Erving Goffman (1956) and has been widely used in the field of
psychology, economy and communication to explain language speakers’ active involvement in
sense-making discourses. As exemplified by the findings of my dissertation, language learners
and users need to constantly brand themselves as ‘valuable’ bilinguals and distinguish
themselves from others to survive in the precarious market. They are actively consuming local
market dynamics, and creating and performing a particular identity (in the case of my
participants, someone with a strong Korean identity and advanced English and Korean
competence) that could produce the most favorable impression to audiences in a target market
and thus make their bilingual competence be seen as ‘valuable’ linguistic capital. In other words,
individual language learners and users are forced to do the constant laborious work of engaging
in performances and presenting themselves as ‘good’ and ‘marketable’ bilinguals because “If
you don’t brand yourself, someone else will...you’re giving the power to other people to brand
you if you don’t do it yourself” (Kaputa, 2005). The process of successful self-branding involves
the act of constant evaluation, stylization and marketing. Similarly, language learners and users
are the subject who are always engaging in the process of self-branding that requires them to
become more attuned to existing ideological constitutions, to evaluate others’ linguistic and non-
linguistic resources, and to brand themselves with socially recognizable and marketable

resources, and actively marketing them.

183



References

Abelmann, N., & Lie, J. (1995). Blue dreams: Korean Americans and the Los Angeles riots.
Cambridge, MA: Harvard University Press.

Ablemann, N., Park, S., & Kim, H. (2009). College rank and neo-liberal subjectivity in
South Korea: the burden of self-development. Inter-Asia Cultural Studies, 10, 229-247.

Adler, P. A., & Adler, P. (1987). Membership roles in field research. Newbury Park, CA: Sage.

Agha, A. (2003). The social life of cultural value. Language & Communication, 23, 231-273.

Agha, A. (2007). Language and social relations. Cambridge, UK: Cambridge University Press.

Agha, A. (2011). Mediatized projects at State peripheries. Language & Communication, 32, 98-
101.

Alper, T. (2008). Yongugin kijatii jean “k’onglisi ije kiiman” (A suggestion from a British
journalist “stop using Konglish). Chosun Ilbo, April, 2008. Electronic document,
http://news.chosun.com/site/data/html dir/2008/04/12/2008041200258.html

Appadurai, A. (1990). Disjuncture and difference in the global cultural economy. Public Culture,
2, 1-24.

Androutsopoulos, J. (2006). Multilingualism, diaspora, and the Internet: Codes and identities on
German-based diaspora websites. Journal of Sociolinguistics, 10, 520-547.

Bae, C. (Producer), & Kwak, J. (Director). (1985). Kipko puriin pa (Deep blue night). [Motion
picture]. South Korea: Dongasuch’ulgongsa.

Bae, Y. (2013). Han’gungman kok tchigd tongnip pochang...70nyon chon rustipelt’d, chochil,
changjest kuttrtin wae (Why Roosevelt, Churchill and Chiang Kai-shek pinpointed
Korea and guaranteed its independence 70 years ago). Donga Ilbo, May, 2013. Electronic

document,

184



http://article.joins.com/news/article/article.asp?total _id=11499395&cloc=olink%7Carticl

€%7Cdefault

Bailey, B. (2007). Language alternation as a resource for identity negotiations among Dominican
American bilingual. In P. Auer (ed.), Style and social identities: Alternative approaches
to linguistic heterogeneity (pp. 29-56). Berlin, Germany: Mouton de Gruyter.

Bakhtin, M.M. (1981). Discourse in the novel. Austin, TX: University of Texas Press.

Bakhtin, M. M. (1991). Dialogic imagination: Four essays by M. M. Bakhtin. Austin, TX:
University of Texas Press.

Benwell, B., & Stokoe, E. (2006). Discourse and identity. Edinburgh, UK: Edinburgh University
Press.

Besnier, N. (2009a). Modernity, cosmopolitanism and the emergence of middle classes in
Tonga. The Contemporary Pacific, 21, 215-262.

Besnier, N. (2009b). Gossip and the everyday production of politics. Honolulu, HI: University of
Hawaii Press.

Besnier, N. (2011). The edge of the global: Modern anxieties in a pacific island nation. Stanford,
CA: Stanford University Press.

Besnier, N. (2013). Language on the edge of the global: Communicative competence, agency,
and the complexity of the local. Language & Communication, 33, 463-471.

Blommaert, J. (2005). Discourse. Cambridge, UK: Cambridge University Press.

Blommaert, J. (2007). Sociolinguistic scales. Intercultural Pragmatics, 4, 1-19.

Blommaert, J., Collins, J., & Slembrouck, S. (2005). Spaces of multilingualism. Language &
Communication, 25, 197-216.

Bogdan, R.C., & Biklen, S.K. (2007). Qualitative research in education: An introduction to

185



theory and methods. Boston, MA: Allysn and Bacon.

Bourdieu, P. (1984 [1979)). Distinction: A social critique of the judgment of taste. Cambridge,
MA: Harvard University.

Boudieu, P. (1993). The field of cultural production: Essays on art and literature. New Y ork,
NY: Columbia University Press.

Braine, G. (2010). Nonnative speaker English teachers: Research, pedagogy and professional
growth. New York, NY: Routledge.

Braine, G. (1999). Non-native educators in English language teaching. Mahwah, NJ: Erlbaum.

Bucholtz, M. (2003). Sociolinguistic nostalgia and the authentication of identity. Journal
of Sociolinguistics, 7, 399-416.

Bucholtz, M. (2011). Race and the re-embodied voice in Hollywood film. Language &
Communication, 31, 255-265.

Bucholtz, M., & Lopez, Q. (2011). Performing blackness, forming whiteness: linguistic
minsterelsy in Hollywood film. Journal of Sociolinguistics, 15, 680-706.

Butcher, C. (2005). The case against the ‘native speaker’. English Today, 2, 13-24.

Butler, J. (1997). The psychic life of power: Theories in subjection. Stanford, CA: Stanford
University Press.

Butler, Y. (2005). Comparative perspectives towards communicative activities among
elementary school teachers in South Korea, Japan and Taiwan. Language Teaching
Research, 9, 423-446.

Butler, Y. (2007). How are nonnative-English-speaking teacher perceived by young learners?
TESOL Quarterly, 41, 731-755.

Canale, M., & Swain, M. (1980). Theoretical bases of communicative approaches to second

186



language teaching and testing. Applied Linguistics, 1, 1-47.

Cavanaugh, J. (2012). Enterning into politics: Interdiscursivity, register, stance and vernacular in
northern Italy. Language in Society, 41, 73-95.

Chao, Y. R. (1968). Language and symbolic systems. Cambridge, UK: Cambridge University
Press.

Charmaz, K. (2000). Grounded theory: Objectivist and constructivist methods. In N.K. Denzin &
Y.S. Lincoln (eds.), Handbook of qualitative research (pp. 3509-536). Thousand Oaks,
CA: Sage.

Charmaz, K. (2001). Graounded theory. In R. M. Emerson (ed.), Contemporary field research:
Perspectives and formulations (pp. 335-352). Prospect Heights, IL: Waveland.

Cheon, S. (1975, [2007]). Hwangguui pimyong (Screaming yellow dog). Seoul, South Korea:
Chaeksesang.

Cheon, J., & Choi, W. (2007). ‘Mi hagwikongjang paksa’ 100ydmydng chosa (‘USA: a factory
for Ph.D. degrees’ approximately 100 people under investigation). Donga Ilbo, August,
2007. Electronic document: http://news.donga.com/3/all/20070825/8482192/1

Cheong, Y. (2010). 75se hanjongsu ong, 6.25ttae tingnokklim tinin michanggyo winggossiwa
59nydonmane sangbong (75-year- old Mr. Han Jeongsu met his savior, a former American
military offer Mr. Winger, who paid his tuition during the Korean war. Donga Ilbo,
October, 2010. Electronic document, http://news.donga.com/3/all/20101002/31554741/1

Charmaz, K. (2001). Grounded theory. In R.M. Emerson (ed.), Contemporary field research:
Perspectives and formulations (pp. 335-352). Prospect Heights, IL: Waveland.

Cho, B. (2004). Issues concerning Korean learners of English: English education in Korea and

some common difficulties of Korean students. The East Asian Learner, 1, 31-36.

187



Cho, H. (2000). The structure of the South Korean developmental regime and its transformation-
statist mobilization and authoritarian integration in the anticommunist regimentation.
Inter-Asia Cultural Studies, 1, 408-426.

Cho, H.Y. (2011). This milk’s shelf life has expired! Joongang Ilbo, August, 2011. Electronic
document,
http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=103&o0id=353 &aid=0
000006446

Cho, K. H. (2012). Habotu susokchordp chin’gwonyong ssi kwikuk...ktika malhantin
kongbupipop (Jin Kwon-yong who graduated Harvard university with summa cum laude
honors came back to South Korea...educational tips given by him). Donga Ilbo, May,
2012. Electonic document, http://news.donga.com/3/all/20120529/46580088/1%20

Choi, H. (2013). New women in colonial Korea: A sourcebook. New York, NY: Routledge.

Choi, J. A. (2013). “Paeuja oedo t’ase ithon”...namjaga ydjapoda mant’a (“Divorced cause by
spouse’s affair”...more men than women). Donga Ilbo, March, 2013. Electronic
document: http://news.donga.com/3/all/20130311/53609075/2

Choi, J. (2010). Living on the hyphen. In D. Nunan & J. Choi (eds.), Language and culture:
Reflective narratives and the emergence of identity (pp. 66-73). New York, NY:
Routledge.

Choi, K., Jeong, J., & Jung, J. (2005). The rising supply of college graduates and declining
returns for the youth cohort: The case of Korea.” Global Economic Review, 34, 167—180.

Choi, Y. (2011). Taekiop ttulokago sip’tinka? op’ik-t’oiksiip’ik’ingbutd tturdla (Want to work at

188



big companies? You should prepare OPIc and TOEIC speaking test first). Donga Ilbo,
November, 2011. Electronic document:
http://news.donga.com/3/all/20111109/41737873/1

Chosun Ilbo (2013). K uristit’al yongopaltim, “mitt ch’ulydnhaedo toekentinde?” wondmin
sujun (Crystal’s English pronunciation, “she can be at American soap operas” ...she is so
like a native English speaker). Chosun Ilbo, October, 2013. Electronic document:
http://news.chosun.com/site/data/html dir/2013/10/25/2013102502723.html

Collins, J. (2012). Migration, sociolinguistic scale, and educational reproduction. Anthropology
& Education Quarterly, 43, 192-213.

Coupland, N. (2001). Stylization, authenticity and TV news review. Discourse Studies, 3, 413-
442.

Coupland, N. (2003). Sociolinguistic authenticities. Journal of Sociolinguistics, 7, 417-431.

Coupland, N. (2007). Style: Language variation and identity. Cambridge, MA: Cambridge
University Press.

Danico, M. (2004). The 1.5 generation: Becoming Korean American in Hawaii. Honolulu, HI:
University of Hawaii Press.

Davis, K. (2011). Critical qualitative research in second language studies: Agency and
advocacy. Charlotte, NC: Information Age Publishing.

De Fina, A. (2007). Code-switching and the construction of ethnic identity in a community of
practice. Language in Society, 36, 371-392.

Demick, B. (2002, March). Some in S. Korea opt for a trim when English trips the tongue. The
Los Angeles Times, March, 31. Electronic document,

http://articles.latimes.com/2002/mar/31/news/mn-35590

189



Dick, H. (2010). Imagined lives and modernist chronotopes in Mexican nonmigrant discourse.
American Ethnologist, 37, 275-290.

Dick, H., & Wirtz, K. (2011). Racializing discourses. Journal of Linguistic Anthropology, 21,
E2-E10.

Dion, K. L. (1983). Names, identity, and self. Names: A Journal of Onomastics, 31, 245-257.

Doerr, N. M. (2009). Investigating ‘native speaker effects’: Toward a new model of analyzing
‘native speaker’ ideologies. In N.M. Doerr (ed.), The native speaker concept:
Ethnographic investgations of native speaker effects (pp. 15-46). Berlin, Germany:
Mouton de Gruyter.

Donga Ilbo (1955). Haepangsimnyonti tiksanmul (3) yangkongju (After ten years: the Western
princess, a special product of national liberation). Donga Ilbo, August, 1955. Electronic
document,

http://newslibrary.naver.com/viewer/index.nhn?editNo=1&printCount=1&publishDate=1

9550818&officeld=00020&pageNo=3 &printN0o=9999&publishType=00020&articleld=1

955081800209203005

Donga Ilbo (1962). Ch’6ljogang chubyun mikunputaetii hyonsil (2) tongduchon (The reality of
camptwon near Ch’dljo river). Donga Ilbo, July, 1962. Electronic document:
http://newslibrary.naver.com/viewer/index.nhn?articleld=1962072400209103008 &editN
0=2&printCount=1&publishDate=1962-07-
24&officeld=00020&pageNo=3&printNo=12527&publishType=00010

Donga Ilbo (2010). Kungnae kyoyuk tayanghwaro chokiyuhak kdpum t6 ppaeya (We need to

190



diversify domestic education in order to remove all the bubbled for early study-abroad).
Donga Ilbo, October, 2010. Electronic document,

http://news.donga.com/3/all/20101026/32121465/1%20

Duara, P. (1995). Rescuing history from the nation: Questioning narratives of modern China.
Chicago, IL: The University of Chicago Press.

Duchéne, A., & Heller, M. (2012). Language in late capitalism: pride and profit. London, UK:
Routledge.

Duranti, A. (2009). Linguistic anthropology: history, ideas, issues: a reader. Malden, MA:
Blackwell.

Dwyer, S., & Buckle, J. (2009). The space between: On being an insider-outsider in qualitative
research. International Journal of Qualitative Methods, 8, 54-63.

Dyson, A., & Genishi, C. (2005). On the case: Approaches to language and literacy research.
New York, NY: Teachers College Press.

Eckert, C. (1991). Offspring of empire: the Koch’ang Kims and the colonial origins of Korean
capitalism 1876-1945. Lynnwood, WA: University of Washington.

Eckert, C., Lee, K., Lew, Y., Robinson, M., & Wagner, E. (1990). Korea old and new: A history.
Seoul, South Korea: Ilchokak.

Eckert, P. (2000). Linguistic variation as social practice. Oxford, MA: Blackwell.

Em, H. (1999). Minjok as a modern and democratic construct: Sin Ch’aeho’s historiography. In
G. Shin & M. Robinson (eds.), Colonial modernity in Korea (pp. 336-362). Cambridge,
MA: Harvard University Press.

Emerson, R., Fretz, R., & Shaw, L. (1995). Writing ethnographic fieldnotes. Chicago, IL: The

University of Chicago Press.

191



Englebrestson, R. (2007). Stancetaking in discourse. Philadelphia, PA: John Benjamins.

Foucault, M. (1972). Archaeology of knowledge. New York, NY: Pantheon.

Foucault, M. (1977). Nietzche, genealogy, history, In D. F. Bouchard, Language, counter-
memory, practice: Selected essays and interviews (pp. 139-164). Ithaca, NY: Cornell
University Press.

Fouser, R. (1999). Nationalism and globalism in transliteration systems: Romanization debates in
Korea. Ohak yon’gu, 35, 151-177.

Gal, S. (2012). Sociolinguistic regimes and the management of “diversity”. In A. Duchéne, & M.
Heller (eds.), Language in late capitalism: pride and profit (pp. 22-42). London, UK:
Routledge.

Gal, S., & Irvine, J. (1995). The boundaries of languages and disciplines: How ideologies
construct difference. Social Research, 62, 967-1001.

Gluckman, M. (1963). Gossip and scandal. Current Anthropology, 4, 307-315.

Gohackers forum for study-abroad students (2007, November 12). Iraes6 yuhagnyd yuhagnyo
han yuhaksaeng hantiinggdchi (That is why people talk about South Korean female study-
abroad students. Only for men to read). Retrieves from,
http://www.gohackers.com/bbs/zboard.php?id=godebate&no=9488 &id=godebate&page=
S5&spl=&snl=&divpage=2&sp=oft&sn=off&ss=on&sc=on&sf=off&sa=off&keyword=
%BF%A9%C0%DA%20%B0%FA%B0%CS5

Gohackers forum for study-abroad students (2008, August 18). Chonhan yuhakny®6tirtin chepal
oekugnamcha mannara (Slutty female South Korean study-abroad student, please ot out
with foreigners). Retrieves from,

http://www.gohackers.com/bbs/zboard.php?id=godebate&no=11281&id=godebate&page

192



=4&spl=&snl=&divpage=2&sp=off&sn=off&ss=on&sc=on&sf=oft&sa=oft&keyword

=%BF%A9%C0%DA%20%B0%FA%B0%C5

Gohackers forum for study-abroad students (2008, September 12). Yuhaknyoniin
hankugnamjawa kyorhonhal saenggak hachi maseyo (Female South Korean study-abroad
students, please do not think about marrying South Korean men). Retrieves from,

http://www.gohackers.com/bbs/zboard.php?id=godebate&no=11431&id=godebate&page

=4&spl=&snl=&divpage=2&sp=off&sn=off&ss=on&sc=on&sf=oft&sa=oft&keyword

=%BF%A9%C0%DA%20%B0%FA%B0%C5

Grbich, C. (2004). New approaches in social research. London, UK: SAGE Publications.

Han, H. (2012). Yusinkongjuniin yangongju munjeen kwansimi 6pssotta (President Park did not
have any interest in the issue of the Western princess). Hangyerye, November, 2012.
Electronic document: http://www.hani.co.kr/arti/society/society general/563197.html

Harkness, N. (2012). Vowel harmony redux: Correct sounds, English loan words, and the
sociocultural life of a phonological structure in Korean. Journal of Sociolinguistics, 16,
358-381.

Heller, M. (2003). Globalization, the new economy, and the commodification of language and
identity. Journal of Sociolinguistics, 7, 473-392.

Heller, M., & Duchéne, A. (2012). Pride and profit: changing discourses of language, capital and
nation-state. In A. Duchéne, & M. Heller (eds.), Language in late capitalism: pride and
profit (pp. 1-21). London, UK: Routledge.

Henry, E. (2009). Interpretations of “Chinglish”: Native speakers, language learners and the
enregisterment of a stigmatized code. Language in Society, 39, 669-688.

Hinton, L. (1999). Involuntary language loss among immigrants: Asian American linguitic

193



autobiographies. Online Resources Digests 1999EDO-FL-99-10

Holliday, A. (2005). The struggle of teach English as an international language. Oxford, UK:
Oxford University Press.

Holliday, A. (2006). Native-speakerism. ELT Journal, 60, 385-387.

Horobin, S. (2013). Does spelling matter? Oxford, UK: Oxford University.

Hurh, W.M., Kim, K.C., & Kim, H. C. (1979). 4ssimilation patterns of immigrants in the
United States: A case study of Korean immigrants in the Chicago area. Washington, DC:
University Press of America.

Hwang, H. (2010). Kon’guktaetongnyong tongsangi opnun nara (The country where there is no
status of founding president). Donga Ilbo, July, 2010. Electronic document,

http://news.donga.com/3/all/20100718/29961631/1

Hwang, K. 1. (2009). “Haeoeyonsu tanydon chotlinghaksaeng ttari hokkuyochirtl...” (A
daughter who went abroad is retching...”. Donga Ilbo, December, 2009. Electronic
document, http://news.donga.com/3/all/20091230/25112775/1

Hymes, D. (1972). On communicative competence. J.B. Pride, & J. Holmes (eds.),
Sociolinguistics (pp. 269-293). Harmondsworth, UK: Penguin Education.

Hyun, T. (2004). Writing women in Korea: Translation and feminism in the colonial period.
Honolulu, HI: University of Hawaii Press.

Inoue, M. (2003). The listening subject of Japanese modernity and his auditory double: citing,
sighting, and siting the modern Japanese woman. Cultural Anthropology, 18, 156-193.

Inoue, M. (2006). Vicarious language.: Gender and linguistic modernity in Japan. Berkeley, CA:
University of California Press.

Irvine, J. T. and Gal, S. (2000). Language ideology and linguistic differentiation. In P. Kroskrity

194



(ed.), Regimes of language (pp. 35-83). Santa Fe, NM: School of American Research
Press.

Jaffe, A. (2007). Codeswitching and stance: Issues in interpretation. Journal of Language,
Identity, and Education, 6, 53-77.

Jaffe, A. (2009). Stance: Sociolinguistic perspectives. Oxford, UK: Oxford University Press.

Jaffe, A. (2011). Sociolinguistic diversity in mainstream media: authenticity, authority and
processes of mediation and mediatization. Journal of Language and Politics, 10, 562-
586.

Jaffe, A. (2012). Transcription in practice: nonstandard orthography. In A. Jaffe, A. Jannis, M.
Sebba, & S. Johnson (eds.), Orthography as social action: Scripts, spelling, identity and
power (pp. 203-224). Berlin, Germany: Walter de Gruyter.

Jaffe, A. (2013). Minority language learning and communicative competence: Models of identity
and participation in Corsican adult language courses. Language & Communication, 33,
450-462.

Jeon, J.S., Kim, M.A., & Cho, H.J.(writers), ,& Oh, J.Y. (Directors). (2007). MC Mongti
Tongotongrak (MC Mong’s living together). Seoul, South Korea: SBS Radio Program.

Joongang Ilbo (2013). “Han’gukso haengpok hal su isstimyon...” kirdki appa yusoe ‘ulkyok’
(“Only if I/we could be happy in South Korea...”, a sudden surge of anger while reading
a suicide note left by a wild geese father). Choongang Ilbo, May, 2013. Electronic
document,
http://article.joins.com/news/article/article.asp?total id=11404717&cloc=olink%7Carticl
€% 7Cdefault

Jung, W. (2010). Tachanmin’guk chelho, taesa (The first Korean ambassador). Chosun Ilbo,

195



March, 2010. Electronic document,
http://news.chosun.com/site/data/html dir/2010/03/25/2010032502107.html

Kachru, B. (1985). The bilingual’s creativity. Annual Review of Applied Linguistics, 6, 20-33.

Kang, A., & Lo, A. (2004). Two ways of articulating heterogeneity in Korean-American
narratives of ethnic identity. Journal of Asian American Studies, 7, 93-116.

Kang, I. (2012). Palrent’in sonmul, nae namjantin ch’ok’oresiil wonhachi antinta (For Valentine
day, my man doesn’t want to receive chocolate). Donga Ilbo, February, 2012. Electronic
document, http://it.donga.com/8250/

Kang, J., & Abelmann, N. (2011). The domestication of South Korean pre-college study abroad
in the first decade of the millennium. The Journal of Korean Studies, 16, 89-118.

Kang, Y., Kenstowicz, M., & Ito, C. (2008). Hybrid loans: A study of English loanwords
transmitted to Korean via Japanese. Journal of East Asian Linguist, 17,299-316.

Kanno, Y. (2008). Language and education in Japan: Unequal access to bilingualism.

Basingstoke, UK: Palgrave Macmillan.

Kanuha, V. (2000). “Being” native versus “going native”: Conducting social work research as an
insider. Social Work, 45, 439-447.

Kataoka, K. (2013). Decentering and recentering communicative competence. Language &

Communication, 33, 345-350.

KEDI (2013). The Analysis of Education Statistics, Annual Report. Seoul, 2013. Retrived from,

http://www.kedi.re.kr

Ki, S. (2012). Anaetii chakyok, pumotii chakyok (The wife’s qualification, the parents’

196



qualification). Choongang Ilbo, April, 2012. Electronic document,
http://article.joins.com/news/article/article.asp?total 1d=7808374&cloc=0link%7Carticle
%7Cdefault

Kim, E., & Choi, M. (1998). Dangerous women: Gender and Korean nationalism. New Y ork,
NY: Routledge.

Kim, H. (1996). Kimjongman, ‘kangdan’ kkum chdpko tackhan sutiisa (Kim Jung-man who
chose to be a veterinarian over a professor). Kyonghyang sinmun, 1996, November.
Electronic document,

http://newslibrary.naver.com/viewer/index.nhn?articleld=1996110500329130001 &editN

0=45&printCount=1&publishDate=1996-11-

05&officeld=00032&pageNo=30&printNo=15928&publishType=00010

Kim, H. (2012). Miguk tachak mogy®o salligi (feeding American universities). Chosun Ilbo,
April, 2012. Electronic document,
http://premium.chosun.com/site/data/html dir/2012/04/02/2012040267006.html

Kim, H. (2013). Mikun wianpu kichich onui sumgyochin chinsil (The secret hidden in the
military camptown where the American GI’s comfort women resided). Seoul, South
Korea: Hanwul Academy.

Kim, H. S. (2007). Kugosaenghwalpaekso: t uligi swiun ulimal 1260 kaji (Korean language
white paper: 1260 Korean words that are tricky). Seoul, South Korea: Yolik

Kim, J. (1980). Kichichone kwanhan sahoechirihakchd yon’gu (Socio-geographical research on
the military camptown). Chirihakyon’gu (Geographical Research), 5, 274-294.

Kim, J. (2010). ‘Downed’ and stuck in Singapore: Lower/middle class South Korean wild geese

197



(kirogi) children in Singapore. In E. Hannum, H. Park and Y. Butler (eds), Globalization,
changing demographics, and educational challenges in East Asia (pp. 271-311). Bingley,
UK: Emerald Group Publishing Limited.

Kim, J. Y. (2011). The birth of academic subalterns: How do foreign students embody the
global hegemony of American universities? Journal of Studies in International
Education, 16, 455-476.

Kim, J., & Kim, Y. (2013). Haeoe yumyongdae chordpchang ttako kuknae utdon yuhaksangtul
(Those who received a foreign degree come back to South Korea). Donga Ilbo, August,
2013. Electronic document, http://news.donga.com/3/all/20130812/56966650/1

Kim, M. (2006). English in the time of enlightenment (kaywhakiuy yeonge iyaki). Seoul, South
Korea: International Graduate School of English Publication.

Kim, S. (2000). Korea and globalization. Cambridge, UK: Cambridge University Press.

Kim, S., & Koo, H. (2007). An analysis of English sound recognition in secondary schools based
on Korean high school students' vowel pronunciation. The Journal of the Research
Institute of Korean Education, 25, 121-130.

Kim, S. D. (2011). [Kimsunddk k’alom] ttokttokhan namhaksaengttiltin ta 6di kasstilkka
([Column written by Kim Sun-duk] where are all the smart male students?). Donga Ilbo,
August, 2011. Electronic document: http://news.donga.com/3/all/20110821/39695187/1

Kim, S. H. (2005). Ulgosiptin namjatiil, chasik, ingtollin aemuldanchi (Men who want to cry and
their children, a source of headache who turns his/her back to his/her father). Donga Ilbo,
August, 2005. Electronic document,
http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=103&0id=020&aid=0

000313699

198



Kim, S. H. (2013). Pulsinsahoeti ktintll “yakhonja sinsang kaeki” (The dark side of distrusting
society “questioning fiancé’s past”). Donga Ilbo, January, 2013. Electronic document,
http://news.donga.com/3/all/20130105/52069507/1

Kim, S. S. (2005). Korean students in imperial Japan: From visionaries to participants in nation
building, 1910-1945. New Haven, CT: Yale University.

Kim, S.W. (1995). Mikun kichichon ‘honhydlmunwha’tii kohyang ‘hankuk sok amerika’ (The
American military camptown is a hometown of a child of mixed blood and America in
the Korean territory). Donga Ilbo, February, 1995. Electronic document,

http://newslibrary.naver.com/viewer/index.nhn?editNo=45&printCount=1&publishDate=

19950210&officeld=00020&pageNo=11&printNo=22765&publishType=00010&articlel

d=1995021000209111001

Kim, S. Y. (2013). Pulsin sahoeti kiintil ‘yakhonja sinsang k’aegi’ (The dark side of [our]
unfaithful society ‘doing a background check of his fiancé¢). Donga Ilbo, January, 2013.
Electronic document: http://news.donga.com/3/all/20130105/52069507/1

Kim, T. (2005). Internationalization of higher education in South Korea: Reality, rhetoric, and
disparity in academic culture and identities.” Australian Journal of Education, 49, 89—
103.

Kim, W. (2006). Hohwap’an kirdgi 6mmadil (Geese mothers enjoying a luxury life). MBC,
August, 2006. Electronic document:
http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=115&0id=214&aid=0
000014337

Kim, Y. J. (2005). America taun wangoni chukki opun chon’ggachi agiil ssiita (The big sister in

199



American town screams like hell five minutes before her death). Seoul, South Korea:
Samin.

Kim, Y. Y. (2008). Kiopi hancha inchae choahantin iyu (the reason company likes talented
people who knows hanmun). Donga Ilbo, September, 2008. Electronic document,

http://news.donga.com/3//20080920/8632948/1

Kim-Renaud, Y. (1997). The Korean alphabet: Its history and structure. Honolulu, HI:
University of Hawaii Press.

Kirwin, W. (2001). Linguistic approaches to names. Names: A Journal of Onomastics, 49, 304-
308.

Koo, H. (2007). The changing faces of inequality in South Korea in the age of globalization.
Korean Studies, 31, 1-31.

Korean Women’s Studies Institute (2006). Han 'gukkiintaeyosongyoyukkwa sinyosongmunhwa
(Modern education for women in Korea and the New Woman culture). Seoul, 2006.
Retrieved from, http://kwsi.or.kr/

Kramsch, C. (2012). Imposture: A late modern notion in poststructuralist SLA research. Applied
Linguistics, 33, 485-502.

Kwon, J. (2007). Kimjanghwan kiiktongbangsong sachang & namkyongp’il hanaratang Giwon
(Kim Jang-hwan, the president of Far East Broadcasting Corporation & Nam Kyeong-
Phil, the member of Grand National Party). Sindonga, April, 2007. Electronic document,
http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=102&0id=262&aid=0
000000268

Kwon, O., & Kim, J. (2010). History of English education in Korea. Seoul, South Korea:

Hankukmunhawsa.

200



Kress, G. (2000). Early spelling: From convention to creativity. London, UK: Routledge.

Kroskrity, P.V. (2000). Regimes of language: Ideologies, polities, and identities. Santa Fe, NM:
School of American Research Press.

Kubota, R. (2002). The impact of globalization on language teaching in Japan. In D. Block & D.
Cameron (eds.), Globalization and language teaching (pp. 13-28). London, UK:
Routledge.

Kyodnghyang sinmun (1959). Pangil undinge maengjomhdta (Anti-Japanese movement has lots
of loopholes). Kyunghyang Shinmun, November, 1959. Electronic document:
http://newslibrary.naver.com/viewer/index.nhn?articleld=1956110400329202013&editN
o=1&printCount=1&publishDate=1956-11-
04&officeld=00032&pageNo=2&printNo=3419&publishType=00020

Kyodnghyang sinmun (1962).Pyongdiin haecoeydhaeng: kimp’okonghange pichin ttakhan kunsang
(Distorted overseas trips: pathetic people in Gimpo international airport). Kyonghyang
sinmun, September, 1962. Electronic document,

http://newslibrary.naver.com/viewer/index.nhn?articleld=1962091000329207001 &editN

0=6&printCount=1&publishDate=1962-09-

10&officeld=00032&pageNo=7&printNo=5190&publishType=00020

Kyonghyang sinmun (1979). Sesang irdsstimnita: sachang ohaksilyok (This is our society: A
company president’s language skills). Kyonghyang sinmun, June, 1979. Electronic
document,

http://newslibrary.naver.com/viewer/index.nhn?articleld=1979062900329205006 &editN

0=2&printCount=1&publishDate=19790629&officeld=00032&pageNo=5&printNo=103

82&publishType=00020

201



Lam, E. (2009). Multiliteracies on instant messaging in negotiating local, translocal, and
transnational affiliations: A case of an adolescent immigrant. Reading Research
Quarterly, 44, 377-397.

Lee, D. E., & Park, J. K. (2012, June 2). Chot hapoti susokchordp han’gugin “choekotii
ilt’artin...” (The first South Korean who graduated with summa cum laude honors, “my
deviance can be...”. Choongang Ilbo, June, 2012. Electronic document,

http://article.joins.com/news/article/article.asp?total _id=8355114&cloc=olink%7Carticle

%7Cdefault

Lee, D. K. (1989, May 3). Chuhanmigun (17) pulwhange h6dogintim kichich’on (The American
GIs in South Korea (17) camptowns suffering economic slump). Donga Ilbo, May, 1989.
Electronic document,
http://newslibrary.naver.com/viewer/index.nhn?articleld=1989050300209205001 &editN
0=2&printCount=1&publishDate=1989-05-
03&officeld=00020&pageNo=5&printNo=20796&publishType=00020

Lee, D. W. (2012). Chokiyuhak, sundng yongosongjoge pyoltoum an twoe (Early study-abroad
does little to achieve a good score in CSAT). SBS, February, 2012. Retrieved from,
http://news.sbs.co.kr/section_news/news_read.jsp?news_id=N1001083943

Lee, E. B. (2007). Checha wonri tingyonghamyon saw kiilcha mandul p’iryodpsso (If we use
creating principle, we do not need to create a new letter). Donga Ilbo, October, 2007.

Electronic document, http://news.donga.com/3/all/20071026/8504554/1

Lee, H. (1999). Korean. In International Phonetic Association (ed.), Handbook of the
international phonetic association: A guide to the use of the international phonetic (pp.

120-122 . Cambridge, UK: Cambridge University Press.

202



Lee, 1.,

Lee, 1.,

Lee, J.

Lee, J.

Lee, J.

Lee, J.

Lee, J.

Lee, J.

Lee, J.

& Ramsey, R. (2000). The Korean language. Albany, NY: State University of New York
Press.

& Ramsey, R. (2011). 4 history of the Korean language. Cambridge, UK: Cambridge
University Press.

H. (2005). Chokiyuhak ttonal piryodmni kyoyukhwan’gyongdl (Educational context
where early study-abroad is unnecessary). Donga Ilbo, February, 2005. Electronic
document,
http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=102&0id=020&aid=0
000286664

K. (2010). Service economies: militarism, sex work, and migrant labor in South Korea.
Minneapolis, MN: University of Minnesota.

K. (2012). Taetongnyongiii kyongchehak (Presidential Economics). Seoul, South Korea:
Kiparang.

M. (2010). Ideologies of English in the South Korean “English immersion” debate. P.
Matthew (ed.), Selected proceedings of the 2008 Second language research forum (pp.
241-260). Somerville, MA: Cascadilla Proceedings Project.

S. (2008, January). Ikydngsuk wiwdnjang, ‘yongdsarang’nollan. (Kyung-suk Lee, a
leader of presidential transition. Her love towards English became an issue) [Television
broadcast]. Seoul, South Korea: MBC.

S., & Choi, H. H. (Director). (2013). 17 hoe, Na honja sanda (Episode 17, I live alone). In
Lee, J.S., & Choi, H. H, Na honja sanda (I live alone). Seoul, South Korea: MBC
Broadcast.

Y. (2007). Ch’aeyongsijang ‘Ommuydngnyang myonjop’ nild...ydongd myonjopto

203



chiinga ch’use (The increasing ‘job capacity assessment’ in job market [results] growing
demands of English-medium interview). Donga Ilbo, September, 2007. Electronic
document, http://news.donga.com/3/all/20070928/8493987/1

Lee, K. H. (2013). Haeoetachak chinhak kc myongwa am (Attending foreign universities, bright
and dark sides). Donga Ilbo, July, 2013. Electronic document,
http://news.donga.com/3/all/20130708/56338029/1

Lee, K. K. (2011). Neoliberalism, the financial crisis, and economic resturcuring in Korea. In J.
Song (ed.) New millennium South Korea: neoliberal capitalism and transnational
Movement (pp. 29-45). London, UK: Routledge.

Lee, K., & Ramsey, R. (2011). 4 history of the Korean language. Cambridge, UK: Cambridge
University Press.

Lee, S. (2006). Yuhaksaeng t’alsonsagi... “kiiropol t’amjongege ttak kolydssd” (Corrupted
studying-abroad students...trading fraud... “those people will be caught by global
detectives”). Donga Ilbo, November, 2006. Electronic document,
http://news.donga.com/3/all/20061110/8371755/1

Lee, S. J. (2003). Dongonamny9...tachagondili pon tiirama sok tongd yuhyongti hyonsil (Men
and women who live together before marriage...graduate students talk about its reality
based on South Korean dramas). Donga Ilbo, June, 2013. Electronic document,
http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=103 &0id=020&aid=0
000193263

Lemke, J. (2000). Across the scales of time: Artifacts, activities, and meanings in ecosocial
systems. Mind, Culture, & Activity, 7, 273-290.

Lew, Y. (2013). Kon’guktaetongnydng Rhee Sungman: saengae sasang 6pchogti saeroun

204



chomyodng (Founding present Rhee Sungmna: new light on his life achievement). Seoul,
South Korea: Ilchokak.

Li, D. (1998). “It’s always more difficult than you plan and imagine”: Teachers’ perceived
difficulties in introducing the communicative approach in South Korea. TESOL
Quarterly, 32, 677-703.

Lim, Y. (2010). Yongo malhaki suhaengp’hongga, won’gontin swipko
ch’insukhage...sikakcharyodo kkok ch’aenggy6la (English speaking performance
assessment, make a script easy and accessible...prepare visual aids). Donga Ilbo,
February, 2010. Electronic document, http://news.donga.com/3/all/20100222/26350591/1

Llurda, E. (2004). Non-native speaker teachers and English as an international language.
International Journal of Applied Linguistics, 14, 314-323.

Lo, A., Abelmann, N., Kwon, S., & Okazaki, S. (forthcoming). South Korea’s Education
Exodus: The Life and Times of Early Study Abroad. Seattle, WA: University of
Washington Press.

Lo, A., & Choi, L. (in preparation). Multiple indexicality: Race, gender and social class as an
ensemble

Lo, A., & Kim, J. (2011). Manufacturing citizenship: Metapragmatic framings of language in
media images of mixed race men in South Korea. Discourse and Society, 22, 440-457.

Lo, A., & Kim, J. (2012). Linguistic competency and citizenship: Contrasting portraits of
multilingualism in the South Korean popular media. Journal of Sociolinguistics, 16, 255-
276.

Lo, A., & Kim, J. (forthcoming). Early wave returnees in Seoul: The dilemmas of morality and

205



modernity. In A. Lo, S. Kwon, N. Abelmann, & S. Okazaki (eds.), South Korea’s
educational exodus: The life and times of early study abroad. Washington, WA:
University of Washington Press.

Lo, A., Kim, J., & Choi, L. (under review). The morality of English: Sexuality, gender and
depictions of women’s multilingualism in the South Korean popular media. American
Ethnologist

MacBeth, D. (2001). On “reflexivity” in qualitative research: Two readings, and a third.
Qualitative Inquiry, 7, 35-68.

MBC News. (2012). Achimsinmun poki (Reading morning news articles). MBC, July, 2012.
Retrieved from, http://imnews.imbc.com/replay/nwtoday/article/3099457 5782.html

McCormack, C. (2000). From interview transcript to interpretive story: Park1-viewing the
transcript through multiple lenses. Field Methods, 12, 282-297.

McKay, S., & Wong, S. (1996). Multiple discourses, multiple identities: investment and agency
in second-language learning among Chinese adolescent immigrant students. Harvard
Educational Review, 66, 577-608.

Merry, S. (1984). Rethinking gossip and scandal. In D. Black (ed.), Toward a general theory of
social control (pp. 271-302). New York, NY: Academic Press.

Moon, B., & Kim, S. (2006). Kirdki appa silt’ae, “hantal pyongyun 300man~500man songgiim”
34% (The reality of Wild geese fathers, “wiring $3,000~$5,000 per a month”, 34%).
Donga Ilbo, June, 2006. Electronic document,

http://news.donga.com/3//20060607/8315190/1

Moon, K. (1997). Sex among allies: Military position in U.S.-Korea relations. New York, NT:

Columbia University Press.

206



Moon, S. (1987). Munsiniii ttang (The territory of tattoo). Seoul, South Korea: Munhaksasang.

Moore, R. (2001). Overhearing Ireland: Mediatized personae in Irish accent culture. Language &
Communication, 31,229-242.

Noh, J. (2012). Olhaetii sajadng0 ‘toroun sesang’ paro urika mantiin’g6. (This year’s hanmun
idiom we made ‘the world full of corruption’). Choongang Ilbo, December, 2012.
Electronic document,

http://article.joins.com/news/article/article.asp?total id=10256951&cloc=olink%7Carticl

€%7Cdefault

Norton Peirce, B. (1995). Social identity, investment, and language learning. TESOL Quarterly,
23,401-420.

Nunan, D. (1991). Communicative tasks and the language curriculum. TESOL Quarterly, 235,
279-295.

Oh, J. (1979, [2012]). Chungguginiii kori (The Chinese street). Seoul, South Korea: Sap’ienst
21.

Oliver, R. (1993). 4 history of the Korean people in modern times: 1800 to the present. Newark,
DE: University of Delaware Press.

Otuji, E., & Pennycook, A. (2010). Metrolingualism: fixity, fluidity and language in flux.
International Journal of Multilingualism. 7, 240-254.

Paek, S. H. (1981). Pombyosi chun sonmul (A gift given by spring sun). Donga Ilbo, April,
1981. Electronic document,
http://newslibrary.naver.com/viewer/index.nhn?articleld=1981042400209211008 &editN
o0=2&printCount=1&publishDate=1981-04-

24&officeld=00020&pageNo=11&printNo=18323&publishType=00020

207



Park, B. (Producer). (2013). Holli (Holly). [Motion picture]. South Korea: Friday Entertainment.

Park, J. (2009). The local construction of a global language: ideologies of English in South
Korea. Berlin, Germany: Mouton de Gruyter.

Park, J. (2010a). Naturalization of competence and the neoliberal subject: success stories of
English language learning in the Korean conservative press. Journal of Linguistic
Anthropology, 20, 22-38.

Park, J. (2010b). Images of “good English” in the Korean conservative press: Three processes of
interdiscursivity. Pragmatics and Society, 1, 189-208.

Park, J. (2011). The promise of English: linguistic capital and the neoliberal worker in the South
Korean job market. International Journal of Bilingual Education and Bilingualism, 14,
443-455.

Park, J., & Bae, S. (2009). Language ideologies in educational migration: Korean jogi yuhak
families in Singapore. Linguistics and Education, 20, 366-377.

Park, J., & Lo, A. (2012). Transnational South Korea as a site for a sociolinguistics of
globalization: markets, timescales, neoliberalism. Journal of Sociolinguistics, 16, 147-
164.

Park, J., & Wee, L. (2012). Markets of English: linguistic capital and language policy in a
globalizing world. New York, NY: Routledge.

Park, K. (1999). ‘I really do feel I'm 1.5’: The construction of self and community by young
Korean Americans. Amerasia Journal, 21, 139-208.

Park, K.T. (2007). Onii kihakahjatii hangiil changche (Hangiil created by a geometrician). Donga
Ilbo, October, 2007. Electronic document,

http://news.donga.com/3/all/20071019/8502058/1

208



Park, M. (2009). Lee Myung-bak sachae sajasond “*f- K{F > (Lee Myung-bak’s hanmun
idiom for new year is “ KT ”). Donga Ilbo, December, 2006. Electronic document,

http://news.donga.com/3//20061226/8389014/1

Park, N. (1989). Language purism in Korea today. In B. Jernudd, & M. Shapiro (eds.), The
politics of language purism (pp. 113-140). New York, NY: Mouton de Gruyter.

Paek, S. H. (1981). Pombyosi chun sonmul (A gift given by spring sun). Donga Ilbo, April,
1981. Electronic document,
http://newslibrary.naver.com/viewer/index.nhn?articleld=1981042400209211008 &editN
0=2&printCount=1&publishDate=1981-04-
24&officeld=00020&pageNo=11&printNo=18323&publishType=00020

Park, S. (2011). The promise of English: Linguistic capital and the neoliberal worker in the
South Korean job market. International Journal of Bilingual Education and Bilingualism,
14,443-455.

Park, S., & Abelmann, N. (2004) ‘Class and cosmopolitan striving: mothers’ management of
English education in South Korea’, Anthropological Quarterly, 77, 645-672.

Park, W. (1970 [2012]). Namok (A bare tree). Seoul, South Korea: Seyesa.

Park, Y. (2013). Tukyodn topak (Dogfight gambling). Donga Ilbo, March, 2013. Electronic
document, http://news.donga.com/3/all/20130326/53996836/1

Pavlenko, A. (2003). I never knew I was a bilingual’: Reimagining teacher identities in TESOL.
Journal of Language, Identity and Education, 2, 251-268.

Pavlenko, A., & Blackledge, A. (2003). Negotiation of identities in multicultural contexts.
Clevedon, UK: Multilingual Matters.

Pennycook, A. (1998). English and the discourses of colonialism. New York, NY: Routledge.

209



Pennycook, A. (2001). Critical applied linguistics: A critical introduction. Mahwah, NJ:
Lawrence Erlbaum Associates.

Pennycook, A. (2003). Global Englishes, Rip Slyme and performativity. Journal of
Sociolinguistics, 7, 513-533.

Pennycook, A. (2012). Language and mobility: Unexpected places. Bristol, UK: Multilingual
Matters.

Rhee Sungman Memorial Society (2008). [Photo illustrated announce Korean government
formation]. Retrieved from http://www.syngmanrhee.or.kr

Rubin, H., & Rubin, 1. (2005). Qualitative interviewing: The art of hearing data. Thousand
Oaks, CA: Sage.

Rumsey, A. (1990). Wording, meaning and linguistic ideology. American Anthropologist, 92,
346-361.

Rymes, B. (2012). Recontextualizing YouTube: From macro-micro to mass-medicated
communicative repertoires. Anthropology & Education Quarterly, 43, 214-227.

Savignon, S. (1997). Communicative competence: Theory and classroom practice: Texts and
contexts in second language learning. New York, NY: McGraw-Hill.

SBS News. (2011). ‘Kydlmida 2’ paeu kangongjin, yongoparim chijokpakko mangsinsal! (The
actor Kang Sungjin in the TV show titled ‘Marriage is crazy’ was humiliated due to his
lousy English pronunciation). SBS News, May, 2011. Electronic document:
http://enternews.sbs.co.kr/article/article view.jsp?be id=B1000032911

Schieffelin, B., Woolard, K., & Kroskrity, P. (1998). Language ideologies: Practice and theory.
New York, NY: Oxford University Press.

Schlegel, J. (2012). Orthography as practice: a Pennsylvania German case study. In A. Jaffe, A.

210



Jannis, M. Sebba, & S. Johnson (eds.), Orthography as social action: Scripts, spelling,
identity and power (pp. 177-202). Berlin, Germany: Walter de Gruyter.

Schneider, E. (2007). Postcolonial English: Varieties around the world. Cambridge, NY:
Cambridge University Press.

Sebba, M. (2003). “Will the real impersonator please stand up” Language and identity in the Ali
G websites. Arbeiten aus Anglistik und Amerikanistik, 28, 279-304.

Sebba, M. (2007). Spelling and society: The culture and politics of orthography around the
world. Cambridge, UK: Cambridge University Press.

Sebba, M. (2009). Spelling as a social practice. In J. Maybin, & J. Swann (eds.), The Routledge
companion to English studies (pp. 243-257). London, UK: Routledge.

Sebba, M. (2012). Orthography as social action: Scripts, spelling, identity and power. In A. Jaffe,
A. Jannis, M. Sebba, & S. Johnson (eds.), Orthography as social action: Scripts, spelling,
identity and power (pp. 1-20). Berlin, Germany: Walter de Gruyter.

Seo, H. (2009). ‘Mayak yuhaksaeng’ chokbal... “chogiyuhak ponaettoni..” (‘Studying abroad
students who were doing drugs’ got caught... “due to early study-abroad”). MBC,
October, 23. Electronic document:
http://imnews.imbc.com/replay/2009/nwdesk/article/2476290 13193 .html

Shim, R. (1999). Codified Korean English. World Englishes, 18, 247-259.

Shim, Y. (2001). Feminism and the discourse of sexuality in Korea: Continuities and changes.
Human Studies, 24, 133-148.

Shin, D. (2013). Chwau sison malgo, in’gan isingmaniil poydchuko sipdt’a (I wanted to talk

211



about Rhee Sungman as a person without any political stance being involved). Chosun
Ilbo, May, 2013. Electronic document,

http://news.chosun.com/site/data/html dir/2013/03/20/2013032002697.html

Shin, H. (2012). From FOB to cool: Transnational migrant students in Toronto and the styling of
global linguistic capital. Journal of Sociolinguistics, 16, 184-200.

Shin, G. (2006). Ethnic nationalism in Korea: Genealogy, politics, and legacy. Stanford, CA:
Stanford University Press.

Shin, G., & Robinson, M. (1999). Colonial modernity in Korea. Cambridge, MA: Harvard
University Press.

Shin, S. (Producer). (1958). Chiowha (The flower in hell) [Motion picture]. South Korea:
Soulyonghwasa.

Shin, Y., & Kang, T. (2013). Pak taetongnyong, mi tiihtii yongo yonsol...puk ti
‘ponngjinjongch’aek’ pipan (President Park, addressing in the US Congress in
English...criticizing North Korea’s ‘military build up economic development’).
Chungang Ilbo, May, 2013. Electronic document,

http://article.joins.com/news/article/article.asp?total _id=11466585&cloc=olink%7Carticl

€%7Cdefault
Silverstein, M. (1979). Language structure and linguistic ideology. In P. Clyne, W. Hanks,
& Ca. Hotbauer (eds.), The elements: a parasession on linguistic units and levels
(pp- 193-248). Chicago, IL: Chicago Linguistic Society.
Silverstein, M. (2005). Axes of evals: Token versus type interdiscursivity. Journal of Linguistic
Anthropology, 15, 6-22.

Son, T. K. (2013). Tto tartiin tamunhwa sikku, toraon chokiyuhaksaeng (Another multicultural

212



family, ESA returnees). Donga Ilbo, January, 2013. Electronic document,

http://news.donga.com/3/all/20130103/52013232/1%20

Song, B. (1957). Ssyori Kim (Sorry Kim). Seoul, South Korea: Munhakydsul.

Song, J. (2010). Language ideology and identity in transnational space: Globalization, migration,
and bilingualism among Korean families in the USA. International Journal of Bilingual
Education and Bilingualism, 1,23-42.

Song, J. (2011). New millennium South Korea: neoliberal capitalism and transnational
movement. London, UK: Routledge.

Song, Y. H. (2008). Onii kiroki appaiii chugtim (Death of a wild geese father). MBC, December,
2008. Electronic document,

http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=102&o0id=214&aid=0

000087836

Stake, R. (1995). The art of case study research. Thousand Oaks, CA: Sage.

Strauss, A., & Corbin, J. (1990). Basics of qualitative research. Newbury Park, CA: Sage.

Thompson, R. (2006). Bilingual, bicultural, and binominal identities: Personal name investment
and the imagination in the lives of Korean Americans. Journal of Language, Identity &
Education, 3, 179-208.

Tranter, N. (1997). Hybrid Anglo-Japanese loans in Korean. Linguistics, 35, 133-166.

Um, S. 1. (2005). Kirdki appaiii hoechori (The wild geese fathers’ cane). Donga Ilbo, March,
2005. Electronic document,
http://news.naver.com/main/read.nhn?mode=LSD&mid=sec&sid1=110&0id=020&aid=0
000289298

Weedon, C. (1987). Feminist practice and postructuralist theory. New York, NY: Blackwell.

213



Harvard University Press.

Weis, L. (1995). Identity formation and the processes of “othering”: Unraveling sexual threads.
Educational Foundations, 8, 17-33.

Wells, K. (1999). The price of legitimacy: women and the Kiinuhoe movement, 1927-1931. In G.
Shin & M. Robinson (eds.), Colonial modernity in Korea (pp. 191-220). Cambridge, MA:

Widdowson, H. G. (1978). Teaching language as communication. Oxford, UK: Oxford
University Press.

Woodlard, K. (1998). Introduction: language ideology as a field of inquiry. In B.

Schieffelin, K. Woolard, & P. Kroskrity (eds.), Language ideologies: practice and
theory (pp. 3-47). Oxford, UK: Oxford University Press.

Wortham, S. (2012). Introduction to the special issue: Beyond macro and micro in the linguistic
anthropology of education. Anthropology & Education Quarterly, 43, 128-137.

Wortham, S., Mortimer, K., & Allard, E. (2011). Homies in the new Latino diaspora. Language
& Communication, 31, 191-202.

Yeo, J. (2007). Kichichonuii kiiniiliil nomo (Beyond the shadow of the camptown). Seoul, South
Korea: Samin.

Yoo, J. D., & Kim, J. H. (2013). [2013 chungsanch’iing py6lgok] ‘chungsanch’ling satari’ apochi
setaeso kkiin’gi ([2013 middle class story] ‘the ladder for the middle class’ is broken in
fathers’ generation. Donga Ilbo, January, 2013. Electronic document,
http://news.donga.com/3/all/20130114/52278086/1

Yoo, T. (2008). The politics of gender in colonial Korea: Education, labor, and health, 1910-
1945. Berkeley, CA: University of California Press.

Y1, J. (2002). Globalization and recent changes in daily life in the Republic of Korea. In J.B.

214



Lewis & A. Sesay (eds.), Korea and globalization: politics, economics and culture (pp.

10-35), New York, NY: Routledge.

215



Appendix A. The National Curriculum Reform

Sociopolitical changes

English language teaching
methods/practices

The 1% National
Curriculum
(1954-1963)

The 2™ National
Curriculum
(1963-1973)

The 3™ National
Curriculum
(1973-1981)

The 4™ National
Curriculum
(1981-1987)

The 5™ National
Curriculum
(1987-1992)

The 6™ National
Curriculum
(1992-1997)

1954-1960: President Rhee

1961: President Park’s
military takeover and his
dictatorship began

President Park’s dictatorship
continued

Major focus on national
economic development
1978: President Park’s
dictatorship ended

1980: President Chun’s
military regime began

President Chun’s military
regime continued

1987: President Noh’s
government began

1988: Seoul Olympic

1992: President Kim’s
government began

1994: Globalization policy
enacted

Grammar-Translation method being
prevalently used

Audio-Lingual method being
introduced

Grammar-translation method and
Audio-Lingual method being
prevalently used

Audio-Lingual method being
prevalently used

Cognitive approach being introduced
but not widely used

Establishing extensive number of
language labs in schools as an attempt
to help students acquire “live English”
(sayngwhal yongo, salaintin yongo,
see Kwon & Kim, 2010, p. 127)

English education available in
elementary schools as an
extracurricular activity

Introducing communicative
competence as the goal of English
education, but still grammatical
syllabus being largely used

Emphasizing fluency and accuracy

Emphasizing communicative
competence and fluency

Introducing CLT as a mean to replace
Audio-Lingual and Grammar-
Translation methods
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The 7™ National
Curriculum
(1997-2006)

2006 Revised
National Curriculum
(2006-2009)

2009 Revised
National Curriculum
(2009-present)

1997-1998: the East Asian
financial crisis (IMF crisis)

1998-2003: President Kim’s
government

2003: President Rho’s
government began

2008: President Lee’s
government

- advocating English
immersion

2013: President Park’s
government began

Establishing EPIK (the English
Program in Korea) in 1995, a
government-led program that actively
recruits native English speaking
teachers

Emphasizing live English (sayngwhal
yongo) and communicative activities

CLT becoming a major teaching
method along with notional-functional
syllabus

Introducing English at the elementary
school level

Emphasizing communicative and
functional competence, and
encouraging a spoken language-
focused language education (imsong
ono kyoyuk)

Establishing TALK (Teach and Learn
in Korea) in 2008, a government-
sponsored program to invite native
English speaking undergraduates to
work as English teachers in South
Korean public schools

Emphasizing communicative
competence and increasing the
importance of acquiring practical
English (silyong yongo)
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Appendix B. The Vowel Phonemes of Korean Language (Lee H., 1999, p. 121)
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